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EXECUTIVE SUMMARY 

This deliverable reports on the RefTeCp e-Toolkit and the in-service course 

modules that constitute the Diploma program on refugee teaching and learning.  

In the first part of this report, we describe the parts of the e-Toolkit that 

constitutes, and in the second part, the structure and courses of the Diploma 

programme on refugee teaching. A modified version of these courses is used for the 

training of refugee teachers who cannot meet the criteria for the Diploma 

programme. 

The e-Toolkit constitutes of five main tools: 1) the DeCoRe+ methodology to be 

used as a tool for revising courses and curriculum units; 2) the CARE methodology 

for developing student-driven learning activities; 3) the DREAM methodology for 

assessing the implementation of courses and units of the courses; 4) the collection of 

the lesson plans with a focus on refuge issues and SDGs developed through the 

CARE methodology and 5) the collection of the training materials. All these tools 

and relevant guidelines are stored in a repository on the Website 

(https://reftecp.frederick.ac.cy) under the name ICT Toolkit and can be accessed at  

https://reftecp.frederick.ac.cy/main-reftecp-toolkit/ 

14-course modules have been developed for the RefTeCp Diploma programme 

targeting in-service teachers, both Egyptian teachers teaching in public and private 

schools where refugee children are attended as well as refugee teachers teaching in 

the refugee community schools. The RefTeCp Diploma programme is structured in 

two academic semesters amounting to 80 ECTS in total, out of which 60 ECTS are 

needed to qualify for the Diploma degree. The courses are divided into mandatory 

(=8) and optional (=6).  

A refugee teacher to be eligible for the Diploma programme has to fulfill certain 

criteria such as: 1) a Bachelor’s degree in Teacher Education; 2) teaching experience, 

and 3) involvement in refugee teaching usually in refugee community schools. It has 

been revealed that the great majority of those teaching in refugee community schools 

do not fulfill these criteria. Thus, in parallel with the Diploma programme we have 

also organized special training for the non-qualified refugee teachers providing them 

with a Certificate upon completing the training. Both, the RefTeCp Diploma for the 

qualified teachers and for the non-qualified is delivered through a blended learning 

mode (60% online and 40% face-to-face).  

In this report, all the 14 course modules are presented. It is worth pointing out 

that each course module depicts the integration of: 1) the 10Cs transversal skills 

framework; 2) the six pillars of 21st Century learning goals; 3) the SDGs; and the 

ECTS workload. This shows an alliance with the RefTeCp training materials and 

the tools used through the processes of design, development, and evaluation of 

the project activities. 

 

 

https://reftecp.frederick.ac.cy/
https://reftecp.frederick.ac.cy/main-reftecp-toolkit/
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RefTeCp e-Toolkit Key Functions 

The RefTeCp e-Toolkit has been used consistently throughout the project to develop 

both the 47 pre-service revised courses with a focus on refugee issues and the 

development of the 14 courses for the Diploma programme. It does not constitute an 

end in itself, but an evolving resource aimed to support the pre-service and in-service 

training of teachers whether Egyptian and/or refugee teachers. 
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Refugee Teaching Diploma Programme Courses & 

Structure 
          

          

  Semester 1 

No. Course 
code  

  Course title  ECTS Credit 
hour  

Τheoretical  Practical  Prerequisite 
 

1 RDIP5101  
M

an
d

at
o

ry
  

Methods and 
strategies for teaching 
refugees 

8 4 2 2 None 
 

2 RDIP5102   Refugee Teaching 
skills (Microteaching)  

4 2 1 1 None 
 

3 RDIP5103  Developing 
multicultural refugee 
Curriculum  

8 4 3 `1 None 
 

4 RDIP5104  Refugee educational 
leadership 

8 4 3 1 None 
 

5 RDIP5105  

O
p

ti
o

n
al

  

Active citizenship and 
cultural diversity 

4 2 2   None 
 

6 RDIP5106 Educational 
psychology and 
psychological 
counselling 

4 2 2   None 
 

7 RDIP5107 Curriculum and 
universal values 

4 2 2   None 
 

 
    Total ECTS/Credit 

hours: 
40 20 15 5   

 

          

          

  Semester 2 
 

 
Course 
code  

  Course title  ECTS Credit 
hour  

Theoretical  Practical  Prerequisite 
 

8 RDIP5201 

M
an

d
at

o
ry

  

Psychosocial and 
social challenges of 
refugees 

 
8 

 
4 

 
3 1 

RDIP5106 
 

9 RDIP5202  Educational 
technology and 
blended teaching 

 
8 

 
4 

 
2 

 
2 

None 
 

10 RDIP5203  International 
education and 
sustainable 
development 

 
8 

 
4 

 
4 

 
RDIP5104   

 

11 RDIP5204  Practicum education 
in refugee school 

4 2 0 4 RDIP5102 
 

12 RDIP5205  

O
p

ti
o

n
al

  Evaluation of ILOs 4 2 2 
 

None 
 

13 RDIP5206 Inclusion of refugees 
with learning 
disabilities 

 
4 

 
2 

 
2 

 
1 

 
None 

 

 14 RDIP5207  Multicultural schools 4 2 2 
 

None 
 

 
    Total ECTS/Credit 

hours: 
40 20 12 8 3 
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RefTeCp Diploma Programme  

Course Modules 

 



 
 

Teaching Methods & strategies for Refugees 

RefTeCp Course Syllabus  

 

Name of the Course: Methods and strategies for teaching refugees 

Leading University:  Aswan University 

Supporting Universities: 6th October University 

course code:RDIP5101 

Prerequisites: None    

 Course Description/Overview 

The course introduces the teachers to methods of teaching the refugees. This 

course is concerned with the knowledge and skills necessary for teaching students with 

different abilities, individual differences and cultural diversities. It Includes developing 

the general teaching skills, and introducing them to the main modern teaching methods 

needed by the teachers in classroom. Students learn about Testing and evaluation, and 

learn about classroom management skills\ 

This course is designed mainly o help teachers put instructional theory into 

practice. It will provide an integrated coverage of methods of classroom instruction, 

management and assessment.  The methodology of the course will include practicum, 

lesson construction, practice teaching, in class exercises, discussion of readings, and 

exams.  Students should leave feeling well prepared in the art and science of teaching, 

and be competent in several critical teaching practices. 

 

 

Learning ObjectivesCourse  

As a result of this course, teachers will be able to: 

1. Clearly define their personal approach to instruction. 

2. Implement teaching and presentation skills into a classroom setting.  

3. Identify and implement a variety of teaching methods.  

4. Develop a strategy for classroom management.  

5. Develop a strategy for classroom assessment. (innovation & knowledge) 

6. Integrate instructional, assessment and management strategies into their 

personal style.  



7. Articulate strategies for addressing the needs of culturally diverse and special 

needs students.  

8. Use technology more effectively and creatively to bring about student learning. 

9. Identify practices and methodologies that foster high self-concept and success 

psychology in their students. (social change & reflection) 

10. Articulate a personal set of values and a vision for their future classroom.  

11. Construct an integrated unit of instruction. 

12. Collaborate with classmates in designing instruction and developing teaching 

strategies. 

 

 

 

 

 

 

 

 

 

utcomes:Course Content Learning O 

Upon successful completion of this course, students will be able to: 

1. Clearly define their personal approach to instruction. 

2. Implement teaching and presentation skills into a classroom setting.  

3. Identify and implement a variety of teaching methods.  

4. Develop a strategy for classroom management.  

5. Develop a strategy for classroom assessment. (innovation & knowledge) 

6. Integrate instructional, assessment and management strategies into their 

personal style.  

7. Articulate strategies for addressing the needs of culturally diverse and special 

needs students.  

8. Use technology more effectively and creatively to bring about student learning. 

9. Identify practices and methodologies that foster high self-concept and success 

psychology in their students. (social change & reflection) 

10. Articulate a personal set of values and a vision for their future classroom.  

11. Construct an integrated unit of instruction. 



12. Collaborate with classmates in designing instruction and developing teaching 

strategies. 

resourcesCourse  

 Required course texts and materials are as follows: 

● Al-Jarf, R. (2009). ENHANCING FRESHMAN STUDENTS’WRITING 

SKILLS WITH A MIND-MAPPING SOFTWARE. In Conference 

proceedings of» eLearning and Software for Education «(eLSE) (No. 01, 

pp. 375-382). ” Carol I” National Defence University Publishing House. 

● Amresh, A., Carberry, A. R., & Femiani, J. (2013, October). Evaluating the 

effectiveness of flipped classrooms for teaching CS1. In 2013 IEEE 

Frontiers in Education Conference (FIE) (pp. 733-735). IEEE. 

● Ash, K. (2012). Educators evaluate flipped classrooms. Education 

Week, 32(2), s6-s8. 

● Bonwell, C. C., & Eison, J. A. (1991). Active Learning: Creating 

Excitement in the Classroom. 1991 ASHE-ERIC Higher Education Reports. 

ERIC Clearinghouse on Higher Education, The George Washington 

University, One Dupont Circle, Suite 630, Washington, DC 20036-1183. 

● Borich, G. D. and Edition: Effective Teaching Methods: Research-Based 

Practice. 

● Burns, A., Freeman, D., & Edwards, E. (2015). Theorizing and studying the 

language‐teaching mind: Mapping research on language teacher 

cognition. The Modern Language Journal, 99(3), 585-601. 

● Butler, J. A. (1992). Use of teaching methods within the lecture 

format. Medical teacher, 14(1), 11-25. 

● Cohn, D., Atlas, L., & Ladner, R. (1994). Improving generalization with 

active learning. Machine learning, 15(2), 201-221. 

● Davies, M. (2011). Concept mapping, mind mapping and argument 

mapping: what are the differences and do they matter?. Higher 

education, 62(3), 279-301. 

● De Grez, L., Valcke, M., & Roozen, I. (2009). The impact of an innovative 

instructional intervention on the acquisition of oral presentation skills in 

higher education. Computers & Education, 53(1), 112-120. 

● DeLozier, S. J., & Rhodes, M. G. (2017). Flipped classrooms: a review of 

key ideas and recommendations for practice. Educational psychology 

review, 29(1), 141-151. 

● Dunlosky, John, et al. "Improving students’ learning with effective learning 

educational techniques: Promising directions from cognitive and 

-14.1 (2013): 4 Psychological Science in the Public Interest psychology."

8.5 



● Edwards, S., & Cooper, N. (2010). Mind mapping as a teaching 

resource. The clinical teacher, 7(4), 236-239. 

● Evertson, C. M. (1994). Classroom management for elementary teachers. 

Allyn & Bacon, A Division of Simon & Schuster, Inc., 160 Gould Street, 

Needham Heights, MA 02194.. 

● Garrison, D. R., & Kanuka, H. (2004). Blended learning: Uncovering its 

transformative potential in higher education. The internet and higher 

education, 7(2), 95-105. 

● Garrison, D. R., & Vaughan, N. D. (2008). Blended learning in higher 

education: Framework, principles, and guidelines. John Wiley & Sons. 

● Gelula, M. H. (1997). Effective lecture presentation skills. Surgical 

Neurology, 47(2), 201-204. 

● Looking in classrooms.  Good, Thomas L., and Alyson L. Lavigne.

Routledge, 2017. 

● Integrating the Internet for meaningful  Grabe, Mark, and Cindy Grabe.

. Houghton Mifflin Co., 1999.learning 

● Haber, R. J., & Lingard, L. A. (2001). Learning oral presentation 

skills. Journal of General Internal Medicine, 16(5), 308-314. 

● Hao, Y. (2016). Exploring undergraduates' perspectives and flipped learning 

readiness in their flipped classrooms. Computers in Human Behavior, 59, 

82-92. 

● Hunt, D. E. (1971). Matching models in education: The coordination of 

teaching methods with student characteristics. Ontario Institute for Studies 

in Education, Monograph. 

● Johnson, R. T., & Johnson, D. W. (2008). Active learning: Cooperation in 

the classroom. The annual report of educational psychology in Japan, 47, 

29-30. 

● Keles, Ö. (2012). Elementary teachers' views on mind 

mapping. International Journal of Education, 4(1), 93. 

● Kubiszyn, T., & Borich, G. (1987). Educational testing and measurement. 

Glenview, IL: Scott, Foresman. 

● . Oxford Effective teaching in schools theory and practice Kyriacou, Chris.

Children, 2010.-University Press 

● Magin, D., & Helmore, P. (2001). Peer and teacher assessments of oral 

presentation skills: how reliable are they?. Studies in Higher 

Education, 26(3), 287-298. 

● Mandel, S. (2000). Effective presentation skills a practical guide for better 

speaking. Crisp Learning. 



● Mento, A. J., Martinelli, P., & Jones, R. M. (1999). Mind mapping in 

executive education: applications and outcomes. Journal of Management 

Development. 

● Meyers, C., & Jones, T. B. (1993). Promoting Active Learning. Strategies 

for the College Classroom. Jossey-Bass Inc., Publishers, 350 Sansome 

Street, San Francisco, CA 94104. 

● Muijs, D., & Reynolds, D. (2017). Effective teaching: Evidence and 

practice. Sage. 

● O'Flaherty, J., & Phillips, C. (2015). The use of flipped classrooms in higher 

education: A scoping review. The internet and higher education, 25, 85-95. 

● Osguthorpe, R. T., & Graham, C. R. (2003). Blended learning 

environments: Definitions and directions. Quarterly review of distance 

education, 4(3), 227-33. 

● Petrina, S. (Ed.). (2006). Advanced teaching methods for the technology 

classroom. IGI Global. 

● Pittenger, K. K., Miller, M. C., & Mott, J. (2004). Using real-world 

standards to enhance students’ presentation skills. Business Communication 

Quarterly, 67(3), 327-336. 

● Settles, B. (2011, April). From theories to queries: Active learning in 

practice. In Active Learning and Experimental Design workshop In 

conjunction with AISTATS 2010 (pp. 1-18). 

● Silberman, M. (1996). Active Learning: 101 Strategies To Teach Any 

Subject. Prentice-Hall, PO Box 11071, Des Moines, IA 50336-1071. 

● Singh, H. (2003). Building effective blended learning 

programs. Educational Technology-Saddle Brook Then Englewood Cliffs 

NJ-, 43(6), 51-54. 

● . 2019.Educational psychology: Theory and practice Slavin, Robert E. 

● Thorne, K. (2003). Blended learning: how to integrate online & traditional 

learning. Kogan Page Publishers. 

● Valiathan, P. (2002). Blended learning models. Learning circuits, 3(8), 50-

59. 

Assignments and Grading Scheme 

Grading scheme 

0 to 10 (where 5 is the pass mark) 

Grading policy 

Assignments 40% (8% for each of the five assignments) 

Exams 50% 

Participation and practical 10% 

Total 100% 



Late Assignments 

It is essential that papers and other assignments be completed and submitted on time. 

Once the due date is past, without notice and justification, the submission is not 

accepted. 

Classroom Protocol 

 

This is a teaching practice type of course, which means that students are expected 

to come to ALL classes and participate in doing the microteaching sessions.  Students 

cannot pass the class under any circumstances if you miss more than three classes. 

Students are expected to arrive on time and stay until the class period ends. If the student 

knows that he has to leave early, he should notify the staff member before class starts. 

Students are expected to treat faculty and other teachers with respect. During class, 

teachers are obliged to not disrupt class by making noise and/or leaving and re-entering 

during class. Those who violate these minimal expectations will be asked to leave and 

counted as absent. Students are expected to have read and thought about the assigned 

material before you come to class. Active class participation is required, which counts 

for 20% of the grade.   

 

Course Modules 

This course is with 8 ECTs and will have 6 Modules. The six modules that 

comprise the "Teaching Methods &strategies for Refugees" course are as follows:  

• Module 1: Presentation Skills  

• Module 2: Engaging Students through Cooperative Learning. 

• Module 3: Active Learning 

• Module 4: Mind Mapping 

• Module 5: Flipped classrooms 

• Module 6: Blended Learning 

The following tables outline key concepts, aims, outcomes and key readings 

associated with each module. Each module is evaluated via an assignment and details 

of each assignment are available below. 

 

Course 
Teaching Methods &strategies for 

Refugees 

Module 1 Presentation Skills 

Key Concepts  
Presentation- training- message- tools of 

presentation- techniques of presentation- 

engagement- interactive- learning 

environment 

 
This module is designed to help teachers 

put instructional theory into practice. It 

will provide an integrated coverage of 

methods of classroom instruction, 

management and assessment.  The 

methodology of the course will include 

practicum, lesson construction, practice 

teaching, in class exercises, discussion of 



readings, and exams.  Students should 

leave feeling well prepared in the art and 

science of teaching, and be competent in 

several critical teaching practices. 

Aim  
● Increasing confidence to deliver 

effective presentations 

● Strategies for managing nerves. 

● A clear framework for structuring a 

presentation 

● Methods for highlighting and 

emphasizing key messages 

● The skills to use and control voice 

more effectively when giving 

presentations 

● Practical techniques to interpret and 

engage audience 

Learning Outcomes  
● Preparing your presentation 

● Selecting and using the right visual 

aids 

● Managing nerves and anxiety 

● Using your voice: projection, 

intonation, emphasis and pacing 

● Non-verbal communication 

● Structuring and signposting your 

presentation 

● Demonstrating passion and 

enthusiasm 

● Fielding questions 

Units   
Unit 1.1: Preparing the presentation 

Unit 1.2: Presentation skills 

Unit 1.3: Presentation Management 

Readings 
● Haber, R. J., & Lingard, L. A. (2001). 

Learning oral presentation 

skills. Journal of General Internal 

Medicine, 16(5), 308-314. 

● Magin, D., & Helmore, P. (2001). 

Peer and teacher assessments of oral 

presentation skills: how reliable are 



they?. Studies in Higher 

Education, 26(3), 287-298. 

● Mandel, S. (2000). Effective 

presentation skills a practical guide 

for better speaking. Crisp Learning. 

● Pittenger, K. K., Miller, M. C., & 

Mott, J. (2004). Using real-world 

standards to enhance students’ 

presentation skills. Business 

Communication Quarterly, 67(3), 

327-336. 

● De Grez, L., Valcke, M., & Roozen, 

I. (2009). The impact of an innovative 

instructional intervention on the 

acquisition of oral presentation skills 

in higher education. Computers & 

Education, 53(1), 112-120. 

● Gelula, M. H. (1997). Effective 

lecture presentation skills. Surgical 

Neurology, 47(2), 201-204. 

 

Activities/ 

Assignments 

A)As an in-service teacher, you are already 

using presentation skills for delivering 

your lessons. In this assignment, discuss 

with your group team the following 

questions: 

● What skills are needed for 

presentation? 

● How would you describe a good 

presentation? 

● Discuss together what are the 

presentation techniques. 

B) Body Language Activity: Purpose 

Use this body language Activity at the 

beginning of a session before covering 

non-verbal communication. The aim is to 

find out how much delegates already 

know about this topic and effectively 

prepare them for what is followed. They 

can also learn from each other in the 

process. This activity will also help you 

understand which areas to focus on most 

as you go through the body language 

training. 

c) Public Speaking Activity: How to 

Appear Confident by Adjusting Your 

Body Language 

https://www.skillsconverged.com/FreeTrainingMaterials/tabid/258/articleType/ArticleView/articleId/986/categoryId/124/Body-Language-Exercise-Observe-People-in-Everyday-Situations.aspx
https://www.skillsconverged.com/FreeTrainingMaterials/tabid/258/articleType/ArticleView/articleId/986/categoryId/124/Body-Language-Exercise-Observe-People-in-Everyday-Situations.aspx
https://www.skillsconverged.com/FreeTrainingMaterials/tabid/258/articleType/ArticleView/articleId/986/categoryId/124/Body-Language-Exercise-Observe-People-in-Everyday-Situations.aspx
https://www.skillsconverged.com/FreeTrainingMaterials/tabid/258/articleType/ArticleView/articleId/986/categoryId/124/Body-Language-Exercise-Observe-People-in-Everyday-Situations.aspx
https://www.skillsconverged.com/FreeTrainingMaterials/tabid/258/articleType/ArticleView/articleId/986/categoryId/124/Body-Language-Exercise-Observe-People-in-Everyday-Situations.aspx
https://www.skillsconverged.com/FreeTrainingMaterials/tabid/258/articleType/ArticleView/articleId/986/categoryId/124/Body-Language-Exercise-Observe-People-in-Everyday-Situations.aspx
https://www.skillsconverged.com/FreeTrainingMaterials/tabid/258/articleType/ArticleView/articleId/986/categoryId/124/Body-Language-Exercise-Observe-People-in-Everyday-Situations.aspx
https://www.skillsconverged.com/FreeTrainingMaterials/tabid/258/articleType/ArticleView/articleId/986/categoryId/124/Body-Language-Exercise-Observe-People-in-Everyday-Situations.aspx
https://www.skillsconverged.com/FreeTrainingMaterials/tabid/258/articleType/ArticleView/articleId/986/categoryId/124/Body-Language-Exercise-Observe-People-in-Everyday-Situations.aspx
https://www.skillsconverged.com/FreeTrainingMaterials/tabid/258/articleType/ArticleView/articleId/986/categoryId/124/Body-Language-Exercise-Observe-People-in-Everyday-Situations.aspx
https://www.skillsconverged.com/FreeTrainingMaterials/tabid/258/articleType/ArticleView/articleId/986/categoryId/124/Body-Language-Exercise-Observe-People-in-Everyday-Situations.aspx
https://www.skillsconverged.com/FreeTrainingMaterials/tabid/258/articleType/ArticleView/articleId/986/categoryId/124/Body-Language-Exercise-Observe-People-in-Everyday-Situations.aspx


Objective of the activity: 

Adopting a series of confidence 

boosting gestures, body language 

and behaviors to prepare yourself 

for public speaking. 

D) Setting Up Activity: 

Time: 

In total we estimate this exercise will 

take 30 minutes. 

Aims: 

• To help participants understand why it 

is important to arrive early to set up the 

training room. 

• To understand the impact of a well laid 

out and inviting training room on 

delegates. 

• To identify the key equipment they need 

to bring with them when running a 

training session. 
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Course 
Teaching Methods &strategies for 

Refugees 

Module 2 
Engaging Students through 

Cooperative Learning 

Key Concepts 

individual accountability- group 

rewards- peer motivation-  peer 

assessment- reteaching-  

Overview 

Some of the most powerful and widely 

applicable research-proven 

instructional practices are those of 

cooperative learning, which are highly 

effective in engaging and motivating 

students. When implemented 

correctly, such practices have been 

proven to increase students’ 

achievement in a wide range of 

content areas at all grade levels. 

Cooperative learning models will be 

explored to understand the variables 

that differentiate group work from true 

cooperative learning, including 

individual accountability and group 

rewards. The effectiveness of student 

teams to support learning through peer 

motivation, peer assessment and 

reteaching will be examined in depth. 

Aims 

1. Define the concept of cooperative 

learning and how it relates to today’s 

learner. 



2. Describe how cooperative learning 

works when there is individual 

accountability, equal opportunities 

for success and team recognition built 

into a task. 

3. Describe the four theoretical 

perspectives of cooperative learning. 

4. Consider the impact of cooperative 

learning on 21st century skills and 

meeting the cognitive demands of the 

Common Core State Standards. 

Learning Outcomes 

1. Various models of cooperative 

learning and their relevance in 

today’s classroom. 

2. Understand how they can help meet 

the needs of all students when three 

central concepts are present 

(individual accountability, equal 

opportunities for success, and team 

recognition). 

3. Explore the four theoretical 

perspectives of cooperative on the 

achievement effects of cooperative 

learning 

4. Identify the potential impact of 

cooperative learning on meeting the 

needs of the 21st century learning and 

how it can help students meet the 

cognitive demands of the Common 

Core State Standards. 

Units 

Unit 2.1: Getting started with cooperative 

learning. 

Unit 2.2: Principles of cooperative 

learning 

Unit 2.3: Types of cooperative learning in 

classrooms 

Readings 

● Cooperative  Sharan, S. (Ed.). (1990).

(pp.  learning: Theory and research

977). New York: Praeger.-969 

● Cooperative  Johnson, D. W. (1994).

. learning in the classroom

Supervision and Association for 



Curriculum Development, 1250 N. 

Pitt St., Alexandria, VA 22314. 

● Johnson, D. W., Johnson, R. T., & 

Stanne, M. B. (2000). Cooperative 

analysis.-learning methods: A meta 

● Johnson, D. W., & Johnson, R. T. 

(1999). Making cooperative learning 

work. Theory into practice, 38(2), 

67-73. 

● Johnson, D. W., & Johnson, R. T. 

(1990). Cooperative learning and 

achievement. 

● Slavin, R. E. (1990). Research on 

cooperative learning: Consensus and 

controversy. Educational 

leadership, 47(4), 52-54. 

● McConnell, D. (2000). Implementing 

computer supported cooperative 

learning. Psychology Press. 

Activities/ 

Assignments 

answer the following question  In groups, 

1) What is cooperative learning? 

● A technique of inquiry-based 

learning 

● An educational approach which 

aims to organize classroom 

activities into academic and social 

learning experiences 

● A means of instructing whereby 

the teachers actively involve the 

students in their learning process 

● A method of teaching in which 

content, instructional technology 

and pace of learning are based 

upon the abilities and interest of 

each learner 

2) Why cooperative learning is needed? 

● Students get a break from boring 

teacher lectures 

● Most careers require people to 

work with others in groups 

● Encourage student centered 

learning 

● All of the above 

3) The followings are the advantages of 

cooperative learning, except : 



● Provide experiences that develop 

both good learning skills and 

social skills 

● Build positive relationships 

among students 

● Some students may not do their 

fair share of work 

● Provide individual attention and 

assistance to one another 

4) Cooperative learning is a : 

● Teacher-Centered approach to 

teaching 

● Student-Centered approach to 

teaching 

What are the disadvantages of  5)

cooperative learning? 

● It has limitation in practice and 

might produce inadequate 

education 

● It needs a solid framework 

● Not all students work well with 

others 

● It rejects the idea that there are 

significant skills and knowledge 

that all learners need to learn 

The followings are the examples of 6) 

cooperative learning, except : 

● Think-pair share 

● Problem-based learning 

● Jigsaw 

● Project-based learning 
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Course 
Teaching Methods &strategies for 

Refugees 

Module 3  Active Learning 

Key Concepts  
Active learning- student centered 

learning-  

Overview 

This module provides teachers with 

knowledge about active learning for 

both face to face and online learning. 

Because online students experience 

interactions with teachers or their 

classmates differently than in a 

traditional course, it's especially 

important to design learning activities 

that actively engage--ones built 

around problems, projects, and tasks 

instead of lectures. 

Online communication and 

collaboration is now a part of so many 

professional and academic fields that 

there's already an array of authentic 

online tasks for just about everything. 



The online classroom provides an 

opportunity to build and sequence 

these kinds of activities more 

effectively than in the lecture hall. No 

flipping or hybridization is necessary. 

Instructions, resources, and 

information can be laid out in the 

course itself, and students can work 

inside the online course and out in the 

real world. 

Aims 

1. How to teach in a way that reaches 

and effectively engages refugees' 

students. 

2. providing knowledge on 

on how students learn, not just 

on what they learn 

3. Using active learning strategies. 

4. Providing knowledge and skills on 

engaging students as active 

participants in their learning during 

class time with their instructor. 

Learning Outcomes 

1. Realizing importance of active 

learning. 

2. Understanding different learning 

styles. 

3. Recognizing importance of active 

learning. 

4. Learning different strategies of active 

learning. 

5. Applying active learning in refugees' 

classrooms. 

Units 

Unit 3.1: What is Active Learning  

Unit3.2:  Active Learning Strategies 

Unit 3.3: Active Learning Activities 

Readings 

● Johnson, R. T., & Johnson, D. W. 

(2008). Active learning: Cooperation 

The annual report  in the classroom.

of educational psychology in 

30.-29, 47 ,Japan 

● Meyers, C., & Jones, T. B. 

Promoting Active Learning.  (1993).



. Strategies for the College Classroom

Bass Inc., Publishers, 350 -Jossey

Sansome Street, San Francisco, CA 

94104. 

● Cohn, D., Atlas, L., & Ladner, R. 

(1994). Improving generalization 

Machine  ctive learning.with a

221.-(2), 20115 ,learning 

● Active  Silberman, M. (1996).

Learning: 101 Strategies To Teach 

Hall, PO Box -. PrenticeAny Subject

1071.-11071, Des Moines, IA 50336 

● Settles, B. (2011, April). From 

theories to queries: Active learning in 

practice. In Active Learning and 

Experimental Design workshop In 

conjunction with AISTATS 2010 (pp. 

1-18). 

● Bonwell, C. C., & Eison, J. A. 

(1991). Active Learning: Creating 

Excitement in the Classroom. 1991 

ASHE-ERIC Higher Education 

Reports. ERIC Clearinghouse on 

Higher Education, The George 

Washington University, One Dupont 

Circle, Suite 630, Washington, DC 

20036-1183. 

Activities/ 

Assignments 
● Activity One 

Think about the course you are 

In your first paragraph,  teaching. 

active learning activity describe one 

Include  that you would like to use. 

how much preparation time (both for 

you and your students) the activity 

will take, and how much time it will 

take to actually accomplish the 

In the second paragraph,  activity. 

fits of your proposed describe the bene

activity, and then discuss any 

drawbacks the activity might have. 

Activity Two 

● In Groups, discuss together answers 

to these questions, then report with 

the whole class, and find out the 

correct answer: 

1)What is active learning? 



● Students are actively listening in 

the classroom 

● The teacher is actively teaching in 

the classroom 

● The lesson uses active animations 

to engage students 

● The students are actively 

participating in the learning 

process 

benefits of active What is one of the  2)

learning? 

● Students learn by listening to the 

teacher 

● Students are interested and 

motivated to be passive listeners 

● Students are interested and 

motivated to participate in the 

learning process 

● Students pay attention to the 

teacher and follow instructions 

3) What is one benefit of small group 

discussions? 

● It encourages smaller classrooms 

● Teachers can teach to a smaller 

group 

● It allows students to contribute 

and discuss their ideas in a less 

intimidating environment than the 

full classroom 

● It allows teachers to identify the 

ideal lesson plans 

4)Active learning is a teaching 

approach that 

● requires students to listen to the 

instructor and take notes 

● requires students to apply 

concepts and think critically 

● requires students to listen to the 

instructor and work on individual 

assignments 

5) In the traditional approach to 

college teaching, students spend most 

class time 

● Participating in class discussions 

● Collaborating with peers 

● Listening to lectures 

6) Lecturing 

● is engaging to students and 

improves student learning 



● does not help students to retain 

information in long-term memory 

● helps students to remember 

information 

 SHOW ANSWER 
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Course 
Teaching Methods &strategies for 

Refugees 

Module 4  Mind Mapping 



Key Concepts 
Divergent thinking - convergent thinking 

- note taking- diagramming- concepts -  

Aim 

Mind Mapping module is for to provide 

teachers the ability to develop clear 

thinking and brainstorming skills. it also 

provide the teachers the knowledge and 

skills to make refugees students apply it 

while their learning. 

Learning Outcomes 

1. Understand how to use proven 

techniques of mind mapping and 

whole brain thinking to facilitate 

brainstorming and problem solving. 

2. Understand how to use divergent and 

convergent thinking methods for note 

making and note taking. 

3. Learning to communicate abstract 

concepts using effective 

diagramming methods 

4. Apply use maps to manage 

information overload 

5. Add detailed text notes, graphs and 

tables to any branch on a map 

Units 

Unit 4.1: Introduction to mind mapping 

Unit 4.2: Using Maps For Precision 

Thinking & Solving Problems 

Unit 4.3: Mind mapping techniques 

Readings 

● Davies, M. (2011). Concept mapping, 

mind mapping and argument 

mapping: what are the differences and 

Higher  do they matter?.

301.-(3), 27962 ,education 

● Mento, A. J., Martinelli, P., & Jones, 

R. M. (1999). Mind mapping in 

executive education: applications and 

outcomes. Journal of Management 

Development. 

● Edwards, S., & Cooper, N. (2010). 

Mind mapping as a teaching 

resource. The clinical teacher, 7(4), 

236-239. 

● Keles, Ö. (2012). Elementary 

teachers' views on mind 



mapping. International Journal of 

Education, 4(1), 93. 

● Al-Jarf, R. (2009). ENHANCING 

FRESHMAN 

STUDENTS’WRITING SKILLS 

WITH A MIND-MAPPING 

SOFTWARE. In Conference 

proceedings of» eLearning and 

Software for Education «(eLSE) (No. 

01, pp. 375-382). ” Carol I” National 

Defence University Publishing 

House. 

● Burns, A., Freeman, D., & Edwards, 

E. (2015). Theorizing and studying 

the language‐teaching mind: 

Mapping research on language 

teacher cognition. The Modern 

Language Journal, 99(3), 585-601. 

Activities/ 

Assignments 
Activity One 

● In Groups, discuss together answers 

to these questions, then report with 

the whole class, and find out the 

correct answer: 

1) What is a mind map? 

● a diagram to visually organize 

concepts and ideas 

● a diagram used by phrenologists to 

map the brain and its functions 

● a detailed business plan for new 

ventures 

● a chart that analyzes a business's 

strengths, weaknesses, opportunities, 

and threats 

2)A mind map is a network of 

connected and related concepts or 

ideas connected to any other developed 

through free-form spontaneous 

thinking. 

● True 

● False 

3) A mind map is a network of 

connected and related concepts or 

ideas connected to any other developed 

through free-form spontaneous 

thinking. 



● True 

● False 

4) Mind mapping promotes creativity 

and encourages brainstorming.   

● True 

●  False 
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Course 
Teaching Methods &strategies for 

Refugees 

Module 5  Flipped classrooms 

Key Concepts 
Flipped classes- classroom based 

learning-stress free teaching 

Aim 

This module will provide teachers with 

the fundamentals they need to 

successfully flip their classroom, and the 

knowledge to apply it in their classes 

Learning Outcomes 

1. understanding the flipped classrooms 

2. Recognizing importance of flipped 

classrooms. 

3. Realizing challenges of applying 

flipped classrooms and how to 

overcome them. 

4. Learning how to apply flipped 

classrooms successfully. 

Units 

Unit 5.1: Introduction to Flipped 

Classrooms 

Unit 5.2: The flipped classroom method 

Unit 5.3: Applying flipped classroom  

Readings 

● O'Flaherty, J., & Phillips, C. (2015). 

The use of flipped classrooms in 

higher education: A scoping 

review. The internet and higher 

education, 25, 85-95. 

● Ash, K. (2012). Educators evaluate 

flipped classrooms. Education 

Week, 32(2), s6-s8. 

● DeLozier, S. J., & Rhodes, M. G. 

(2017). Flipped classrooms: a review 

of key ideas and recommendations for 

practice. Educational psychology 

review, 29(1), 141-151. 

● Hao, Y. (2016). Exploring 

undergraduates' perspectives and 

flipped learning readiness in their 

flipped classrooms. Computers in 

Human Behavior, 59, 82-92. 



● Amresh, A., Carberry, A. R., & 

Femiani, J. (2013, October). 

Evaluating the effectiveness of 

flipped classrooms for teaching CS1. 

In 2013 IEEE Frontiers in Education 

Conference (FIE) (pp. 733-735). 

IEEE. 

● Crouch, C. H., & Mazur, E. (2001). 

Peer instruction: Ten years of 

experience and results.  American 

Journal of Physics Teachers, 69(9), 

970-977. 

● Dahlstrom, E. (2012, September). 

ECAR Study of Undergraduate 

Students and Information 

Technology, 2012. EDUCAUSE 

Center for Applied 

Research.Retrieved 

from: https://library.educause.edu/res

ources/2012/9/ecar-study-of-

undergraduate-students-and-

information-technology-2012.  

● Deslauriers, L., Schelew, E., & 

Wieman, C. (2011). Improved 

learning in a large-enrollment physics 

class. Science, 332(6031), 862-864. 

Activities/ 

Assignments 
Activity One 

● the following short In Groups, Watch 

you tube video, then report with the 

whole class, main characteristics of 

the flipped classroom: 

https://www.youtube.com/watch?v=G_ 

p63W_2F_4 

Activity Two 

● In Groups, discuss together answers 

to these questions, then report with 

the whole class, and find out the 

correct answer: 

1) What is a flipped classroom? 

● A classroom where topics are 

introduced as part of students 

other  homework through videos or

media, and classroom time is spent in 

guided practice. 

https://library.educause.edu/resources/2012/9/ecar-study-of-undergraduate-students-and-information-technology-2012
https://library.educause.edu/resources/2012/9/ecar-study-of-undergraduate-students-and-information-technology-2012
https://library.educause.edu/resources/2012/9/ecar-study-of-undergraduate-students-and-information-technology-2012
https://library.educause.edu/resources/2012/9/ecar-study-of-undergraduate-students-and-information-technology-2012
https://www.youtube.com/watch?v=G_p63W_2F_4
https://www.youtube.com/watch?v=G_p63W_2F_4


● A classroom where tests come at the 

start of a topic, rather than the end. 

● A classroom where the students teach 

the teacher. 

● A classroom where students are in 

learning.charge of their own  

2) What problem does a flipped 

classroom attempt to solve? 

● How boring teachers can be. 

● The lack of concentration during 

lectures, and the lack of support while 

completing homework. 

● It doesn't fix a particular problem, it 

students learn.just helps  

● The lack of ownership in students' 

educations. 

3) Which of the following is NOT a 

benefit of a flipped classroom? 

● More support is available while 

practicing skills 

● Video content can be watched 

multiple times, for example while 

studying 

● nts can see your teaching style Pare

and feel more involved 

● You can make sure students are 

paying attention 
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Course 
Teaching Methods &strategies for 

Refugees 

Module 6  Blended Learning 

Key Concepts  
Blended learning - face to face 

learning - e-modules- moodle- 

synchronous- asynchronous- 

webinars 

Aim  
This module presents the teachers to 

methods of using and applying blended 

learning in their refugees' classes. it 

presents them first to the difference 

between face to face teaching and online 

learning and how to blend both of them 

when teaching students and the benefits 

of blended learning techniques. 



Learning Outcomes  
The ability of applying the following 

techniques with refugees students:  

Case studies 

Practice drills 

Simulations 

Hands-on activities 

Learning games 

Web search 

Role playing 

Video lectures 

Webinars 

Discussion forums 

Units   
Unit 6.1: Face to face and blended 

learning 

Unit 6.2: blended learning techniques 

Unit 6.3: Applying blended learning 

Readings 
● Singh, H. (2003). Building effective 

blended learning 

programs. Educational Technology-

Saddle Brook Then Englewood Cliffs 

NJ-, 43(6), 51-54. 

● Osguthorpe, R. T., & Graham, C. R. 

(2003). Blended learning 

environments: Definitions and 

directions. Quarterly review of 

distance education, 4(3), 227-33. 

● Valiathan, P. (2002). Blended 

learning models. Learning 

circuits, 3(8), 50-59. 

● Thorne, K. (2003). Blended learning: 

how to integrate online & traditional 

learning. Kogan Page Publishers. 

● Garrison, D. R., & Kanuka, H. 

(2004). Blended learning: 

Uncovering its transformative 

potential in higher education. The 

internet and higher education, 7(2), 

95-105. 

● Garrison, D. R., & Vaughan, N. D. 

(2008). Blended learning in higher 

education: Framework, principles, 

and guidelines. John Wiley & Sons. 

● Crouch, C. H., & Mazur, E. (2001). 

Peer instruction: Ten years of 



experience and results.  American 

Journal of Physics Teachers, 69(9), 

970-977. 

● Dahlstrom, E. (2012, September). 

ECAR Study of Undergraduate 

Students and Information 

Technology, 2012. EDUCAUSE 

Center for Applied 

Research.Retrieved 

from: https://library.educause.edu/res

ources/2012/9/ecar-study-of-

undergraduate-students-and-

information-technology-2012.  

● Deslauriers, L., Schelew, E., & 

Wieman, C. (2011). Improved 

learning in a large-enrollment physics 

class. Science, 332(6031), 862-864. 

 

Activities/ 

Assignments 
Activity One 

● lesson that you In Groups, plan a 

already teach, and then find out with 

your group how you can prepare for 

online teaching. 

Activity Two 

● Find out how you can blend both in 

class teaching, with students 

delivering activities at home. Write 

down the difficulties. 
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Faculty Vision: 

FE prepares quality teachers in myriad disciplines capable of 

professional distinction. Highly skilled and self-disciplined are 

graduates are empowered to: 

1- Be teachers qualified to deal with professional challenges. 

2-  Be specialists and leaders in the various fields of education. 

3- To carry out academic research in the various fields of 

education. 

4- To participate in solving educational problems in society. 

5-To utilize technology in the enrichment of education. 

6- To create a more effective learning environment. 

7- To run the classroom in an organized and highly structured 

way. 

Faculty Mission: 

At the Faculty of Education (F.E), 6 October University, we offer 

variety of academic programs that cope with international 

standards and that in turn empower graduates to master a set of 

professional skills indispensable for their success as teachers in 

myriad disciplines. At the Faculty of Education, we provide an 

educational environment that enhances and supports 

teaching/learning processes in a free and fair environment that 

empowers critical thinking abilities and creativity. We teach 

students the core concept of social service through participation 

in social and developmental activities. 
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Preface 

      This book is an attempt to introduce the learners as well as 

the teachers of English language to the world of learning and 

teaching. Student-teachers are given the opportunity to 

demonstrate practically what they have been exposed in theory, 

as doing or performing different tasks may prepared student-

teachers for professional teaching and help them to become 

specialized into the profession. 
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Basic Teaching Skills 

Dr. Mohamed Farrag Badawi 

      Public schools require that applicants be certified to teach. The 

certification process is part of a degree program at either the bachelors' or 

masters' level. Teachers must also maintain current professional 

development standards by taking regular refresher courses and tests. The 

requirements vary from position to position and from public to private 

schools. Private schools may hire well-skilled certified teachers. If you are 

considering becoming a teacher, you have a long process ahead of you to 

acquire the necessary professional educational skills, but there are also 

some generalized skills that all good teachers have. Of course, each job 

will require different skills and experiences, so make sure you read the job 

description carefully of teaching careers and focus on the required skills. 

Here is a list of the top six teaching skills. 

1- Communication 

      Teaching, by definition, is a form of communication, so it follows 

that a teacher must have excellent communication skills. These include 

both verbal and written communication, professional yet friendly body 

language, and the ability to really listen. You also must be able to adapt 

your communication style to the needs of different students, depending 

on their age, culture, ability, and learning style. You will also have to 

communicate in clear ,accurate ,and professional  terms with parents, 

colleagues, and administrators ,both orally and in writing .Verbal 

communication skills are extremely important in teaching .you need to 

be able to effectively speak with your students ,using a calm ,clear tone 

.You must be able to explain the material in terms that are both 

accessible and meaningful to the students. Body language is also 
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important –you want to appear confident in your stance and your facial 

expressions. Written communication is also important .As a teacher, 

you will send many letters or emails to colleagues and will write 

messages to parents and students as well. You want your writing to be 

clear and grammatically correct .Finally, listening is an extremely 

important communication skill for teachers .Teachers need to listen to 

the concerns of students, colleagues, and parents and show that they 

understand what others are saying.  

2- Critical Thinking 

      Teachers need to be able to solve a variety of problems, often under a 

tight deadline .They need to answer difficult questions from students on 

the spot, solve conflicts between students, revise lesson plans, and deal 

with issues among colleagues. A good teacher knows what resources to 

use solve these kinds of questions quickly and effectively. 

3- Organization 

      Teachers have to practice a number of tasks, from teaching to 

attending meetings, to lesson planning, to grading .Getting all of it done in 

a timely manner requires excellent physical organization and time 

management .An added challenge is that teachers are usually held 

responsible for doing more work than can possibly fit into the hours of a 

traditional work day .Teachers need to be keep all of these duties 

organized, and complete tasks in a timely manner. 

4- Passion 

      A teacher needs to be enthusiastic about whatever subject he or she is 

teaching .Students see that passion, and that makes them enthusiastic 

participants. 
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5- Patience 

      Teachers need to demonstrate patience, particularly when dealing with 

difficult classroom situations. They often have explain concepts multiple 

times ,and have to manage students who might act up or have a difficult 

time in class .Dealing with parents ,colleagues ,and administrators can also 

be trying .A teacher must handle all of it with a calm ,professional 

demeanor and careful attention to the challenge of the moment .While 

some people are naturally more patient than others ,the emotional control 

and maturity that go into patience can be learned and must be practiced. 

6- Professionalism 

      Teachers must, of course, understand the material that they teach. 

Naturally, different positions require different types and levels of skill, but 

even teachers of very young children need significant expertise .It is not 

enough for a first-grade English language teacher to know how to 

pronounce numbers from one to ten .He or she must have a deep 

understanding of pronunciation rules applicable to numbers in order to be 

able to explain the material in a thorough and responsive way. 

General Skills of Good Teachers 

1- Artistic 

2- Childcare 

3- Classroom Organization 

4- Classroom Management 

5- Coaching 

6- Collaboration 

7- Communication 

8- Community Building 

9- Creating Exams 

10- Conduct Testing   
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11- Creating Assignments 

12- Evaluate Performance 

13- Grading Exams 

14- Results Oriented 

15- Creating New Ideas 

16- Critical Thinking 

17- Curriculum Knowledge 

18- Delivery of Material  

19- Develop Lesson Plans 

20- Evaluate Lesson Plan  

21- Directing 

22- Disciplinary Action 

23- Enthusiastic 

24- Extracurricular 

25- Flexibility 

26- Group Counseling 

27- Improve Study Habits 

28- Individual Counseling  

29- Instruction 

30- Interpersonal  

31- Leadership 

32- Listener 

33- Love of Learning 

34- Maintain Records  

35- Mange Students Behavior 

36- Computer 

37- Microsoft Office 

38- Networking 

39- Organization 

40- Parent Communication 

41- Patience 

42- Passion 

43- Planning 

44- Positive Attitude 
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45- Positive Role Model 

46- Prepared 

47- Professional 

48- Preparing Lessons 

49- Provide Student Support Service 

50- Public Relations 

51- Record Keeping  

52- Relationship Building 

53- Respectful 

54- Setting Goals 

55- Setting Goals 

56- Scheduling 

57- Supportive 

58-  Team Player 

59- Technology 

60- Time Management 

61- Training 

62- Understanding 

63- Verbal Communication 

64- Writing Reports  

65- Confidence Building 

66- Creating a Positive Learning Environment 

67- Creating New Ideas 
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Work Sheet 

Read the previously mentioned skills and complete the following 

worksheet. 

Skills I have.    

 

Skills I can 

develop myself.

   

Skills I need 

some help to 

develop. 

Skills need 

extended 

training.   
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Microteaching: The first step towards teaching 

Dr. Ahmed Hamdy Lasheen 

Historical glance  

      The history of microteaching goes back to the early and mid 1960's, 

when Dwight Allen and his colleagues from the Stanford University 

developed a training program aimed to improve verbal and nonverbal 

aspects of teacher's speech and general performance. The Stanford model 

consisted of a three-step (teach, review and reflect, re-teach) approach 

using actual students as an authentic audience. The model was first applied 

to teaching science, but later it was introduced to language teaching. A 

very similar model called Instructional Skills Workshop (ISW) was 

developed in Canada during the early 1970's as a training support program 

for college and institute faculty. Both models were designed to enhance 

teaching and promote open collegial discussion about teaching 

performance. 

      In the last few years, microteaching as a professional development 

tool is increasingly spreading in the field of medical education.  

The importance of Microteaching 

-Microteaching is an excellent way to build up skills and confidence. 

-It is an effective way to experience a range of lecturing/tutoring styles 

and to learn and practice giving constructive feedback. 

- Microteaching gives instructors an opportunity to safely put themselves 

“under the microscope” of a small group audience, but also to observe and 

comment on other people's performances. 
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- As a tool for teacher preparation, microteaching trains teaching behaviors 

and skills in small group settings aided by video-recordings. In a protected 

environment of friends and colleagues, teachers can try out a short piece of 

what they usually do with their students, and receive a well-intended 

collegial feedback.  

-A microteaching session is a chance to adopt new teaching and learning 

strategies and, through assuming the student role, to get an insight into 

students' needs and expectations.  

-It is a good time to learn from others and enrich one's own repertoire of 

teaching methods. 

-A microteaching session is much more comfortable than real classroom 

situations, because it eliminates pressure resulting from the length of the 

lecture.    

- Another advantage of microteaching is that it provides skilled 

supervisors who can give support, lead the session in a proper direction 

and share some insights from the pedagogic sciences. 

  Steps in Microteaching and Rotating Peer Supervision 

      Microteaching is about more than content delivery. The goal is to 

teach student teachers how to determine their learning objectives and how 

to achieve them. The following are the stages to build-up an effective 

lesson:  

1. Preparation 

      Each participant of the session prepares a teaching segment. The 

presenter gives a brief statement of the general objectives of his/her 

presentation to be addressed. The group may be asked to focus their 
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attention to particular elements of the lesson or of the teaching style. This 

may include pace, clarity of explanation, use of media, voice and body 

language, level of group interaction. 

2. Presentation and Observation 

      Each participant presents his/her 10-minute teaching segment. He/she 

is allowed to use the media available. During the presentation, other 

participants serve as members of a supervisory team and take notes for the 

group feedback. Special assessment forms may be helpful in standardizing 

the observation and feedback process. Each lesson is videotaped. Although 

the lesson is short, objective and procedures should be clear to generate 

useful discussions. 

3. Videotape Viewing 

      The presenter watches the tape of his/her presentation and decides 

whether or not the objectives were accomplished. He/she also makes a list 

of strengths and suggestions for personal improvement. Then he/she again 

joins the supervisory team. In the meantime the supervisory team 

discussed and made conclusions about the teacher‟s lecturing.  

4. Discussion and Analysis 

      While the presenter goes to another room to view the videotape, the 

supervisory team discusses and analyses the presentation. Patterns of 

teaching with evidence to support them are presented. The discussion 

should focus on the identification of recurrent behaviors of the presenter in 

the act of teaching. Objectives of the lesson plan are also examined to 

determine if they were met. It is understood that flexible teaching 

sometimes includes the modification and omission of objectives. 

Suggestions for improvement and alternative methods for presenting the 
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lesson are formulated. Finally, a member of the supervisory team 

volunteers to be the speaker in giving the collected group feedback.  

5. Giving and receiving feedback 

      The way in which feedback is given and received contributes to the 

learning process. Feedback should be honest and direct, constructive, 

focusing on the ways the presenter can improve, and containing personal 

observations. 

The following is a series of suggestions on how to give and receive 

feedback in a microteaching workshop. 

1-5 Giving feedback  

When you are giving feedback, try to: 

 Be specific rather than general. For example: rather than saying 

“You weren‟t clear in your explanations”, tell the presenter where 

he/she was vague, and describe why you had trouble 

understanding him/her. Similarly, instead of saying: “I thought 

you did an excellent job!”, list the specific things that he/she did 

well.  

 Be descriptive and specific, rather than evaluative. For example: 

you would avoid starting the sentences with “you”, it is better to 

start with “I”, so you can say: “I understood the model, after you 

showed us the diagram”.  

 Describe something the person can act upon. Making a comment 

on the vocal quality of someone whose voice is naturally high-

pitched is only likely to discourage him/her. However, if the 

person‟s voice had a squeaky quality because he/she was nervous, 

you might say: “You might want to breath more deeply, to relax 
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yourself, and that will help to lower the pitch of your voice as 

well”.  

 Choose one or two things the person can concentrate on. If the 

people are overwhelmed with too many suggestions, they are 

likely to become frustrated. When giving feedback, call attention 

to those areas that need the most improvement.  

 Avoid conclusions about motives or feelings. For example: rather 

than saying: “You don‟t seem very enthusiastic about the lesson”, 

you can say “Varying your rate and volume of speaking would 

give you a more animated style”.  

 Begin and end with strengths of the presentation. If you start off 

with negative criticism, the person receiving the feedback might 

not even hear the positive part, which will come later.  

 2-5 Receiving feedback 

When you are receiving feedback, try: 

 Not to respond to each point, rather listen quietly, hearing what 

other‟s experiences were during their review, asking only for 

clarification. The only time to interfere with what is being said is 

if you need to state that you are overloaded with too much 

feedback.  

 Be open to what you are hearing. Being told that you need to 

improve yourself is not always easy, but as we have pointed out, 

it is an important part of the learning process. Although, you 

might feel hurt in response to criticism, try not to let those 

feelings dissuade you from using the feedback to your best 

advantage.  

 Take notes, if possible. If you can, take notes as you are hearing 

the other people‟s comment. Than you will have a record to refer 
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to, and you might discover that the comments that seemed to be 

the harshest were actually the most useful.  

 Ask for specific examples if you need to. If the critique you are 

receiving is vague or unfocused, ask the person to give you 

several specific examples of the point he/she is trying to make  

 Judge the feedback by the person, who is giving it. You do not 

have to agree with every comment. Ask other people if they agree 

with the person‟s critique.  

      In total, be practical, tactful, constructive critical, open toward other‟s 

ideas and opinions in the microteaching workshop and in your classes as 

well.                                                                           

Microteaching Observation form 

……………………………………………………………………………………  Name: 

 

Presentation 

Title:………………………………………………………………………………… 

 

Time (Begin):…………………………………..Time (End):………… 

 

Date:............................................................................... 

 

Observer:………………………………………………………………  
 
 

   

Presentation NO Some Yes Comments 

Objectives 
    

Cognitive objectives were formulated  

correctly  

     

Skill(psychomotor) objectives  were 

formulated   correctly   

    

Affective objective  were formulated 

correctly 
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Content 

    

Content was suitable for achieving  

Objectives. 

    

Arranged and discussed the content in 

a systematic and organized form. 

    

Defined new terms, concepts and 

principles. 

    

 Used correct and appropriate 

examples and illustration. 

    

 

Strategy & Method 

    

The selected strategy or method  was  

effective in achieving lesson's 

objectives   

    

 

Language 

    

 Produced  grammatically intelligible 

utterances 

    

 

Produced intelligible pronunciation    

    

 

 Used appropriate range of words 
    

Individual  Style 
    

  Voice could be easily heard.     

Voice was raised or lowered for 

variety and emphasis. 

    

Rate of speech was neither too fast 

nor too slow. 
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Asked questions to see what students 

knew about the topic. 

    

 Addressed questions to individual 

students as well as to the group at 

large. 

    

Encouraged students to answer 

difficult questions by providing cues 

or rephrasing. 

    

 Repeated answers when necessary so 

the entire class could hear. 

    

 Invited student questions.     

  Listened carefully to student 

comments and questions. 

    

Use of Media 
    

Writing on board/overhead/slides was 

legible…. 
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Microteaching Domains 

Dr .Mai Ahmed Elsaid 

 Microteaching has been widely used in pre-service teacher 

education programs to enhance prospective teachers‟ instructional 

experiences. Within ELT programs, the use of microteaching offers 

valuable opportunities for trainee-teachers to develop effective teaching 

strategies. Understanding the perceptions and concerns of student teachers 

is crucial for promoting teacher education programs‟ outcomes. 

 Accordingly, the effective teaching performance is a profound 

factor in students‟ achievement. It requires a specialized knowledge base 

obtained through both academic study and practical experience. It can also 

be concluded that there is a number of standards for student-teachers who 

provide guidance for their professional development need to be reached; 

by continuous practice in microteaching. So, it is necessary to set realistic 

and progressive standards that enhance student-teachers to develop 

professionally throughout their career. 

 So, this book has focused on the main domains with various 

indicators that proved to be the most required ones for the student-teachers 

and are more related to the major duties performed by a teacher to achieve 

proficiency and excellence in teaching. The domains are planning, 

management, language, and assessment. 

Domain No. (1) Planning: 

It stresses on the process as a means of planning for implementing and 

reflecting upon teaching and learning in order to achieve the intended 

educational aims. 
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Domain No. (2) Management: 

It concentrates on creating an effective learning environment and 

positive and challenging learning community. 

Domain No. (3) Language: 

It focuses on proficiency in English, intercultural awareness knowledge 

of language systems, and understanding of second language acquisition 

and development. 

Domain No. (4) Assessment: 

It focuses on collecting, analyzing, interpreting and communicating 

information about students' performance using a variety of tools. 

 It is clear that the EL student-teachers must have certain 

professional skills and qualities which help them be effective teachers. 

Hence, it is important for them to handle the new approaches of teaching 

continuously which enable them to develop these skills and qualities and 

to be updated with the recent developments in the field.  

 These domains will be developed through using various tasks in the 

light of the task based learning. So, if student-teachers wish to achieve 

proficiency in teaching, they should act different roles and perform 

different tasks to develop their performance. 

The following table is concerned with domains, standards, and indicators 

for the performance of the teacher in teaching. 
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The teachers' performance domains 

Domain Standards 

Planning 

1- English language teacher plans instruction effectively. 

Indicators 

a- Teacher states performance objectives for the lesson. 

b- Teacher designs lesson plan according to different learners' 

styles 

Management 

1- English language teacher uses a range of effective teaching 

strategies and implements these in instruction in relation to 

learners' levels. 

Indicators 

a- Teacher uses questioning techniques which offer challenges, 

build confidence and provide learners with opportunities to extend 

and develop their language proficiency. 

b- Teacher uses audiovisual aids appropriate for the environment, 

the lesson, and the learner. 

Language 

1- English language teacher demonstrates mastering of oral English 

language. 

Indicators 

a- Teacher uses correct classroom language.  

b- Teacher uses some of the paralanguage features for effective 

communication. 

Assessment 

1- English language teacher assesses learners effectively. 

Indicators 

a- Teacher implements different assessment tools for assessing 

learners' performance.  

b- Teacher interprets students' performance using varied scoring 

rubrics. 
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Planning 

Session (1) 
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Steps for Preparing a Lesson Plan 

Dr. Ahmed Hamdy Lasheen 

      A lesson plan is the instructor‟s road map of what students need to 

learn and how it will be done effectively during the class time. Before you 

plan your lesson, you will first need to identify the learning objectives for 

the class meeting.  Then, you can design appropriate learning activities 

and develop strategies to obtain feedback on student learning. Below are 

six steps to guide you when you create your first lesson plans. Each step is 

accompanied by a set of questions meant to prompt reflection and aid you 

in designing your teaching and learning activities: 

(1) Outline learning objectives 

      The first step is to determine what you want students to learn and be able to do at 

the end of class. To help you specify your objectives for student learning, answer the 

following questions: 

 What is the topic of the lesson? 

 What do I want students to learn? 

 What do I want them to understand and be able to do at the end of class? 

 What do I want them to take away from this particular lesson? 

      Once you outline the learning objectives for the class meeting, rank them in terms 

of their importance. This step will prepare you for managing class time and 

accomplishing the more important learning objectives in case you are pressed for time. 

Consider the following questions: 

 What are the most important concepts, ideas, or skills I want students to be 

able to grasp and apply? 

 Why are they important? 

 If I ran out of time, which ones could not be omitted? 

 And conversely, which ones could I skip if pressed for time? 
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 (2) Develop the introduction 

      Develop a creative introduction to the topic to stimulate interest and 

encourage thinking. You can use a variety of approaches to engage 

students (e.g., personal anecdote, historical event, thought-provoking 

dilemma, real-world example, short video clip, practical application, 

probing question, etc.). For example, you can take a simple poll: “How 

many of you have heard of X? Raise your hand if you have.” You can also 

gather background information from your students prior to class by 

sending students an electronic survey or asking them to write comments 

on index cards. This additional information can help shape your 

introduction, learning activities, etc.  When you have an idea of the 

students‟ familiarity with the topic, you will also have a sense of what to 

focus on. Consider the following questions when planning your 

introduction: 

 How will I check whether students know anything about the topic or have 

any preconceived notions about it? 

 What are some commonly held ideas (or possibly misconceptions) about this 

topic that students might be familiar with or might espouse? 

 What will I do to introduce the topic? 

 (3) Plan the specific learning activities (the main body of the lesson) 

      Prepare several different ways of explaining the material (real-life 

examples, analogies, visuals, etc.) to catch the attention of more students 

and appeal to different learning styles. As you plan your examples and 

activities, estimate how much time you will spend on each. Build in time 

for extended explanation or discussion, but also be prepared to move on 

quickly to different applications or problems, and to identify strategies that 

check for understanding. These questions would help you design the 

learning activities you will use: 
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 What will I do to explain the topic? 

 What will I do to illustrate the topic in a different way? 

 How can I engage students in the topic? 

 What are some relevant real-life examples, analogies, or situations that can 

help students understand the topic? 

 What will students need to do to help them understand the topic better? 

(4) Plan to check for understanding 

      Think about specific questions you can ask students in order to check 

for understanding, write them down, and then paraphrase them. Decide on 

whether you want students to respond orally or in writing. You can also 

ask yourself these questions: 

 What questions will I ask students to check for understanding? 

 What will I have students do to demonstrate that they are following? 

 Going back to my list of learning objectives, what activity can I have students 

do to check whether each of those has been accomplished? 

      An important strategy that will also help you with time management is 

to anticipate students‟ questions. When planning your lesson, decide what 

kinds of questions will be productive for discussion and what questions 

might sidetrack the class.  

(5) Develop a conclusion and a preview 

      Go over the material covered in class by summarizing the main points 

of the lesson. You can do this in a number of ways: 

A-  you can state the main points yourself (“Today we talked 

about…”), you can ask a student to help you summarize them, or 

B-  you can even ask all students to write down on a piece of paper 

what they think were the main points of the lesson. 

C-  You can review the students‟ answers to gauge their understanding 

of the topic and then explain anything unclear the following class.  
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      Conclude the lesson not only by summarizing the main points, but also 

by previewing the next lesson. How does the topic relate to the one that‟s 

coming? This preview will spur students‟ interest and help them connect 

the different ideas within a larger context. 

(6) Create a realistic timeline 

      A list of ten learning objectives is not realistic, so narrow down your 

list to the two or three key concepts, ideas, or skills you want students to 

learn. Instructors also agree that they often need to adjust their lesson plan 

during class depending on what the students need. Your list of prioritized 

learning objectives will help you make decisions on the spot and adjust 

your lesson plan as needed. Having additional examples or alternative 

activities will also allow you to be flexible. Here are some strategies for 

creating a realistic timeline: 

 Estimate how much time each of the activities will take, then plan 

some extra time for each. 

 When you prepare your lesson plan, next to each activity indicate how 

much time you expect it will take. 

 Plan a few minutes at the end of class to answer any remaining 

questions and to sum up key points. 

 Plan an extra activity or discussion question in case you have time 

left. 

 Be flexible – be ready to adjust your lesson plan to students‟ needs 

and focus on what seems to be more productive rather than sticking to 

your original plan. 

Presenting the Lesson Plan 

Letting your students know what they will be learning and doing in class 

will help keep them more engaged and on track as follows:  
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A- You can share your lesson plan by writing a brief agenda on 

the board or telling students explicitly what they will be 

learning and doing in class.  

B- You can outline on the board or on a handout the learning 

objectives for the class. 

NOTE:  

      Providing a meaningful organization of the class time can help 

students not only remember better, but also follow your presentation and 

understand the rationale behind in-class activities. Having a clearly visible 

agenda (e.g., on the board) will also help you and students stay on track. 

Reflecting on Your Lesson Plan 

      Take a few minutes after each class to reflect on what worked well and 

why, and what you could have done differently. Identifying successful and 

less successful organization of class time and activities would make it 

easier to adjust to the contingencies of the classroom. For additional 

feedback on planning and managing class time, you can use the following 

resources:               

NOTE: 

      Your lesson plan is a reminder of what you want to do and how you 

want to do it. A productive lesson is not one in which everything goes 

exactly as planned, but one in which both students and instructor learn 

from each other. 
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    Task (1) 

    Decide which of the following verbs are observable, measurable, 

indicate sort of action expected by learners, and can be used while writing 

a well written aims and which one can be avoided.  

Verbs Used avoid 

1- Identify   

2- Know   

3- Formulate   

4- Demonstrate   

5- Understand   

6- Appreciate   

7- List   

8- Classify   

9- Relate   

10- Become familiar with   

11- Reflect   

12- Compare   

13- Describe   

14- Learn   

15-Express   

16-Organize   

17- Apply   

18- Perform   

19- Construct   

20- Value   

21- Study   

22- Contrast   

23- Realize   

24- Be aware of   
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Task (2) 

         Here you have well written detailed and clear objectives and also 

objectives which are not clear and have not enough details. Classify these 

objectives then put (√) in the appropriate column. 

Objectives Clear 

objective  

Unclear 

objective  

By the end of the lesson students will be able to:   

1- Focus on present simple on page29.   

2- Clarify the past simple tense using a dialogue.   

3- Guess the meaning of new vocabulary in context.   

4- Distinguish between "will" and going to used to make 

spontaneous decisions in the context of telling each other 

about their vacation plans.  

  

5- Describe the basic structure and function of cells and 

the structures within many cells called organelles. 

  

6- Know the techniques of computer programming.   

7- Practice detail reading and the inferring of opinion from 

a newspaper article with political bias.  

  

8- Know the present continuous using a taped dialogue.   

9- Realize the form and meaning of the future perfect in 

the context of speculating about technology in the future.   

  

10- Tell the time represented on an analog clock to the 

nearest minute. 

  

11- Know how to tell time.   

12- Understand the use of commas.   

13- Diagram the maturation of red blood cells.   

14- State three causes of the civil war.   

15- Solve at least 8 out of 10 addition problems that 

require borrowing. 

  

16- List the effects of alcohol on the body with text books 

open, after seeing a film, using a model of the heart that 

includes at least two danger signals. 
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Session (1) 

Handout 

Performance objectives 

 

The conceptualization of performance objectives: 

         Performance objective is a specific statement of what the learners 

will be able to do when they complete a unit of instruction. It does not 

describe what the instructor will be doing, but instead the skills, 

knowledge, and attitudes that the instructor will be attempting to produce 

in learners. 

The characteristics of the verbs used for writing well written 

objectives: 

         One of the biggest problems with poorly written objectives is the 

choice of words used to indicate the type of performance expected. So, 

some of the most common points to keep in mind while choosing the 

words for well written objectives are as follows: 

- The word should describe the intended behavior.  

-  The word should be specific and measurable. 

- The word should be observed. 

- The word should express a strong action. 

The benefits of the performance objectives: 

- Provide some basis and guidance for the selection of instructional 

content and procedures. 

- Help learners organize their efforts to accomplish the intent of the 

instruction. 

- Help in evaluating the success of the instruction. 

- Emphasize major points and reduce non-essential material. 
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- Guide the learners to what is expected from them and help them to 

study important information. 

Points to keep in mind when writing objectives: 

1- They are related to intended outcomes, rather than the process for 

achieving those outcomes. 

2- They are specific and measurable, rather than broad and intangible. 

3- They are concerned with students, not teachers. i.e describe what 

the learner will be expected to be able to do.  

4- They are observable and lead to a well-defined product of the 

action. 

In summary to prepare a useful well written objective you should 

follow these steps: 

1- Determine who you are talking about. 

Example 

 

 

2- Note the behavior you are looking for evidence of student action 

(choose from the list of verbs introduced before). 

 Example 

 

 

3-Include the content you want the student to learn. 

Example 

   

The student will 

The student will list 

The student will list the effects of alcohol on the body 
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4- Reflect on the conditions, or how the student will accomplish the 

task.   

Example 

 

 

5- Have a standard of performance- criteria for acceptable 

performance. 

Example 

 

 

 

 

 

 

 

 

 

 

 

 

 

The student will list the effects of alcohol on the body with text 

books open, after seeing a film, using a model of the heart 

The student will list the effects of alcohol on the body with text 

books open, after seeing a film, using a model of the heart that 

includes at least two danger signals    
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Session (2) 
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Task (1) 

         Guess the type of the learning style and write it in front of each 

sentence 

Statements Type of the learning style 

1- I feel the best way to remember something is to picture it 

in my head 

 

2- I follow oral directions better than written ones  

3- I often would rather listen to a lecture than read the 

material in a textbook 

 

4- I am constantly fidgeting (e.g. tapping pen, playing with 

keys in my pocket) 

 

5- I frequently require explanations of diagrams, graphs, or 

maps 

 

6- I work skillfully with my hands to make or repair things  

7- I often prefer to listen to the radio than read a newspaper  

8- I typically prefer information to be presented visually, (e.g. 

flipcharts or chalkboard) 

 

9- I usually prefer to stand while working  

10- I typically follow written instructions better than oral ones  

11- I am skillful at designing graphs, charts, and other visual 

displays 

 

12- I generally talk at a fast pace and use my hands more than 

the average person to communicate what I want to say 

 

13- I frequently sing, hum or whistle to myself  

14- I am excellent at finding my way around even in 

unfamiliar surroundings 

 

15- I am good at putting jigsaw puzzles together  

16- I am always on the move  

17- I excel at visual arts  

18- I excel at sports  

19- I'm an avid collector  
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20- I tend to take notes during verbal discussions/lectures to 

review later 

 

21- I am verbally articulate and enjoy participating in 

discussions or classroom debates 

 

22- I easily understand and follow directions on maps  

23- I remember best by writing things down several times or 

drawing pictures and diagrams 

 

24- I need to watch a speaker's facial expressions and body 

language to fully understand what they mean 

 

25- I frequently use musical jingles to learn things  

26- I often talk to myself when alone  

27- I would rather listen to music than view a piece of art 

work 

 

28- I need to actively participate in an activity to learn how to 

do it 

 

29- I frequently tell jokes, stories and make verbal analogies 

to demonstrate a point 

 

30- I frequently touch others as a show of friendship and 

camaraderie (e.g. hugging) 

 

31- I feel the best way to learn in groups.  

32- I prefer to do complex calculation in my head.  

33- I usually like to spend time alone.  

 

 

 

 

 

 

 



37 

 

Task (2) 

         Here you have different teaching methods and activities categorize 

each one in column "A" to a certain learning style, and then write it in 

column "B" 

The classroom activities "A" The chosen style "B" 

1- Different vocabulary taught through a 

context created by pictures and drawing.    

 

2- The teacher corrects students a lot in 

pairs or groups. 

 

3- listening to people discuss their favorite 

childhood memories through audio CD.  

 

4- Explaining vocabulary through using a 

cline or diagram. 

 

5- Present information through various 

activities that involve walking around, 

doing a mime or action, and talking too 

their students. 

 

6- Giving oral discussions of written 

material.  

 

7- Let students work on some activities of 

their own. 
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Session (2) 

Handout 

Learner's styles 

What is the key concept in learning style? 

       For learning to be successful, the teaching style must complement the 

students' learning style. Learning style is not only an important factor in 

how teachers teach, but also in the way students learn. Learning style is 

also influential in determining which teaching methods are most 

appropriate in the classroom. Teachers should make students aware of the 

various learning styles and encourage them to consider their preferred 

style as they complete their studies. 

What does style mean? 

       The word style means the way in which students are most comfortable 

learning. It is an individual's natural or habitual pattern of acquiring and 

processing information in learning situation. Also, learning style is 

described as the more or less consistent way in which a person perceives, 

conceptualizes and recalls information. 

Why should teachers know about learning styles? 

       Teacher should know about learning styles in order to:  

- Help students learn better and more quickly.  

- Improve learning and maximize students' achievement. 

- Help students to become interested with learning. 

- Improve their relationships as students are more successful and are 

more interested in learning. 
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What are the general learning styles and their characteristics? 

 Visual (spatial) learning style: in this style learners prefer using 

images, pictures, colors, and maps to organize information and 

communicate with others. They can easily visualize objects, plans 

and outcomes in their mind's eye. They also have a good spatial 

sense, which gives them a good sense of direction. 

 Auditory (Aural): in this style learners like to work with sound and 

music. They have a good sense of pitch and rhythm. They can sing, 

play a musical instrument, or identify the sounds of different 

instruments. 

 Verbal (linguistic): in this style learners find it easy to express 

themselves both in writing and verbally. They love reading and 

writing. They know the meaning of many words, and regularly make 

an effort to find the meaning of new words. 

 Kinesthetic (physical): in this style learners use their body and sense 

of touch to learn. They like sports and exercise and other physical 

activities.  

 Logical (mathematical): in this style learners like to use their brains 

for logical and mathematical reasoning. They can recognize patterns 

easily. They work well with numbers and can do moderately 

complex calculation in their heads. 

 Social (interpersonal):  in this style learners prefer learning in 

groups and work through issues, ideas and problems with a group. 

They listen well and understand other's views. 

 Solitary (intrapersonal): in this style learners prefer learning alone. 

They are more private, introspective and independent. They like to 

spend time alone. 
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What teaching methods and activities suit different learning styles? 

       Teachers should try to cater to their students preferred ways of 

learning. They should rethink their instruction to try to maximize student 

achievement. They should apply a variety of teaching techniques that 

enchant and reinforce language teaching addressing the needs of each type 

of learner, for example with the visual style teachers can use the 

following: wall displays posters, realia, flashcards, graphic organizers etc. 

with the auditory style they can use the following: audio tapes, videos, 

storytelling, songs, memorization, and drills. With the verbal style they 

can give learners assignments involving reading, writing, telling stories, 

playing word games, and working with jokes and riddles. With logical 

style they can give learners experiments to perform, puzzles to solve, 

numbers to work with, or situations in which they explore patterns and 

relationships. With social style they can provide learner with assignments 

that require them to interview and cooperate with others. With solitary 

style self-paced instruction and individualized projects work best with 

these students. 
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Task (1) 

         Letters a to f represent teacher's purposes for using each type of 

question. Match each purpose to the suitable type of question according to 

Bloom's taxonomy. 

a- To determine whether the students remember certain specific facts.  

b- To help students select those facts that are pertinent in order to 

describe, compare, contrast, or translate ideas from one medium to 

another. 

c- To encourage students to apply information they have learned in 

order to reach and answer a problem which has one correct answer. 

d- To encourage students to demonstrate their understanding of 

relationships, patterns & organization. It is about cause & effect, 

similarities & differences. 

e- To help students form relationships and put things together in new 

or original ways. These questions help develop the creative abilities 

of students. 

f- To help students choose among alternatives by judging which best 

fits some stated values. These questions do not have a single correct 

answer but require the student to assess various options. 

 

Types of questions purpose 

1- Analysis  

2- Evaluation  

3- Comprehension  

4- Synthesis  

5- Knowledge  

6- Application  
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Task (2) 

         In column "A" you have different questions, write in column "B" the 

type of each one according to Bloom's taxonomy. 

 

 

 

Questions "A" Type of the questions "B" 

1- Which of these three tools would do that most effectively 

and why? 

 

2- Why did the South American Indians have no word for 

„season‟? 

 

3- Why do you think the South American Indians might have 

no word for „season‟ in their language? 

 

4- What does this style of painting remind you of?  

5- What do you think is the main point the writer is making in 

the second paragraph? 

 

6- Which of these four sources might be most reliable in 

helping us to …? 

 

7- What would happen if you mixed ...?  

8- What choices did Harold have when faced with that 

situation? 

 

9- Which words do you already know in this sentence?  

10- Given all of the sources we have looked at, where would 

you now expect these people to have moved to? 

 

11- What similarities can you spot between the two...?  

12- What repeating pattern can you see in the events …?  
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Task (3) 

         Classify the following characteristics of questioning, and then 

identify which characteristics lead to successful questioning and which 

characteristics lead to unsuccessful one by putting (√) under the suitable 

one. 

Characteristics of questioning successful unsuccessful 

1-Thoughtful questions that are linked to push student thinking   

2- Rapid fire teacher questions    

3- Questions that ask students to state small pieces of 

knowledge unrelated to the larger context. 

  

4- Questions that require connections between and among 

concepts 

  

5- Questions that ask what students know    

6- Questions that ask how students know.   

7- Questions with wait time for student thinking   

8- Questions with quick answers.   

9- Questions that extend understanding to a new context   

10-Questions limited to current understanding   

11-Questions that is closely linked to the learning objectives in 

the lesson 

  

12-Questions that is not linked to the learning objectives in the 

lesson 
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Session (1) 

Handout 

Why is questioning important? 

• Questions are the most common form of interaction between teachers 

and pupils in whole-class lessons as well as in group and individual 

work. 

• Questioning is a key method of altering the level of challenge provided 

and determining the progress made in lessons. 

• It is an immediate way for the teacher to check the effectiveness of 

teaching. 

The purposes of questioning 

Teachers ask questions for a variety of purposes, including: 

 To actively involve students in the lesson 

 To increase motivation or interest 

 To evaluate students‟ preparation 

 To check on completion of work 

 To develop critical thinking skills 

 To review previous lessons 

 To nurture insights 

 To assess achievement or mastery of goals and objectives 

 To stimulate independent learning 

Types of questions 

 Knowledge or recall inquiries are employed when the teacher‟s 

purpose is to determine whether the pupils remember certain 

specific facts. They assess only a superficial understanding and 

require a lower-order type of thinking. It must be stressed, though, 
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that pupils cannot be asked to think at higher levels if they lack 

fundamental information. 

 Comprehension questions require the pupils to select those facts 

that are pertinent in order to describe, compare, contrast, or translate 

ideas from one medium to another. 

 Application questions are asked when the purpose is to encourage 

the pupils to apply information they have learned in order to reach 

and answer a problem which has one correct answer. 

 Analysis questions are asked when the purpose is to encourage the 

pupils to demonstrate their understanding of relationships, patterns 

& organization. It is about cause & effect, similarities & 

differences.. 

 Synthesis questions help pupils form relationships and put things 

together in new or original ways. These questions help develop the 

creative abilities of pupils. They test thorough understanding of a 

subject and may require pupils to make: predictions, original 

communications or solve problems that allow a variety of creative 

answers. 

 Evaluation questions help pupils choose among alternatives by 

judging which best fits some stated values. These questions do not 

have a single correct answer but require the pupil to assess various 

options. 
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Some Key words for questioning at Bloom’s six taxonomic levels 

Level Keywords 

 

Knowledge 

 What 

 When 

 Who 

 Define 

 List 

 Indicate 

 

 

Comprehension 

 Compare 

 Conclude 

 Contrast 

 Demonstrate 

 Predict 

 Reorder 

 Which 

 

 

Application 

 Apply 

 Develop 

 Test 

 Plan 

 Choose 

 How would 

 Construct 

 Solve 

 

Analysis 

 Analyze 

 Categorize 

 Describe 

 Classify 

 Compare 

 

Synthesis 

 Write 

 Create 

 Propose a plan 

 Put together 

 How 

 Develop 

 

Evaluation 

 Evaluate 

 Decide 

 Judge 

 Check the 
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Tips for effective questioning 

1. Prepare your students for extensive questioning. Teachers who 

use lots of questions in a classroom might have to justify their use 

of questioning to students. Students need to know that questions 

seek clarification and elaboration of students' ideas in order to make 

their thinking visible, and to help the teacher address 

misconceptions. 

2. Use a wide variety of questions. Questions should be asked that 

require a broad range of intellectual (higher and lower order) 

thinking skills. Use Bloom's Taxonomy as a guide to the type of 

questions you can ask. Avoid using simple YES or NO type 

questions as they encourage students to respond without fully 

thinking through an idea. 

3. Avoid the use of rhetorical questions. Rhetorical questions are 

those to which answers are already known. 

4. State questions with precision. Poor wording and the use of rapid-

fire, multiple questions related to the same topic can result in 

confusion. 

5. Use appropriate wait time. Wait time encourages all students to 

think about the response .The teacher can significantly enhance the 

analytic and problem-solving skills of students by allowing 

sufficient wait times before responding, both after posing a question 

and after the answer is given. This allows everyone to think about 

not only the question but also the response provided by the student. 

Three to five seconds in most cases; longer in some, maybe up to 10 

seconds for higher-order questions. 
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6. Select both volunteers and non-volunteers to answer questions. 

Female students frequently take longer to respond; give them 

adequate time to do so. Picking on the student who is first to raise 

his or her hand will often leave many students uninvolved in the 

discussion. Some teachers use a randomized approach where they 

pick student names from a hat, so to speak. This ensures equitable 

participation, and keeps students intellectually engaged. 

7. Respond to answers provided by students. Listen carefully to 

your students as they respond; let them finish their responses unless 

they are completely missing the point. "Echo" their responses in 

your own words. Acknowledge correct answers and provide 

positive reinforcement. Identify incorrect responses and ask for 

alternative explanations from other students. Repeat student answers 

when the other students have not heard the answers.  

8. Throw back student questions. Sometimes student will restate the 

teacher's questions in their own words and ask the teacher for a 

response -- getting the teacher to do the intellectual work. When 

such an event occurs, restate the question, and pose it to the class. 
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Task (1) 

Number 1 to 5 provide types for the audiovisual aids used in teaching. 

Letter a to e provide the description of each type. Match the description to 

the type. 

Types  Description 

1- Flash Card  

2- Flip charts  

3- Overhead projectors    

4- Slide  

5- Videotape  

 

a- It can be displayed on the wall or a screen with a slide projector. it 

can be created to show graphs, charts, figures, and key points as well 

as pictures and other images it illustrates the points you make during 

a speech. 

b- A series of stiff cards, usually small enough to be held in the hands it 

contains words as well as images. Usually has a word, problem or 

concept on one side and the answer on the other, but sometimes one 

side has a visual element, which is expected to help you to remember 

the key idea or concept 

c- Usually found in class-rooms. Diagrams and texts are put on to a 

sheet of transparent acetate with special felt pens; the acetate is then 

placed on a flat glass platform through which a light shines, 

projecting the contents on to a vertical screen. The agent can write on 

the acetate while facing his audience, or he can prepare it 

beforehand.. 
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d- Magnetic tape used to record visual images and sound it is an integral 

component of the video technology that has profoundly impacted the 

media and home entertainment industries it helps an audience to 

visualize the ideas you present in a speech. it brings new meaning to a 

subject by making it more tangible and immediate. 

e- A series of pictures, with or without words, fastened along one edge 

between two sheets of thin wood or thick cardboard. Each picture 

illustrates one point in the extension agent's talk and he simply turns 

over each one when he moves on to the next point. As well as helping 

the audience to understand and remember they remind the agent of 

the structure of his talk without the need to refer constantly to his 

written notes. 
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Task (2) 

         Number 1 to 11 provide statements concerning the audiovisual aids 

read them carefully then distinguish between the points to bear in mind 

when selecting and using  audiovisual aids and dangers to avoid in using 

audiovisual aids by putting (√) under the suitable one.  

Statements Bear in mind avoid 

1- Audio-visual teaching aids must have some direct relation to 

lesson (they must not be mere entertainment).   

  

2- Audio-visual aids should be so selected as to supplement and 

enrich various areas in the curriculum.  

  

3- Audio-visual aids should be adapted to grade level.    

4- Audio-visual aids should be selected, combined and used in a 

way which is most effective for a particular lesson. 

  

5. Audio-visual aids are not a separate subject but a vital teaching 

method.  

  

6- Preview types of audio-visual materials before using in class.   

7-The audiovisual materials unsuited to a particular teaching 

situation.  

  

8- Too much material used at one time.    

9-Use of materials poor in quality.    

10- Use of materials unsuited to student's mental level.    

11- Failure to integrate the various aids to the teaching situation 

or to the curriculum. 
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Session (2) 

Handout 

The conceptualization of audiovisual aids 

        Audio-visual aid is the best tool for making teaching effective and the 

best dissemination of knowledge. Audio – Visual Aids are those sensory 

objects or images which initiate or stimulate and reinforce learning.  

Visual aids are any instructional device that can be seen but not heard. 

Audio aids are any instructional device that can be heard but not seen.ie 

AV aids can be defined as stimulating material and devices which aid 

sound and sight in teaching to facilitate learning of the students by 

activating more than one sensory channel. It helps to improve the quality 

of teaching by making study material more interesting and concrete to the 

learners. 

Significance of Audio-Visual Aids: 

(1) The use of audio visual aids in classroom teaching stimulates interest 

in pupils. This leads to the whole hearted attention on the part of 

learner, which ultimately develop a linking for subject. 

(2) Audio visual aids bring the past into the present and cover the records 

of years and even centuries into a. short period of minutes. 

(3) These aids help in making the whole world a real audience of events 

occurring in the various parts of the world. 

(4) Audio visual aids break the monotony of school routine and are always 

welcomed by pupils as a happy change in the classroom. 

(5) When audio visual aids are employed, the response of the class is 

always better. 
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(6) The use of audio visual aids provides a stimulus to pupils for making 

good use of textbooks rather than depending on guides. 

(7) They make teaching matter lively and interesting. 

(8) It helps children to observe things in their most natural setting. 

(9) They help to get a clear understanding by helping pupils to see and 

visualize things which can be best and most clearly understood with the 

help of visual aids only. 

(10) The visual aids are also found to be useful for the mass entertainment 

of an intellectual type. 

(11) They also contribute to the growth of meaning and hence to 

vocabulary development. 

(12) Audio visual instructions contribute to accurate thinking by 

furnishing some of the basic raw material for thought and it can fill the 

storehouse of memory with nonverbal experience. 

(13) Visual materials can be particularly used to provide new experiences 

or to correct wrong impressions. 

(14) A good visual perception helps attitude formation. Classroom study 

situations based on concrete experiences can create a good 

understanding of subject. 

(15) Audio visual material are time saving. A small picture or diagram can 

explain things which require pages and pages of written words. 

(16)The topics taught with the help of visual aids are comparatively easy 

to understand and therefore, they interest the children more than the 

mere description of anything through talk. 
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Types of audiovisual aids 

 Training aids 

 Usually instructors will use training aids, for instance, instructional 

videos, to help students understand a particular subject or idea. 

DVDs or videotapes cover an assortment of topics, allowing the 

teacher to select premade material to enhance his subject. Training 

aids can be played on an MP3 player, laptop, TV or CD player. 

Presentation slides 

 Teachers create their own presentation slides to add personality to 

lessons. They can use graphics, music, photos and charts as needed 

for each component of a topic. Computer programs that create slides 

include Microsoft PowerPoint, Goggle Presentation, Adobe 

Publisher and Apple Keynote. 

Digital projectors 

 Digital projectors allow instructors to display 3-D images large 

enough for the audience to view and to demonstrate material or 

simulate assembly of components for a particular project. 

Audio recordings 

 Instructors who want to include a speech or lecture from an 

authoritarian source use audio recordings to supplement class 

discussions. 

Multimedia 

 Multimedia combines elements from a variety of audiovisual aids, 

allowing a teacher to use his own materials with others'. Multimedia 

may use websites, slide shows, computer-based training courses and 
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TV in one teaching session. Multimedia offers an arrangement of 

communication tools for an audience that may include several 

learning styles. 
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Task (1) 

Number 1 to 8reprersent various assessment tools used to measure the 

degree of students learning and letter a to h represent the description of 

these tools. Write the name of the tool in front of the suitable description. 

1- Objective Tests                    2- Observation                   3- Portfolios 

4- Discussion                            5- Presentations                 6- Reports 

7- Questionnaire                      8- Interview 

Tools Description 

 
a-They are typed papers that discuss a topic and display comprehension of the 

subject matter. Teachers can read them to determine how well students 

understand the topic. 

 b- It is a direct face-to-face attempt to obtain reliable and valid measures in the 

form of verbal responses from one or more respondents. It is a conversation in 

which the roles of the interviewer and the respondent change continually. 

 c-An assessment tool of watching students to identify strengths and 

weaknesses, patterns of behavior, and cognitive strategies. It helps teachers 

determine which students need additional support and how to adjust 

instruction to encourage more and better learning. 

 d-It can tell the teacher much about student learning and understanding of 

basic concepts.  It builds knowledge and develops critical and creative 

thinking skills.  It allows students to increase the breadth and depth of their 

understanding while discarding erroneous information and expanding and 

explicating background knowledge. The teacher can assess student 

understanding by listening to the student responses and by taking anecdotal 

notes. 

 e-It is a means of eliciting the feelings, beliefs, experiences, perceptions, or 

attitudes of some sample of individuals. As a data collecting instrument, it 

could be structured or unstructured. It is most frequently a very concise, 

preplanned set of questions designed to yield specific information to meet a 

particular need for research information about a pertinent topic. 

 
f-They are common assessment tools that assess student understanding of the 

lesson objectives. They usually comprise a mixture of questions to assess 

student understanding such as:  Multiple-choice, true-or-false, fill-in-the-

blank, and matching. 
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 g-They are flexible assessment tools in which teachers gather student work for 

a particular period; this work shows the level of mastery a student has on a 

specific learning objective. Tests, projects, class work and homework are used 

in them. They include: showcase, which celebrates students‟ best work; 

descriptive, which demonstrates what students can do; evaluative which 

assesses students‟ work against a standard; and progress, which documents 

students‟ work over time. 

 
h-Teachers can assess student understanding based on how well students seem 

to understand the knowledge they are essentially teaching as Students can 

share information to the class on an assigned topic. 
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Task (2) 

Letter a to e represent a description for each test item, read them carefully 

then put (√) under the suitable item.  

 

Description 

 

Multiple 

choice 

 

Matching 

 

True-

False 

 

Completion 

 

a- It is designed to determine the decision of a 

student on a specific question. This is probably 

one of the best ways to judge the concepts of a 

student. It helps students to take quick decisions 

on whatever concepts they have.  

    

b-It provides learners with identifying 

characteristics and requires them to recall the 

correct term. There are two types of tests. The 

easier version provides a word bank of possible 

words that will fill in the blanks. For some 

exams all words in the word bank are exactly 

once. If a teacher wanted to create a test of 

medium difficulty, they would provide a test 

with a word bank, but some words may be used 

more than once and others not at all. The 

hardest variety of such a test is a fill-in-the-

blank test in which no word bank is provided at 

all. This generally requires a higher level of 

understanding and memory  

    

c- Short questions followed by a list of possible 

answers, only one of which is correct. Its format 

will stress a student's ability to decipher factual 

information, as well as help develop 

memorization skills. . it requires less time to 

answer. it is easy to score and grade it consists 

of two basic parts: a problem (stem) and a list of 

suggested solutions (alternatives). The stem 

may be in the form of either a question or an 
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incomplete statement, and the list of alternatives 

contains one correct or best alternative (answer) 

and a number of incorrect or inferior 

alternatives (distractors). 

d- It is an item that provides a defined term and 

requires a learner to identify characteristics to 

the correct term. It is designed to assess the 

student's understanding of relation between 

events and dates, events and places, and so on. 
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Task (3) 

      Number 1 to4represent various examples for types of test items, in 

each number identify which letter represents the better example and which 

one represents the poor example, and then write the reason for your 

answer. 

1- 

A- The ratio of the __________ to the__________ is called the 

__________. 

B- The ratio of the opposite side to the hypotenuse is called the 

__________.  

 

Better 

example 

Poor 

example 

Reason 

   

 

2- 

A- All spiders have exoskeletons 

B-  All spiders have exoskeletons and only prey on insects 

3- 

A- Solar energy is an alternative energy source 

B- Solar energy is often used as an alternative energy source 

 

Better 

example 

Poor 

example 

Reason 
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4- 

A-If the pressure of a certain amount of gas is held constant, what will 

happen if its volume is increased? 

a. The temperature of the gas will decrease. 

b. The temperature of the gas will increase. 

c. The temperature of the gas will remain the same 

B-If you increase the volume of a certain amount of gas while holding its 

pressure constant, its temperature will: 

a. Decrease. 

b. Increase. 

c. Remain the same 

 

Better 

example 

Poor 

example 

Reason 
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Session 1 

Handout 

 Guide lines for each objective test item 

Multiple-Choice test items 

1. Base each item on a specific problem stated clearly in the stem. 

      The stem is the foundation of the item. After reading the stem, the 

student should know exactly what the problem is and what he or she is 

expected to do to solve it. If the student has to infer what the problem is, 

the item will likely measure the student‟s ability to draw inferences from 

vague descriptions rather than his or her achievement of a course 

objective. 

2-Include as much of the item as possible in the stem, but do not 

include irrelevant material. 

      Rather than repeating redundant words or phrases in each of the 

alternatives, place such material in the stem to decrease the reading burden 

and more clearly define the problem in the stem. 

3. Word the alternatives clearly and concisely. 

      Clear wording reduces student confusion, and concise wording reduces 

the reading burden placed on the student 

4- Keep the alternatives mutually exclusive. 

      Alternatives that overlap create undesirable situations. Some of the 

overlapping alternatives may be easily identified as distracters. On the 

other hand, if the overlap includes the intended answer, there may be more 

than one alternative that can be successfully defended as being the answer. 
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5 Avoid the use of specific determiners. 

      When words such as never, always, and only are included in distracters 

in order to make them false, they serve as flags to the alert student. 

6- Avoid including keywords in the alternatives.  

      When a word or phrase in the stem is also found in one of the 

alternatives, it tips the student off that the alternative is probably the 

answer. 

7-Avoid “None of the above,” “Some of the above,” “All of the above,” 

phrases. Which usually scream out that they are the correct answer. 

8-Order the response choices alphabetically, dates chronologically, 

formulas in terms of complexity.  This logical sequence will help students 

locate choices. 

True or false test item 

1-Avoid using more than one idea and make your main point prominent. 

2- Keep the statement short and simple. The question should be based on 

the learner‟s knowledge and not their ability to interpret the question. 

3-True statements should be true under all circumstances. Avoid using 

may, seldom, possible, often, and other qualifiers 

4-State items positively.  Negative statements may be difficult to interpret  

5- Try to avoid such words as “all,” “always,” “never,” “only,” 

“nothing,” and “alone.” Students know these words usually signify false 

statements. 
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6-Beware of words denoting indefinite degree.  The use of words like 

“more,” “less,” “important,” “unimportant,” “large,” “small,” 

“recent,” “old,” “tall,”“great,” and so on, can easily lead to ambiguity. 

7-Beware of detectable answer patterns.  Students can pick out patterns 

such as (TTTTFFFF) which might be designed to make scoring easier 

Matching-Test Items 

1. Provide directions.  Students should not have to ask, for example, 

whether options may be used more than once. 

2. Use only homogeneous material.  Each item in a set should be the 

same as the other items, for examples all names or all numbers.  

When different kinds of items are used in each set, the associations 

tend to be obvious. 

3. Place longer material in the left column.  This will help students 

locate matches. 

4. Arrange column material in some order.  For example, names can 

be arranged alphabetically. 

5. As a rule of thumb, the response set should contain a few more 

items than the premise set. 

6. Keep the question to one page and on the same page.  Arrange items 

so that students will not have to turn pages back and forth as they 

respond. 

Completion-Test Items 

1. Omit only significant words from the statement. 

2. Do not omit so many words from the statement the intended 

meaning is lost. 

3. Avoid grammatical or other clues to the correct response. 

4. Be sure there is only one correct response. 
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5. Make the blanks of equal length. 

6. When possible, delete words at the end of the statement after the 

student has been presented a clearly defined problem. 

7. Avoid lifting statements directly from the text, lecture or other 

sources. 

8. Limit the required response to a single word or phrase. 
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Assessment 

Session (2) 
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Task (1) 

Write down the type of the rubric and then give reasons for your 

answer 

   
Needs Improvement 

(1) 
Developing (2) Sufficient (3) Above Average (4) 

Clarity (Thesis 

supported by 

relevant 

information 

and ideas.) 

The purpose of the 

student work is not 

well-defined. Central 

ideas are not focused 

to support the thesis. 

Thoughts appear 

disconnected.  

The central 

purpose of the 

student work is 

identified. Ideas 

are generally 

focused in a way 

that supports the 

thesis.  

The central 

purpose of the 

student work is 

clear and ideas are 

almost always 

focused in a way 

that supports the 

thesis. Relevant 

details illustrate the 

author‟s ideas.  

The central purpose 

of the student work 

is clear and 

supporting ideas 

always are always 

well-focused. 

Details are relevant, 

enrich the work.  

Organization 

(Sequencing of 

elements/ideas) 

Information and ideas 

are poorly sequenced 

(the author jumps 

around). The audience 

has difficulty 

following the thread 

of thought.  

Information and 

ideas are 

presented in an 

order that the 

audience can 

follow with 

minimum 

difficulty.  

Information and 

ideas are presented 

in a logical 

sequence which is 

followed by the 

reader with little or 

no difficulty.  

Information and 

ideas are presented 

in a logical sequence 

which flows 

naturally and is 

engaging to the 

audience.  

Mechanics 

(Correctness 

of grammar 

and spelling) 

There are five or more 

misspellings and/or 

systematic 

grammatical errors per 

page or 8 or more in 

the entire document. 

The readability of the 

work is seriously 

hampered by errors.  

There are no 

more than four 

misspellings 

and/or 

systematic 

grammatical 

errors per page 

or six or more in 

the entire 

document. 

Errors distract 

from the work.  

There are no more 

than three 

misspellings and/or 

grammatical errors 

per page and no 

more than five in 

the entire 

document. The 

readability of the 

work is minimally 

interrupted by 

errors.  

There are no more 

than two misspelled 

words or 

grammatical errors 

in the document.  

Type of the rubric-------------------------------- 
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o Above average: The audience is able to easily identify the focus of the 

work and is engaged by its clear focus and relevant details. Information 

is presented logically and naturally. There are no more than two 

mechanical errors or misspelled words to distract the reader. 

o Sufficient: The audience is easily able to identify the focus of the 

student work which is supported by relevant ideas and supporting 

details. Information is presented in a logical easy to follow manner. 

There is minimal interruption to the work due to misspellings and/or 

mechanical errors. 

o Developing: The audience can identify the central purpose of the 

student work without difficulty and supporting ideas are present and 

clear. The information is presented in an orderly fashion that can be 

followed with little difficulty. There are some misspellings and/or 

mechanical errors, but they do not seriously distract from the work. 

o Needs Improvement: The audience cannot clearly or easily identify 

the central ideas or purpose of the student work. Information is 

presented in a disorganized fashion causing the audience to have 

difficulty following the author‟s ideas. There are many misspellings 

and/or mechanical errors that negatively affect the audience's ability to 

read the work 

 

Type of the rubric---------------------------------------- 
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Handout 
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Session 2 

Handout 

What are Rubrics? 

A rubric is a scoring tool that represents the performance expectations for 

an assignment or piece of work. A rubric divides the assigned work into 

component parts and provides clear descriptions of the characteristics of 

the work associated with each component, at varying levels of mastery. 

Rubrics are used in scoring or grading written assignments or oral 

presentations; however, they may be used to score any form of student 

performance. 

Why should you use a rubric? 

• They are effective tools for assessing student performance.  

• They increase assessment reliability and consistency. 

• They provide specific feedback so that students know areas that 

require more improvement. 

• They save time because specific criteria have been defined and they 

can be used as a checklist.  

• Rubrics explain to students why they earned the scores they earned. 

Rubrics provide specific feedback and eliminate the need to write 

extensive comments.  

Types of rubrics  

Holistic rubrics 

      It provides a single score based on an overall impression of a student‟s 

performance on a task. It emphasis on what the learner is able to 

demonstrate, rather than what s/he cannot do. It Saves time by minimizing 

the number of decisions raters make. It can be applied consistently by 

trained raters increasing reliability. It can be used when you want a quick 
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snapshot of achievement. In a holistic rubric, a judgment of how well 

someone has performed on a task considers all the criteria together, or 

holistically, instead of separately as in an analytic rubric. Thus, each level 

of performance in a holistic rubric reflects behavior across all the criteria. 

Analytic Rubric 

      An analytic rubric resembles a grid or matrix in which the criteria 

representing the essential learning being assessed is organized in the 

leftmost column and the levels of achievement are represented in the top 

row. It provides useful feedback on areas of strength and weakness It can 

be used when you want detailed feedback and also when you want to 

assess complicated skills or performance. In an analytic rubric 

performance is judged separately for each criterion. Teachers assess how 

well students meet a criterion on a task, distinguishing between work that 

effectively meets the criterion and work that does not meet it. The next 

step in creating a rubric, then, is deciding how fine such a distinction 

should be made for each criterion. For example, if you are judging the 

amount of eye contact a presenter made with his/her audience that 

judgment could be as simple as did or did not make eye contact (two 

levels of performance), never, sometimes or always made eye contact 

(three levels), or never, rarely, sometimes, usually, or always made eye 

contact (five levels). 

 

 

 

 

 

 

 

http://jfmueller.faculty.noctrl.edu/toolbox/glossary.htm#holistic
http://jfmueller.faculty.noctrl.edu/toolbox/glossary.htm#analytic
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Language 

Session (1) 
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Task (1) 

       Write down under each group of sentences (classroom language) the 

suitable situation that these sentences can be used for, using the date bank 

below. 

 

The language of …………….                        The language of ………………. 

 

 

 

 

 

 

 

 

The language of……….…….                           The language of……………… 

 

A 

- Very good 

- Good try, but not quite right 

-That's correct 

-That's quite right 

- You have got the idea 

- I like that 

- Well done 

- You have improved a lot 

- Have a guess 

B 

- Turn your desks around  

- There are too many in this group 

- Find a partner 

- Sit back to back 

- Only three student in each group 

- Have you finished  

- Everybody work individually 

- Work by yourselves  

C 

- Good luck 

- I hope you pass 

- Never mind  

- Have you been ill 

- I will be back in a moment 

- Carry on with the exercise while I'm 

a way  

- Do you mind if I sit down  

D 

- The bell has not gone yet 

- We have an extra five minutes 

- Sit quietly until the bell goes  

- We still have a couple of minutes 

left 

- Remember your homework 

- We'll have to stop here  

- See you again next Sunday 
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 The language of……………                     The language of………………… 

 

 

 

 

 

 

 

 

 

 

 

 

 

E 

- Any questions 

- Pay attention everybody 

- Repeat after me 

- Put your hands up 

- Come to the front of the class  

- let's check the answers  

F 

- We won't start until a 

- I think we can stand now 

- Where have you are all ready for your 

English lesson 

- Let's begin our lesson now  

- Who is absent today   

Date Bank 

- Language of classroom management 

- Language of instruction 

- Language of error correction 

- Language of spontaneous situations 

- Language of starting a lesson 

- Language of ending a lesson  
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 Session (1) 

Handout 

What is classroom language? 

       Classroom language is the routine language that is used on a regular 

basis in classroom. It is that collection of phrases used for communication 

among teacher and students. This is language that teachers are used to 

using and students are used to hearing, but when teaching a language it 

takes a while to learn this part of the language. Knowing these language 

basics reduces the amount that students are forced to use their mother 

tongue and increases the amount of the target language they are using; it 

makes the language classroom environment more authentic.  

The importance of using the Target Language (TL) in the language 

classroom 

 

- A foreign atmosphere in the classroom can be sustained. 

- Learners may – albeit subconsciously – develop strategic and discourse competence 

by hearing how communication is sustained in real contexts. 

- The TL improves students‟ confidence with comprehension. 

- The TL helps to demonstrate a positive attitude towards the language being learned. 

- Using the TL lowers the risk factor for student use (affective filter) in new contexts. 

- The subject matter is placed squarely and regularly at the centre of the learners‟ 

attention. 

- Opportunities are made to create genuine communication with a proficient speaker of 

the language 
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Classroom Language: Simple instructions 

Here are some common instructions which the class can easily understand: 

 Come in. 

 Go out. 

 Stand up. 

 Sit down. 

 Come to the front of the class. 

 Stand by your desks. 

 Put your hands up. 

 Put your hands down. 

 Hold your books/pens up. 

 Show me your pencil. 

A number of instructions can be used at the beginning of a session: 

 Pay attention, everybody. 

 You need pencils/rulers. 

 We'll learn how to ... 

 Are you ready? 

 Open your books at page... 

 Turn to page ... 

 Look at activity five. 

 Listen to this tape. 

 Repeat after me. 

 Again, please. 

 Everybody ... 

 You have five minutes to do this. 

 Who's next? 

 Like this, not like that. 

A number of instructions can be used at the end of a session: 

 It's time to finish. 

 Have you finished? 

 Let's stop now. 

 Stop now. 

 Let's check the answers. 

 Any questions? 

 Collect your work please. 

 Pack up your books. 

 Are your desks tidy? 

 Don't forget to bring your ... 

tomorrow. 

Instructions can also be sequenced: 

 First 

 Next 

 After that  

 Then 

 Finally 

Comprehension language: 

 Are you ready? 

 Are you with me? 

 Are you OK? 

 OK so far? 

 Do you get it? 

 Do you understand? 

 What did you say? 

 One more time, please. 

 Say it again, please. 

 I don't understand. 

 I don't get it. 

 Like this? 



82 

 

Classroom Language: The language of spontaneous situations  

If we use English in spontaneous situations: 

 We relate the target language to the learner's immediate 

environment. 

 We take advantage of spontaneous situations to use the target 

language. 

 We exploit contexts which are not directly linked to the syllabus 

(language in use). 

Here are some common situations in which spontaneous English can be used: 

 Happy birthday! 

 Many returns (of the day). 

 “” has his/her 12th birthday today. 

 “” is eleven ztoday. Let's sing "Happy 

Birthday". 

 I hope you all have a good Christmas. 

 Happy New Year! 

 All the best for the New Year. 

 Happy Easter.  

 Best of luck. 

 Good luck. 

 I hope you pass. 

 Congratulations! 

 Well done! 

 Hard lines! 

 Never mind. 

 Better luck next time. 

 Who's not here today? 

 Who isn't here? 

 What's wrong with ... today? 

 Do you feel better today? 

 Are you better now? 

 Have you been ill? 

 What was the matter? 

 I'm sorry (about that). 

 Sorry, that was my fault. 

 I'm terribly sorry. 

 Excuse me for a moment. 

 I'll be back in a moment. 

 Carry on with the exercise while 

I'm away. 

 I've got to go next door for a 

moment. 

 Excuse me. 

 Could I get past please? 

 You're blocking the way. 

 I'm afraid I can't speak any louder. 

 I seem to be losing my voice. 

 I have a sore throat. 
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 I can't get past you. 

 Get out of the way, please. 

 I have a headache. 

 I'm feeling under the weather. 

 Do you mind if I sit down? 

Classroom Language: The language of classroom management 

Here are some common situations in which spontaneous English can be 

used: 

 Make groups of four. 

 Move your desks into groups of four people. 

 Turn your desks around. 

 Make a horseshoe shape with your desks. 

 Make a circle with your desks. 

 Make a line of desks facing each other. 

 Make groups of four desks facing each other. 

 Sit back to back. 

 Ask other people in the group. 

 Ask others in the class. 

 Interview someone else. 

 Ask everyone in the class. 

 Stand up and find another partner. 

 Have you finished? 

 Do the next activity. 

 Move on to the next activity. 

 

 

 

 

 

 

 



84 

 

Classroom language: the language of error correction 

Here are some phrases that can be used when giving feedback to students: 

 Very good. 

 That's very good. 

 Well done. 

 Very fine. 

 That's nice. 

 I like that. 

 Marvellous! 

 Right! 

 Yes! 

 Fine. 

 Quite right 

 That's right. 

 That's it.  

 That's correct. 

 That's quite right. 

 Yes, you've got it. 

 You've got the idea 

 It depends. 

 It might be, I suppose. 

 In a way, perhaps. 

 Sort of, yes. 

 That's more like it. 

 That's much better. 

 That's a lot better. 

 You've improved a lot 

 There's nothing wrong with your 

answer. 

 You didn't make a single mistake. 

 That's exactly the point. 

 That's just what I was looking for. 

 Do you want a clue (hint)? 

  You did a great job. 

 Magnificent! 

 Terrific! 

 Wow! 

 Jolly good! 

 Great stuff! 

 You were almost right. 

 That's almost it. 

 You're halfway there. 

 You've almost got it. 

 You're on the right lines. 

 There's no need to rush. 

 There's no hurry. 

 We have plenty of time 

 Go on. Have a try. 

 Have a go. 

 Have a guess. 

 Not really. 

 Unfortunately not. 

 I'm afraid that's not quite right. 

 You can't say that, I'm afraid. 

 You can't use that word here. 

 Good try, but not quite right. 

 Have another try. 

 Not quite right. Try again. 

 Not exactly. 

 . Don't worry about your 

pronunciation. 

 Fantastic 

 Don't worry, it'll improve. 

 Maybe this will help you. 
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RefTeCp Course Syllabus Template 

Name of the Course: Developing Multicultural Refugee Curriculum  

Leading University: O6U (Dr. MOHAMED BADAWI) 

Supporting Universities: Bath Spa -England 

Prerequisites: None 

 

Course Description/Overview (5 Lines) 

Developing Multicultural Refugee curriculum (DMRC), was designed to prepare in-service 

teachers to work effectively with students from different backgrounds. It focuses on diversity 

education because of the need for students to develop the ability to communicate with and 

relate to others from diverse backgrounds. Accordingly, emergency teachers have to model 

and support appropriate cultural competencies that are critical in classrooms that are fast 

becoming more culturally diverse. The main aim of the course is how to maintain a supportive 

environment for refugee learners. To achieve the objectives of the course the target teachers 

will acquire the basic knowledge and skills related to some selected topics such as: Curriculum 

Development, Competences of Refugee Teaching, Competences of  Stating Refugee ILOs,  

Competences of  Making Refugee Assessment,  Inclusion of Refugee Social Background in 

Curriculum, Global Education, Multicultural Competence, Cultural and Cross-Cultural 

Competence, Culturally Responsive Teaching, Infusing Global Education into the Curriculum, 

Inclusion of Refugees into National Education System, Multicultural Education, Diversity 

Education, Cultural Competence, Models of Culture Inclusion in Refugee Education, 

Curriculum and Refugee psychological needs, Utilization of Trauma Experiences and Tales in 

Refugee Curriculum.  

Course Learning Objectives: 

The course was designed to help refugee teachers to:  

1- Define cross cultural competences. 

2- Define the basic concepts of refugee curriculum development. 

3- Utilize culturally responsive teaching in refugee curriculum. 
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4- Relate global education to refugee education. 

5- Include refugee culture into national education system. 

6- Apply the basic principles of  diversity education 

7- Utilize trauma experiences and tales in refugee curriculum.  

8- Modify curriculum to fit refugee psychological needs. 

9- Function refugee social background in multi-culture curriculum. 

Course Content Learning Outcomes 

 

By the end of the course, refugee teachers will be able to:  

1- Describe the basic conceptions of refugee curriculum development. 

2- Define cross cultural competencies and multicultural competence. 

3- Differentiate between cultural competence and cross-cultural competence. 

4- Utilize culturally responsive teaching in refugee curriculum. 

5- Relate global education to refugee education. 

6- Define infusing global education into the refugee curriculum. 

7- Explain the implications of multicultural education in a refugee context. 

8- Include refugee culture into the national education system. 

9- Apply the basic principles of  diversity education 

10- Use models of culture inclusion in refugee education. 

11- Utilise trauma experiences and tales in refugee curriculum.  

12-  Modify curriculum to fit refugee psychological needs. 

13- Function refugee social background in multicultural curriculum.  

14- Apply competences of refugee test-making. 

 Course Resources  

Required Course Texts and Materials  

1. American Council on Education. (2006). Handbook for advancing comprehensive 

internationalisation. Washington, DC: ACE. Association of American Colleges and Universities.  

2. Bennet, C. I. (1999). Comprehensive multicultural education. Boston, MA: Allyn and Bacon.  
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3. Bennett, M. J. (1993). Towards ethno-relativism: A developmental model of intercultural 

sensitivity. In R. M. Paige (Ed.), Education for the intercultural experience (pp. 21-71). 

Yarmouth, ME: Intercultural Press.  

4. Bennett, M. J. (2009). Defining measuring and facilitating intercultural learning: A conceptual 

introduction to the intercultural education double supplement. Intercultural Education, 20 

(S1), 1-13. doi: 10.1080/14675980903370763  

5. Bennett, J. M., & Bennett, M. J. (2004). Developing intercultural sensitivity, an integrative 

approach to global and domestic diversity. In D. Landis (Ed.), Handbook of intercultural 

training (pp.147-165).  

6. Mahwah, NJ: Erlbaum. Cushner, K., & Brennan, S. (Eds.) (2007). Intercultural student teaching: 

A bridge to global competence. Lanham, MD: Rowman & Littleton Education.  

7. Delpit, L. D. (1988). The silenced dialogue: Power and pedagogy in educating other people’s 

children. Harvard Educational Review, 58(3), 280-298.  

8.  Diller, J., & Moule, J. (2005). Cultural competence: A primer for educators. Belmont, CA: 

Thomson Wadsworth.  

9. Gay, G. (2001). Curriculum theory and multicultural education. In J. A. Banks & C. A. McGee 

Banks (Eds.), Handbook of research on multicultural education (pp. 25-43). San Francisco, CA: 

Jossey-Bass Publishers.  

10. Gudykunst, W. H. B., & Kim, Y. Y. (1984). Communication with strangers: An approach to cross-

cultural communication. Reading, MA: Addison-Wesley. Hanvey, R. (1976). An attainable 

global perspective. The American Forum for Global Education. Retrieved from 

http://www.globaled.org/an_att_glob_ persp_04_11_29.pdf  

11. Erlbaum. Jackson, A. (2009). Global competence: The knowledge and skills our students need. 

In Asia Society. Retrieved from http://asiasociety.org/education/ partnership-global-

learning/making-case/global-competence-prepareyouth-engage-world. 

12. Laughlin, P., & Nganga, L. (2008). Interdisciplinary ways of knowing: A collaborative teacher 

education project for culturally responsive pedagogy Vol. 14, No. 3 International Journal of 

Multicultural Education 2012 21 in rural white America. Spaces for Difference: An 

Interdisciplinary Journal, 1(2).  
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13. G. (1995). But that’s just good teaching! The case for culturally relevant pedagogy. Theory 

into Practice, 34(3), 159–165. 

14. Mansilla, V.B., & Jackson, A. (2011). Educating for global competence: Preparing our youth to 

engage the world. Council of Chief State School Officers’ EdSteps Initiative & Asia Society 

Partnership for Global Learning. Retrieved from 

http://www.ccsso.org/Resources/Publications/Educating_ for_Global_Competence.html  

15. Nieto, S. (2000). Affirming diversity: The sociopolitical context of multicultural education (3rd 

ed). New York, NY: Longman. 

16. Sleeter, C. E. (1991). Empowerment through multicultural education. Albany, NY: State 

University of New York Press.  

17. Sleeter, C., & Grant, C. (1987). An analysis of multicultural education in the United States. 

Harvard Educational Review, 7, 421-444. 

18. Sperandio, J., Grudzinski-Hall, M., & Stewart-Gambino. H. (2010). Developing an 

undergraduate global citizenship program: Challenges of definition and assessment. 

International Journal of Teaching and Learning in Higher Education, 22(1), 12-22.  

19. Stewart, V. (2007). Becoming citizens of the world. Educational Leadership, 64(7), 8–14.  

20. Sue, D. W., Arrendondo, P., & McDavis, R.J. (1992). Multicultural counselling competencies 

and standards: A call for the profession. Journal of Counselling and Development, 70, 477-

486.  

21. Villegas, A. M., & Lucas, T., (2002). Preparing culturally responsive teachers: Rethinking the 

curriculum. Journal of Teacher Education, 3(1), 20–22. 

Assignments and Grading Scheme  

Grading System  

0 to 10 (where 5 is the least pass mark)  

Grading Policy  

Grades can be based on the following: (Example)  

Assignments  30%  
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Exams    50% 

Class attendance/participation  20%  

Total Points 100  

 

Course Policies  

Late Assignments  

It is essential that papers and other assignments be completed and submitted on 

time via Moodle or any LMS portal. Once the due date is past, without notice and 

justification, the submission is not accepted. 

Classroom Protocol  

This is a seminar type of course, which means that students are expected to come 

to ALL classes.  You cannot pass the class under any circumstances. If you miss more 

than three classes, you are not allowed to enter the exam and it will be force 

withdraw. Students are expected to arrive on time and stay until the class period 

ends. If you know that you have to leave early, you should notify the instructor 

before class starts. You are expected to treat faculty and other students with 

respect. During class students are obliged to not disrupt class by making noise 

and/or leaving and re-entering during class. Students who violate these minimal 

expectations will be asked to leave and counted as absent. You are expected to have 

read and thought about the assigned material before you come to class. I expect 

active class participation, which counts for 20% of the grade. The blended learning 

format is the approach of this course which means the online sessions are counted 

in the attendance ratio.  

Disability   
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Students who have disabilities should have a confidential appointment to discuss 

their need for accommodations. Establishing reasonable accommodations should 

be considered on a case-by case basis.  

Course Schedule 

Week Date 
Topics, Reading, Assignments and Deadlines (Details on assignments 

and more bibliography are available in the course modules) 

1  Unit 1.1: Key Concepts of Refugee Curriculum Development 

2  
Unit 1.2: Multicultural Competence and online Instructional design 

3  Unit 1.3: Global Education and Refugee Curriculum 

4  Unit 2.1: Cultural Competence and Cross-Cultural Competence 

5  Unit 2.2: Responsive Teaching in Refugee Curriculum 

6  Unit 2.3: Infusing Global Education into the Refugee Curriculum 

7  Unit 3.1: Inclusion of  refugee culture into national education systems 

8  Unit3.2: Principles of  diversity education 

9  Unit 3.3: Models of culture inclusion in refugee education 

10  Unit 4.1: Trauma experiences and tales and refugee curriculum 

11  
Unit 4.2: Refugee psychological needs and refugee curriculum.  

12  Unit 4.3: Refugee social background in multi-culture curriculum 

13  Unit 4.4: Refugee test-making competences  
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Course 4 Modules (5ECTS) 

Course  Cross Culture Competence in Curriculum Development 

Module 1  Refugee Curriculum Development 

Key 

Concepts  

curriculum development - multicultural competence - global education - multicultural 

education – refugee curriculum- online curriculum 

Aim  Define the key concepts of refugee curriculum development. 

Learning 

Outcomes  

1- Describe the basic conceptions of curriculum development. 

2- Define Multicultural Competence.  

3- Define infusing global education into the refugee curriculum. 

4- Explain the implications of multicultural education in refugee context. 

Units   Unit 1.1: Key Concepts of Refugee Curriculum Development 

Unit 1.2: Multicultural Competence and online Instructional design 

Unit 1.3: Global Education and Refugee Curriculum 

 

Readings 1. American Council on Education. (2006). Handbook for advancing 

comprehensive internationalization. Washington, DC: ACE. Association of 

American Colleges and Universities.  

2. Bennet, C. I. (1999). Comprehensive multicultural education. Boston, MA: Allyn 

and Bacon.  

3. Bennett, M. J. (1993). Towards ethno-relativism: A developmental model of 

intercultural sensitivity. In R. M. Paige (Ed.), Education for the intercultural 

experience (pp. 21-71). Yarmouth, ME: Intercultural Press.  

4. Bennett, M. J. (2009). Defining measuring and facilitating intercultural learning: 

A conceptual introduction to the intercultural education double supplement. 

Intercultural Education, 20 (S1), 1-13. doi:10.1080/14675980903370763  

Activity 

 

 

Activity:1 

Students have to summarize the Key Concepts of Refugee Curriculum Development 

using PCs and Lab Top sets. 
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Assignment:1 

Students have to present some definitions from the Internet covering the basic 

concepts of Refugee Curriculum Development 

Activity:2 

Students work in groups in the classroom trying to define the conceptualization of 

Multicultural Competence (present PP using PCs and Internet resources) 

Assignment:2 

Students navigate the Internet to find more material on  Multicultural Competence 

and online Instructional design 

Activity:3 

In groups students write a short piece of writing on Global Education and Refugee 

Curriculum 

Assignment:3 

Prepare PP on Global Education and Refugee Curriculum at home. 
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49 

 

Course  Cross Culture Competence in Curriculum Development 

Module 2 Refugee Responsive Teaching 

Key 

Concepts  

responsive teaching in refugee curriculum - refugee education 

Aim  1- Utilize culturally responsive teaching in refugee curriculum. 

2- Relate global education to refugee education. 
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Learning 

Outcomes  

1- Differentiate between cultural competence and cross-cultural competence. 

2- Utilize culturally responsive teaching in refugee curriculum. 

3- Relate global education to refugee education. 

4- Define infusing global education into the refugee curriculum. 

5- Explain the implications of multicultural education in refugee context. 

Units   Unit 2.1: Cultural Competence and Cross-Cultural Competence 

Unit 2.2: Responsive Teaching in Refugee Curriculum 

Unit 2.3: Infusing Global Education into the Refugee Curriculum 

 

Readings 1. Bennett, J. M., & Bennett, M. J. (2004). Developing intercultural sensitivity, an 

integrative approach to global and domestic diversity. In D. Landis (Ed.), 

Handbook of intercultural training (pp.147-165).  

2. Mahwah, NJ: Erlbaum. Cushner, K., & Brennan, S. (Eds.) (2007). Intercultural 

student teaching: A bridge to global competence. Lanham, MD: Rowman & 

Littleton Education. 

Activity 

 

 

A. Students have to find ways to relate their Home Cultural Competence to 

World Culture to form what is called Cross-Cultural Competence (3Cs Model). 

They have to make good use of available Web applications. 

B. Students have to reproduce using their words and conceptualisation to re-

explain Responsive Teaching in Refugee Curriculum 

C. Students have to reflect on Infusing Global Education into the Refugee 

Curriculum trying to provide a written report on how to Infuse Global 

Education into the Refugee Curriculum 

Assignment Students are asked to select the best refugee learning items to be infused in 

the curriculum. 
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Course  Cross Culture Competence in Curriculum Development 

Module 3 Culture Inclusion in Refugee Education  

Key 

Concepts  

refugee culture - national education system - diversity education - diversity education 

- models of culture inclusion 

Aim  1- Include refugee culture into national education system via Internet material 

2- Apply the basic principles of  diversity education 

Learning 

Outcomes  

1- Include refugee culture into national education system via Youtube Clips. 

2- Apply the basic principles of  diversity education 

3- Use models of culture inclusion in refugee education. 

Units   Unit 3.1: Inclusion of  refugee culture into national education systems 

Unit3.2: Principles of  diversity education 

Unit 3.3: Models of culture inclusion in refugee education 

 

Readings 1. Gay, G. (2001). Curriculum theory and multicultural education. In J. A. Banks & C. A. McGee 

Banks (Eds.), Handbook of research on multicultural education (pp. 25-43). San Francisco, CA: 

Jossey-Bass Publishers.  

2. Erlbaum. Jackson, A. (2009). Global competence: The knowledge and skills our students need. 

In Asia Society. Retrieved from http://asiasociety.org/education/ partnership-global-

learning/making-case/global-competence-prepareyouth-engage-world. 

3. G. (1995). But that’s just good teaching! The case for culturally relevant pedagogy. Theory into 

Practice, 34(3), 159–165. 

Activity 

 

A. Students will write some topics to be added to the course to fit refugees.  

B. Asking students to summarize the principles of  diversity education 
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 C. Reading and deciding the best Model of culture inclusion in refugee education 

assignment Students have to evaluate the best Model of culture inclusion in refugee 

education to be adopted. 
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Course  Cross Culture Competence in Curriculum Development 

Module 4 Refugee Psychological and Social Needs 

Key 

Concepts  

Trauma experiences- -refugee tales - refugee psychological needs- refugee social 

background - multi-culture curriculum- competences of refugee test-making 

Aim  1- Utilize trauma experiences and tales in refugee curriculum.  

2-  Modify curriculum to fit refugee psychological needs. 

3- Function refugee social background in multi-culture curriculum online films and 

pictures. 

Learning 

Outcomes  

1- Utilize trauma experiences and tales in refugee curriculum.  

2-  Modify curriculum to fit refugee psychological needs. 

3- Function refugee social background in multi-culture curriculum. 

4- Apply competences of refugee test-making. 
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Units   Unit 4.1: Trauma experiences and tales and refugee curriculum 

Unit 4.2: Refugee psychological needs and refugee curriculum.  

Unit 4.3: Refugee social background in multi-culture curriculum 

Unit 4.4: Refugee test-making competences  

 

Readings 1. Mansilla, V.B., & Jackson, A. (2011). Educating for global competence: 

Preparing our youth to engage the world. Council of Chief State School Officers’ 

EdSteps Initiative & Asia Society Partnership for Global Learning. Retrieved 

from http://www.ccsso.org/Resources/Publications/Educating_ 

for_Global_Competence.html  

2. Nieto, S. (2000). Affirming diversity: The sociopolitical context of multicultural 

education (3rd ed). New York, NY: Longman. 

3. Sleeter, C. E. (1991). Empowerment through multicultural education. Albany, 

NY: State University of New York Press.  

4. Sleeter, C., & Grant, C. (1987). An analysis of multicultural education in the 

United States. Harvard Educational Review, 7, 421-444. 

5. Sperandio, J., Grudzinski-Hall, M., & Stewart-Gambino. H. (2010). Developing an 

undergraduate global citizenship program: Challenges of definition and 

assessment. International Journal of Teaching and Learning in Higher Education, 

22(1), 12-22.  

6. Villegas, A. M., & Lucas, T., (2002). Preparing culturally responsive teachers: 

Rethinking the curriculum. Journal of Teacher Education, 3(1), 20–22. 

Activity 

 

 

A. Telling stories about trauma experiences and tales experienced by refugees. 

B. Expressing orally some psychological needs of refugee.  

C. Reflecting on Refugee social background in multi-culture curriculum 

D. Taking self-made tests by Refugee students. 

Assignment 

 

Preparing a poster at home on trauma experiences and tales experienced by refugees 

using Youtube, TV. News Stories, Media, Social Media and personal narratives.  
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RefTeCp Course Syllabus Template  

 

Course Syllabus 

 

Name of the Course: Refugee educational leadership. 

Course Code: RDIP5104 

Leading University:  Heliopolis University. 

Supporting Universities: Al-Azhar University. 

Prerequisites:   

Course Description/Overview (5 Lines) 

 

The course focuses on the concept of educational leadership, its attributes and fields, 

different leadership styles and its reflection on educational systems through reviewing 

principals and theories of different leadership styles and their critics. The course also 

focuses on globally prepared education leaders, global leadership competencies in 

education, globalization and leadership development. It also sheds light on the concept of 

classroom management, characteristics of successful classroom management styles and 

role of educational leadership in this regard, school management, and class management in 

solving refugees’ problems and meeting their needs. The course will emphasize on the role 

of leaders in refugees’ inclusion in education. Finally, more focus will be given to the role of 

technology in managing refugees’ issues in the school and inside the classroom, digital 

leadership.  

 

Course Learning Objectives  

1- To identify the concept of leadership, its attributes and fields. 

2- To identify levels of leadership and their responsibilities. 

3- To demonstrate understanding of development of leadership thought and its 

reflection on educational systems. 

4- To demonstrate the concept of global leadership  

5- To recognize global leadership competencies in refugee education 
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6- To facilitate the deep understanding of classroom management and the 

characteristics of successful classroom management. 

7- To identify role of educational leadership, school management, and classroom 

management in solving refugees’ problems and meeting their needs. 

8- To investigate the role of leaders in the actions and practices that facilitate refugees’ 

inclusion in education  

9- To help in-service teachers to create an inclusive, equitable, safe learning 

environment 

10- To make use of ICT enabled tools in managing refugees’ issues in the school and 

inside classroom within digital leadership. 

 
 

Course Content Learning Outcomes 

 
Upon successful completion of this course, students will be able to: 

▪ Understand the concept of leadership. 

▪ Analyse different leadership styles 
▪ Identify different global leadership competences  

▪ Describe the global leader  

▪ Realize the importance of global leaders in the age of globalization 

▪ To analyse the development of different educational leadership styles  

▪ To realize the role of educational leadership in achieving quality education 

▪ To apply what he learned about leadership in the refugee teaching context 

▪ Identify the actions and practices for refugees in education  
▪ Provide real-life example from countries that succeeded in refugees inclusion in 

education. 
▪ Provide real-life example from countries who have managed refugee education 

issues. 
▪ Identify Characteristics of effective school management. 
▪ Identify Needs of refugee students 

▪ Realize role of school management in meeting refugees needs 

▪ Identify Characteristics of Digital Leadership and traits of a successful digital leader. 
▪ Realize Role of digital leaders in refugees’ educational management. 

Course Resources  

Required Course Texts and Materials  

Saltsman, G. (2019). Leadership Competencies for Global Education Leaders : A Delphi 
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Study of UNESCO Delegates and Administrators, 20(1), 150–166. 

 

https://cerf.radiologie.fr/sites/cerf.radiologie.fr/files/Enseignement/DES/Modules-
Base/Luthans%20%26%20Avolio%2C%202003.pdf 

 
Mccleskey, J. A. (2014). Situational , Transformational , and Transactional Leadership and 

Leadership Development, 5(4), 117–130. 

 

 Rehman, A.-. (n.d.). School Heads ’ Perceptions About Their Leadership Styles, 6(1), 138–153. 

Smith, G., Minor, M., Brashen, H., Communications, E., & Remaly, K. (2017). SUCCESSFUL 

INSTRUCTIONAL LEADERSHIP STYLES, 6, 46–52. 

Munir, H., & Iqbal, M. Z. (2018). A Study of Relationship between Leadership Styles of Principals 

and Job Satisfaction of Teachers in Colleges for Women, 40(2), 65–78. 

 

Arslangilay, A. S. (2018). The Reflection of Immigration on School Culture : A Qualitative Study, 

11(2), 585–602. 

 

Olive Ghahungu. (2011). Students with Truncated Formal Education ( CDS-TFE ): The Case of 

Refugee Students and Challenges for Administrators , Teachers , and Counselors Athanase 

Gahungu Olive Gahungu Florah Luseno. Retrieved from http://cnx.org/content/m37446/1.2/ 

 

Ozen, H. (2018). EDUCATIONAL CHALLENGES OF SYRIAN REFUGEES IN TURKEY : 

THROUGH THE LENSES OF COMPLEX ADAPTIVE LEADERSHIP THEORY. 

Educational Planning, 26(4), 41–56. 

 

Gurr, D. M. (2019). Research in Educational Administration & Leadership Educational Leadership 

Research : Is There a Compelling Reason to Change ? Research in Educational Administration 

& Leadership, 4(1), 148–164. https://doi.org/10.30828/real/2019.1.6 

 

Jiang, M., & Lu, S. (2016). To Empathize , or Not Empathize in Educational Leadership. Journal of 

Organizational & Educational Leadership, 5(1). 

 

Yorulmaz, A. (2016). The Technology Leadership Competencies of Elementary and Secondary 

School Directors. Educational Policy Analysis and Strategic Research, 11(1), 47–61. 

 

Çayak, S. (2018). Globalization : In Terms of Teachers ’ Opinion and Metaphorical Perceptions. 

World Journal of Education, 8(3), 44–55. https://doi.org/10.5430/wje.v8n3p44 

Gross, S. J., Frick, W. C., Doolittle, S. C., Burford, C., Grogan, M., Hands, C., & Israel, M. S. (2019). 

Values and Ethics in Educational Administration. CONSORTIUM FOR THE STUDY OF 

LEADERSHIP AND ETHICS IN EDUCATION, 14(1). 

 

 

 

 

 

 

https://cerf.radiologie.fr/sites/cerf.radiologie.fr/files/Enseignement/DES/Modules-Base/Luthans%20%26%20Avolio%2C%202003.pdf
https://cerf.radiologie.fr/sites/cerf.radiologie.fr/files/Enseignement/DES/Modules-Base/Luthans%20%26%20Avolio%2C%202003.pdf
http://cnx.org/content/m37446/1.2/
https://doi.org/10.30828/real/2019.1.6
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Assignments and Grading Scheme  

Grading System  

0 to 10 (where 5 is the least pass mark)  

Grading Policy  

Grades can be based on the following: (Example)  

Assignments  30%  

Exams    50% 

Class attendance/participation  20%  

Total Points 100  

 

Course Policies  

Late Assignments  

It is essential that papers and other assignments be completed and submitted on 
time via Moodle or any LMS portal. Once the due date is past, without notice and 
justification, the submission is not accepted. 

Classroom Protocol  

This is a seminar type of course, which means that students are expected to come 
to ALL classes.  You cannot pass the class under any circumstances. If you miss 
more than three classes, you are not allowed to enter the exam and it will be force 
withdraw. Students are expected to arrive on time and stay until the class period 
ends. If you know that you have to leave early, you should notify the instructor 
before class starts. You are expected to treat faculty and other students with 
respect. During class students are obliged to not disrupt class by making noise 
and/or leaving and re-entering during class. Students who violate these minimal 
expectations will be asked to leave and counted as absent. You are expected to 
have read and thought about the assigned material before you come to class. I 
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expect active class participation, which counts for 20% of the grade. The blended 
learning format is the approach of this course which means the online sessions are 
counted in the attendance ratio.  

Disability   

Students who have disabilities should have a confidential appointment to discuss 
their need for accommodations. Establishing reasonable accommodations should 
be considered on a case-by case basis.  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Course Modules  

 

(Courses with 8 ECT will have 6 Modules & Courses with 5 ECTs will have 4 Modules) 

Course  Educational Leadership & Refugees Education. 

Module 1  The Concept of Leadership & Leadership Styles 

Key 

Concepts  

Leadership - leadership styles 

Overview  What is the effective leadership style that works best for you and your team? This is 

simple question for any manager or leader in any institution. In this module we will 

investigate the definition of leadership in general and go more into the depth of 

different leadership styles. Starting from autocratic style reaching to Laissez-Faire 

style, this module will present all different leadership styles and provide more 

examples of theses styles within global issues such as refugees’ crises. 

Aims To identify the concept of leadership, its attributes and fields. 
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To identify levels of educational leadership based on leadership styles and their 

responsibilities. 

 

Learning 

Outcomes  

At the end of this module learners will be able to: 

● Understand the concept of leadership. 

● Analyze different leadership styles  

Units   Unit 1.1:  

● Concept of leadership and  its attributes  
Unit 1.2:  

● Leadership styles. 

Readings  https://cerf.radiologie.fr/sites/cerf.radiologie.fr/files/Enseignement/DES/Modules-
Base/Luthans%20%26%20Avolio%2C%202003.pdf 

 
Mccleskey, J. A. (2014). Situational , Transformational , and Transactional Leadership and 

Leadership Development, 5(4), 117–130. 

 Rehman, A.-. (n.d.). School Heads ’ Perceptions About Their Leadership Styles, 6(1), 138–

153. 

 

Smith, G., Minor, M., Brashen, H., Communications, E., & Remaly, K. (2017). 

SUCCESSFUL INSTRUCTIONAL LEADERSHIP STYLES, 6, 46–52 

 

https://www.americanexpress.com/en-us/business/trends-and-

insights/articles/the-7-most-common-leadership-styles-and-how-to-find-your-own/ 

Activities  Assignment 1a 

The main activity for this module will focus on engaging students on the different 

leadership styles.  As such, students will be organized in groups of 7.  Each student 

will choose one of the 7 different leadership styles and prepare one page report 

particularly focus on the advantage and disadvantage of this style which will be 

discussed during an online session among the group members. 

Assignment 1b 

Each group ( groups of 7 students) will exchange their one page report among the 7 

members for peer review and later one they are going to develop collaboratively a 

Wiki that summaries what is leadership and what are the different leadership styles. 

The 3rd week the groups will discuss the different Wikis and how they perceive the 

leadership styles after all this work done. 

Assignment 1c 

All groups will disseminate their Wikis in the social media groups for more sharing 

regarding leadership & Leadership styles knowledge and its importance in general 

(Learning to give and share).  

 

 

https://cerf.radiologie.fr/sites/cerf.radiologie.fr/files/Enseignement/DES/Modules-Base/Luthans%20%26%20Avolio%2C%202003.pdf
https://cerf.radiologie.fr/sites/cerf.radiologie.fr/files/Enseignement/DES/Modules-Base/Luthans%20%26%20Avolio%2C%202003.pdf
https://www.americanexpress.com/en-us/business/trends-and-insights/articles/the-7-most-common-leadership-styles-and-how-to-find-your-own/
https://www.americanexpress.com/en-us/business/trends-and-insights/articles/the-7-most-common-leadership-styles-and-how-to-find-your-own/
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26 

 

 

Module 2  Global Leadership Competencies  

Key 

Concepts  
Globalization – Global leaders -  Global Leadership Competencies 

Aim  The aim of this module is to recognize the global leadership competences  

Learning 

Outcomes  

At the end of this module learners will be able to 

● Identify different global leadership competences  

● Describe the global leader  

● Realize the importance of global leaders in the age of globalization  

Units   Unit 2.1:  

● Globalization & Refugee education 
Unit 2.2:  

● Global leaders competencies  

Readings  Çayak, S. (2018). Globalization : In Terms of Teachers ’ Opinion and Metaphorical 

Perceptions. World Journal of Education, 8(3), 44–55. 

https://doi.org/10.5430/wje.v8n3p44 

Saltsman, G. (2019). Leadership Competencies for Global Education Leaders : A 

Delphi Study of UNESCO Delegates and Administrators, 20(1), 150–166. 
 

https://doi.org/10.5430/wje.v8n3p44
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 Assignment 1 

The instructor will post this statement in a forum discussion on Moodle and all 

students are required to reflect on it based on the reading in this module.  

“Globalization As A Concept To Enhance Communication And Interaction” 

 

Assignment 2 

The students will read carefully the article:  

Saltsman, G. (2019). Leadership Competencies for Global Education Leaders : A 
Delphi Study of UNESCO Delegates and Administrators, 20(1), 150–166. 

They are going as individual to select one of the global leadership competencies 
mentioned in this article and developed together a glossary related to global 
leadership competencies. 

 
Assignment 3 
The students are required to write a short essay (1000 words) to answer the 

following question: Who is the global leader from your own point of view? 
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Module 3  Educational Leadership and Refugees Education    

Key 

Concepts  
Educational Leadership - Educational systems  

Aim  The aim of this module to facilitate understanding of development of educational 

leadership thought and its reflection on educational systems 

Learning 

Outcomes  

At the end of this module learners will be able to 

● analyze the development of different educational leadership styles  

● realize the role of educational leadership in achieving quality education 

● apply what he learned about leadership in the refugee teaching context  

Units   Unit 3.1:  

● Educational leadership & vision for refugees’ education  
Unit 3.2:  

● Educational leadership & social adaptability within refugees education 

context 

Unit 2.3:  

● Role of educational Leadership in achieving quality education for refugees. 

Readings  Gross, S. J., Frick, W. C., Doolittle, S. C., Burford, C., Grogan, M., Hands, C., & Israel, 

M. S. (2019). Values and Ethics in Educational Administration. CONSORTIUM FOR 

THE STUDY OF LEADERSHIP AND ETHICS IN EDUCATION, 14(1). 

Olive Ghahungu. (2011). Students with Truncated Formal Education ( CDS-TFE ): The 

Case of Refugee Students and Challenges for Administrators , Teachers , and 

Counselors Athanase Gahungu Olive Gahungu Florah Luseno. Retrieved from 

http://cnx.org/content/m37446/1.2/ 

 

 

Gurr, D. M. (2019). Research in Educational Administration & Leadership Educational 

Leadership Research : Is There a Compelling Reason to Change ? Research in 

Educational Administration & Leadership, 4(1), 148–164. 

https://doi.org/10.30828/real/2019.1.6 

UNHCR. (2019). CASH FOR EDUCATION IN EGYPT A FIELD EXPERIENCE 

Providing Cash to Facilitate Access and Retention in School by Refugee Children. 

Retrieved from https://www.unhcr.org/protection/operations/5e3a9cfb4/cash-

education-egypt-field-experience.html?query=refugees education egypt 

Assignments  Assignment 1. 

Students are going to write a short essay to answer the following question:  

How could educational leaders manage their schools to adopt the new comers 

from crises and conflict areas? 

 

Assignment 2 

Students are going to check the UNHCR website in this link 

http://cnx.org/content/m37446/1.2/
https://doi.org/10.30828/real/2019.1.6
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https://www.unhcr.org/news/latest/2019/2/5c77f9d6a/funding-gap-leaves-

refugees-egypt-struggling-cope.html 

They have to read carefully the story of the young Syrian refugee in Cairo; 

Abdullah and try to find in their surrounding community similar stories for those 

who are not able to join schools in Egypt from the Syrian refugees’ community in 

Egypt. It has to be mentioned the reasons for not being able to join the schools. 

The students will share their stories in the forum discussion dedicated for this on 

Moodle. 

 

Assignment 3 

Based on the real life stories collected by students, they are going to develop a 

Wiki to answer the following question collaboratively: 

What are the reasons for school aged refugees not being enrolled in formal 

education???? 

 

Activity 2 

The students are going to develop key messages (Maximum 8 words) in order to 

post it on social media platforms. These key messages will serve the purpose of 

disseminating the inclusion of the new refugees’ students in schools. Each student 

will develop 2 key messages.    
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Lecture Online Lab Reading Course 

activity 

Project Prepare 

exam 

Writing 

exam 

Tot

al 

4 2  6 6 4 2  24 

 

 

 

 

https://www.unhcr.org/news/latest/2019/2/5c77f9d6a/funding-gap-leaves-refugees-egypt-struggling-cope.html
https://www.unhcr.org/news/latest/2019/2/5c77f9d6a/funding-gap-leaves-refugees-egypt-struggling-cope.html
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Module 4  Educational Leadership  & Refugees’ Inclusion in Education  

Key 

Concepts  

Conflict management - Tolerance for ambiguity - Diplomacy 
 

Aim  The aim of this module is to investigate the role of leaders in the actions and 

practices that facilitate refugees’ inclusion in education  

 

Learning 

Outcomes  

At the end of this module learners will be able to 

● Identify the actions and practices for refugees in education  
● Provide real-life example from countries that succeeded in refugees’ 

inclusion in education. 

Units   Unit 4.1:  

● Refugees’ inclusion in education  
Unit 4.2:  

● Best practices in refugees inclusion in education  

Readings  Ozen, H. (2018). EDUCATIONAL CHALLENGES OF SYRIAN REFUGEES IN 

TURKEY : THROUGH THE LENSES OF COMPLEX ADAPTIVE LEADERSHIP 

THEORY. Educational Planning, 26(4), 41–56. 

 

UNHCR. (2013). REFUGEE RESPONSE Key Features of Refugee Response Coordination. 

Retrieved from https://www.unhcr.org/excom/icm/54f6cb129/unhcr-refugee-

coordination-model-frequently-asked-questions.html?query=refugees leadership 

 

 

 Assignment 1 

Afeter reading the UNHCR report  

UNHCR. (2013). REFUGEE RESPONSE Key Features of Refugee Response Coordination. 

Retrieved from https://www.unhcr.org/excom/icm/54f6cb129/unhcr-refugee-

coordination-model-frequently-asked-questions.html?query=refugees leadership 

The studnts are ging to reflect on the RCM model and reflect on how it could be tilored to 

manage the conflect within refugees’ education in Egypt. They are going to post the 

reflection in a forum fdiscussion on Moodle. Students ar invited as well to give 

feedback on their colleagues’ reflections. 

 

 

10Cs 1 2 3 4 5 6 7 8 9 10 

 √   √ √  √ √ √ 

SDGs 

 

1 2 3 4 5 6 7 8 9 10 11 12 13 14 5 16 17 

√   √ √     √    √  √ √ 
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Learning 

Goals 

Learning to know Learning to be Learning to 

do 

Learning to live 

together 
Learning to 

transform 

Learning to 

give and share 

√ √ √ √ √ √ 

ECTs 

Work load 

Lecture Online Lab Reading Course 

activity 

Project Prepare 

exam 

Writing 

exam 

Tot

al 

6 4  10 4    24 

 

 

 

 

 

 

 

 

 

 

Module 5  school Management within refugees’ Education  

Key 

Concepts  

School management - Effective school management - Refugees needs  

Overview  School management is an important part of any educational system. School 
authorities all over the world are continuously engaged in many activities to manage 
school functions and provide good experiences to students. In this module we will 
identify the concept of school management, Characteristics of effective school 
management, Characteristics of effective school management, and how can school 
management help in meeting  refugees’ needs. 

Aim The aim of this module is to realize the importance of school management and 
Characteristics of effective school management. 

Learning 

Outcomes  

At the end of this module learners will be able to 

● Identify Characteristics of effective school management. 
● Identify Needs of refugee students 

● Realize role of school management in meeting refugees needs 

Units   Unit 5.1:  

● Definition of school management. 
● Importance of school management. 
● Characteristics of effective school management. 

 

Unit 5.2:  
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● Characteristics of effective school management. 
● Factors that shape the prevalence of refugees’ needs (Individual factors, 

Interpersonal factors, School-level factors) 
 

Unit 5.3:  

● Role of school management in meeting refugees needs and their integration 

in education systems 

Readings  

- Grant, Jane, Francis, Steve (2016). School’s In  for Refugees 

A whole-school approach to supporting students and families of refugee background. 

The Victorian Foundation for Survivors of Torture, Australia.  

http://www.foundationhouse.org.au/wp-

content/uploads/2016/11/Schools_In_for_Refugees_2nd_Edn_Update_Chap1-

11_2016.pdf 

 

-Ministry of Education(2016). Capacity Building K–12, Supporting Students with 

Refugee Backgrounds: A Framework for Responsive Practice. Ontario 

http://www.edu.gov.on.ca/eng/literacynumeracy/inspire/research/cbs_refugees.pdf 

 

- Saklan, E., Erginer, A. (2017). Classroom management experiences with syrian 

refugee students, Education Journal, 6(6), 207-214. 

http://www.sciencepublishinggroup.com/j/edu 

 

Assignments The UNHCR report “ The Future of Syria, Refugee children in Crisis”, 

https://www.unhcr.org/FutureOfSyria/the-challenge-of-education.html 

 Sheds light on the main problems, refugees face when starting their education. Read 

the report then do the following assignments. 

- Assignment1, Through your understanding of the effective school management, 

write a report on school management and its role in helping refugees to 

overcome their educational problems?      

- Assignment 2 students are divided into groups each one of five students, they are 

asked to gather information from different resources (social media, real life 

stories, experiences of teachers), about problems that refugees face in classes, 

The students will share these problems in a forum discussion dedicated for this 

on Moodle. 

 

- Assignment 3, Each group will present one of these problems and suggest some 

activities a refugee teacher can do to protect his refugee pupils from facing these 

problems, or to overcome them.  

 

 

http://www.foundationhouse.org.au/wp-content/uploads/2016/11/Schools_In_for_Refugees_2nd_Edn_Update_Chap1-11_2016.pdf
http://www.foundationhouse.org.au/wp-content/uploads/2016/11/Schools_In_for_Refugees_2nd_Edn_Update_Chap1-11_2016.pdf
http://www.foundationhouse.org.au/wp-content/uploads/2016/11/Schools_In_for_Refugees_2nd_Edn_Update_Chap1-11_2016.pdf
http://www.edu.gov.on.ca/eng/literacynumeracy/inspire/research/cbs_refugees.pdf
http://www.sciencepublishinggroup.com/j/edu
https://www.unhcr.org/FutureOfSyria/the-challenge-of-education.html
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10Cs 1 2 3 4 5 6 7 8 9 10 

√ √ √ √ √ √ √   √ 

SDGs 

 

1 2 3 4 5 6 7 8 9 10 11 12 13 14 5 16 17 

  √ √      √        

Learning 

Goals 

Learning to know Learning to be Learning to 

do 

Learning to live 

together 
Learning to 

transform 

Learning to give 

and share 

√ √ √  √ √ 

ECTs 

Work load 

Lecture Online Lab Reading Course 

activity 

Project Prepare 

exam 

Writing 

exam 

Total 

6 4  10 4 4   28 

 

 

 

 

 

 

 

 

 

 

 

 

Module 6  Digital Leadership & refugees’ Education  

Key 

Concepts  

Digital leadership - digital leader 

Overview Leadership is the most important element in school entering the 4.0 era of evolution. 

This 

 evolution requires school leaders to take proactive steps in applying technology 

while 

 preparing for technology-related knowledge and information. In this module we will 

Identify 

 Characteristics of Digital Leadership and traits of a successful digital leader. 

Aim The aim of this module is to realize Characteristics of Digital Leadership and Traits of  

a successful digital leader 
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Learning 

Outcomes  

At the end of this module learners will be able to  

● Identify Characteristics of Digital Leadership and traits of a successful digital 

leader. 

● Realize Role of digital leaders in refugees’ educational management 

Units   Unit 6.1: 

● Definition and Characteristics of Digital Leadership. 

● Benefits of effective digital leadership. 

Unit 6.2: 

● What is a digital leader? 

● Traits of a successful digital leader. 

Unit 6.3:  

● Role of digital leaders in refugees’ educational management 

 

Readings Aldawood, Hussain and others (2019). Integrating Digital Leadership in an 

Educational 

 Supervision Context: a Critical Appraisal 

https://www.researchgate.net/publication/333531481_Integrating_Digital_Leadersh

ip_in_an_ 

Educational_Supervision_Context_a_Critical_Appraisal 

Zhong, L. (2017). Indicators of Digital Leadership in the Context of K-12 Education. 

Journal  

of Educational Technology Development and Exchange, 10(1), 27-40  

https://aquila.usm.edu/cgi/viewcontent.cgi?article=1103&context=jetde 

 

Assignme

nts 

Assignment 1: Using ICT is very important in all institutions, after studying digital 

leadership , 

 write a report of 3 pages  explaining: 

- Why is it important for educational institutions? 

- Do you think teachers and staff will accept this change? 

- If they won’t, how can we change their attitudes? 

Assignment 2:Students are divided into groups, each group of 7 students, each group 

is asked  

to collect information about practices of digital leadership in schools. 

Then students will share these practices in a watt’s app group dedicated for this, 

and make a list of the most important and common practices. 

Assignment 3:Each group is asked to visit a school , and present a report of what is 

implemented  

of these practices in the school they visited. All the class discuss their findings 

together, analysing the results. 

10Cs 1 2 

https://www.researchgate.net/publication/333531481_Integrating_Digital_Leadership_in_an_
https://www.researchgate.net/publication/333531481_Integrating_Digital_Leadership_in_an_
https://aquila.usm.edu/cgi/viewcontent.cgi?article=1103&context=jetde
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√ √ 

SDGs 

 

1 2 

  

Learning 

Goals 

Learning to 

know 

Learning to 

be 

Learning 

to do 

Learning to 

live together 

Learning to 

transform 

Learning to 

give and share 

√  √  √ √ 

ECTs 

Work 

load 

Lecture Online Lab Reading Course 

activity 

Project Prepare 

exam 

Writing 

exam 

Total 

6  

3 

 10   3 6 28 
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RefTeCp Course Syllabus Template  

 

Course Syllabus 

 

Name of the Course: Active Citizenship and cultural diversity. 

Course Code: RDIP5105 

Leading University: Zagazig University.  

Supporting Universities:  

Prerequisites:   

Course Description/Overview (5 Lines) 

This course focuses on informing and providing refugee teachers with   
basic concepts of The course aims to introduce the student to the concept of 
global citizenship, its principles and characteristics, the characteristics of the 
global citizen and his roles in achieving stability and development. The course 
also aims to establish the principles of education for peace and tolerance and 
acceptance of the other, the relationship of global citizenship with human rights 
and the values of justice and global cohesion, and Islam's view of social 
responsibility, The course aims to highlight the role of international 
organizations in making international policies and promoting the values of global 
citizenship, and Egypt is to establish concepts of security, global stability, 
peaceful coexistence, acceptance of the other and confronting extremist 
ideology. Incubating citizenship for cultural diversity is the product of accepting 
diversity within one community, stimulating dialogue and civilized interaction 
between its components in the context of public life, by considering it a source 
of collective collective wealth, and considering partnership with the other 
citizen, despite its cultural or religious difference, as part of the process of 
building individual and societal self . This contributes to the formation of an 
inclusive national culture, and defining the features of a shared national identity 
without the domination of one group over another or the imposition of a 
particular mono-cultural. The realization of this lies with the individuals, groups, 
civil society and the state 
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Course Learning Objectives  

1. To identify the concepts of  global citizenship, the aims of its study, the 

importance of its study for refugee teachers. 

2. Knowledge of civic concepts, systems and processes of civil life 

3. Acquire different skills Civil Participation Skills, Problem Solving, 

Negotiation and Capability, sense of belonging, values and ethics to 

protect the rights of refugees. 

4. Learn the basics of human rights and their relationship to the rights of 

refugees. 

5. Familiarity with the concepts of human rights and the types of these rights 

and their link to the rights of the teacher and learner for refugees. 

6. Acquire different skills to protect the rights of refugees. 

7. Understand and analyse refugee rights at the international, national, 

general, and school levels. 

8. Consider the role of civil society organizations in promoting the values of 
global citizenship of refugees . 

9.  proposes appropriate responses to the challenges and problems faced 
by young refugees to work towards achieving global citizenshipUse 
psychological counseling techniques to treat the psychological problems 
of refugees. 

Course Content Learning Outcomes 

Upon successful completion of this course, students will be able to: 

1) Defines the concept of global citizenship, its principles and 
characteristics. 

2)  It analyses the principles of education for peace, tolerance and 
acceptance of the other. 

3)  List the characteristics of the global citizen and his role in achieving 
global development and stability. 

4)  It links global citizenship, refugee rights, values of justice and global 
cohesion. 

5)  It discusses methods of facing discrimination and global moral 
responsibility. 

6)  Islam's view of social responsibility and global social solidarity applies to 
some global issues. 
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7)  It discusses the role of international organizations in making 
international politics, promoting the values of global citizenship and 
achieving international understanding. 

8) Consider the role of civil society organizations in promoting the values of 
global citizenship. 

9)  Egypt's role in establishing concepts of global security, stability, peaceful 
coexistence, acceptance of the other and confronting extremist ideology 
is discussed. 

10)  It proposes appropriate responses to the challenges and 
problems faced by young refugees to work towards achieving global 
citizenshipUse psychological counseling techniques to treat the 
psychological problems of refugees. 

 

Course Resources  

Required Course Texts and Materials  

Abu Al-Nasr, Medhat Mohamed (2007). Civil Society Organizations Administration. Cairo: 

ITRAC for Printing and Publishing, p. 142-274. 

 Abu Eliwa, Nahla Sayed. (2017) Ideas on global citizenship (Planetary), Childhood and 

Development Magazine, 8.(29),121-107. 

Al-Ahmadi, Aisha Saif (2012). Level of awareness of issues of education on global 

citizenship among students of colleges of education in Saudi universities, the Gulf 

message Al-Arabi, No. (124),201-258. 

Al-Badainah, Dhiab Musa. (1432 AH). Values of Tolerance in University Education 

Curricula, The Arab Journal for Security Studies and Training, 27(53),183-199. 

Bin Dubba, Sherif El-Din (2016). End of citizenship: from geographical entry to the 

assumption of assumption. Algeria: Ibn al-Nadim for publication and distribution. 

Bouziane, Radia (2014). Education and citizenship, reality and problems. Jordan-Amman: 

Academic Book Center. 

Tractor, Amani Ghazi. (2011) International Citizenship, Wael Publishing and Distribution, 

Amman. 

Gohar, Ali Saleh, and Jumaa, Muhammad Hassan Ahmed (2013) ,Arab Spring revolutions 

and teacher preparation on the culture of dialogue. Mansoura: Modern Library for 

Publishing.p.43-110. 

Al-Jizawi, Dalia (2017). International citizenship and its future prospects in the Arab world, 

Childhood and Development Magazine, No. (29).P.157. 

Khalil, Nabil Saad (2013). International education, its origins and applications. Jordan - 

Amman: Dar Al-Fajr for publication and distribution. 

Abd al-Hayy, Ramzi Ahmad (2013). Global education is one of the requirements of the third 

millennium. Jordan-Amman: Al-Warraq for publication and distribution. 

Abd al-Salam, Ja`far. (D.T.). International organizations and their role in achieving 

international peace and security, available at: http://ar.awkafonline.com/ 
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Aggression, Zaid Suleiman; Bani Mustafa, Mahmoud Silver. (2015) The effect of a training 

program on developing the principles of global citizenship for history teachers in Jordan, 

Educational Sciences Studies, 42(1),P.127-138. 

Amrouch, Al-Hussein (2014). Global Environmental Citizenship, Al-Jinan Journal for 

Human Rights, No. 8,P.59-124. 

Al-Ghalbi, Taher Mohsen Mansour, and Al-Amiri, Salih Mahdi Mohsen (2017). Social 

Responsibility and Business Ethics (Business and Society). 5th edition, Jordan- 

Amman: Wael House for Publishing and Distribution.  

Fariha, Nimr Mansour. (2017). International Citizenship, Digital Citizenship, and Between 

Them, Dar Al Saer Al Mashriq, Beirut 

 Al-Maamari, Saif. (2010) Omani educational curriculum to build awareness of global 

citizenship, mission of education, No. (29),P.80-83. 

Al-Maamari, Saif; And Al-Sarmi, Badria. (2015) The degree to which the social studies 

curriculum in the Sultanate of Oman includes aspects of learning related to global 

citizenship. and the methods of teachers in teaching them from their point of view, 

Journal of Gulf Studies and Arabia, (41),P.156. 

United Nations Educational, Cultural and Scientific Organization. (2015). Citizenship and 

Human Rights Education, UNESCO, Rabat 

    Grading Policy 

                     Grades can be based on the following: (Example) 

Assignments 30% 

Exams 50% 

Class attendance/participation 20% 

Total Points 100 

 

Course Policies  

Late Assignments  

It is essential that papers and other assignments be completed and submitted on 
time via Moodle or any LMS portal. Once the due date is past, without notice and 
justification, the submission is not accepted. 

Classroom Protocol  

This is a seminar type of course, which means that students are expected to come 
to ALL classes.  You cannot pass the class under any circumstances. If you miss 
more than three classes, you are not allowed to enter the exam and it will be force 
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withdraw. Students are expected to arrive on time and stay until the class period 
ends. If you know that you have to leave early, you should notify the instructor 
before class starts. You are expected to treat faculty and other students with 
respect. During class students are obliged to not disrupt class by making noise 
and/or leaving and re-entering during class. Students who violate these minimal 
expectations will be asked to leave and counted as absent. You are expected to 
have read and thought about the assigned material before you come to class. I 
expect active class participation, which counts for 20% of the grade. The blended 
learning format is the approach of this course which means the online sessions are 
counted in the attendance ratio.  

Disability   

Students who have disabilities should have a confidential appointment to discuss 
their need for accommodations. Establishing reasonable accommodations should 
be considered on a case-by case basis.  

 

 

 

Course Modules  
(Courses with 8 ECT will have 6 Modules & Courses with 5 ECTs will have 4 Modules) 

 

Course  Active Citizenship and cultural diversity 

Module 1  Education for global citizenship. 
Key 

Concepts  
educational , global, citizenship, global citizenship 

Aim  The aim of this module is to inform refugee teachers about the concept 

of Education for global citizenship, importance and goals of studying 

Education for global citizenship. 

Learning 

Outcomes  
At the end of this module, the learners will be able to: 

- Identify the concept of global citizenship. 

- Recognize importance of studying global citizenship. 

- Evaluate goals of studying global citizenship related to refugees' 

stages of adjustment. 
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Units   Unit 1.1: Introduction to global citizenship. 

Unit 1.2: Learning: definition, global citizenship  

Unit 1.3: Goals of studying global citizenship 

Readings El-Khamisy, Sayed Salama (2000). Education, School, and Teacher, Socio-Cultural 

Reading, Dar Al-Wafaa for World of Printing and Publishing, Alexandria. 

  Badran, Shebl (2003). Education and Society (A Critical View of Concepts, Issues, 

and Problems), 2nd edition, Dar Al-Maarefa Al-Jami'e, Alexandria. 

Gohar, Ali Salih, Muhammad Hassan Jumaa (2012). Arab Spring revolutions and 

preparing teachers for the culture of dialogue, the modern library, Mansoura. 

Activities Assignment 1a 

The main activity for this module will focus on engaging students on Goals of  global 

citizenship.  As such, students will be organized in groups of 7.  Each student will 

choose one of the  Goals of  global citizenship  and prepare one page report 

particularly focus on the advantage and disadvantage of this Goals For refugees 

  which will be discussed during an online session among the group members. 

Assignment 1b 

Each group ( groups of 7 students) will exchange their one page report among the 7 

members for peer review and later one they are going to develop collaboratively a 

Wiki that summaries what is leadership and what are the Goals of  global citizenship                                  

. The 3rd week the groups will discuss the different Wikis and how they perceive the 

Goals of  global citizenship after all this work done. 

Assignment 1c 

All groups will disseminate their Wikis in the social media groups for more sharing 

regarding Goals of  global citizenship   (Learning to give and share).  

 

10Cs 1 2 3 4 5 6 7 8 9 10 

√ √ √ √ √ √ √ √ √ √ 

SDGs 

 

1 2 3 4 5 6 7 8 9 10 11 12 13 14 1

5 
16 17 

  √ √             √ 

Learning 

Goals 

Learning to know Learning to 

be 

Learning to 

do 

Learning to live 

together 
Learning to 

transform 

Learning to 

give and share 

√ √ √   √ 

Lecture Online Lab Reading Course 

activity 

Project Prepare 

exam 

Writing 

exam 

To

tal 



 

7 
 

ECTs 

Work 

load 

6h 

 

2h 

 

 

 

10h 

 

8h 

 

  

 

 

 

26 

 

 

 

Course  Active Citizenship and cultural diversity 

Module 2  Elements of citizenship and the promotion of values of citizenship    

Nurturing citizenship. Promoting the values of citizenship 
Key 

Concepts  
citizenship , promotion , values, values citizenship, Affiliation, Identity, 

National Integration, Community Participation 
Aim  The aim of this module is to inform refugee teachers about the concept 

of citizenship and  The dimensions of citizenship, which are affiliation, 

loyalty, rights and higher values, and which require their reinforcement 

in refugee students through focusing on its basic elements, which 

include human rights, law, social justice, democracy, development and 

peace 
Learning 

Outcomes  
At the end of this module, the learners will be able to: 

- Defines the concept of global citizenship, its principles and 

characteristics. 

-  It analyses the principles of education for peace, tolerance and 

acceptance of the other. 

-  List the characteristics of the global citizen and his role in achieving 

global development and stability. 

-  It links global citizenship, human rights, values of justice and global 

cohesion. 

-  It discusses methods of facing discrimination and global moral 

responsibility. 

- The ability to define and analyze basic concepts of citizenship. 
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- . The ability to perceive and understand the fundamental areas of 

citizenship. 

-  The ability to analyze the roles of institutions working in the field of 

education for citizenship. 

-  Develop refugee refugee preparations in order to contribute to 

solving the problems of their local and international community. 

Units   Unit 2.1: Basic Concepts in Promoting Citizenship The development of 

citizenship and the factors that contributed to its interest - its goals. 

Unit 2.2: Main areas of citizenship: (human rights - peoples cultures - 

conflict and cooperation - environmental protection). 

Unit 2.3: The reality of citizenship in the Egyptian school: (formulas - the 

role of school activities in achieving citizenship goals. 
 

 

Readings Al-Jizawi, Dalia (2017). International citizenship and its future prospects in the Arab 

world, Childhood and Development Magazine, No. (29).P.157. 

Bouziane, Radia (2014). Education and citizenship, reality and problems. Jordan-

Amman: Academic Book Center. 

 Assignment 1 

The instructor will post this statement in a forum discussion on Moodle and all 

students are required to reflect on it based on the reading in this module.  

"Human rights and peoples culture to promote the achievement of citizenship" 

 

Assignment 2 

The students will read carefully the article:  

Fariha, Nimr Mansour. (2017). International Citizenship, Digital Citizenship, and 

Between Them, Dar Al Saer Al Mashriq, Beirut 

They are going as individual to select one of the Main areas of citizenship promoting  

mentioned in this article and developed together a glossary related to Main areas of 

citizenship promoting. 

 

Assignment 3  

The students are required to write a short essay (1000 words) to answer the 

following question: What Main areas of citizenship from your own point of view? 
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10Cs 1 2 3 4 5 6 7 8 9 10 

√ √ √ √ √ √ √ √ √ √ 

SDGs 

 

1 2 3 4 5 6 7 8 9 10 11 12 13 14 5 16 17 

    √     √      √ √ 

Learning 

Goals 

Learning to know Learning to 

be 

Learning to 

do 

Learning to live 

together 
Learning to 

transform 

Learning to 

give and share 

√ √ √    

ECTs 

Work 

load 

Lecture Online Lab Reading Course 

activity 

Project Prepare 

exam 

Writing 

exam 

To

tal 

6 4  10  4 4  28 

 

 

Course  Active Citizenship and cultural diversity 

Module 3  Global citizenship and Refugee Rights 

 

Global citizenship, human rights, values of justice and global cohesion, 

methods of confronting discrimination and global moral responsibility 

for Refugee 
Key Concepts  Global Citizenship , Human Rights, Refugee Rights 
Aim  This module aims at developing participants' knowledge, developing 

their skills, enhancing their positive attitudes towards psychological 

counseling and its strategies, better understanding its foundations and 

methods, and training them in some counseling techniques, and how 

to use them in treating psychological problems faced by refugees. 
Learning 

Outcomes  
At the end of this module, the learners will be able to: 

- Understand global governance structures, rightsRefugee , 

responsibilities, global issues, and linkages between global, 

national and local systems and processes 

- Acknowledging and straightening diversity and multiple 

identities, for example culture, language, religion, gender and 
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our common humanity, and developing skills to live in an 

increasingly diverse world. 

- Learn about beliefs and values and how they affect the political 

and social decision-making process and perceptions about social 

justice and civil commitment. 

- Develop behaviors to care for and sympathize with refugees as 

well as the environment and respect for diversity. 

- Developing the values of equity, social justice and the skills 

needed to analyze inequality on the basis of gender, socio-

economic status, culture, religion and age, especially refugees. 

- Participate and contribute  of  Refugee to contemporary global 

issues at the local, national and global levels as global, 

knowledgeable, committed, responsible and responsive global 

citizens. 
Units    

Unit 3.1: The origins and sources of human rights. 

 Unit 3.2: Types of human rights. 

Unit3.3: Mechanisms for protecting human rights at the national level of 

refugees. 

Unit 3.4: Mechanisms for protecting human rights at the international 

level of refugees 

 

 

 

Readings Al-Ansar, Abdul Majeed (2001). Human Rights Education, 3rd edition, Tunis, 

press 

Al-Mottaki Printers Muhammadiyah.Kindness, Ali Asaad, Saleh Ahmad Al-

Rashed (1999). Education and Human Rights in the Arab World , Al Falah 

Publishing and Distribution, Kuwait. 

  Magith, Kamal, Elham Abdel Hamid (1997) Education and Human Rights, Center 

for Studies Legal information on human rights, Cairo. 

Office of the United Nations High Commissioner for Human Rights (2002). 

Human Rights, International Instruments Collection 

, The first folder - the second folder. 
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Assignments Assignment 1. 

Students are going to write a short essay to answer the following question:  

 Mechanisms for protecting human rights at the national and international   level 

of refugees? 

Assignment 2 

Students are going to check the UNHCR website in this link 

https://www.unhcr.org/news/latest/2019/2/5c77f9d6a/funding-gap-leaves-

refugees-egypt-struggling-cope.html 

They have to read carefully the story of the young Syrian refugee in Sharqia ; 

Tasnim and try to find in their surrounding community similar stories for those 

who are not able to join schools in Egypt from the Syrian refugees’ community in 

Egypt. It has to be mentioned the reasons for not being able to join the schools. 

The students will share their stories in the forum discussion dedicated for this on 

Moodle. 

Assignment 3 

Based on the real life stories collected by students, they are going to develop a 

Wiki to answer the following question collaboratively: 

What are the reasons for school aged refugees not being enrolled in formal 

education? 

Activity 2 

The students are going to develop key messages (Maximum 8 words) in order to 

post it on social media platforms. These key messages will serve the purpose of 

disseminating the inclusion of the new refugees’ students in schools. Each student 

will develop 2 key messages.    

Activity 3 

The students work Posters   about  individuals of refugees  who have changed 

locally, globally, their characteristics and roles  
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ECTs 

Work 

load 

Lecture Online Lab Reading Course 

activity 

Project Prepare 

exam 

Writing 

exam 

To

tal 

4 2  6 6 4 2  24 

 

 

Course  Active Citizenship and cultural diversity 

Module 4  The principles of foster citizenship for cultural diversity of refugees 

Key 

Concepts  
citizenship  , foster citizenship, cultural diversity , Refugees 

Aim  This module aims at the development of skills used by Counselling 

scholars in different contexts, so participants in this course are well 

prepared to work in multidisciplinary teams, to inform and contribute to 

policy decision making, psycho-educational programs, prevention 

programs, consultation, and refugees programs To develop refugee 

students' preparations in order to contribute to solving the problems of 

their local and international community.  
Learning 

Outcomes  
At the end of this module, the learners will be able to: 

- Knowledge of civic concepts, systems and processes of civil life 

- Civil Participation Skills, Problem Solving, and Negotiation 

- Capability, sense of belonging, values and ethics. 
Units   Unit 4.1: role of international organizations in making international 

politics, promoting the values of global citizenship and achieving 

international understanding. 

Unit 4.2: role of civil society organizations in promoting the values of global 

citizenship. 

Unit 4.3: Islam's view of social responsibility and global social solidarity 

applies to some global issues. 

Unit 4.4: The principles of foster citizenship for cultural diversity of  

refugee 

Unit 4.5: Egypt's role in establishing concepts of global security, stability, 

peaceful coexistence, acceptance of the other refugee. 
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Readings Aggression, Zaid Suleiman; Bani Mustafa, Mahmoud Silver. (2015) The effect of a 

training program on developing the principles of global citizenship for history 

teachers in Jordan. 

Al-Maamari, Saif. (2010) Omani educational curriculum to build awareness of global 

citizenship, mission of education, No. (29),P.80-83. 

Al-Maamari, Saif; And Al-Sarmi, Badria. (2015) The degree to which the social 

studies curriculum in the Sultanate of Oman includes aspects of learning related 

to global citizenship. and the methods of teachers in teaching them from their 

point of view, Journal of Gulf Studies and Arabia, (41),P.156. 

 
 Assignment 1 

Afeter reading the UNHCR report  

United Nations Educational, Cultural and Scientific Organization. (2015). Citizenship and 

Human Rights Education, UNESCO, Rabat 

The studnts are ging to reflect on the RCM model and reflect on how it could be tilored to 

manage the conflect within refugees’ education in Egypt. They are going to Critical study of   

local  and international refugee issues , an analysis of social justice issues and moral 

responsibility in it, a study of the consequences of its decision-making process, and 

suggesting appropriate responses to deal with it, while identifying the procedures needed to 

face discrimination and inequality in them, while identifying the roles of individuals and civil 

society organizations to deal with. 
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RefTeCp Course Syllabus Template  

(Short version to be delivered on 22nd June according to the time plan) 

 

Course Syllabus 

 

Name of the Course: Educational psychology and psychological 

counseling. 

Leading University: Al-Azhar University.  

Supporting Universities:  

Prerequisites:   

Course Description/Overview  

This course focuses on building rapport with refugees by presenting a 

brief presentation of Educational Psychology (concept, importance and the 

goals of study), the characteristics of refugees, and strategies to build rapport 

with refugees. Students will learn about different perspectives in defining 

learning, and recognize the methods of measuring learning. In addition, students 

will acquire the principles of learning in the theories of Constructivism,  and 

Gestalt of  Wertheimer, Wolfgang,  Köhler, and Koffka, and  through 

understanding the principles of  learning in these theories will think about 

applying them in promoting refugee students' learning, resilience and reducing 

their  alienation. Besides, the course presents the definition of psychological 

test, its characteristics (validity , reliability, norms, objectivity), providing  the 

refugee teacher  with the skills of building psychological test, to recognize and 

evaluate the presence of characteristics of psychological test in a number of 

psychological tests for  variables related to the refugee students 

It also aims at developing participants' knowledge, developing their skills, 

enhancing their positive attitudes towards psychological counseling and its 
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strategies, better understanding its foundations and methods, and training 

them in some counseling techniques, and how to use them in treating 

psychological problems faced by refugees. Moreover, it targets the development 

of skills used by Counselling scholars in different contexts, so participants in this 

course are well prepared to work in multidisciplinary teams, to inform and 

contribute to policy decision making, psycho-educational programs, prevention 

programs, consultation, and refugee students programs. 

Course Learning Objectives  

1) To identify the concept of educational psychology, the importance, the 
aims of its study for refugee teachers. 

2) To pinpoint the characteristics of refugees. 
3) To participate in designing strategies to build rapport with refugees. 
4) To pinpoint learning concept, and methods of measuring learning. 
5) To delineate the definition of learning, and to inform the principles, laws, 

and implementations of learning theories in the classroom. 
6) To illustrate the concept of psychological test and the characteristics of 

good test (validity, reliability, norms, objectivity). 
7) To develop the participants' knowledge about psychological counseling. 
8) To improve the participants skills in counselling. 
9) To enhance the participants positive attitudes towards psychological 

counseling and its strategies. 
10) To better understand psychological counseling foundations and 

methods 
11) To train them in some counseling techniques 
12) To use the counseling techniques in treating psychological problems faced 

by refugees. 
13) To improve the skills used by counselling scholars in different 

contexts 
14) To get the participants in this course well-prepared to work in 

multidisciplinary teams 
15) To inform and contribute to policy decision making, psycho-educational 

programs, prevention programs, consultation, and refugees programs. 
 

Course Content Learning Outcomes 

Upon successful completion of this course, students will be able to: 
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1) Identify the concept of educational psychology. 
2) Recognize the he aims of studying educational psychology. 
3) Evaluate the importance of studying educational psychology for refugee 

students. 
4) Analyse the characteristics of refugees (State of being: stranger, 

loneliness, missing, longing, guilt, sham , sorrow, non-identity, 
rootlessness, suspicion, prejudice and the scapegoat) 

5) Determine refugee teachers' strategies to build rapport with refugees. 
6) Determine refugee students' strategies to build rapport with teachers 

and school. 
7) Define learning concept. 

1. Identify the methods of measuring learning. 

2. Identify  the concept of learning in constructivism learning theory 

3. Recognize the main assumptions of constructivism learning theory. 

4. Evaluate pedagogical goals of constructivist learning environments. 

5. Recognize the benefits of constructivism. 

6.  Differentiate between traditional classroom and constructivist classroom. 

7.  Delineate the Principles of Constructivism. 

8. Suggest practical implementations of constructivism learning theory in 

learning of refugee students. 

9. Suggest practical implementations of constructivism learning theory in 

mitigating alienation of refugee students. 

10. Define Gestalt learning. 

11.  Recognize the basic assumptions of Gestalt. 

12.  Understand the principles of learning in Gestalt.  

13. Suggest practical implementations of Gestalt theory in learning of refugee 

students. 

14. Define gestalt play therapy approach. 

15. Explain the role of gestalt play therapy approach in developing resilience 

among the refugee students.    

16. Compose a definition of individual differences. 

17. List the characteristics of psychological test. 
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18. Understand and evaluate the importance of using the psychometric 

approach in the study of variables related to the refugee students 

19. evaluate the presence of psychological test characteristics in a number of 

psychological tests for  variables related to the refugee students 

8) Learn about the concept of psychological counseling. 
9) Distinguish between psychological counseling and psychological 

guidance. 
10) Apply some methods of psychological counseling with his 

students. 
11) Determine the most important information necessary for the 

psychological counsellor. 
12) Classify the means of obtaining the information necessary for the 

psychological counsellor. 
13) Use psychological counseling techniques to treat the psychological 

problems of refugees. 
14) Know the roles of the participants' counsellors in multi-disciplinary 

contexts. 
15) Maintain a positive attitude towards counseling formats in 

different contexts and situations. 
16) Have a great deal of knowledge about the diverse environments 

of counselling. 
17) Get enough practice about designing counseling programs for the 

refugee students. 
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Course Modules  
 

Course  Educational Psychology and Counseling 

Module 1  Building rapport with refugees: brief presentation of Educational Psychology 

(concept, importance and the goals of study), the characteristics of 

refugees, and strategies to build rapport with refugees. 
Key Concepts  educational psychology, importance, aims of studying educational 

psychology- characteristics of refugees-  strategies to build rapport  

Aim  The aim of this module is to inform refugee teachers about the concept of 

educational psychology, importance and goals of studying educational 

psychology, to determine the characteristics of refugees, to recognize 

strategies to build rapport with refugees (strategies for refugee teachers - 

strategies for refugee students). 
Learning 

Outcomes  
By the end of this module, the learners will be able to: 

- Identify the concept of educational psychology. 

- Recognize importance of studying educational psychology. 

- Identify the characteristics of refugees (State of being: stranger, loneliness, 

missing, longing, guilt, shame, sorrow, non-identity, rootlessness, suspicion, prejudice and 

the scapegoat) 

- Recognize strategies to build rapport with refugees (strategies for refugee 

teachers - strategies for refugee students). 

Units   Unit 1.1: Brief presentation of Educational Psychology (concept, importance and the 
goals of its study). 
Unit 1.2: The characteristics of refugees. 
Unit 1.3: Strategies to build rapport with refugees. 

 

Activity (1) “The best chart” 

Activity 

description 

Participants are supposed to summarize the main concepts of this module in 

a chart. The chart must contain the definition of educational psychology, its 

importance, aims, and the characteristics of good learning. 
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The aims of 

this activity 

are to: 

 

1- Increase students’ knowledge about educational psychology and the 
characteristics of good learning. 

2- Help participants to build rapport with refugees. 
3- Encourage group work and cooperation between the students. 
4- Help different students, especially refugees, blend more with their 

peers. 
5- Increase co-responsibility among the students. 
6- Build a bridge of communication between the students. 

 

The activity 

steps 

 

The first Step: The teacher divides the students into groups and illustrates 

what they are going to do.  

The second step: Each group is supposed to write a chart summarizes the 

included concepts.   

The third step: After 25 minutes, each group presents their chart to their 

peers and the teacher directs a group discussion.  

The fourth step: The teacher gives a brief summary of the aims of the activity, 

what they have achieved, and posters the best chart on the classroom wall, 

As a reinforcement. 

 

Learning 

outcomes 

Students will be able to:  

1- Blend and Cooperate with each other. 
2- Work in a group. 
3- Have more knowledge about educational psychology and the 

characteristics of good learning. 
4- Communicate effectively with his/ her peers. 
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Evaluation The activity outcomes will be evaluated through peer and teacher 

evaluation based on the following criteria: 

1- The chart’s content and organization. 
2- Submitting the chart on time. 
3- Involving all group members in the task. 
4- Showing respect to other groups. 

Readings: 

 
".  علم النفس التعليمي "نماذج التعلم وتطبيقاته في حجرة الدراسة(. 2014سليمان عبد الواحد إبراهيم )

 عمان: دار أسامة للنشر.

 . القاهرة: دار الراتب.التعليميالنفس  علم(. 2000عبد الرحمن العيسوي ) 

 . إربد: دار الفرقان.3ط التربوي  النفس علم(. 2003عبد المجيد نشواتي )

عدنان يوسف العتوم، شفيق فلاح علاونة، عبد الناصر ذياب الجراح، معاوية محمود أبو غزال 
 . عمان: دار المسيرة.والتطبيق  النظرية التربوي  النفس علم(. 2004)
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Course  Educational Psychology and Counseling 

Module 2  Learning and assessment in the field of refugees: concept of learning, the 

theories of constructivism, and Gestalt in refugee students, and 

psychological Tests and characteristics of good test (validity, reliability, 

norms, objectivity). 
Key Concepts   Learning - constructivism – Gestalt-  psychological Tests 
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Aim  The aim of this module is to inform refugee teachers about the concept of 

learning, theories of constructivism and Gestalt and psychological Tests. 

Learning Outcomes  By the end of this module, the learners will be able to: 

- Compose a definition of learning. 

- Delineate the hypotheses of constructivism. 

- Summarize the laws of Gestalt. 

- Suggest practical implementations of learning theories in refugee 

teaching.  

- Differentiate the various characteristics of good test. 

Units   Unit 2.1: learning and constructivism. 

Unit 2.2: learning and Gestalt related to refugee students. 

Unit 2.3: Designing psychological tests for refugee students. 
 

 

Activity 

(2) 

“A classroom debate” 

Activity 

descriptio

n 

Students will be asked to hold a debate about using Constructivism Vs 

Gestalt theories in the field of refugee teaching.  

 

The aims 

of this 

activity 

are to: 

 

1- Practical implementations of learning theories in refugee 

teaching.  

2- Build a bridge of communication between the students. 

3- Help the students clarify their point of views. 

4- Foster empathy with refugees through taking others’ 

perspective. 

5- Encourage group working. 

 

The 

activity 

steps 

 

The first Step: the students should divide themselves into two groups, 

according to the two theories. Each group supports the theory they 

chose and criticises the other theory. 

 

The second step: Each team should communicate with each other and 

search on the web (at home) about the ideas related to their topic and 

prepare their argument points and their responses to the other team’s 

expected argument. 
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The third step: At the begging of the next session, the teacher reverses 

the teams before the debate beginning; each team should take the 

opposite perspective they have prepared. 

 

The fourth step: The teacher directs the debate, and choses a winning 

team. 

 

The final step: The teacher directs a group discussion about the aim 

of the activity, the reason of exchanging the roles before the debate 

and so on. 

 

Learning 

outcomes 

 

Learning outcomes of this activity are that the students will be able 

to:  

● Communicate effectively with his or her peers. 
● Clarify his or her point of view clearly. 
● Taking others’ perspective. 
● Blend more in the group. 
● Evaluate and modify his or her negative attitudes. 
● Express his or her feelings and thoughts politely. 

 

Evaluatio

n 

The activity outcomes will be evaluated through peer and teacher 

evaluation based on the following criteria: 

● The content of the points of view. 
● Respecting others’ point of view. 
● Expressing ideas politely and clearly. 
● Blending and communicating effectively with others. 
● Involving all team members in the task. 
● Showing respect to the debate director. 
● Speaking logically. 
● Modifying attitudes after getting persuaded. 

 

The winning team should be awarded as a kind of reinforcement. 

 

Readings

: 
 

. القاهرة: الأنجلو التعلم نظريات وتطبيقات(. 2015أنور محمد الشرقاوي )
 المصرية. 
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 . القاهرة: عالم المعرفة.نظريات التعلم(. 1983مصطفى ناصف )
 . القاهرة: دار الفكر.والتعليمنظريات التعلم (. 2005يوسف محمود قطامي )
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Course  Educational Psychology and Counseling 

Module 3  Introduction to Psychological Counseling  
Key Concepts  Psychological counseling, foundations and methods, psychological 

problems (PTSD, depression, and anxiety), attitudes, Psychological 

diagnosis, counseling strategies. 
Aim  This module aims at developing participants' knowledge, developing their 

skills, enhancing their positive attitudes towards psychological counseling 

and its strategies, better understanding its foundations and methods, and 

training them in some counseling techniques, and how to use them in 

treating psychological problems faced by refugees. 
Learning Outcomes  By the end of this module, the learners will be able to: 

-Learn about the concept of psychological counseling. 

-Distinguish between psychological counseling and psychological guidance. 

- Apply some methods of psychological counseling with his students. 

- Determine the most important information necessary for the 

psychological counselor. 

- Classify the means of obtaining the information necessary for the 

psychological counselor. 
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- Use psychological counseling techniques to treat the psychological 

problems of refugees. 

Units   Unit 3.1: The concept of psychological counseling, its goals, foundations, and 

methods. 

Unit3.2: Information necessary for the psychological counselor and means of 

obtaining it. 

Unit 3.3: Counseling strategies and the role of psychological counseling in 

treating the psychological problems of refugees. 

 

"What is wrong with me?" Activity (3) 

Participants are supposed to watch three videos of people who 

suffer from a psychological problem (PTSD or Depression or 

anxiety) each video contains one single problem. The person in 

the video summarizes the symptoms of his/her problem. 

Participants are supposed to find out that problem, the suitable 

psychological counseling technique to treat it, and write a brief 

psychological counseling plan for that problem.  

Activity 

description 

● Encourage group work and cooperation between the 

students. 
● Help different Participants, especially refugees, blend 

more with their peers. 
● Give the chance for applying some counseling techniques. 
● Increase co-responsibility among the students. 
● Help the students clarify their point of views. 

 

The aims of 

this activity are 

to: 

 

The first Step: The teacher divides the students into groups each 

one involves five or more (according to students’ total number) 

students. 

The second step: Each group is supposed choose a video, then 

they define the detected psychological problem, the suitable 

counseling technique to treat it, and write a brief psychological 

counseling plan for that problem. 

The activity 

steps 
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The third step: After 20 minutes, each group presents their work 

to their peers and the teacher directs a group discussion.  

The fourth step: The teacher gives a brief summary of the whole 

work and chooses the best one as a reinforcement. 

Participants will be able to: 

5- Practice psychological counseling.  

6- Blend and cooperate with each other. 

7- Feel the conflict that their refugee peers suffer from. 

8- Take responsibility of their work. 

 

Learning 

outcomes 

Outcomes will be evaluated through peer and teacher evaluation 

based on the following criteria: 

5- The content quality. 

6- Submitting the work on time. 

7- Involving all group members in the task. 

8- Respecting other groups’ presentations. 

 

Evaluation 

. القاهرة: دار عالم  التوجيه والإرشاد النفسي(. 1980حامد عبد السلام زهران )
 الكتب.

. القاهرة: دار  النفسي والعلاج النفسية الصحة(. 2005حامد عبد السلام زهران )
 عالم الكتب.

.  مبادئ التوجيه والإرشاد النفسي(. 1999كاملة الفرخ شعبان، عبد الجابر تيم )
 عمان: دار صفاء.

Readings: 
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Course  Educational Psychology and Counseling 

Module 4  Psychological Counselling in Multi-Disciplinary Contexts 

Key Concepts  Multi-Disciplinary Contexts, decision making, psycho-educational programs, 

prevention programs, consultation, refugees programs, counseling formats. 
Aim  This module aims at the development of skills used by Counselling scholars 

in different contexts, so participants in this course are well prepared to 

work in multidisciplinary teams, to inform and contribute to policy decision 

making, psycho-educational programs, prevention programs, consultation, 

and refugees programs.  
Learning 

Outcomes  
By the end of this module, the learners will be able to: 

- Learn the roles of a psychological counselor in multi-disciplinary contexts. 

- maintain a positive attitude towards counseling formats in different 

contexts and situations. 

- have a great deal of knowledge about the diverse environments of 

counseling. 

-get enough practice about designing counseling programs for the refugees' 

students. 
Units   Unit 4.1: The roles of a counselor in a multidisciplinary team. 

Unit 4.2: Counseling Formats: individuals, couples, and groups.  

Unit 4.3: Designing counselling programs in diverse environments. 

 

“This is my story” Activity (4) 

Participants are supposed to write a story about a refugee child who 

was forced to leave his home and travel to another country focusing 

on that child’s psychological symptoms. Although, they are supposed 

to diagnose and design a psychological counseling program for 

another psychological problem.  

Activity 

description 
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1- Practice designing counseling programs for refugees. 

2- Give a chance for psychological catharses. 

3- Encourage group work and cooperation between the students. 

4- Explore some problems that refugees suffer from. 

5- Foster empathy with refugees through taking others’ 

perspective. 

The aims of this 

activity are to: 

 

The activity steps: 

The first Step: Students should be divided into a pair number of 

groups.  

The second step: Each group should create a story about a refugee 

child who suffers from a psychological problem (under the 

teacher’s supervising to avoid repetition). That story should be 

detailed and contained direct symptoms of the child’s status. 

The third step: Each group should exchange their story with 

another group and start analyzing the new story, diagnosing the 

problem, and designing a psychological counseling program for it. 

The fourth step: at the beginning of the next session, each group 

reads the story out load and presents their work to other groups. 

The final step: the teacher directs a group discussion about the 

activity and the whole class votes for the wining group. 

The activity steps 

 

Learning outcomes of this activity are that the students will be 

able to:  

1- Practice designing counseling programs for refugees. 

2- Increase their knowledge about psychological counseling. 

3- Communicate effectively with each other. 

4- Clarify their point of view clearly. 

5- show empathy to refugees through taking others’ perspective. 

6- Express their feelings and thoughts through writing. 

Learning 

outcomes 

The activity outcomes will be evaluated through peer and teacher 

evaluation based on the following criteria: 

1- The content quality. 

2- Respecting others’ point of views. 

3- Expressing ideas politely and clearly. 

4- Blending and communicating effectively with others. 

5- Involving all team members in the task. 

 

Evaluation 
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The winning team should be awarded as a kind of reinforcement. 

 . القاهرة: دار عالم الكتب.التوجيه والإرشاد النفسي(. 1980حامد عبد السلام زهران )

. عمان: دار الارشادية فنيات وأساليب العملية(. 2013حمدي عبد الرحمن إسماعيل )
 المناهج.

 أولاد الشيخ للتراث. . القاهرة: مكتبةالبرامج الارشادية( 2013حمدي عبد الله عبد العظيم )

. عمان: دار الاعصار  نظريات الارشاد والعلاج النفسي(. 2015كمال يوسف بلان )
 العلمي.

Readings: 
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Talking about what we consider appropriate for a social coexistence sometimes causes dissonance, 

since some of us may think that in certain contexts the application of certain attitudes is not necessary 

for a coexistence. In this way, universal values emerge as they are recognized and applied in all 

social groups beyond their singularities; These are set with the aim of creating a healthier and more 

pleasant context for living. In this Psychology-Online article we explain more about universal 

values: what they are, list and examples. 

You may also be interested in: Ethical values: what they are, list and examples Index 

1. What are universal values 

2. How and where to apply universal values? 

3. List of universal values, meaning and examples 

What are universal values 

Universal values are a collection of valid norms of coexistence at a certain time and period. These 

universal values can be shared by different cultures or social groups and are transmitted through 

family and school education, but also through everything media. 

We will take the term value as a reference to something that a subject or a social group considers to 

have an importance that justifies its being privileged, promoted and sought. So we must also clarify 

that a value is not the same as a desire; Desiring something implies wanting a certain thing without 

https://en.electoralpsychology.com/valores-universales-cu-les-son#menu-1
https://en.electoralpsychology.com/valores-universales-cu-les-son#menu-2
https://en.electoralpsychology.com/valores-universales-cu-les-son#menu-3


reflecting too much on it, that is, that desire could arise from an instinct, a physical need or an 

impulse. Instead, a value can originate in one or more desires, but it arises after having 

reflected whether what we need (we want) is good or not. 

George Edward Moore (1925) argued that it is impossible to define the term good since there is no 

model with which we can discover the meaning of this term, thus this philosopher called this inability 

to define evaluative terms as a naturalistic fallacy. 

Thus we understand that each person values certain events, behaviors and mental states as they relate 

to their social context and their education; each culture privileges some things as a result of its ideas, 

historical trajectories, and geographic locations. However, affirming that there are universal values 

implies finding something that is used by all people and their communities as an effect of 

that shared humanity. These universal values can emerge from scientific investigations in the 

framework of the social sciences or philosophical meditation. 

How and where to apply universal values? 

Applying a universal value is possible through that simple gesture of appreciating everything that 

involves a calm and healthy coexistence with oneself and with others. 

The very name of -universal values- alludes to how wide the field of application of these is, since 

they are not limited only to known people, cultures, ideals and ways of living. Universal values can 

be applied in any geographic region and in quite particular and not precisely structured ways; 

universal values are applied in those details that pursue the basic principle of life: truth. Offering this 

principle to each one of our acts and with each one of our fellow humans and analogues, is 

undoubtedly one of the ways of applying universal values. 

List of universal values, meaning and examples 

Here we share 20 universal values, the meaning of each of them and some examples. These are the 

most important universal values: 

1. Friendship: it is the esteem between people that allows them to establish much closer 

bonds of coexistence. Sardonically Ambrose Bierce (1906) exposes that friendship in the 

following way: a boat large enough to carry two in good weather, but only one in the 

event of a storm. 

2. Confidence: feeling of security in oneself towards a person or thing. 

3. Love: it is a manifestation of living beings towards everything that represents beauty and 

good. An example of this common goal towards beauty is the ability to actively work for 

my freedom and that of another, although that freedom does not include someone else, 

we decided to share it. 

4. Justice: is giving something to someone who is qualified to have it. 

5. Freedom: it is the ability to act according to your own will without this implying 

damaging the freedom of another person and being aware of the price that it entails. 

6. Goodness: it is the natural inclination to do good and indicates softness and mildness of 

genius and good is the origin of all Being. 

7. Honor: it is the quality that guides the human being to a strict fulfillment of his 

responsibilities with himself and with others, thus honor corresponds to a symbol of 

virtuous life and belongs to the collective unconscious as an essential universal value in 

the hero archetype. 

8. Fraternity: it is the union and good correspondence between human beings, that is, 

between brothers or those who are treated as such. 



9. Honesty: corresponds to people who have a significant degree of self-awareness that is 

consistent with what they think and do. It is a universal value that includes sincerity and 

righteousness. This value tries to avoid deceit towards others and towards oneself, that is 

why it also corresponds to self-knowledge. 

10. Respect: a capacity that requires being able to attribute to others a value similar to one's 

own in order to recognize their rights and responsibilities from that point on. It is a 

universal value that implies being able to recognize the existence of others, recognize 

their needs and interests, therefore, this value is reciprocal. Respect implies accepting that 

there is a great diversity of ideas, customs and opinions. 

11. Peace: acts that enable balanced, symmetrical and harmonious coexistence among the 

people of a certain group. 

12. Responsibility: it is the ability to respond, thus taking charge of one's own actions, 

decisions and obligations, therefore it is a quality of one's own will. 

13. Solidarity: corresponds to that mutual responsibility of several people that allows them 

to collaborate in the cause of others. 

14. Tolerance: the capacity achieved in those who master the episteme, and who allow 

freedom of conscience. A clear example of tolerance is one where we are able to share 

without the need to impose our truth on the other's and without having to renounce it, 

despite obvious differences of thought. 

15. Courage: it is the ability to confront despite fear. 

16. Self-control: it is the ability to know one's own impulses and emotions in order to 

regulate them. 

17. Empathy: It is the ability to become aware of the feelings, needs and concerns of others. 

18. Gratitude: it is the recognition of the help that others give us. 

19. Wisdom: it is the acquisition of knowledge and experiences for the development of the 

activities carried out within a society. 

20. Compassion: corresponds to the understanding of the suffering of others. 
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1.1 Background 

 
The Basic Education Curriculum Guide - Building on Strengths (Primary 1 to Secondary 3) prepared by the 

Curriculum Development Council (CDC) was published in 2002. The curriculum reform was fully implemented 

in primary schools in the same year. Thanks to the concerted efforts of different parties in the education sector, 

the achievements, strengths and experience gained from the curriculum reform over the past ten years has 

set the main direction for the sustainable development of the basic education curriculum. 

 
However, since the launch of the curriculum reform, our society has experienced rapid changes. Based on 

the strengths and experience that schools have accumulated, the Curriculum Development Council has 

updated and enriched relevant contents and recommendations in the guidelines regarding the sustainable 

development of the primary school curriculum. The revised Basic Education Curriculum Guide (Primary 1 - 

6) includes more appropriate examples of learning and teaching for schools and teachers as reference to 

address the social development and students’ needs. 

 
1.2 Purposes of the Chapter 

 
 

 

 
Reiterate the aims of education and overall aims of the school curriculum set by the CDC 

 

 Explore the changes in Hong Kong, review and recognise the achievements and strengths gained 

since the curriculum reform 
 

 Reflect on the direction for future development of schools’ overall curriculum to deepen or improve the 

primary school curriculum 

 
1.3 Aims of Education and Overall Aims of the School Curriculum 

https://cd.edb.gov.hk/becg/english/chapter1.html#refinfo
https://cd.edb.gov.hk/becg/english/chapter1.html#reference


 

Aims of Education for the 21st Century 

“To enable every person to attain all-round development in the domains of ethics, intellect, physique, social 

skills and aesthetics according to his/her own attributes so that he/she is capable of life-long learning, critical 

and exploratory thinking, innovating and adapting to change; filled with self-confidence and a team spirit; 

willing to put forward continuing effort for the prosperity, progress, freedom and democracy of their society, 

and contribute to the future well-being of the nation and the world at large.” 

Reform Proposals for the Education System in Hong Kong (EC, 2000) 

 
Overall Aims of the School Curriculum 

“The school curriculum should provide all students with essential life-long learning experiences for whole- 

person development in the domains of ethics, intellect, physical development, social skills and aesthetics, 

according to their individual potential, so that all students can become active, responsible and contributing 

members of society, the nation and the world. 

 
The school curriculum should help students to learn how to learn through cultivating positive values, attitudes, 

and a commitment to life-long learning, and through developing generic skills to acquire and construct 

knowledge. These qualities are essential for whole-person development to cope with challenges of the

 21st Century. 

 
A quality curriculum for the 21st Century should therefore set the directions for teaching and learning through 

a coherent and flexible framework which can be adapted to changes and the different needs of students and 

schools.” 

Learning to Learn - The Way Forward in Curriculum Development (CDC, 2001) 

 
1.4 The Changing Society 

 
The Basic Education Curriculum Guide has been launched for ten years during which Hong Kong has 

undergone many changes in the social and cultural, economic, political or environmental conservation 

aspects. The following changes have brought impacts and challenges to the sustained development of school 

curriculum. 

 
Social and Cultural Aspect 

      Social environment 



 

 
 

 Increasing convergence with the Mainland while becoming more international 

  

 Increasingly diverse social values 

  

 Public attention to and insistence on upholding the spirit of the law 

  

 The demand for leaders and political talents 
 

 Lifestyle 

  

 Increasing integration of technology into living and learning 

  

 Concerns about changes in students1 in health and lifestyle in society 

  

 Increasingly common use of Putonghua for daily communication 
 

 School environment 

  

 Backgrounds of students becoming diverse2
 

  

 Increase in the number of non-Chinese speaking students, cross-boundary students3 and newly- 

arrived children4 with residential districts more widely distributed than in the past5
 

  

 Strengthening of English Language teaching in primary schools as a result of the fine-tuning of 

the Medium of Instruction (MOI) policy for secondary schools in 2009 

  

 Students’ learning of Chinese Language being affected by slangs and Internet terminology 

  

 The position of the school-based curriculum being affected by parents’ education philosophy, the 

expectations on their children and their parenting styles, e.g. in contrast to “pleasurable learning”, 

there seems to be more parents believing that it is important to give their children a head start in 

life. 
 
 
 

Economic Aspect 
 

 

 Economic environment 

  

 The economy being continuously affected by fluctuations in the global economy 

  

 The rise in wages significantly lagging behind the rise in commodity and property prices, the 

economic outlook being uncertain 

  

 Closer development and integration with the Mainland economy 
 

 Human resources 

  

 The demand for low-skilled workers having declined sharply, while the demand for professionals 

and senior management personnel having risen greatly6
 

  

 Emergence of new types of work bringing about a greater demand for new skills 



 
 

 Increasing emphasis on employees’ communication skills, their ability to co-operate with people 

and handle interpersonal relationships 
 

 The development of cultural and creative industries7 and the West Kowloon Cultural 

District8 giving rise to the demand for cultural, art and creative talents 
 
 
 

Political Aspect 
 

 The public becoming more concerned and involved in politics 
 

 Citizens’ political orientations becoming diversified with different views on social issues 

 

 
Environmental Conservation Aspect 

 

 “Sustainable development” becoming a widely accepted concept 
 

 Increase in an awareness of environmental conservation in various sectors of society 
 
 
 

  For Reflection and Action 
 

 With an increasing demand for talents with a creative mind, what educational mode can be 

adopted to nurture such talents? 
 

 What kind of learning experiences do students need to strengthen to cope with the latest 

changes in society? How will your school curriculum respond to the changes? 

 
 
 

1.5 Summarising the Experience of the Curriculum Reform 

 
1.5.1 Achievements and Progress Made in a Decade of Curriculum Reform 

 
 

Hong Kong society has always attached great importance to education. Since the implementation of the 

curriculum reform in 2002, 
 

 the society has high expectations on the quality of education and is very concerned about educational 

issues; 
 

 School Heads and teachers are committed to promoting the curriculum reform measures and have 



 

 made substantial contributions to improve the curriculum and learning and teaching strategies; 
 

 parents attach great importance to school education, considering it the means to improve their 

children’s socioeconomic status; and 
 

 the government has invested considerable resources in education. 
 

Based on the above favourable conditions, considerable achievements and good practices have been derived 

from the ten-year curriculum reform. 

 

 
1. Achievements 

Over the ten-year curriculum reform, Hong Kong students have achieved outstanding results in a number of 

international studies. There are also reports pointing out the significant improvements in the education system 

of Hong Kong (see Table 1.1). 

Table 1.1 Findings of International Studies on Hong Kong Students’ Performance and Hong Kong Education 

System 

Study reports Achievements 

Progress in International Reading Literacy 

Study (PIRLS) 

Hong Kong primary four students’ reading literacy scores 

have continued to rise over the past decade. The ranking also 

rose sharply from fourteenth in 2001 to second place in 2006, 

and first in 2011. 

Trends in International Mathematics and 

Science Study (TIMSS) 

Regarding Maths and Science, the scores of Hong Kong 

primary four students fell in 2011 when compared to 2007, 

but still ranked third and ninth respectively. For secondary 

two students, the scores in these two subjects in 2011 were 

higher than those in 2007, and ranked fourth and eighth 

respectively. 

International Civic and Citizenship 

Education Study (ICCS) 

The ranking of secondary two/three Hong Kong students in 

civic education and literacy knowledge in 2009 was among 

the top five. 

Programme for International Student 

Assessment(PISA) 

The ranking of Hong Kong 15-year-old students in the three 

areas in 2012 was higher than that in the previous assessment 

in 2009. Hong Kong students ranked third in Mathematics 

and their ranking in Reading in their native language and 

Science rose by two places and one place respectively, with 

both subjects ranking second in the world. The report pointed 

out that Hong Kong students’ performance was less affected 

by their socioeconomic background, and difference in 

performance among schools is narrowed9, reflecting that basic 

education of Hong Kong was moving towards optimisation 



 
and equalisation. 

McKinsey & Company’s international 

research report - How the world’s most 

improved school systems keep getting 

better 

The 2010 report pointed out that the school system in Hong 

Kong has continued to improve, and Hong Kong was among 

the world’s twenty most improved regions and also one of the 

four regions which has upgraded from “good” to “great”10. 

 

 

2. Good Progress 

In addition to students’ impressive performance in international studies, another achievement of the curriculum 

reform is the recognition of the direction of curriculum development by school leaders and teachers, as well 

as the change in teaching philosophy. Schools have accumulated considerable practical experience 

conducive to further promoting curriculum development. The main development in curriculum reform in the 

last decade and the positive impacts based on the data and evidence collected are shown in Table 1.2. 

Table 1.2 Schools’ Major Progress in the Ten-year Curriculum Reform 
 

Main progress Positive influences 

Change in perception 

towards curriculum 
     The school curriculum places emphasis on the balanced development 

of students’ knowledge, skills, values and attitudes, and is centred on 

students’ learning. 

     Through the implementation of the four key tasks11 and the prioritised 

development of the three generic skills12, students’ learning to learn 

capabilities have been enhanced. 

     Schools are actively promoting learning across the curriculum and due 

attention is given to the interface between different key stages of 

learning. 

Fulfilling the aims of 

school curriculum 
     Schools generally agree with the aims of the school curriculum, and 

actively help students to develop life-long learning ability through 

providing diverse learning experiences for them to achieve whole- 

person development. 

     Many schools have developed their own innovative school-based 

curriculum, learning and teaching strategies as well as measures to 

support student learning. They have also established a healthy school 

environment to cater for the needs of students’ growth. 

Paradigm Shift in learning 

and teaching 
     Learning is no longer confined to the classroom. Students have more 

opportunities to conduct studies and visits and take part in service 

outside the classroom. 

  

  

 



 
     Teachers place more emphasis on providing opportunities for students 

to participate in learning, reflecting the paradigm shift from teacher- 

driven to student-centred in learning and teaching. For example, more 

inquiry and peer learning activities are arranged during lessons. 

Change in assessment 

culture 
     In addition to summative assessments such as examinations and tests, 

teachers often make use of formative assessments to inform learning 

and teaching. 

Establishment of 

curriculum leadership and 

teaching team culture 

     The leadership of School Heads/Deputy Heads, whole-school planning 

by Primary School Curriculum Leaders, coordination of KLA/subject 

heads and teachers’ participation are all conducive to the 

implementation of the curriculum reform. 

     Teachers are not fighting alone anymore. The collaborative culture of 

teachers has been strengthened through regular collaborative lesson 

planning, peer lesson observation as well as collaboration and 

professional exchange activities across schools. 

 

 

1.5.2 Areas for Further Enhancement or Improvement 

 
 

Although schools have accumulated considerable achievements and experience in implementing the 

curriculum reform, they can build on their existing strengths to further improve and enhance the following to 

“sustain, deepen and focus on” the development of the whole-school curriculum. 

 

 
1. Balancing students’ physical and mental development 

 

 Developing a healthy lifestyle in order to enhance students’ growth - Schools in general are supportive 

of the “healthy campus” policy. They can further strengthen the related learning experiences to help 

students develop a healthy and balanced lifestyle, including adopting a regular working and resting 

habit, exercising regularly, having a balanced diet, learning self-care, maintaining personal hygiene 

and good mental health etc. 
 

 Providing space to help develop students’ potential - Participating in different courses and activities in 

spare time can develop students’ potential. However, an excess of such courses and activities will 

reduce students’ time for rest and play, and hinder them from developing their personal interests and 

potential. In addition, if students grow accustomed to passively following someone else’s 

arrangement, their personality and development may also be hampered. Therefore, schools should 

ensure that students have sufficient time to play, rest and develop their interests. 

 

 
2. Learning, teaching and assessments that meet the learning needs of students 

  

  

 



 

 Knowledge, skills, values and attitudes should be of equal importance - In addition to pursuing 

knowledge and developing learning skills, cultivating positive values and attitudes among students is 

also very important. Schools should avoid developing a curriculum that is biased towards knowledge 

learning, and increased efforts should be made to develop students’ generic skills, values and attitudes 

to help students achieve a balanced development. 
 

 Developing students’ capability to learn independently - While teachers’ guidance is important during 

the learning process, opportunities and space should be provided for students to explore and co- 

construct knowledge with peers to encourage them to actively participate in developing independent 

and self-directed learning skills. 
 

 Learning and teaching strategies should meet the learning objectives - Teachers are used to adopting a 

wide range of learning and teaching strategies. However, they should also set clear and distinct 

learning objectives and adopt the learning and teaching strategies which enable their students to 

achieve the learning objectives, so that the “learning, teaching and assessment” process is more 

focused. 
 

 Using diversified assessment strategies to provide timely and appropriate feedback - Schools are 

basically very familiar with using tests and examinations to gauge students’ learning outcomes at 

certain stages of learning. However, it should be noted that excessive or over-challenging tests and 

examinations will increase students’ stress resulting in a loss of interest in learning. Apart from 

summative and formative assessments, schools should strengthen the development of other assessment 

strategies and use assessment data appropriately to provide timely and appropriate feedback for 

students and teachers in the learning process. 
 
 
 

3. Catering for learner diversity 

Each student is an independent and unique individual. Students have their own personalities, interests, 

learning motivation, abilities, learning styles, and socioeconomic background. Though this has brought 

many challenges to curriculum planning and learning and teaching, it has also created favourable conditions 

for promoting collaboration. Teachers can take advantage of the diversity of students and encourage them 

to collaborate with, interact with and learn from each other. The diversity in students can serve as learning 

resources to enrich their learning experiences. 

 

 

  For Reflection and Action 

Do you agree with the viewpoint below? 

No Child Left Behind 

Some teachers are tireless in teaching students who are tagged as unmotivated learners. To them, 

no student should be abandoned. They believe it is unfair to label young students as successes or 

failures and giving up on them is tantamount to destroying their future. 



Areas for further enhancement or improvement 

1. Balancing students’ physical and mental 

development 

My Beliefs Current Practices 

Example: My school 

has responded to the 

appeal of the 

Department of Health 

and added more time 

for sports and 

Example: I agree that 

moral, intellectual, 

physique, social and 

aesthetic aspects are 

equally important. 

 

They believe that every student has their potential and enabling students to develop appropriately 

is the teacher’s responsibility. They always have hope for these students and are waiting patiently 

for them to wake up and grow, although only few can live up to their expectations and succeed 

in learning. 

 

These teachers are often the most appreciated and memorable in a student’s life. They may not 

be able to change the fate of these students but they make them feel that there is care for them 

in school and even in the world they live in. They adhere to the belief of “never giving up on any 

student”. This is worth pondering by every teacher. 

 
 
 

 
4. Facilitating the interface between various stages of learning 

Most schools attach great importance to the interface between various stages of learning and are committed 

to the implementation of school-based adaptation measures. To facilitate the interface between various key 

stages of learning, schools need to further review and adapt bridging strategies in different aspects such as 

curriculum content, learning environment, learning mode, rules and regulations as well as the development 

of self-management skills according to students’ learning and developmental needs. 

 

 
5. Strengthening teachers’ professional capabilities and building learning communities 

Facing rapid changes in society, teachers can continue to strengthen their professional knowledge and skills 

through peer collaboration, practices and reflection. They can participate in learning communities within and 

across schools to enhance their professional standards. 

 
 

Teachers can use Table 1.3 to review their beliefs and their school’s current practices focusing on areas which 

can be further enhanced or improved. 

 
 

Table 1.3 Areas for Further Enhancement or Improvement in School 
 
 
 
 

 
 Help students develop a healthy lifestyle to 

enhance students’ growth 
 

 Provide space to help develop students’ 



potential 

 
2. Learning, teaching and assessment that meet the 

learning needs of students 

3. Catering for learner diversity 

4. Facilitating the interface between various key stages 

of learning 

5. Strengthening teachers’ professional capacity and 

building learning communities 

activities in the 

timetable. 

 
 
 
 
 

 
 Knowledge, skills, values and attitudes should 

be of equal importance 
 

 Developing students’ capability to learn 

independently 
 

 Learning and teaching strategies should meet the 

learning objectives 
 

 Using diversified assessment strategies to 

provide timely and appropriate feedback 

 
 
 
 
 
 
 
 
 
 
 
 
 

 

  For Reflection and Action 
 

 What achievements have you and your school made in the last decade? What challenges 

have you faced? 
 

 How should your school further improve in response to these challenges? 

 
 
 
 

1.6 Positioning of the School Curriculum 

 

1. Education principles 
 

 Sustaining the same education beliefs, such as: 

 
 

 All students have the ability to learn 



 

  All students have the right to obtain a wide range of learning experience that matches their 

personal interests and abilities to achieve whole-person development 

 
 

 Life-long learning to promote sustainable development of individuals 

 
 
 

Carefully considering the four education views which influence curriculum development - When 

developing the school curriculum, a school is usually influenced by the following four education 

views15: 

 
 

 Social and economic efficiency16
 

 
 

 Child-centredness17
 

 
 

 Academic rationalism18
 

 
 

 Social reconstructionism19
 

 

These four views have their own hypothesis, orientations, views and values. Schools should carefully consider 

their positions in curriculum development and areas that are worth adopting and avoid being confined to a 

particular education view. 

 
 

2. Building on Hong Kong’s characteristics and advantages 
 

 Hong Kong’s unique situation 

 
 

 While Hong Kong is deeply influenced by traditional Chinese culture and values, it also benefits 

from historical development as a place where Chinese and western cultures meet. In addition, 

Hong Kong is an international city while at the same time it has close ties with the Mainland. 

 
 

 The school curriculum should be based on this unique situation to benefit from the strengths of 

Chinese and western cultures. While it is essential to have a traditional Chinese spirit of education 

which is people-oriented, with moral education as a priority and emphasis on the pursuit of 

knowledge, it is also important to accept western values and attitudes such as open-mindedness, 

the courage for pioneering and seeking to acquire a broad vision of the world, so that students can 

be proficient in both Chinese and western ways and bring the power of cultural integration into 

full play. 

 
 

 

Social pluralism and diversity of students 

 
 

 Hong Kong is populated by people from all over the world. They live, work and study here, 

bringing different cultural characteristics, views and an international perspective to Hong Kong. 

Compared with some other Asian countries, Hong Kong is more free and open and there is gender 

equality. Such differences result in diversity in our society. Diversity is a favourable condition for 

enhancing creativity20. Teachers can make the best of this condition to nurture students’ creativity 

and positive attitudes, such as seeking to possess a broad perspective, the ability to accommodate 

divergent views and find common ground, open-mindedness and inclusiveness, tolerance, 

appreciation, respect and acceptance of other people. 



 

 Most schools in Hong Kong have diverse student populations, with students coming from different 

social classes and backgrounds. Their different personalities, interests, abilities, learning styles, 

socioeconomic and cultural backgrounds etc., have brought diverse knowledge, perspectives and 

experience for learning. These are not only valuable learning and teaching resources, but also 

fertile ground for the development of students’ creativity. 
 

 If schools can make good use of the social pluralism and diversity of students, learning will be 

enriched. It is also beneficial to students who will be living in a more diverse and mobile society in 

the future. 
 
 
 

3. Looking ahead fifty years 

A school curriculum should meet the various needs of students. It should also help students lay a good 

foundation for their future learning, work and life. However, as society is changing rapidly, there is no knowing 

what the future society will be like and it is almost impossible to predict the demands of the future society on 

our students. Therefore, it is important that the school curriculum is able to cultivate students’ learning to learn 

capabilities so that they can fit in well in a rapidly changing society. 

 
 

 
1.7 The Seven Learning Goals 

 

Taking into consideration the changes in the society as well as the experience gained in the curriculum reform 

at the school and KLA levels in the past ten years, the learning goals of primary schools should focus on further 

promoting the whole-person development of students, which includes enhancing students’ proficiency in 

English and Chinese (including Putonghua), strengthening their self- directed learning skills, developing their 

potential, as well as helping them to adopt a healthy lifestyle. The following are the revised learning goals 

which students are expected to achieve upon completion of primary education: 

 

 
1. Know how to distinguish right from wrong, fulfil their duties as members in the family, society and the 

nation, and show acceptance and tolerance towards pluralistic values; 

2. Understand their national identity and be concerned about society, the nation and the world, and to fulfil 

their role as a responsible citizen; 

3. Develop an interest in reading extensively and cultivate a habit of reading; 

4. Actively communicate with others in English and Chinese (including Putonghua); 

5. Develop independent learning skills, especially self-management skills and collaboration skills; 

6. Master the basics of the eight Key Learning Areas to prepare for studying in secondary schools; and 

7. Lead a healthy lifestyle and develop an interest in aesthetic and physical activities and an ability to 



appreciate these activities. 
 

 

 

Figure 1.1 The Seven Learning Goals 

 

 
 
 
 

1.8 Guiding Principles 

 

The adaptation of the central curriculum and the school-based curriculum should be based on the following 

eight guiding principles: 

Guiding principles Reflection on my school’s implementation condition 

1. The overarching principle of 

curriculum development is to support 

students to learn how to learn. 

 

2. All students have the ability to learn 

and should be provided with the 

essential learning experiences in 

order to achieve whole-person 

development. 

Example: I agree that “Everyone has a talent.” I put 

emphasis on students’ intellectual development and moral 

and civic education, but place little emphasis on sports 

and arts, aesthetic and physical development. 

3. A learner-focused approach should 

be used in curriculum development 

in order to make decisions on 

students’ growth and learning in their 

 



best interests. Diversified learning, 

teaching and assessment strategies 

should be used to suit the different 

personalities, needs and interests of 

students. 

 

4. Development strategies should be 

built on the strengths of students, 

teachers, schools and the wider 

community of Hong Kong. 

 

5. A school-based curriculum should 

take into consideration the balance of 

different views and concerns, and be 

accompanied by appropriate learning, 

teaching and assessment strategies. 

 

6. Schools can design their school- 

based curriculum flexibly to cater for 

the needs of their students, as long as 

it satisfies the requirements of the 

central curriculum. 

 

7. Curriculum development is a process 

of continuous improvement to help 

students to learn better. 

 

8. Positive thinking, perseverance, 

celebration of small successes and 

embracing differences are essential 

factors to ensure the sustainable 

development and improvement of the 

curriculum. 

 

 
 
 

 

1.9 The School Curriculum 

 
1.9.1 Five Essential Learning Experiences 

 
 

The term “Curriculum” is defined as the total learning experiences students gain from school. All students 

should be entitled to the following five essential learning experiences for whole-person development: 
 

 Moral and Civic Education 



 

 Intellectual Development 
 

 Community Service 
 

 Physical and Aesthetic Development 
 

 Career-related Experiences21
 

 

 

1.9.2 Curriculum Framework 

 
 

The Curriculum Framework comprises three interconnected components: (1) Key Learning Areas, 

(2) Generic Skills, (3) Values and Attitudes. This open curriculum framework allows schools to organise and 

offer learning experiences at different paces, adjust the breadth and depth of learning content, and adopt 
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 Sustaining the same education beliefs, such as: 
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 All students have the right to obtain a wide range of learning experience that matches their 
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Carefully considering the four education views which influence curriculum development - When 

developing the school curriculum, a school is usually influenced by the following four education 

views15: 

 
 

 Social and economic efficiency16
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 Academic rationalism18
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These four views have their own hypothesis, orientations, views and values. Schools should carefully consider 

their positions in curriculum development and areas that are worth adopting and avoid being confined to a 

particular education view. 



 
 

2. Building on Hong Kong’s characteristics and advantages 
 

 Hong Kong’s unique situation 

 
 

 While Hong Kong is deeply influenced by traditional Chinese culture and values, it also benefits 

from historical development as a place where Chinese and western cultures meet. In addition, 

Hong Kong is an international city while at the same time it has close ties with the Mainland. 

 
 

 The school curriculum should be based on this unique situation to benefit from the strengths of 

Chinese and western cultures. While it is essential to have a traditional Chinese spirit of education 

which is people-oriented, with moral education as a priority and emphasis on the pursuit of 

knowledge, it is also important to accept western values and attitudes such as open-mindedness, 

the courage for pioneering and seeking to acquire a broad vision of the world, so that students can 

be proficient in both Chinese and western ways and bring the power of cultural integration into 

full play. 

 
 

 

Social pluralism and diversity of students 

 
 

 Hong Kong is populated by people from all over the world. They live, work and study here, 

bringing different cultural characteristics, views and an international perspective to Hong Kong. 

Compared with some other Asian countries, Hong Kong is more free and open and there is gender 

equality. Such differences result in diversity in our society. Diversity is a favourable condition for 

enhancing creativity20. Teachers can make the best of this condition to nurture students’ creativity 

and positive attitudes, such as seeking to possess a broad perspective, the ability to accommodate 

divergent views and find common ground, open-mindedness and inclusiveness, tolerance, 

appreciation, respect and acceptance of other people. 

 
 

 Most schools in Hong Kong have diverse student populations, with students coming from different 

social classes and backgrounds. Their different personalities, interests, abilities, learning styles, 

socioeconomic and cultural backgrounds etc., have brought diverse knowledge, perspectives and 

experience for learning. These are not only valuable learning and teaching resources, but also 

fertile ground for the development of students’ creativity. 

 
 

 If schools can make good use of the social pluralism and diversity of students, learning will be 

enriched. It is also beneficial to students who will be living in a more diverse and mobile society in 

the future. 

 
 

3. Looking ahead fifty years 

A school curriculum should meet the various needs of students. It should also help students lay a good 

foundation for their future learning, work and life. However, as society is changing rapidly, there is no knowing 

what the future society will be like and it is almost impossible to predict the demands of the future society on 

our students. Therefore, it is important that the school curriculum is able to cultivate students’ learning to learn 

capabilities so that they can fit in well in a rapidly changing society. 



 
 

 

1.7 The Seven Learning Goals 

 

Taking into consideration the changes in the society as well as the experience gained in the curriculum reform 

at the school and KLA levels in the past ten years, the learning goals of primary schools should focus on further 

promoting the whole-person development of students, which includes enhancing students’ proficiency in 

English and Chinese (including Putonghua), strengthening their self- directed learning skills, developing their 

potential, as well as helping them to adopt a healthy lifestyle. The following are the revised learning goals 

which students are expected to achieve upon completion of primary education: 

 

 
1. Know how to distinguish right from wrong, fulfil their duties as members in the family, society and the 

nation, and show acceptance and tolerance towards pluralistic values; 

2. Understand their national identity and be concerned about society, the nation and the world, and to fulfil 

their role as a responsible citizen; 

3. Develop an interest in reading extensively and cultivate a habit of reading; 

4. Actively communicate with others in English and Chinese (including Putonghua); 

5. Develop independent learning skills, especially self-management skills and collaboration skills; 

6. Master the basics of the eight Key Learning Areas to prepare for studying in secondary schools; and 

7. Lead a healthy lifestyle and develop an interest in aesthetic and physical activities and an ability to 

appreciate these activities. 
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1.10 Recommendations for the Development of School Curriculum 

 

Over the past decade, schools have set their own focuses and pace in accordance with their own contexts 

in the development of the curriculum and their progress of development varies. Before mapping out the next 

phase of curriculum development, schools should review comprehensively the effectiveness of curriculum 

implementation so as to set the direction for school-based development and formulate related strategies. 

Efforts should be sustained for areas that have achieved results and focus should be placed on improving 

those areas which have not shown ideal progress. When setting the future direction of development, schools 

may refer to the following recommendations: 

 

 
1. Create room for students to achieve a balanced physical and mental development 

 

 Primary school is an important period for the development of children’s potential. While improving 

students’ intellectual performance, due attention should also be given to their development in the 

domains of ethics, physique, social skills and aesthetics, for a balanced physical and mental 

development. 
 

 Strengthen values education through the school curriculum to help students to improve their power of 

judgement, so that when they encounter value conflicts on an individual or society level, they will be 
able to uphold positive values and attitudes and make appropriate judgements and distinguish right 

from wrong. 

In making use of the above-mentioned Curriculum Framework to plan and organise the school curriculum, 

schools should ensure that Chinese history and culture is included as an essential element of learning and 

Chinese is used as the medium of instruction in the learning and teaching of Chinese history and culture. 



 

 Considering the changes in contemporary lifestyle, physical fitness is important for the healthy growth 

of students. Therefore, starting from primary school, students need to have space to develop a balanced 

and healthy lifestyle. 
 
 
 

2. Develop students’ capabilities to learn independently 
 

 Independent learning capabilities include the nine generic skills and other skills such as the ability to 

reflect on one’s learning. Since the launch of the curriculum reform, schools have given priority to the 

development of three generic skills, namely, communication skills, creativity and critical thinking skills, 

and the impact is becoming apparent. 
 

 In order to prepare students for studying in secondary school, primary schools should focus on 

developing students’ self-management skills and collaboration skills while continuing to promote the 

development of their communication skills, creativity and critical thinking skills. 

 Self-management skills and collaboration skills 

 

Self-management skills and collaboration skills are important elements of self-directed learning. 

Strengthening students’ self-discipline and self-management skills can enhance their self-esteem, 

confidence and independent thinking skills and hence, enabling them to accept challenges and pursue 

excellence, bringing positive impact on their developmental growth and learning. Schools should 

therefore, make deliberate efforts to cultivate in students self-discipline and self-management habits, 

e.g. planning their own learning activities and setting priorities, managing their time, concentrating on 

completing important tasks, and adjusting their schedule or time allocation according to actual 

situations. Students should also learn to conduct self-review and reflection, and be          responsible          

for          their          own          learning,          words          and          deeds. 

 
Some scholars point out that collaboration with others is the key to enhance creativity, leadership and 

entrepreneurship22. The school curriculum should therefore, provide more opportunities for students 

to interact and collaborate with their peers so that they can learn how to participate in activities, 

communicate, share and contribute. In the learning process, students may be prompted to adopt an 

open attitude and accept diverse views, learn to respect, appreciate, support and care for others. 

 
3. Further strengthen whole-school curriculum planning to cater for students’ various learning 

needs 

While schools are able to make holistic considerations and are performing well in areas such as setting 

curriculum objectives, designing the school-based curriculum, developing implementation strategies and 

carrying out curriculum evaluation, they can enhance whole- school curriculum planning in the following 

aspects to cater for learner diversity: 
 

 Ensuring that the curriculum content includes the balanced development of knowledge, skills, values 

and attitudes 
 

 Strengthening the curriculum monitoring and assessment strategies to provide feedback on curriculum 



 

 planning and implementation. This also facilitates the smooth interface between different key stages of 

learning 
 

 Providing appropriate curriculum content and adopting suitable learning, teaching and assessment 

strategies to cater for students with different backgrounds, abilities and needs in the face of new learning 

needs brought about by the changes in society 

 e-Planning 

 
With technology becoming closely linked with students’ life, making use of information technology 

for interactive learning (such as using electronic textbooks) in schools can enhance interaction, 

connectivity, flexibility, collaboration, and extensibility in learning. However, while information 

technology for interactive learning can help students learn, it cannot replace the roles of teachers and 

peers in student learning. 

 
If schools have decided to implement information technology for interactive learning, planning for the 

following is necessary – the pedagogy to accompany the implementation of information technology 

for interactive learning, sustained professional development of teachers, development of e-learning 

resources, hardware and technical support etc. 

 
 
 

4. Enhance assessment literacy to improve learning and teaching effectiveness 

Assessment is an important part of learning and is indispensable in the improvement of learning and teaching. 

Schools have expended efforts in the development of different modes of assessment. The following are areas 

in which schools can strengthen the development of assessment: 
 

 Schools should make effective use of “assessment of learning” and “assessment for learning” to 

understand student learning. They should also obtain timely and appropriate feedback on learning and 

teaching through analysing assessment data. 
 

 Schools can further develop “assessment as learning” to help students develop a responsible attitude for 

their own learning, enable them to monitor their learning progress and reflect on their learning 

performance. 
 

 Schools should avoid using students’ scores as the sole indicator of students’ and teachers’ efforts as 

this encourages putting undue emphasis on scores. 

 

 
5. Further enhance the professional development of teachers to develop curriculum leadership 

among middle managers and establish learning communities 

Teachers have acquired professional knowledge and skills related to curriculum, learning and teaching. 

Schools can further enhance teachers’ professional knowledge and skills through the following: 
 

 Encouraging teachers to become reflective practitioners; 
 

 Strengthening teachers’ awareness for professional development; 



 

 Enhancing the collaborative culture among teachers; 
 

 Promoting the development of curriculum leadership among middle managers; 
 

 Establishing learning communities in schools; and 
 

 Arranging more extensive exchange programmes with other schools for sharing learning and teaching 

experience. 
 
 
 

6. Strengthen the connection between the four key tasks to enhance the effectiveness of cross- 

subject learning and teaching 
 

 Over the past decade, schools have used the four key tasks as the entry point to promote student learning 

in the curriculum reform, the common practice being connecting individual key tasks with particular 

subjects or projects. 
 

 Schools can further enhance the connection between the four key tasks to enhance the effectiveness of 

learning and teaching. 

 

 
Please refer to Table 1.4 to map out the future direction of your school by planning tasks for “Focusing on 

development”, “Deepening development” and “Sustaining development” addressing the six recommendations 

mentioned above. 

Table 1.4 Table for Mapping out the Future Direction of Your School 
 

Based on the above recommendations, I will map out the future direction of my 

school in the following ways: 

(School-based projects can be added) 

Focusing on 

development 

 

Deepening 

development 

 

Sustaining 

development 

 

 

 

 
 

For Reflection and Action 



 

 To what extent do you agree with the direction for the development of the school 

curriculum presented above? 
 

 How will the above direction be progressively implemented in your school’s curriculum 

development? 

 

 

1.12 Strategies to Support Curriculum Reform in Schools 

 

The Education Bureau will continue to provide support to schools in the development of their school curriculum 

through measures listed below. It will also seek to join forces with the community to achieve the goals of 

“focusing, deepening and sustaining” development. 
 

 Providing curriculum frameworks and support to schools, including curriculum guides, teacher and 

principal training programmes, school-based support and other support measures 
 

 Providing professional feedback to schools through school inspections and visits to help schools to 

continue to improve curriculum planning, implementation and evaluation 
 

 Trying out different learning and teaching resources and strategies with schools through collaborative 

projects, reviewing their effectiveness and promoting successful examples and experience 
 

 Encouraging schools to organise and participate in professional exchange networks to share practical 

experience in implementing the curriculum reform, and promoting good curriculum measures or 
teaching strategies 

 
 
 

  For Reflection and Action 

 Criticism on a New Teacher 

A new General Studies teacher was very enthusiastic about teaching. . As he taught General 

Studies to all classes in Primary 3, he was responsible for preparing and setting examination 

papers. In class, students were engaged in learning and they read a lot of books related to the 

subject. However, the teacher was criticised for the students’ performance in the examination. 

Students’ scores and passing rates in General Studies in the recent examination were lower 

than those of the same subject in past examinations and other subjects in this examination. The 

teacher was considered incompetent by the School Head and other teachers. The teacher 

faced a lot of pressure and was puzzled about what had gone wrong. 

Which of the following reasons do you think is the main cause of the above problem? 

1. Although the teacher was enthusiastic about teaching, he was not a capable teacher. 



 

2. Other teachers had a misconception about the relationship between test scores and 

learning. Their assessment literacy needs to be enhanced. 

3. The teacher was incompetent in setting questions and marking papers. He needs 

improvement in this area. 

4. The students were not truly interested in General Studies and did not prepare well for the 

examination. 

 

Choose one option only. Your answer is ... 

Hint: What assumptions were made in comparing the scores for General Studies and the scores 

for other subjects in the recent examination and in comparing the scores for General Studies in 

the recent examination and the scores for the subject in past examinations? What 

are the implications of the scores? 

 
 
 

 

 

 
1 According to a study conducted in the 2010/11 school year, 4.1% students (with a roughly equal 

distribution of boys and girls) have hypertension symptoms. The Department of Health also pointed 

out that from the 2001/02 to 2010/11 school years, the percentage of overweight students increased 

from 17.6% (male: 20.9%; female: 14.1%) to 21.4% (male: 26%; female: 16.4%). The prevalence of 

obesity among primary students greatly increases their risk for diabetes, hypertension, heart disease 

and other chronic diseases. The situation cannot be ignored. 

 
2 

 

Students’ background is becoming diverse. In the past, students were mainly born and raised in Hong 

Kong. There are now gradually more non-Chinese speaking students (including South Asian children, 

children of returnees from overseas, etc.), cross-boundary students (students living in the Mainland), 

as well as students with one or both parents who are not Hong Kong residents (they may not live with 

their parents). 

 
3 

 

Statistics show that the number of cross-boundary students in primary schools has been on the rise 

over the past five years. In the 2012/13 school year, there were 6,749 cross-boundary primary school 

children, an increase of approximately 27.9% compared to 5,276 cross-boundary primary school 

children in the 2011/12 school year. Most cross-boundary students attend schools in the New 

Territories. 

Remarks 



 

4 According to statistics, 35,700 babies were born in Hong Kong in 2011 to parents both of whom are 

not Hong Kong permanent residents. It is a 57-fold increase when compared to the 620 babies born in 

2001. 
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Statistics show that from October 2010 to September 2011, among the newly-arrived children from 

the Mainland who enrolled in ordinary local primary schools for the first time, nearly half of them 

lived in the New Territories, over 30% of them lived in Kowloon, and around 10% lived on Hong 

Kong Island. The vast majority of the newly-arrived primary school students study in schools near 

their homes. 
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Saavedra, A. R. & Opfer, V. D. (2012). Teaching and Learning 21st Century Skills: Lessons from the 

Learning Sciences. Retrieved from 

http://www.opsba.org/index.php?q=system/files/RANDPaper.pdf 
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Cultural and creative industries generally refer to an industry group which taps on individual 

creativity, skills, talents and intellectual capital and applies them in the modern world where images, 

sounds, texts and symbols have a prominent role to play by combining them with art, culture, 

creativity, technology and business. The cultural and creative industry sector consists of advertising, 

entertainment services, architecture, works of art, antiques and crafts, cultural education and libraries, 

archives and museums services, design, movies, videos and music, performing arts, publishing, 

software, computer games and interactive media, television and radio. 
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West Kowloon Cultural District (WKCD) is a major government infrastructure project proposed in the 

2007 Policy Address. It includes 15 performing venues, a square of at least three hectares, an “M+” 

Museum which focuses on 20th to 21sts century visual culture, as well as an exhibition centre which is 

established to promote cultural arts and creative industries. WKCD will bring many employment 

opportunities related to arts and culture, design and publishing, advertising and marketing, as well as 

creative industries. The Government estimates that about 9,980 jobs will be created after the facilities 

of the first phase of the project become operational, and more than 21,500 jobs will be created in the 

30th year. The facilities of WKCD will be completed in phases by 2015. 
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PISA 2012 report pointed out that there was a significant reduction in the difference among schools 

when compared to the last report. The number had decreased from the original 4806 to 3924 (a 

difference of 882), implying that the acceptance level of schools had risen. 
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The remaining three regions were Ontario in Canada, Singapore and South Korea (McKinsey & 

Company, 2010). 
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The four key tasks are Moral and Civic Education, Reading to Learn, Project Learning and 

Information Technology for Interactive Learning. 



 
 

12 The three prioritised generic skills to be developed are communication skills, critical thinking skills 

and creativity. 
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The PISA 2009 report regarded the students who attained the two highest levels of achievement (i.e. 

the fifth and sixth levels) as the most outstanding students and could be construed as “top students”. 
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In the PISA 2009 reading literacy study, the percentages of “top students” in the four top-ranking 

regions were Shanghai 19.4%, Finland 14.5%, South Korea 12.9% and Hong Kong 12.4%. (Source: 

http://www.fed.cuhk.edu.hk/ ~ hkpisa/events/2009/outputs2009_c.htm) 
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Morris, Paul. (1996). The Hong Kong school curriculum: development, issues and policies. Catherine 

Chan and Wan Pui Kwok, trans. Hong Kong: Hong Kong University Press. 
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From the view of social and economic efficiency, schools should empower students to work and live 

in the society. Based on this, the curriculum should serve the needs of society. 
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A child-centred approach focuses on children’s individual needs and development. Based on this, the 

primary concern of the curriculum is to attend to children’s personal needs. 

 
18 

 

Academic rationalism emphasises the importance of inspiring students with academic knowledge, or 

enhancing students’ thinking and problem-solving skills through academic subjects. Based on this, the 

curriculum should focus on developing students’ intellectual and rational abilities as well as 

facilitating knowledge transfer between generations. 
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Social re-constructionism expects schools to improve future society, and students are responsible for 

re-creating and renewing the society. Based on this, the curriculum should focus on the acquisition of 

knowledge in certain aspects, skills and attitudes that can facilitate the construction of a new world 

where everybody cares about one another, the environment and distribution of wealth. 
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Barber, M., Donnelly, K. & Rizvi, S. (2012). Oceans of Innovation: The Atlantic, the Pacific, Global 

Leadership and the Future of Education. London: Institute for Public Policy Research. Retrieved from 

http://www.ippr.org/publication/55/9543/oceans-of- innovation-the-atlantic-the-pacific-global- 

leadership-and-the-future-of-education 
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Please refer to Chapter 6 of this Guide for more information on career-related experiences. 

http://www.fed.cuhk.edu.hk/
http://www.ippr.org/publication/55/9543/oceans-of-


 

22 Barber, M., Donnelly, K. & Rizvi, S. (2012). Oceans of Innovation: The Atlantic, the Pacific, Global 

Leadership and the Future of Education. London: Institute for Public Policy Research. Retrieved from 

http://www.ippr.org/publication/55/9543/oceans-of- innovation-the-atlantic-the-pacific-global- 

leadership-and-the-future-of-education 
 

  Appendix  
 

 

A Proposed Set of Values and Attitudes for Incorporation into the School Curriculum 

Core Values: 

Personal 

sanctity of life 

truth 

aesthetics 

honesty 

human dignity 

rationality 

creativity 

courage 

liberty 

affectivity 

individuality 

Sustaining Values: 

Personal 

 
Core Values: Soci 

equality 

kindness 

benevolence 

love 

freedom 

common good 

mutuality 

justice 

trust 

interdependence 

sustainability 

betterment of 

human kind 

national identity 

 
Attitudes 

optimistic 

participatory 

critical 

creative 

appreciative 

empathetic 

caring and 

concerned 

positive 

confident 

cooperative 

responsible 

adaptable to 

changes 

open-minded 

with a respect 

for 

self 

others 

life 

quality and 

excellence 

evidence 

fair play 

 self-esteem 
 

 self-reflection 
 

 self-discipline 
 

 self-cultivation 
 

 principled 

morality 
 

 self- 

determination 
 

 openness 
 

 independence 
 

 enterprise 
 

 integrity 
 

 simplicity 
 

 sensitivity 
 

 modesty 
 

 perseverance 

 

al 
Su 

 
 

staining Values: 

Social 

plurality 
 

 due process of 

law 
 

 democracy 
 

 freedom and 

liberty 
 

 common will 
 

 patriotism 
 

 tolerance 
 

 equal 

opportunities 
 

 culture and 

civilisation 

heritage 
 

 human rights 

and 

responsibilities 
 

 rationality 
 

 sense of 

belonging 
 

 solidarity 

 

http://www.ippr.org/publication/55/9543/oceans-of-


     
 

 rule of law 

 
 

 different 
ways of life, 
beliefs and 

opinions 

 
 

 the 

environment 
 

 with a desire to 

learn 
 

 diligent 
 

 committed to 
core and 
sustaining 

values 
 

Core values refer to those universal values which are emphasised across societies. They represent the 

common concerns of human societies, the basic qualities for human existence, the common elements in 

human civilisation and the common characteristics of human nature. 

 
 

Sustaining values refer to other values which are also important at an instrumental level , and are regarded 

as important or helpful for sustaining the core values. 
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RefTeCp Course Syllabus Template  

Course Syllabus 

 

Name of the Course: Psychosocial and social challenges of refugees. 

Leading University: Zagazig University.  

Course code: RDIP5201 

Instructor Information 

1. Dr. Shery Mosad Halim     

Associate professor of Education psychology Faculty of Education, 

Zagazig University, Cairo, Egypt. 

 

Supporting Universities:  

Prerequisites:   

Course Description/Overview (5 Lines) 

This course focuses on informing and providing refugee teachers with   
basic concepts of the theoretical and applied aspects of learning, motivation, 
human development, personality, assessment, and evaluation in the 
educational setting. Content includes the study of learning theories as well as 
cognitive, emotional, and social learning processes that underlie education and 
human development to include affective processes and socialization. Emphasis 
is placed on developing skills to better understand learners to foster improved 
learning, influence and manage classroom learning, and recognize and consider 
individual differences, and how to use them in treating psychological problems 
faced by refugees. 
 

The main focus of the course is on the teaching practices and 
implementation of the different teaching strategies and methods as well as the 
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focus on the social and cultural needs of refugees while demonstrating 
psychological needs sessions. Utilizing group and collaboration methods of 
teaching, the course promotes sustainable development of teachers’ capacity in 
dealing with the different situations while teaching to refugees. More emphasis 
is given to the different techniques of teaching that empowers teachers with the 
different approaches, strategies, methods and even tactics of teaching refugees 
the different curriculum areas. 

In addition this course focuses on the academic, social, and emotional 
needs of bright youngsters, as well as the components of programs specifically 
designed to meet these needs. You will become familiar with characteristics of 
gifted students, identification strategies, program planning and implementation 
practices, instructional approaches related to curriculum models, and 
evaluation techniques.  

The main focus of the course is on the teaching practices and 
implementation of the different teaching strategies and methods as well as the 
focus on the academic, social, and emotional needs of bright youngsters, as well 
as the components of programs specifically designed to meet these needs. 
Utilizing group and collaboration methods of teaching, the course promotes 
sustainable development of teachers’ capacity in dealing with the different 
situations while teaching to refugees. More emphasis is given to the different 
techniques of teaching that empowers teachers with the different approaches, 
strategies, methods and even tactics of teaching refugees the different 
curriculum areas. 

Course Scope 

 This course is designed to introduce psychological principles, theories, 
and methodologies to issues of teaching and learning in schools. Emphasis is 
placed on both team and learner-centered instruction and student diversity 
 

Course Learning Objectives 
1. To identify the concept of educational psychology. 

2. To adopt some models to classroom situations criteria for effective 

teaching and the importance of its study for refugee teachers... 
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3. To identify the roles of an effective teacher in planning, 

implementation and evaluation of teaching and learning for refugee 

teachers. 

4. To delineate the planning, implementation, feedback, and evaluation 

skills and sub-skills during the educational psychology sessions. 

5. To demonstrate understanding of the psychological and cultural needs 

of refugees while demonstrating educational psychology sessions. 

6. To develop strategies and techniques those develop self-confidence 

and self-esteem of refugee students while educational psychology 

needs sessions. 

7. To identify the political and sectarian issues that might hinder refugee 

development and become the subject of educational psychology 

needs sessions  

8. To Define the concept of self as understood in the field of social 

psychology 

9. To Recall methods of attribution and evaluation 

10. To Recognize methods and techniques of persuasion 

11.  To Identify theories of how we interact with each other 

12. To identify the differentiate between aspects of group development 
and interaction  

13. Identify the goals of educational programs for gifted and talented 

students 

14. To determine the most applicable goals for current roles and 

responsibilities..  

15. Identify the theories of intelligence and definitions of giftedness 
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16. Identify the social-emotional and educational challenges that parents 

of students with gifts and talents must confront and resolve. 

17. Recognize the characteristics and behaviours of students with gifts and 

talents who may benefit from counselling 
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Course Content Learning Outcomes 

After successfully completing this course, students will be able to: 

1. Define “educational psychology” and describe ways it can contribute to 

the education environment. 

2. Discuss the importance of the psychology to the development of a 

student’s self-esteem, motivation, and learning styles. 

3. Compare and contrast the various factors that cognitive, behavioural, 

and humanistic theorists believe influence the learning process. 

4. Apply learning theories and models to classroom situations. 

5. Describe how students construct knowledge, acquire skills, and develop 

habits. 

6. Identify and discuss the major components and techniques of classroom 

planning, management and instruction and how these components and 

techniques address individual differences. 

7. Apply objective knowledge of student development factors when making 

instructional decisions. 

8. Discuss the implications and impact of the myriad of individual 

differences on the learning of individual students in the classroom 

environment. 

9. Apply strategies that help diverse students work cooperatively and 

productively in groups. 

10. Describe how teachers, parents, and students all contribute to a 

productive learning environment 
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11. Build a knowledge-base of historically significant research (“classical 

studies”) in social psychology. 

12• Demonstrate knowledge of basic research methods 

13• Utilize critical thinking skills in social psychology 

14. Explain the historical and contemporary events that influenced the 

history of gifted education locally, regionally, or nationally; 

15. Assess the cognitive and affective needs of students with gifts and 

talents to promote their academic, social, and emotional growth and 

development; 

16. Compare and contrast current theories of intelligence to create an 

operational definition of giftedness that will guide the development of 

defensible programs and services, 

17. Evaluate a battery of achievement, intelligence, and creativity tests; 

nomination forms; rating scales/behavioural checklists; and performance 

assessments for their accuracy, effectiveness, and efficiency in assessing 

students’ gifts and talents; 

18. Describe the strengths and weaknesses of various screening and 

identification plans used to determine which students need additional 

programs and services to develop their gifts and talents; 

19. Analyse the effectiveness of enrichment and acceleration programming 

options to enhance and extend learning opportunities for students with 

gifts and talents; and 

20. Evaluate the components of existing curricular systems and models 

tailored to meeting the needs of students with gifts and talents. 

Course Resources (materials) 
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Required Course Texts and Materials 

Course Textbook: the textbook is required for this course. 

O’Donnell, A.M., Reeve, J., & Smith, J.K. (2009). Educational psychology. Hoboken, NJ: John 

Wiley and Sons. ISBN: 0-470-13630-0 

Alexander, P. (2003). The development of expertise: The journey from acclimation to 

proficiency. Educational Researcher, 8(2), 10-14 

Alpay, E. (2003). The contribution of Vygotsky's theory to the contribution of our 

understanding of the relation between the social world and cognitive 

development. London: Imperial College. 

Bandura, A. (2001). The changing face of psychology at the dawning of a globalization era, 

Canadian Psychology, 42, 12-24 

American Public University System: Educating Those Who Serve p. 16 

Bandura, A. (2001). Social cognitive theory: An agentic perspective. Annual Review of 

Psychology, 52, 1-26.  

Berger, K. (2005). The developing person across the lifespan. Upper Saddle River, NJ: 

Prentice-Hall Inc. 

Berliner, D. C., & Calfee, R. C. (Eds.). (1996). Handbook of educational psychology. New 

York: Simon & Schuster Macmillan. 

Berk, L E. (2004). Development through the lifespan. (3rd ed.). Boston: Allyn & Bacon. 

Biehler, R. F. & Snowman, J. (2003). Psychology applied to teaching. (10th ed.). Boston: 

Houghton Mifflin. 

Cauley, K.M., Linder, F., & McMillan, J.H. (Eds.). (2002).Educational psychology Sluice Dock, 

Guilford,CN: Dushkin McGraw Hill. 
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Chapman, E. (2003). Alternative approaches to assessing student engagement rates. 

Practical Assessment, Research & Evaluation, 8(13). 

Erikson, E, (1980). Identity and the life cycle. (2nd ed.). New York: Norton. 

Johnson, D.W., & Johnson, R.T. (1989). Cooperative learning: What special educators need 

to know. The Pointer, 33, 5-10. 

Johnson, D. W., Johnson R. T., & Holubec, E.J. (1986). Circles of learning: Cooperation in 

the classroom. Edina, MN: Interaction Book. 

Jung, C. G. (1961). Memories, dreams, and reflections. New York: Random House. 

Kohlberg, L. (1981). Philosophy of moral development. New York: Harper & Row. 

Krumme, G. (2001). Major categories in Bloom et al.'s taxonomy of educational objectives: 

Cognitive domain. The Learning Web. Seattle: University of Washington. 

Maslow, A. (1968). Toward a psychology of being. (2nd ed.). New York: Van Nostrand. 

Mroczek, D.K. & Kolarz, C.M. (1998). The effect of age on positive and negative affect: A 

developmental perspective on happiness. Journal of Personality and Social 

Psychology, 75, 1333-1349. 

Mroczek, D.K., Ozer, D.J., Spiro, A, III, & Kaiser, R.T. (1998). Evaluating a measure of the 

five factor model of personality. Assessment, 5, 285-299. 

Ormrod, J. E. (2004). Educational psychology: Developing learners (4th ed.). Columbus, OH: 

Merrill-Prentice Hall 

Papalia, D. E., Olds, S.W., & Feldman, R.D. (2004) Human development (9th ed.). Boston: 

McGraw-Hill. 

Peregoy, S., & Boyle (2001). Reading, writing, & learning in ESL: A resource book for K-12 

teachers. New York: Longman 
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In addition to the required course text the following public domain Websites are useful. 

Please abide by the university’s academic honesty policy when using Internet 

sources as well. Note Web site addresses are subject to change. 

APA – Center for Psychology in Schools and Education 

http://www.apa.org/ed/schools/cpse/index.aspx 

American Public University System: Educating Those Who 

Serve p. 3 

Cooperative Learning 

http://serc.carleton.edu/introgeo/cooperative/whyuse.html 

Cooperative Learning Center at the University of Minnesota 

http://www.cooplearn.org/ 

Learning Theory 

http://www.my-ecoach.com/idtimeline/learningtheory.html 

http://www.cloudnet.com/%7Eedrbsass/edlea.htm 

http://www.usask.ca/education/coursework/802papers/mer

gel/brenda.htm 

National Association for Child Development 

http://www.nacd.org/ 

National Coalition for Parent Involvement in Education (NCPIE) 

http://www.ncpie.org/ 

National Institute on Early Childhood Development and 

Education 

http://www.ed.gov/offices/OERI/ECI/index.html 

Social Learning Theory 

http://teachnet.edb.utexas.edu/~lynda_abbott/Social.html 

Society for Research on Adolescence 

http://www.s-r-a.org  

Assignments and Grading Scheme 

Grading System 
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0 to 100 (where 50 is the least pass mark for the total with condition of not less than 20in the 

practical part) 

Grading Policy 

Grades can be based on the following:  

Homework assignments  35% 

Cooperative Learning Project  35% 

Discussion Board participation  30% 

Total Points 100 

Course Policies 

Late Assignments 

Students are expected to submit classroom assignments by the posted due date and to 

complete the course according to the published class schedule. As adults, students, and 

working professionals I understand you must manage competing demands on your time. 

Should you need additional time to complete an assignment please contact me before the 

due date so we can discuss the situation and determine an acceptable resolution. Routine 

submission of late assignments is unacceptable and may result in points deducted from your 

final course grade. 

 Classroom Protocol 

This is a seminar type of course, which means that students are expected to come to ALL 

classes and participate in doing the educational psychology sessions.  You cannot pass the 

class under any circumstances if you miss more than three classes. You are expected to arrive 

on time and stay until the class period ends. If you know that you have to leave early, you 

should notify me before class starts. You are expected to treat faculty and other teachers with 

respect. During class, teachers are obliged to not disrupt class by making noise and/or leaving 
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and re-entering during class. Those who violate these minimal expectations will be asked to 

leave and counted as absent. You are expected to have read and thought about the assigned 

material before you come to class. I expect active class participation, which counts for 20% of 

the grade.   

Disability  

Teachers with disabilities should have a confidential appointment to discuss their need for 

accommodations. Establishing reasonable accommodations should be considered on a case-

by case basis.   

ACADEMIC DISHONESTY: PLAGIARISM AND CHEATING 

The University System supports and promotes academic honesty and personal integrity. 

Cheating can take the following forms: 

• Submitting another person's work 

• Writing a paper for someone else 

• Working in a group effort without faculty consent 

• Buying a paper from a research service 

• Getting outside help or giving outside help without a teacher's expressed permission 

• Submitting the same work for credit without approval (e.g. submitting the same 

assignment twice for different courses) 

COURSE EXTENSIONS 

Students must determine the need for their first Course Extension and submit their 

"Request Course Extension" form before the end of the grading period (14 days after the 

end date of the course). Courses may be extended in 30 day intervals for a maximum of 

90 days. 

Course Schedule outline 
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Week Date Topics, Reading, Assignments and Deadlines (Details 

on assignments and more bibliography are available 

in the course modules) 

1  Introduction to Education Psychology and Reflective Practice 

2  Cognitive Development 

3  social Development 

 

4  Individual differences among learners 

5  Motivation to learn  and Engagement 

6  Behavioural and cognitive  Learning Theory 

7  Managing Learning in the Classroom of refugee students 

8  Learning from peers  and the political and sectarian issues that 

might hinder refugee development 

9  Evaluation methods in microteaching 

10  Practical examples of planning lessons. 

11  Practical examples of implementing lessons. 

12  Practical examples of providing feedback 

13  Practical examples of evaluation. 

Course Modules  
(Courses with 8 ECT will have 6 Modules & Courses with 5 ECTs will have 6 Modules) 
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Course  Psychological and social challenges of the refugees 

Module 1  General overview of Educational Psychology: Introduction to Education 

Psychology and Reflective Practice 
Key Concepts  educational psychology, importance, aims of studying educational 

psychology 

Overview Today’s educational system is highly complex. There is no single learning approach 

that works for everyone. 

That’s why psychologists working in the field of education are focused on identifying 

and studying learning methods to better understand how people absorb and retain 

new information. 

Educational psychologists apply theories of human development to understand 

individual learning and inform the instructional process. While interaction with 

teachers and students in school settings is an important part of their work, it isn’t the 

only facet of the job. Learning is a lifelong endeavor. People don’t only learn at 

school, they learn at work, in social situations and even doing simple tasks like 

household chores or running errands. Psychologists working in this subfield examine 

how people learn in a variety of settings to identify approaches and strategies to 

make learning more effective. 

 

Aim  The aim of this module is to inform refugee teachers about the concept 

of educational psychology, cycle and phases of Education Psychology, 

importance and goals of studying educational psychology.,  
Learning 

Outcomes  
At the end of this module, the learners will be able to: 

- Identify the concept of educational psychology. 

-  Discuss reflective teaching  

- Evaluate how it differs from other forms of teaching 

- Recognize importance of studying educational psychology. 

- Evaluate goals of studying educational psychology related to 

refugees' stages of adjustment. 
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Units   Unit 1.1: Introduction to educational psychology. 

Unit 1.2: Learning: definition, The reflective teaching, and the characteristics of 

good learning. 

Unit 1.3: other forms of teaching  
 

Readings Bandura, A. (2001). The changing face of psychology at the dawning of a 

globalization era, Canadian Psychology, 42, 12-24 

American Public University System: Educating Those Who Serve p. 16 

       Berliner, D. C., & Calfee, R. C. (Eds.). (1996). Handbook of educational 

psychology. New York: Simon & Schuster Macmillan 

 O’Donnell, A.M., Reeve, J., & Smith, J.K. (2009). Educational psychology. Hoboken, 

NJ: John Wiley and Sons. ISBN: 0-470-13630-0 

  

Activity Assignment 1a: 

Post your biography in the Forum: Forum #1 – The main activity for this module will 

mainly focus on students. In your own words, describe what reflective teaching is. 

Tell how it differs from other forms of teaching. Explain how you utilize or will utilize 

reflective teaching in your classroom. Note: Even though some assignments ask you 

to use your own words, your words have probably been influenced by what you have 

read. You are required to include a citation for all initial DB posts. 

 Assignment 1b 

Watch the video entitled “What makes a good teacher great?” on 

https://www.youtube.com/watch?v=vrU6YJle6Q4. Summarise the main 

characteristics that makes you a good teacher and enhance your 

teaching practices to be effective. Demonstrate some of those 

https://www.youtube.com/watch?v=vrU6YJle6Q4
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characteristics in your group and get feedback from your colleagues. 

Write a group report of these characteristics to be discussed 

 Assignment 1c (Community-based learning project): 

In this activity, teachers have to disseminate their reports on the good 

example of the educational psychology session through their school 

teacher forums aiming to give and share knowledge and information as 

well as raising awareness on psychological needs phases and steps. 
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Course  Psychological and social challenges of the refugees 

Module 2  Cognitive and social development: Its concept, criteria and teacher’s 

role in some variables related to refugee students. 
Key Concepts  Cognitive development, social development , teaching criteria, 

teacher’s role, differentiated instruction 

Overview Social cognition has to do with thoughts and beliefs about the social 

world. The topic encompasses beliefs about others, the self, and people 
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in general, about specific aspects of people (e.g., thoughts, desires, 

emotions), and about social groups and social institutions. The 

development of various forms of social-cognitive understanding is one of 

the most important achievements of childhood cognitive development. 

Aim  The overriding aim of this module is to inform refugee teachers about 

the Cognitive development and their roles in achieving the principles of 

effective teaching through the educational psychology sessions in some 

variables related to refugee students. 

Learning 

Outcomes  
At the end of this module learners will be able to: 

- Identify the concept of cognitive development. 

- Apply the theories of Piaget and Vygotsky 

in a classroom environment 

- Identify the concept of mental models 
- psychosocial development  
- the stages of moral development  
- the development of social competence and aggression 
- Self-concept development  

- Practice the different roles of the teacher in effective teaching. 

-  To examine the Individual differences in some variables related to 

refugee students. 

Units   Unit 2.1: Individual differences: theoretical framework. 

Unit 2.2: Individual differences in some variables related to refugee 

students. 

Unit 2.3: Designing psychological tests for refugee students. 

Unit 2.4: Describe a high-quality student-teacher relationship. In addition 

of Teacher’s roles in the effective teaching and applying the theories in 

a classroom environment. 
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Readings Bandura, A. (2001). Social cognitive theory: An agentic perspective. Annual Review 

of Psychology, 52, 1-26.  

Biehler, R. F. & Snowman, J. (2003). Psychology applied to teaching. (10th ed.). 

Boston: Houghton Mifflin. 

Johnson, D.W., & Johnson, R.T. (1989). Cooperative learning: What special 

educators need to know? The Pointer, 33, 5-10. 

Krumme, G. (2001). Major categories in Bloom et al.'s taxonomy of educational 

objectives: Cognitive domain. The Learning Web. Seattle: University 

of Washington. 

Social Learning Theory 

http://teachnet.edb.utexas.edu/~lynda_abbott/Social.html 

Society for Research on Adolescence 

http://www.s-r-a.org  

 

  

Activity 

 

 

Assignment 2a: 

Forum # 2 – Mr. ……. is a teacher who knows a lot about 

capitalism, interest rates, and how the economy works. His 

students do not. By the end of the semester Mr. ………….. Wants 

his students to understand complex concepts such as supply 

and demand and gross domestic product. In reflecting on how 

Mr. ………… might best foster cognitive development, what 

approach would you recommend helping his students develop 

these complex concepts?  

http://teachnet.edb.utexas.edu/~lynda_abbott/Social.html
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HW#1 – Compare and contrast the conclusions Piaget and 

Vygotsky came to about the role of language in cognitive 

development 

 

 Assignment 2b: 

Think about the statement “high-quality student teacher relationship”. Discuss what 

this looks like? What are the qualities that would be present in that relationship? 

Would it differ at different grade levels such as K-1, 2-3, 4-5, 6-8, or 9- 12? How so?  

CLP - Begin collaborating with your group and come to a 

consensus on the topic of your project. 

 

 Assignment 2c (Community-based learning project): 

Each group will demonstrate a good example of any social and cognitive 

development according to the cycle and phases of educational 

psychology. Each group will be peer reviewed by other groups for 

enhancements and develop a good example of the cognitive and social 

development psychology session components according to their 

reviews. 
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Course  Psychological and social challenges of the refugees 

Module 3  Motivation to learn  and Engagement 
Key Concepts   Internal and external Motivation,  Planning, implementation, 

Feedback, Evaluation, knowledge acquisition, skills acquisition, 

transfer 

Overview Motivation describes the wants or needs that direct behavior toward a 

goal. It is an urge to behave or act in a way that will satisfy certain 

conditions, such as wishes, desires, or goals. Older theories of 

motivation stated that rational thought and reason were the guiding 

factors in human motivation; however, psychologists now believe that 

motivation may be rooted in basic impulses to optimize well-being, 

minimize physical pain, and maximize pleasure. Motivations are 

commonly separated into drives and motives. Drives are primarily 

biological, like thirst, hunger, sleepiness, and the need to reproduce—all 

of which lead us to seek out and take part in certain activities. Drives are 

believed to originate within a person and may not require external 

stimuli to encourage behavior. Motives, on the other hand, are primarily 

driven by social and psychological mechanisms, such as work, family, 

and relationships. They include factors like praise and approval. 

Both drives and motives can be manipulated by stimulation and 

deprivation. Motivation can be stimulated by uncomfortable or aversive 

conditions or events (shocks, loud noise, or excessive heat or cold can 

motivate us to seek better conditions) or by attractions to positive or 

pleasurable conditions or events (such as food or sex). We also become 

motivated when we’re deprived of something that we want or need, like 

adequate nutrition or social contact. 
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Aim  The overriding aim of this module is to inform refugee teachers about 

the motivation to learn main skills and sub-skills of planning, 

implementation, feedback and evaluation. and how to use them in 

treating psychological problems faced by refugees. 
Learning 

Outcomes  
At the end of this module, the learners will be able to: 

- Identify the motivation include the intrinsic and extrinsic 

motivation. 

- Recognize motivational states are crucial for learners 
- Explain how a teacher can:  
a. increase student confidence 

 b. foster a constructive reaction to failure  

c. implement goal setting  

d. transform an anxiety-ridden classroom into a culture of 

eager learners 

 e. support motivation in diverse 

learners 

 f. spark students’ engagement, calm student anxieties and 

fears  

- use psychological counseling techniques to treat the 

psychological problems of refugees. 

Units   Unit 3.1: motivation to learn 

Unit3.2: motivation and engagement  

Unit 3.3: Counseling strategies and the role of psychological counseling 

in treating the psychological problems of refugees. 

Readings Maslow, A. (1968). Toward a psychology of being. (2nd ed.). New York: Van 

Nostrand. 
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Mroczek, D.K. & Kolarz, C.M. (1998). The effect of age on positive and negative 

affect: A developmental perspective on happiness. Journal of 

Personality and Social Psychology, 75, 1333-1349. 

Mroczek, D.K., Ozer, D.J., Spiro, A, III, & Kaiser, R.T. (1998). Evaluating a measure of 

the five factor model of personality. Assessment, 5, 285-299. 

Ormrod, J. E. (2004). Educational psychology: Developing learners (4th ed.). 

Columbus, OH: Merrill-Prentice Hall 

Papalia, D. E., Olds, S.W., & Feldman, R.D. (2004) Human development (9th ed.). 

Boston: McGraw-Hill. 

Activity Assignment 3a 

Describe intrinsic and extrinsic motivators. How are 

they used? What are the pros and cons of using each type? 

Submit two-page CLP paper - A two-page double-spaced paper 

that describes your project model and issue. You should include 

the reason for choosing the model your team will employ. (e.g. 

Jigsaw, Structural Approach, Group Investigation, etc.). 

 

 Assignment 3b 

Teachers must be real-time experts in identifying each student’s self-

efficacy. What can you do in your classroom to support growth and 

help ease student’s anxieties?  

HW– Why are self-regulatory strategies important to all learners? How 

can you use various motivational techniques and social learning 

strategies to support and possibly improve self - regulatory practices? 
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 Assignment 3c (Community-based learning project): 

Each group of teachers will choose a model the best motivation session practice of 

their own and record a video to be uploaded on YouTube for sharing their experience 

with their close and global environments with the aim of participating in raising the 

awareness of other teachers of the effective teaching practices. They work on 

disseminating their videos through their Facebook pages and local forums. 
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Course  Psychological and social challenges of the refugees 

Module 4  social Psychology, Attitudes, Attributions, and social Behaviors 

Key Concepts  The concept of social Psychology, social behavior, experimental methods, 

refugees programs, counseling formats, and teaching criteria, teacher’s 

role, differentiated instruction. 
Aim  The overriding aim of this module is to inform refugee teachers about the 

Attributions, social Behaviors and their roles in achieving the principles of 
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effective teaching through the educational psychology sessions and refugees 

programs.  

Overview Attribution theory has played a major role in social-psychological research. 

Unfortunately, the term attribution is ambiguous. According to one meaning, 

forming an attribution is making a dispositional (trait) inference from 

behaviour; according to another meaning, forming an attribution is giving an 

explanation (especially of behaviour). 

Learning 

Outcomes  
At the end of this module learners will be able to: 

● Define social psychology  
● Identify principles of social psychology  

Recognize the basics of observational method  

● Identify fundamentals of the correlational method  

● Recall basics of experimental method 
● Recall the basics of behavior and attitudes 
● Recognize the theory of  planned behavior 
● Differentiate between behavior and attitudes 
● Identify how to explain the behavior of others 
● Define fundamental attribution error 
● Recall the basics of explanations and our behavior 
● Identify the basics of optimistic and pessimistic explanatory styles 

Units   Unit 4.1: The roles of social Psychology. 

Unit 4.2: The concept of  Behaviors and Attitudes 

Unit 4.3: The basics of observational method and designing counselling 

programs in diverse environments. 

Readings Cialdini, R. B. (2000). Influence: Science and practice. Allyn and Bacon. 

 Forsyth, D. R. (2006). Group dynamics. Belmont, CA: Thomson-Wadworth. 
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 Tajfel, H. & Turner, J. C. (1986). The social identity theory of intergroup behavior. In S. 

Worchel & W. G. Austin (Eds.), Psychology of intergroup relations. Chicago, 

IL: Nelson-Hall. 

Janis, I. L. (1972). Victims of groupthink. Boston, MA: Houghton Mifflin Company. 

PsyBlog (http://www.spring.org.uk/2009/05/social-loafing-when-groups-are-bad-for 

productivity.php), "Social Loafing: when groups are bad for productivity," 19 

May 2009  

Activity 

 

 

Assignment 4a: 

To guide students in their understanding of the process by which Social Psychologists gather 

and advance knowledge and apply it to real-world problems, students will participate in guided 

in-class discussion activities and complete a number of practical learning assessments designed 

to sharpen their scientific thinking and skills. While these assessments are supported by the 

content covered in the assigned reading and discussed during the regular class meetings, the 

focus of these assessments 

is to give students the opportunity to refine their abilities with regards to applying theory and 

empirical reasoning in practical applications and to develop stronger  

 Assignment 4b: 

Students may earn extra credit by participating in a minimum of 5 credits of experimental 

research as participants in the psychology department’s subject pool. If you have never done 

this before, you can learn about the subject pool here 

http://psychology.umd.edu/research/partinfo.html and you can sign up for research studies by 

going to: http://umpsychology.sona-systems.com. Upon completion of 5 credits of 

experimental participation, you will receive an extra credit bump of 1/3 of a letter grade (ex: 

from B- to B; from B+ to A-, from C+ to B-, etc). This will be taken into account after all other 

grades and credits are factored in. For more information see the psychology department’s 

website or the YouTube video http://www.youtube.com/watch?v=tIDAjBHWWwg.  

http://www.spring.org.uk/2009/05/social-loafing-when-groups-are-bad-for
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 Assignment 4c (Community-based learning project): 

Each group will demonstrate a good example of social and cognitive 

development according to the cycle and phases of educational psychology. 

Each group will be peer reviewed by other groups for enhancements and 

develop a good example of social psychology session components according 

to their reviews.  

Students who have not had as much experience with academic writing are 

encourage taking advantage of the resources available on campus. The Writing 

Centre offers individual appointments to help you draft, proof and complete 

writing assignments. Even experienced writers can benefit! To schedule an 

appointment, and to see the other resources available to you, visit 

http://www.english.umd.edu/academics/writingcenter. 
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Module 5 Culture and Gender differences    

Key 

Concepts 

Planning, implementation, Feedback, Evaluation, knowledge acquisition, skills 

acquisition, transfer 

Overview The respective influence of social structure and culture in the determinants of 

social behavior is a classical debate. Social structure is conceived of as a set of 

social relations, such as economy, power and status. Social structure is a 

persisting and bounded pattern of interaction or social relations among the 

persons or roles in a society. Culture is the set of cognitive (what is) and 

evaluative (what ought to be) beliefs or conceptions of the desirable, as 

detailed in values, attitudes and norms. It is a denotative (what is or beliefs), 

connotative (what should be or attitudes, norms and values) and pragmatic 

(how things are done or procedural rules) knowledge, shared by a group of 

individuals who have a common history and participate in a social structure 

Cultural representations have referential meaning, they are models of social 

behavior. Social representations are also models for behavior, they have 

constitutive meaning and help conduct social behaviours. Cultural 

representations as a model for behavior, also transmit emotional (i.e. rules of 

feelings and display), motivational and evaluative 

Aim The overriding aim of this module is to inform refugee teachers about the 

motivation to learn main skills and sub skills of planning, implementation, 

feedback and evaluation.  

Learning 

Outcomes 

At the end of this module learners will be able to: 

- Differentiate independent vs. interdependent cultures 
- Recall the basics of power distance 
- Recognize uncertainty avoidance 
- Identify the basics of cultural dimensions 
- Differentiate between masculinity and femininity 
- Recall the concepts between long-term and short term orientation 
- Define gender differences: source and method 
- Identify gender differences: what are they 
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Units  - Unit one: cultural dimensions 

- Unit two: gender differences: source and method 

Readings Baumeister, R. & Bushman, B. (2010). Social Psychology and Human Nature, Brief Edition, 

2nd edition. Wadsworth Publishing. ISBN-10: 0495602655 | ISBN-13: 978-

0495602651.  

Reisenzein, Rainer; Rudolph, Udo (2008). "50 Years of Attribution Research". Social 

Psychology 39 (3): 123 124. doi:10.1027/1864-9335.39.3.123. ISSN 1864-

9335. 

Correll, Joshua; Park, Bernadette; Judd, Charles M.; Wittenbrink, Bernd (2002), "The police 

officer's dilemma: Using ethnicity to disambiguate potentially threatening 

individuals.", Journal of Personality and Social Psychology 83 (6): 1314–1329, 

doi:10.1037/0022 3514.83.6.1314, ISSN 0022-3514 

 

Activity Assignment 5a 

In small groups of ~5, students will design 10 questions/items for a personality assessment that 

indirectly measures actual behaviour (e.g., “how many times do you brush your teeth per day?”), and 

then to find an established measure that could be used for validation purposes. Students must 

also explicitly define their target personality construct (e.g., “extraversion”). The goal for item 

creation will be “face validity;” students must generate items that tap into some domain of 

personality or self-concept. The goal for using an established measure will be “convergent 

validity” and “discriminant validity.” Scale creation and validation falls under scientific research 

and design, and students will also gain experience working in research teams. The submitted 

assignment will be the list of items as well as a description and citation for an established scale  

 Assignment 5b 

Students will view a feature-length documentary on a classic experiment in 

social psychology. Social psychologists like Phil Zimbardo are at the forefront of studying 
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“Culture and Gender differences   and the lessons of these studies can be applied to 

understanding complex and disturbing 

events in recent years (e.g., Abu Graib prisoner abuse). Knowledge and practical relevance of 

these research findings falls under application. Following the video, students will answer a 

handful of multiple-choice questions on it 

 Assignment 5c In small groups of ~5, students will “act out” 

behaviours stereotypically indicative of the opposite sex. Students will discuss gender norms, 

the influence of cultural stereotypes on personality and behaviour, social norm violations, close 

relationships, and implications for how men and women are treated in contemporary society. 

This exercise will also give students the opportunity to examine myths and misconceptions put 

forth in the mainstream media (e.g., “Men are from Mars, Women are from Venus), and reflect on 

evidence-based 

ideas vs. naïve lay theories. Students will also read a related article by psychologist Roy 

Baumeister on the social psychology of gender, and answer a handful of multiple-choice 

questions on it. 
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Course 

Title 

social Psychology 

Module 6 Introduction to social Psychology  

Key 

Concepts 

The concept of social Psychology,  social behaviour ,experimental methods 

Overview Social psychologists not only develop theories of social behaviour, but they use empirical 

research to identify which theories are good and can be put to practical use. In this course, 

we will learn about these theories, how to interpret and evaluate relevant research findings, 

and how social psychological principles can be applied to everyday life. Beyond learning the 

content of the course material, an important goal of the class is to help you think critically 

about the nature of human behaviour and how to apply the information you learn in this 

course in your daily lives.  

Aim The overriding aim of this module is to inform refugee teachers about the concept, cycle 

and phases of social Psychology. 

Learning 

Outcomes 

At the end of this module learners will be able to: 

● Define social psychology  
• Identify principles of social psychology before 1950 

• Recall aspects of social psychology since 1950 

• Recognize the basics of observational method  

● Identify fundamentals of the correlational method  
● Recall basics of experimental method 

Units  Unit one: The concept of social Psychology. 

Unit two: The basics of observational method. 
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Unit three: fundamentals of the correlational method  

Readings Reisenzein, Rainer; Rudolph, Udo (2008). "50 Years of Attribution Research". Social 

Psychology 39 (3): 123 124. doi:10.1027/1864-9335.39.3.123. ISSN 1864-

9335. 

Correll, Joshua; Park, Bernadette; Judd, Charles M.; Wittenbrink, Bernd (2002), "The police 

officer's dilemma: Using ethnicity to disambiguate potentially threatening 

individuals.", Journal of Personality and Social Psychology 83 (6): 1314–1329, 

doi:10.1037/0022 3514.83.6.1314, ISSN 0022-3514 

Markus, H. (1977). "Self-schemeta and processing information". Journal of Personality and 

Social Psychology (35): 63-78. 

Kassin, Saul; Steven Fein, Hazel Rose Markus (2008). "3". Social Psychology (7 ed.). Boston, 

NY: Houghton Mifflin Company. pp. 53. 

Wilson, T.D; D.T Gilbert (2003). "Affective Forecasting". Advances in Experimental 

Psychology (35): 345-411. 

Bem, D.J. (1972). "Self-Perception Theory". Advances in Experimental Social Psychology 6: 

1-62 

Festinger, L. (1954). "A theory of social comparison process". Human Relations 7: 117-140. 

 

Activity Assignment 6a: 

Post your biography in the Forum: Forum #1 – The main activity for this module will mainly 

focus on students. In your own words, describe what reflective teaching is. Tell how it 

differs from other forms of teaching. Explain how you utilize or will utilize reflective 

teaching in your classroom. Note: Even though some assignments ask you to use your own 
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words, your words have probably been influenced by what you have read. You are required 

to include a citation for all initial DB posts. 

 Assignment 6b 

Some will be to watch videos pertaining to social psychological research. Some weeks you 

will be required to answer a few (3-5) multiple-choice questions and/or complete a writing 

assignment (approximately 1 page in length). It is to your advantage to use the blended 

learning assignments to bolster your writing abilities (especially with regards to content, 

structure, clarity, accuracy, organization, grammar, syntax, and punctuation). All told, 

completing the weekly assignments will be worth approximately 25% of your final grade. 

Details for each assignment, as well as objectives and grading rubrics will be provided 

separately 

 Assignment 6c (Community-based learning project): 

In this activity, teachers have to disseminate their reports on the good 

example of the social psychology session through their school teacher forums 

aiming to give and share knowledge and information as well as raising 

awareness on social behaviors phases and steps. 
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RefTeCp Course Syllabus Template  

 

Course Syllabus 

 

Name of the Course: Educational Technology and blended learning 

Leading University: Aswan University  

Supporting University   : Zu University 
Course code: RDIP5202 

Prerequisites:   non 

Course Description/Overview (5 Lines) 

This course addresses education technology and contemporary trends to 
benefit from it in refugee education, in addition to the role of both the  
teacher and the learner in this, as well as education through the Internet 

o cloud computing and the digital the web 2, in addition t include This
.mobile using rninglibrary, and lea 

It also deals with mixed education and its relationship to educational 
technology, as well as virtual reality and augmented reality and their 
applications in refugee classes, as well as electronic correction and 

features. itsuse and  tsielectronic tests in terms of conditions of  

 

Course Learning Objectives:  

1. Identifying the most important contemporary trends in educational 

technology and how to use them in refuge e education  

2. Realizing the teacher's role in using educational technology  

3. Increasing the teacher's knowledge of the internet services and how to 

use them in refugee education  

4. Increasing the teacher's knowledge of some of the internet capabilities 

such as Web2, cloud computing and digital library  

5. Appreciating what the internet provides teachers in the teaching and 

learning process  

6. Appreciating the importance of mixed education for refugee learner  

7. Realizing the importance of the psychological aspects of the refugee 

learner  

 



8. Understanding the virtual reality and how to benefit from it in refugee 

education  

9. Realizing the importance of virtual reality and augmented reality  

10. Learning how to prepare an electronic test  

11. Learning how to correct electronic mail 

 
 
 

 Course Content Learning Outcomes: 

 

1. Taking advantage of contemporary trends in educational technology .  

2. Acknowledge the importance of educational technology .  

3. Implementing both web2 and cloud computing inside refugee classes  

4. Vantage of the various computer capabilities within refugee classes  

5. Using the digital library and the mobile phone to obtain various 

academic information .  

6. Using educational technology to improve the psychological aspects of 

the refugee learner  

7. Realizing the importance of mixed education  

8. Using virtual and augmented reality in refugee education  

9. Online preparation for the tests  

10. Electronic correction of tests  

 
Course Learning Outcomes: 

Having studied this course, in-service teachers will have: 

1. Developed an understanding of key concepts in relation to the educational 
technology and blended learning  and how these might apply to 

refugee/migrant children; 
2. Developed an understanding and be able to specify the types of educational 

technology  that can be used to support the teaching and learning process; 
3. Gained confidence in designing and implementing appropriate educational 

technology and blended learning to evaluate learning outcomes; 
4. Developed an appreciation of how technology can enhance the evaluation of 

learning outcomes; 
5. Develop an appreciation of the risks associated with digital inequalities. 

 

Course resources 
Required course texts and materials 

● Biggs, J. B., & Collis, K.F. (1982). Evaluating the quality of learning. The 
SOLO taxonomy (Structure of the Observed Learning Outcome). New York: 

Academic Press. 
● . 4th Teaching for quality learning at University Biggs, J. and Tang, K. 2011.

 ed. Maidenhead: Oxford University Press 



● Brosinsky, L, Georgis, R, Gokiert, R, Mejia, T and Kirova, A (2018). RAISED 
between cultures: new resources for working with children of immigrant or 

refugee background. Childhood Education, 94 (2). pp. 18-27 
● Brosinsky, L., Georgis, R., Gokiert, R, Kirova, A. and Mejia, T. (2018). 

RAISED Between Cultures: A Knowledge Reflection Guidebook for 
intercultural practice in the early years. Available online at: 

-partnership/media-university-https://www.ualberta.ca/community
-partnership/resources/publications/finalraised-university-ibrary/communityl

[accessed 14/06/2020] 2.pdf-pages-08single-uidebookg 
● Delios, R. (2015) Kahoot! A digital game resource for learning. International 

Journal of Instructional Technology and Distance Learning. Vol 12, 4, pp. 49-
52. Available online at: 

http://citeseerx.ist.psu.edu/viewdoc/download?doi=10.1.1.694.5955&rep=rep1
[accessed 14/06/2020] &type=pdf#page=53 

● Dept for Education and Skills (2004) Excellence and Enjoyment: learning and 
teaching in the primary years Assessment for learning. Planning and 

assessment for learning: Assessment for learning. Available online at: 
ancsngfl.ac.uk/curriculum/assessment/download/file/04%20Dayhttps://www.l

[accessed 14/06/2020] %20to%20Day%20Ass%20Strategies.pdf 
● Ferlazzo, L. (2009). The Best Resources for Helping Teachers Use Bloom’s 

Taxonomy in the Classroom. Available online at: 
-helping-for-resources-best-https://larryferlazzo.edublogs.org/2009/05/25/the

[accessed 14/06/2020] classroom/-the-in-axonomyt-blooms-use-eacherst 
● Goodrich Andrade, H. (2000). Using Rubrics to Promote Thinking and 

Learning in Educational Leadership, vol 57, 5, p13-18. Available online at: 
-http://www.ascd.org/publications/educational
-and-Thinking-Promote-to-Rubrics-eadership/feb00/vol57/num05/Usingl

[accessed 14/06/2020] earning.aspxL 
● Caroline Gipps (1995) What Do We Mean by Equity in Relation to 

Assessment?, Assessment in Education, 2:3, 271-281. Available online at: 
https://www.tandfonline.com/doi/pdf/10.1080/0969595950020303?needAcces

[accessed 14/06/2020] s=true 
● Hargreaves E. (2011) Teachers’ Feedback to Pupils: “Like So Many Bottles 

Thrown Out to Sea”?. In: Berry R., Adamson B. (eds) Assessment Reform in 
Education. Education in the Asia-Pacific Region: Issues, Concerns and 

Prospects, vol 14. Springer, Dordrecht 
● Higgins, S., Miller, J., Wall, K., and Packard, N. (2004). Learning about 

learning: Developing digital portfolios in primary schools. Newcastle 
University. Available online at: 

https://www.academia.edu/20492657/Learning_about_learning_developing_d
[accessed 14/06/2020] igital_portfolios_in_primary_schools 

● Jönsson, Anders & Panadero, Ernesto. (2016). The Use and Design of 
Rubrics to Support Assessment for Learning. Available online at: 

ion/311979731_The_Use_and_Design_https://www.researchgate.net/publicat
[accessed 14/06/2020] of_Rubrics_to_Support_Assessment_for_Learning 

●  Lev Vygotsky's Sociocultural Theory.McLeod, S. (2018). 
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Assignments and Grading Scheme 
Grading scheme 

0 to 10 (where 5 is the pass mark)  

Grading policy 

Assignments 40% (8% for each of the five assignments) 

Exams 50% 

Participation and practical  10% 

Total 100% 

 

Course policies 
● <this information needs to be completed by the delivering  Late assignments:

institution> 
● <this information needs to be completed by the  Classroom protocols:

delivering institution> 
● <this information needs to be completed by the  Disability/accessibility:

delivering institution> 
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There are five  course that comprise the ‘ educational technology and blened 
learning,.  

      *   Module 1: Education Technology and Contemporary Trend 

● Module 2: Online education  
● Module 3: Co-education 
● Module 4: virtual reality and augmented reality 
● Module 5: Tests and electronic correction 

 

 
● The following tables outline key concepts, aims, outcomes and key readings 

associated with module. Each module is assessed via an assignment and a 
detail of each assignment is available below. 

Cou

rse 
Educational Technology and blended learning 

Mod

ule 

1 

: Education Technology and Contemporary Trend 

Key 

con

cept

s 

 *Educational technology  

 refugee education *  

● educational games 

Ove

rvie

w 

Why do we teach educational technology and contemporary trend  and why 
do we assess children’s learning? Is it to objectively measure students’ 

learning, is to help them learn further or is it to give the teacher feedback on 
where/what their students are finding challenging? Depending on teachers’ 

reasons and what they are trying to achieve, different methods of evaluating 
learning outcomes/outputs may be employed. This module introduces the 

concepts associated with   Education Technology and Contemporary Trend, and 
explores the educational benefits, limitations and challenges of each type.  

 

Aim

s 
 * Learning about the most important contemporary trends in education 
technology 

* Knowing  some educational games and role-playing 

Learning  about the role of teacher in education technology- 

● Teacher's roles in education technology within refugee classes of 

Refugee learners 

Lear

ning 

outc

ome

s 

At the end of this module, teachers will 

-The advantages of applying contemporary trends in education technology 

-Taking advantage of some contemporary trends in education technology 

- Application of some educational games and representation of roles within 
the study room 



Teacher stake in education technology and application 

- The teacher's role within refugee classes in the light of taking advantage of 
contemporary trends in education technology 

- The refugee learner's role within the classroom in the light of the innovation 
of educational  technology 

 

Unit

s 
The most important contemporary trends in educational  technology Unit1.1 

Unit 1.2: - Educational technology  games and role-playing 

Unit 1.3: The role of the teacher in educational technology 

Unit 1.4: The role of the teacher in education technology with in refugee 
classes 

● Unit 1.5: The role of the refugee learner in education technology 

 

Rea

ding

s 

 

 
● Dept for Education and Skills (2004) Excellence and Enjoyment: 

learning and teaching in the primary years Assessment for learning. 
Planning and assessment for learning: Assessment for learning. 

Available online at: 
https://www.lancsngfl.ac.uk/curriculum/assessment/download/file/04%
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Learning: A Path to Success in Standards-Based Schools. Available 
online at: 

https://journals.sagepub.com/doi/pdf/10.1177/003172170508700414?
-casa_token=l1m0uu8b1n8AAAAA:VF0Ik5AnF2PXGW8m5

gRHXb9JDFIQAAM_gTMFdSSfFNCLvFj69XHZ0a2Tcrz5dY6tWkSuY
[accessed 14/06/2020] Hlj4nZ 

● William, D. (2014) Formative assessment and contingency in the 
regulation of learning processes. Paper presented at the Annual 

Meeting of American Educational Research Association. Philadelphia, 
PA, April 2014 
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Acti
vitie

s/ 
Assi

gnm

ents 

As an in-service teacher, you are already assessing children’s learning. In 
this assignment, choose one of the assessments you already use with 

children and: 
 

 
1. Critically evaluate the benefits of educational technology 

in   your learning's from this module. What type of assessment is 
it? What is it trying to achieve and what is its educational value? What 

level of Bloom’s taxonomy is it trying to measure? What is 
positive/negative about it? How can it be improved?  

2. Re-design it as a different type of educational technology. For 
example, if this you have chosen a traditional   technology of 

education.  
3. Critically reflect on the original and re-designed assessments. 

How would these assessments differ from each other and how would 
they be the same? In each case, what are the educational benefits 

and what are the limitations? 
4. Share your reflections on the online discussion board. How do 

your experiences of re-design compare with those of your peers? Are 
some redesigns more successful than others? If so, why? 

 
If you are not an in-service teacher or do not currently evaluate learning 

outcomes, you may base your assignment on this sample summative 
assessment. This summative assessment was taken by all children in the UK 
in their final year of primary school (year 6) and was used to evaluate reading 

comprehension.  
 

https://assets.publishing.service.gov.uk/government/uploads/system/uploads/
attachment_data/file/803853/STA198211e_2019_ks2_English_reading_Read

ing_booklet.pdf 
 

< The word gth. words in len ????Your completed assignment should be 
length will need to be defined by the delivering institution to fit in with their 

existing assessment scheme> 
 

 

 

 

 

 

 

 

 
10Cs 1 2 3 4 5 6 7 8 9 10     

x x x x x x x x x x 

SDGs 1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 

      x           x               

https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/803853/STA198211e_2019_ks2_English_reading_Reading_booklet.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/803853/STA198211e_2019_ks2_English_reading_Reading_booklet.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/803853/STA198211e_2019_ks2_English_reading_Reading_booklet.pdf


Learning 
Goals 

Learning to 
know 

Learning 
to be 

Learning to 
do 

Learning to 
live together 

Learning to 
transform 

Learning to 
give and 

share 

x x x   x   

ECTS 
Workload 

Lecture Online Lab Reading Course 
activity 

Project Prepare 
exam 

Writing 
exam 

Total 

6hrs 2hrs 5 
hrs.  

10hrs 7hrs       30hrs 

 

Course Educational Technology and blended learning  

Module 2 ● : Online education  

 

Key concepts * Internet 

 - Web 2 – 

 Cloud computing  

- Digital Library 

 - Mobile education 

. 

Overview All assessments must evaluate the intended learning 
outcomes/outputs, but how do we ensure this? Just because 

we use the same method to assess all learners does this mean 
that the assessment is fair? Can assessment be inclusive and 

culturally responsive to refugee/immigrant learners? This 
module will help teachers answer these questions by 

introducing them to the concept of constructive alignment and 
equitable, inclusive assessment practices.  

 

Aims - Get to know some internet services 

- Knowledge of Web 2 and its possibilities 

- Learn about cloud computing 

- Know the use of computers in education 

- Knowledge of the digital library and its features 

- Learn about the meaning of mobile education 

- Realizing the importance of using Web 2 

- Understanding the importance of using the digital library 

- Recognizing the importance of mobile education  



Learning 

outcomes 

At the end of this module, teachers will be able to: 

- Web 2 application within refugee chapters 

- Using cloud computing 

- Taking advantage of computer services in the 
classroom 

Using the digital library to obtain information within 
mixed classrooms 

-Mobile investment in education 

● - Advantages and limitations of mobile phone use in 
education. 

 

Units Unit 2.1: Internet services 

Unit 2.2: web2 

Unit 2.3: - Cloud Computing 

Unit2.4: Computer and Education 

Unit 2.5: Digital Library 

Unit 2.6 :Digital Library Features 

Unit 2.7 :Mobile Education (Mobile or Mobile Education) 

 

Readings ● Teaching for quality learning at  Biggs, J. and Tang, K. 2011.
 . 4th ed. Maidenhead: Oxford University PressUniversity 

● Caroline Gipps (1995) What Do We Mean by Equity in 
Relation to Assessment?, Assessment in Education, 2:3, 

271-281. Available online at: 
https://www.tandfonline.com/doi/pdf/10.1080/096959595002

[accessed 14/06/2020] 0303?needAccess=true 
● Brosinsky, L., Georgis, R., Gokiert, R, Kirova, A. and Mejia, 

T. (2018). RAISED Between Cultures: A Knowledge 
Reflection Guidebook for intercultural practice in the early 

years. Available online at: 
-university-https://www.ualberta.ca/community
-university-library/community-artnership/mediap
-guidebook-artnership/resources/publications/finalraisedp

[accessed 14/06/2020] 2.pdf-pages-8single0 
● Brosinsky, L, Georgis, R, Gokiert, R, Mejia, T and Kirova, A 

(2018). RAISED between cultures: new resources for 
working with children of immigrant or refugee background. 

Childhood Education, 94 (2). pp. 18-27 

 

Activities/Assign

ments 

Consider the following learning outcome for a geography 
lesson: 

https://www.tandfonline.com/doi/pdf/10.1080/0969595950020303?needAccess=true
https://www.tandfonline.com/doi/pdf/10.1080/0969595950020303?needAccess=true
https://www.ualberta.ca/community-university-partnership/media-library/community-university-partnership/resources/publications/finalraised-guidebook-08single-pages-2.pdf
https://www.ualberta.ca/community-university-partnership/media-library/community-university-partnership/resources/publications/finalraised-guidebook-08single-pages-2.pdf
https://www.ualberta.ca/community-university-partnership/media-library/community-university-partnership/resources/publications/finalraised-guidebook-08single-pages-2.pdf
https://www.ualberta.ca/community-university-partnership/media-library/community-university-partnership/resources/publications/finalraised-guidebook-08single-pages-2.pdf


 
“By the end of this lesson, students will have a deeper 

appreciation of the diverse physical geographical 
landscape of Egypt and how it influences everyday life.” 

 
For this assignment you need to: 

1. Design an assessment activity/method that evaluates 
the online education in a culturally responsive way 

(appropriate to refugee/immigrant learners). How can 
you assess that this learning outcome has been achieved? 

What does it mean to have a ‘deeper appreciation’ and how 
will you measure it through evaluation? How will this 

assessment change if you design it from a science 
perspective or from a humanities perspective or even an 

economic perspective? 
2. Discuss and critically evaluate the online 

education  activity you designed based on your 
learnings from this module and relevant literature. Why 

your activity appropriate? How well does in measure 
learning? Is it fair – i.e. can all children demonstrate their 
learning in relation to the learning outcome? What are its 

limitations? 
3. Share your assessment activity on the online 

discussion board. How does your design compare with the 
assessment activities designed by your peers? Are some 

designs more successful than others? If so, why? 

 
< words in length.  ????Your completed assignment should be 

The word length will need to be defined by the delivering 
institution to fit in with their existing assessment scheme> 

 

 
10Cs 1 2 3 4 5 6 7 8 9 10     

x x x x x x x x x x 

SDGs 1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 

      x           x               

Learning 
Goals 

Learning to 
know 

Learning 
to be 

Learning to 
do 

Learning to 
live together 

Learning to 
transform 

Learning to 
give and 

share 

x x x   x   

ECTS 
Workload 

Lecture Online Lab Reading Course 
activity 

Project Prepare 
exam 

Writing 
exam 

Total 

6hrs 2hrs  5hrs 10hrs 7hrs       30hrs 

 

Course Educational Technology and blended learning  

Module 3 0. Co-education 

 



Key 
concepts 

Mixed education  
- refugee students  

- psychological aspects 
 - looking to the future  

Overview When assessing students, are you marking the right things in their 
outputs (Mixed education - refugee students - psychological aspects - 
looking to the future)?  Do your students know what you are marking 
them on? How do they know if they have done well and can they use 

your feedback to improve? This module introduces teachers to the 
concept of the SOLO taxonomy – a model that describes the levels of 
increasing complexity in students' understanding of a subject/topic. It 
also presents marking/instructional rubrics as tools that help teachers 

evaluate students’ work/outputs against criteria and standards, and 
also help them teach. Furthermore, this module engages teachers in 

exploring how assessment rubrics can be used as teaching tools, 
especially as they can help make expectations explicit, especially to 

learners from diverse backgrounds and experiences of different 
educational systems. Finally, these modules discusses the 

importance of feedback in supporting the development of learners’ 
reflection/thinking skills, and promote a culture of continuous 

learning.  
 

Aims . 

Learn about types of co-education- 

Knowledge of the concept of co-education- 

-The importance of co-education for refugee pupils 

-Learn about the psychological aspects of the refugee learner and 
the role of education technology in this regard- 

-The refugee learner's awareness of the importance of co-education 
in looking ahead 

Learning 
outcomes 

-Recognizing the importance of co-education to learn about 
different cultures through the tools of education technology- 

-The advantages of co-education for a refugee student 

-Application of education technology mechanisms to address the 
psychological aspects of the refugee learner 

-Co-education and the future of the refugee learner  
Units Unit 3.1: Types of Co-education 

Unit3.2: The importance of co-education for refugee students, 

Unit 3.3: co-education, the psychological aspects of the refugee 
learner and the role of the ecology of education in that fourth 

semester 



Readings ● Biggs, J. B., & Collis, K.F. (1982). Evaluating the quality of 
learning. The SOLO taxonomy (Structure of the Observed 

Learning Outcome). New York: Academic Press. 
● Jönsson, Anders & Panadero, Ernesto. (2016). The Use and 

Design of Rubrics to Support Assessment for Learning. Available 
online at: 

https://www.researchgate.net/publication/311979731_The_Use_a
 nd_Design_of_Rubrics_to_Support_Assessment_for_Learning

[accessed 14/06/2020] 
● Goodrich Andrade, H. (2000). Using Rubrics to Promote Thinking 

and Learning in Educational Leadership, vol 57, 5, p13-18. 
-http://www.ascd.org/publications/educationalAvailable online at: 
-Promote-to-Rubrics-eadership/feb00/vol57/num05/Usingl

[accessed 14/06/2020] Learning.aspx-and-hinkingT 
● Mind in society: The development of  Vygotsky, L. S. (1978).

. Cambridge, MA: Harvard gher psychological processeshi
University Press 

●  Lev Vygotsky's Sociocultural Theory.McLeod, S. (2018). 
Simplypsychology.org. Available online at: 

[accessed  https://www.simplypsychology.org/vygotsky.html
14/06/2020] 

● Hargreaves E. (2011) Teachers’ Feedback to Pupils: “Like So 
Many Bottles Thrown Out to Sea”?. In: Berry R., Adamson B. 

(eds) Assessment Reform in Education. Education in the Asia-
Pacific Region: Issues, Concerns and Prospects, vol 14. 

Springer, Dordrecht 
● Ferlazzo, L. (2009). The Best Resources for Helping Teachers 

Use Bloom’s Taxonomy in the Classroom. Available online at: 
-resources-best-https://larryferlazzo.edublogs.org/2009/05/25/the
 classroom/-the-in-taxonomy-blooms-use-teachers-helping-orf

[accessed 14/06/2020] 
 

Activities/A
ssignments 

Consider the assessment you designed for Module 2. This 
related to online education of a specific geography lesson (see 

previous module).  
For this assignment in Module 3, you need to: 

1. Design the Co-education, which will be used by the: 
 . teacher(s) to mark the education, and will also by 
a. promote learning, by making assessment students to 

feedback process.expectations explicit and aiding the  
2. Describe and critically discuss your education in relation 

to your learning on this module and the literature with which 
you engaged. 

3. Share your experiences of designing a rubric with your 
peers. What was the most challenging aspect of designing 

your rubric? Did you have the same challenges are your 
peers? How do you think your rubric enhance the learning 

process? 

 
< The words in length.  ????ent should be Your completed assignm

word length will need to be defined by the delivering institution to fit in 
with their existing assessment scheme> 

 

https://www.researchgate.net/publication/311979731_The_Use_and_Design_of_Rubrics_to_Support_Assessment_for_Learning
https://www.researchgate.net/publication/311979731_The_Use_and_Design_of_Rubrics_to_Support_Assessment_for_Learning
http://www.ascd.org/publications/educational-leadership/feb00/vol57/num05/Using-Rubrics-to-Promote-Thinking-and-Learning.aspx
http://www.ascd.org/publications/educational-leadership/feb00/vol57/num05/Using-Rubrics-to-Promote-Thinking-and-Learning.aspx
http://www.ascd.org/publications/educational-leadership/feb00/vol57/num05/Using-Rubrics-to-Promote-Thinking-and-Learning.aspx
https://www.simplypsychology.org/vygotsky.html
https://larryferlazzo.edublogs.org/2009/05/25/the-best-resources-for-helping-teachers-use-blooms-taxonomy-in-the-classroom/
https://larryferlazzo.edublogs.org/2009/05/25/the-best-resources-for-helping-teachers-use-blooms-taxonomy-in-the-classroom/
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      x           x               

Learning 
Goals 

Learning to 
know 

Learning 
to be 

Learning to 
do 

Learning to 
live together 

Learning to 
transform 

Learning to 
give and 

share 

x x x   x   

ECTS 
Workload 

Lecture Online Lab Reading Course 
activity 

Project Prepare 
exam 

Writing 
exam 

Total 

6hrs 2hrs 5hrs  10hrs  7hrs       30hrs 

 

Course Educational Technology and blended learning  

Module 4  

 
0. virtual reality and augmented reality 

 

Key 

concepts 

Virtual reality 
 - augmented reality  

- refugee classes  

Overview 
How we can use different kinds of technology to evaluate learners’ 

progress? When so many aspects of students’ personal lives are digital, 
why limit them to pen-and-paper assessments? Can students take part 

in classroom assessments using their personal mobile phones?  

This module will explore how the use of technology can support the 
evaluation of learning outcomes. It discusses the benefits that can be 

realised, especially for refugee/immigrant learners, in relation to online 
self-assessment, question banks, immediate automated feedback, and 

the personalisation of learning based on assessment data/learning 
analytics. 

Issues of access and digital equity amongst refugee and immigrant 
communities are also discussed. 

 

Aims -Co-education and the future of the refugee learner 

- Learn about the concept of virtual reality 

- Learn about the features of virtual reality 

- Identify the devices and tools that make up virtual reality 

- Learn how to apply virtual reality in education 

- Learn about the concept of augmented reality 

● -Learn how augmented reality applications apply within refugee 

chapters 



Learning 

outcome

s 

- Using virtual reality in refugee classes  

- Use of virtual reality devices and their respective roles 

- Applying augmented reality within refugee classes 

Units Unit 4.1: the importance of virtual reality 

Unit 4.2:  the advantages of virtual reality in Refugee Education 

Unit 4.3:  Virtual Reality Devices and Tools 

Unit4.4: Virtual Reality Applications in Education 

Readings ● Oldfield, A., Broadfoot, P. Sutherland , R. and Timmis, S. (2015) 
Assessment in a Digital Age: A research review. University of 

-http://www.bristol.ac.uk/mediaBristol. Available online at: 
 ibrary/sites/education/migrated/documents/researchreview.pdfl

[accessed 14/06/2020] 
● Higgins, S., Miller, J., Wall, K., and Packard, N. (2004). Learning 

about learning: Developing digital portfolios in primary schools. 
Newcastle University. Available online at: 

cademia.edu/20492657/Learning_about_learning_dhttps://www.a
[accessed  eveloping_digital_portfolios_in_primary_schools

14/06/2020] 
● Roland, J. (2006) Measuring Up: Online Technology Assessment 

Tools Ease the Teacher's Burden and Help Students Learn. 
Learning & Leading with Technology, v34 n2 p12-17. Available 

https://files.eric.ed.gov/fulltext/EJ779813.pdfonline at:  
● Delios, R. (2015) Kahoot! A digital game resource for learning. 

International Journal of Instructional Technology and Distance 
Learning. Vol 12, 4, pp. 49-52. Available online at: 

http://citeseerx.ist.psu.edu/viewdoc/download?doi=10.1.1.694.59
[accessed 14/06/2020] 55&rep=rep1&type=pdf#page=53 

● Learning in School Contexts: An -Pozzi F. (2007). The Impact of m
“Inclusive” Perspective. In: Stephanidis C. (eds) Universal Access in 

Computer Interaction. Applications and Services. UAHCI -Human
2007. Lecture Notes in Computer Science, Vol 4556. Springer, 

nline at: Berlin, Heidelberg. Available o

-540-3-https://link.springer.com/content/pdf/10.1007%2F978
[accessed 14/06/2020] 9_81.pdf-32837 

● Yelland, N. (2013) Technology and Social Inclusion: Rethinking 
the Digital Divide. In McKenna, T., Cacciattolo, M. and Vicars, M. 

(Eds) Engaging the Disengaged: Inclusive Approaches to 
Teaching the Least Advantaged. Cambridge University Press.  

Preview is available online at: 
d=df6N_MFhttps://books.google.co.uk/books?hl=en&lr=&i

B0CUC&oi=fnd&pg=PA37&dq=digital+divide+in+refugee
-+schooling&ots=1cJBNfdESc&sig=Hp1F1IffevN

t5avz6eSqbTwP8&redir_esc=y#v=onepage&q&f=falser 

 

http://www.bristol.ac.uk/media-library/sites/education/migrated/documents/researchreview.pdf
http://www.bristol.ac.uk/media-library/sites/education/migrated/documents/researchreview.pdf
https://www.academia.edu/20492657/Learning_about_learning_developing_digital_portfolios_in_primary_schools
https://www.academia.edu/20492657/Learning_about_learning_developing_digital_portfolios_in_primary_schools
https://files.eric.ed.gov/fulltext/EJ779813.pdf
http://citeseerx.ist.psu.edu/viewdoc/download?doi=10.1.1.694.5955&rep=rep1&type=pdf#page=53
http://citeseerx.ist.psu.edu/viewdoc/download?doi=10.1.1.694.5955&rep=rep1&type=pdf#page=53
https://link.springer.com/content/pdf/10.1007%2F978-3-540-73283-9_81.pdf
https://link.springer.com/content/pdf/10.1007%2F978-3-540-73283-9_81.pdf
https://books.google.co.uk/books?hl=en&lr=&id=df6N_MFB0CUC&oi=fnd&pg=PA37&dq=digital+divide+in+refugee+schooling&ots=1cJBNfdESc&sig=Hp1F1IffevN-rt5avz6eSqbTwP8&redir_esc=y#v=onepage&q&f=false
https://books.google.co.uk/books?hl=en&lr=&id=df6N_MFB0CUC&oi=fnd&pg=PA37&dq=digital+divide+in+refugee+schooling&ots=1cJBNfdESc&sig=Hp1F1IffevN-rt5avz6eSqbTwP8&redir_esc=y#v=onepage&q&f=false
https://books.google.co.uk/books?hl=en&lr=&id=df6N_MFB0CUC&oi=fnd&pg=PA37&dq=digital+divide+in+refugee+schooling&ots=1cJBNfdESc&sig=Hp1F1IffevN-rt5avz6eSqbTwP8&redir_esc=y#v=onepage&q&f=false
https://books.google.co.uk/books?hl=en&lr=&id=df6N_MFB0CUC&oi=fnd&pg=PA37&dq=digital+divide+in+refugee+schooling&ots=1cJBNfdESc&sig=Hp1F1IffevN-rt5avz6eSqbTwP8&redir_esc=y#v=onepage&q&f=false


Activities

/Assignm

ents 

For this assignment you need to: 
1. Think back and consider the assessment that you developed 

in Module 2. What would that assessment look like if you were 
to use technology to evaluate the learning outcomes?  

2. Rethink and redesign the assessment to take advantage of 
the benefits offered by using online technologies for 

assessment and feedback purposes. How can you enhance the 
assessment experience and maximise learning by integrating 

technology into the assessment process? What risks does your 
new design pose in terms of digital inequality and how will you 

mitigate against these? 
3. Critically reflect and evaluate your re-design, based on your 

learning from this module and the literature with which you 
engaged during your studies. 

4. Share your technology-enhanced re-design with others. Are 
you proposing to use the same or different technologies as your 

peers? What are the advantages of each one? What have you 
learned from this exercise that you can build on in the future?  

 

< The word words in length.  ????Your completed assignment should be 
o be defined by the delivering institution to fit in with length will need t

their existing assessment scheme> 
 

 
10Cs 1 2 3 4 5 6 7 8 9 10     

x x x x x x x x x x 

SDGs 1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 

      x           x               

Learning 
Goals 

Learning to 
know 

Learning 
to be 

Learning to 
do 

Learning to 
live together 

Learning to 
transform 

Learning to 
give and 

share 

x x x   x   

ECTS 
Workload 

Lecture Online Lab Reading Course 
activity 

Project Prepare 
exam 

Writing 
exam 

Total 

6hrs 2hrs   10hrs 7hrs       25hrs 

 
Course Educational Technology and blended learning  

Module 5 0.  Tests and electronic correction 

 

Key 

concepts 

  

Electronic tests 

 - electronic correction 

 - refugee students 

 

Overview 
How we can use technology to evaluate learners’ progress? When so 
many aspects of students’ personal lives are digital, why limit them to 



pen-and-paper assessments? Can students take part in classroom 
assessments using their personal mobile phones?  

This module will explore how the use of technology can support the 
evaluation of learning outcomes. It discusses the benefits that can be 

realised, especially for refugee/immigrant learners, in relation to online 
self-assessment, question banks, immediate automated feedback, and 

the personalisation of learning based on assessment data/learning 
analytics. 

Issues of access and digital equity amongst refugee and immigrant 
communities is also discussed. 

 

Aims The aims of this module are to: 

- Learn about the concept of electronic correction 

- Identify the goals and features of electronic tests 

- Learn about the types of electronic tests 

- Know the advantages of electronic correction 

● - Learn about the terms and standards of electronic correction 

Learning 

outcome

s 

At the end of this module, teachers will be able to: 

- Use of electronic tests to evaluate refugee pupils 

- Electronic correction of tests for refugee pupils 

- Applying the conditions of electronic correction when 
correcting the tests of refugee pupils 

- Use of electronic correction results in the nutrition of refugee pupils 

Units Unit 5.1: Goals and features of electronic tests 

Unit 5.2: Types of electronic tests 

Unit 5.3: Features of electronic correction 

Unit 5.4 Terms and standards of electronic correction 
 

Readings ● Oldfield, A., Broadfoot, P. Sutherland , R. and Timmis, S. (2015) 
Assessment in a Digital Age: A research review. University of 

-http://www.bristol.ac.uk/mediaBristol. Available online at: 
 ibrary/sites/education/migrated/documents/researchreview.pdfl

[accessed 14/06/2020] 
● Higgins, S., Miller, J., Wall, K., and Packard, N. (2004). Learning 

about learning: Developing digital portfolios in primary schools. 
Newcastle University. Available online at: 

https://www.academia.edu/20492657/Learning_about_learning_d
[accessed  eveloping_digital_portfolios_in_primary_schools

14/06/2020] 
● Roland, J. (2006) Measuring Up: Online Technology Assessment 

Tools Ease the Teacher's Burden and Help Students Learn. 

http://www.bristol.ac.uk/media-library/sites/education/migrated/documents/researchreview.pdf
http://www.bristol.ac.uk/media-library/sites/education/migrated/documents/researchreview.pdf
https://www.academia.edu/20492657/Learning_about_learning_developing_digital_portfolios_in_primary_schools
https://www.academia.edu/20492657/Learning_about_learning_developing_digital_portfolios_in_primary_schools


Learning & Leading with Technology, v34 n2 p12-17. Available 
https://files.eric.ed.gov/fulltext/EJ779813.pdfonline at:  

● Delios, R. (2015) Kahoot! A digital game resource for learning. 
International Journal of Instructional Technology and Distance 

Learning. Vol 12, 4, pp. 49-52. Available online at: 
http://citeseerx.ist.psu.edu/viewdoc/download?doi=10.1.1.694.59

[accessed 14/06/2020] 55&rep=rep1&type=pdf#page=53 
● Learning in School Contexts: An -Pozzi F. (2007). The Impact of m

erspective. In: Stephanidis C. (eds) Universal Access in “Inclusive” P
Interaction. Applications and Services. UAHCI Computer -Human

2007. Lecture Notes in Computer Science, Vol 4556. Springer, 
Berlin, Heidelberg. Available online at: 

-540-3-https://link.springer.com/content/pdf/10.1007%2F978
[accessed 14/06/2020] 9_81.pdf-32837 

● Yelland, N. (2013) Technology and Social Inclusion: Rethinking 
the Digital Divide. In McKenna, T., Cacciattolo, M. and Vicars, M. 

(Eds) Engaging the Disengaged: Inclusive Approaches to 
Teaching the Least Advantaged. Cambridge University Press.  

Preview is available online at: 
https://books.google.co.uk/books?hl=en&lr=&id=df6N_MF

n+refugeeB0CUC&oi=fnd&pg=PA37&dq=digital+divide+i
-+schooling&ots=1cJBNfdESc&sig=Hp1F1IffevN

t5avz6eSqbTwP8&redir_esc=y#v=onepage&q&f=falser 

 

Activities

/Assignm

ents 

For this assignment you need to: 
0. Think back and consider the online education that you 

developed in Module 2. What would that online education look like if 
you were to use technology to evaluate the learning outcomes?  

0. Rethink and redesign the techology to take advantage of the 
benefits offered by using online technologies for assessment and 

feedback purposes. How can you enhance the assessment experience 
and maximise learning by integrating technology into the assessment 

process? What risks does your new design pose in terms of digital 
inequality and how will you mitigate against these? 

0. Critically reflect and evaluate your re-design, based on your 
learning from this module and the literature with which you engaged 

during your studies. 
0. Share your technology-enhanced re-design with others. Are 

you proposing to use the same or different technologies as your peers? 
What are the advantages of each one? What have you learned from this 

exercise that you can build on in the future?  

 

< The word words in length.  ????Your completed assignment should be 
livering institution to fit in with length will need to be defined by the de

their existing assessment scheme> 
 

 
10Cs 1 2 3 4 5 6 7 8 9 10     

x x x x x x x x x x 

SDGs 1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 

https://files.eric.ed.gov/fulltext/EJ779813.pdf
http://citeseerx.ist.psu.edu/viewdoc/download?doi=10.1.1.694.5955&rep=rep1&type=pdf#page=53
http://citeseerx.ist.psu.edu/viewdoc/download?doi=10.1.1.694.5955&rep=rep1&type=pdf#page=53
https://link.springer.com/content/pdf/10.1007%2F978-3-540-73283-9_81.pdf
https://link.springer.com/content/pdf/10.1007%2F978-3-540-73283-9_81.pdf
https://books.google.co.uk/books?hl=en&lr=&id=df6N_MFB0CUC&oi=fnd&pg=PA37&dq=digital+divide+in+refugee+schooling&ots=1cJBNfdESc&sig=Hp1F1IffevN-rt5avz6eSqbTwP8&redir_esc=y#v=onepage&q&f=false
https://books.google.co.uk/books?hl=en&lr=&id=df6N_MFB0CUC&oi=fnd&pg=PA37&dq=digital+divide+in+refugee+schooling&ots=1cJBNfdESc&sig=Hp1F1IffevN-rt5avz6eSqbTwP8&redir_esc=y#v=onepage&q&f=false
https://books.google.co.uk/books?hl=en&lr=&id=df6N_MFB0CUC&oi=fnd&pg=PA37&dq=digital+divide+in+refugee+schooling&ots=1cJBNfdESc&sig=Hp1F1IffevN-rt5avz6eSqbTwP8&redir_esc=y#v=onepage&q&f=false
https://books.google.co.uk/books?hl=en&lr=&id=df6N_MFB0CUC&oi=fnd&pg=PA37&dq=digital+divide+in+refugee+schooling&ots=1cJBNfdESc&sig=Hp1F1IffevN-rt5avz6eSqbTwP8&redir_esc=y#v=onepage&q&f=false
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RefTeCpCOURSE SYLLABUS TEMPLATE 
 

Course Syllabus 

International Education and Sustainable Development 
Course Code: RDIP5203_ 
 

Instructor Information 

1. Dr. Mahmoud Saleh Soliman Mustafa     

Foundations of Education Department, Faculty of Education, 

Al-Azhar University, Cairo, Egypt. 

2. Dr. Saad Ismael  El Zeftawy 

Curriculum and Teaching Methods  Department, Faculty of Education,  

Al-Azhar University, Cairo, Egypt. 

Course Identification 

Course Number: 5  

Course Name: Global Education and Education for Sustainable 

Development 

Course Location: Al-Azhar University   

Prerequisites: Social, cultural Foundations of Education,  

Course Description/Overview 

This course is  designed  for  teachers  aspiring  to teach for refugees  

children. The main goal of this course is to help refugee teachers by equip 

them with the basic knowledge, competences, skills and developing 

the attitudes, to deal with refugee children. In addition to, help refugee 

teachers to develop their abilities to think, write, and speak critically, 

reflectively, and philosophically on issues and problems related to 

education, teaching, and learning for refugees children.  



This course emphasize that Teacher education has to undergo 

fundamental change if it is to adequately prepare learners for the 

challenges presented by a pluralistic and democratic dispensation, so  this 

course highlight the important of develop higher-order thinking  for  

refugee teachers, and build their capacities to deal  with and  teaching  for 

students from different cultures.  

In addition to, this course will be contributed for Building and 

forming an enlightening, critical, and creative mindset for individual who 

will be able to knowledge construction and coexistent with, and acceptance 

of others, and respect their ideas,  beliefs, cultures and communicate with 

them effectively. as well as building  individual who able to take joint 

responsibility and participate and collaborate in building and developing 

the community and solve its problems. 

So, this course highlight on increase the  knowledge and awareness 

of refugee teachers of some  issues related to global education, such as 

educational practices that support global learning, global citizenship 

education, human rights education(HRE), peace education, multicultural 

education, and education for sustainable Development(ESD).        

Course Learning Objectives 

 

This course is primarily intended to 

● Develop the Ability of refugee teachers for using  the  philosophical 

method, like as inference, Describing, Discretion, Meditation, 

Contemplate, Imagination, analysis, Synthesis, Categorizing, 

Comparing, differentiation,  explanation, justification, ,  

Reflection, and Evaluation, for understanding the nature of 

educational issues, problems,..etc. 

● Promote the awareness refugee teachers by the important of Global 

Education .   

● Deep refugee teachers conciseness by the important of human rights 

education. 

● develop refugee teachers awareness and understanding of the 

nature of teaching strategies and learning that can advocate values 

of Global Citizenship for students. 

● Provide a general understanding of human rights and human rights 

education's framework. 

● Promote  refugee teachers Awareness by the role of  Education as a 

Means to Educate individuals to live in  multicultural Society and 

developing it. 



● Acquire knowledge that related to the meaning of peace education 

● Recognise criteria of effective educational practices for pre service 

teacher related to academic performance quality. 

● Promote refugee teachers capacities to use the scientific 

methodology and different thinking methods such as  logical, 

creative, and critical thinking to solve educational problems that 

will meet them during their education practices. 

● Reflect refugee teachers on their personal beliefs and experiences 

relative to education and schooling. 

● Help refugee teachers to formulate his own educational greed that 

promote the achievement of sustainable Development Goals and 

Learning pillars and develop human capacities and skills in 21s 

century. 

● Help refugee teachers to understand the nature of teaching and 

learning from different overviews.   

● Demonstrate understanding of the social and cultural needs of 

refugees. 

● Understand the nature of students according to their different 

cultures. 

● Acquire knowledge that related to multicultural education. 

●  prepare refugee teachers to have the background information to 

make thoughtful decisions that will provide equitable educational 

opportunities to all students in diverse classrooms by developing the 

understanding, knowledge, and skilled needed to be excellent 

classroom. 

● Articulate the challenges faced by the local school system, relate 

these challenges to the larger educational context, and draw out 

philosophical dimensions of these challenges. 

● Recognise the role of education in developing thinking skills. 

● Help refugee teachers for Understanding  and reflect on the nature 

of education by cultivating a sophisticated knowledge of the most 

prominent educational theories 

● Conversant concerning problems and issues in educational theory 

and how those issues work out in educational practice. 

● expand teaching philosophy of refugee teachers and become a 

resource as he begin to create personal racial and multicultural 

literacy curriculum development.  



Course Content Learning Outcomes 

Upon successful completion of this course, students will be able to: 

● Identify Global Education's Importance, Aims, and Principles 

● Recognize the fundamentals of  Building global learning 

communities 

● Explain diverse understandings of the concept of Global Citizenship 

● discuss the importance and relevance of global citizenship 

education. 

● Identify the concept of  Multiculturalism, Inter-cross cultural 

dialogue, Human rights, Tolerance, global citizenship, Peaceful 

coexistence, Sustainable Development. 

● Identify the term of peace education. 

● Identify six pillars of learning . 

● Identify 21st century skills. 

● Discuss the key pedagogical principles of peace education. 

● Identify key concepts such as, Peace, Tolerance, intolerance, 

Racism, and Discrimination. 

● Understand the principles and objectives of education for 

sustainable development. 

● compare and discuss practices in Education for Sustainable 

Development in different contexts. 

● Identify Characteristics of multicultural Society. 

● Recognise Multicultural education aims. 

● Use educational practices that meet the social and cultural need for 

students from different cultures. 

● Understand ways to integrate multicultural education into 

classroom practice by developing lesson plans for their 

multicultural classrooms. 

● Identify kinds of  knowledge necessary to become an effective 

teacher. 

● Identify skills needed to become a successful teacher. 

● Listen to different points of view. 

● Advocate one's own  rights and those of other people. 



● Think Critically: finding relevant information, appraising evidence 

critically, being aware of preconceptions and biases, recognising 

forms of manipulation. 

● Make decisions on the basis of reasoned judgement. 

● Work co-operatively in a team work. 

● Address conflict positively. 

● Participate in and organise social groups. 

● Recognise human rights violations. 

● Promote and safeguard human rights both locally and globally. 

● Identify the main Characteristics of human rights education 

● Have a sense of responsibility for one's own actions.  

● Have a commitment to personal development , social change, 

Curiosity, an open mind and an appreciation of diversity; 

● Have an Empathy and solidarity with others and a commitment to 

support those whose human rights are under threat. 

● Have  a sense of human dignity, of  self-worth and of others' worth, 

irrespective of  social, cultural, linguistic or religious differences. 

● Have a sense of justice, the desire to work towards the ideals of 

universal human rights, equality and respect for diversity. 

Course Resources 

( العطاس  حسن  بن  التعليم 2016طالب  في  دراسات  مجلة  إسلامي.  منظور  من  الدولية  التربية  (.مبادئ 

 .297-213(، ص ص 33الجامعي،العدد)

تنمية مبادئ  (.أثر برنامج تدريبيّ في  2006أزيد سليمان العدوان، وفضية محمود بني مصطفى)

التاريخ في الأردن. دراسات العلوم التربوية،عمادة البحث العلمي، المواطنة العالميةّ لدى معلمي 

 . 138-127ص ص  (،1(، عدد)42الجامعة الأردنية  مجلد)

( غازي جرار  العالمي.  2019أماني  المواطن  بناء  تعزيز  ديمقراطية  تربوية  فلسفة  مجلة (.نحو 

  .670 -645 (،129الآداب، العدد )

(. تعزيز التربية من أجل المواطنة العالمية لدى طلاب المرحلة 2019لمياء إبراهيم المسلماني )

-736 (،59المجلة التربوية،كلية التربية جامعة سوهاج العدد)الثانوية في مصر )تصور مقترح(.  

812. 

اناستازيا كين  إللي  غومس  روي  غانيا  نازيل  ويته  دي  لور  براندر  جوستينا   باتريسيا  نيكيتينا 

 (. اتجاهات دليل التربية على حقوق الإنسان مع الشباب، مجلس أوروبا. 2014پينكيفيسيوت)

https://rm.coe.int/1680488f2a 

ل حقوق الإنسان في التعليم الجامعي. المجلة مدخل إلى التربية ع(.2020ندا صالح محمد صبحي )

 .326-305ص ص  (،20العربية للنشر العلمي، العدد)
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Grading Policy 

Grades can be based on the following: (Example) 

Assignments 20% 

Exams  60% 

Class attendance/participation 20% 
Total Points 100 

Course Policies 

The course emphasise on student centred learning that depend on 

significant active participation role of student through discussions, 

interactive lecture using ICT, flipped learning workshops, small group 

activities, and class reports, self-learning.  While some class time will be used 

for background and clarification lectures, student discussion will be the norm. 

The class will be organized into standing discussion/study groups of four to 

five students.  Students should recognize the importance of their contributions 

to their discussion group and to the class as a whole, and hence should make 

every effort to keep up with the readings and attend class regularly.This 

course will integrate with other courses such as, Teaching Method. 

Microteaching.  

Classroom Protocol 

Students are expected to: 

- Participate in all aspects of the course. 

- Communicate with other students. 

- Do Research Projects as a team work. 

- Write individual papers. 

- Use internet to Collect some papers, videos, images and write 

reflective journals followed by  educational presentations using 

PowerPoint. 



- Maintain high standards of  honesty and integrity in their academic 

activities. Plagiarism, cheating, and other forms of academic 

dishonesty are prohibited.   

- get together in groups and watch a movie that deals in some 

significant way with issues in the philosophy of education.  Their 

written assignment to write a one-page summary of the movie, 

followed by a one-page exploration of some of the issues it raises 

about education.  As a group, They will present their ideas to the 

class(Movie review and presentation). 

-  Select a book that engages with some interesting issues in 

educational theory or in the philosophy of education.  Their 

assignment is to write a two-page paper that explains and evaluates 

the main views and arguments  set out in the book.  They will then 

present their findings to the class (Book reviews and presentations). 

- Give a brief  presentation on a section of the assigned reading 

during the first several weeks of the semester.  This first presentation 

will serve as a warm-up for the more challenging presentations they 

will be doing later in the course(Reading presentation). 

 

Learn how to navigate in Brightspace Dissability  

 
- Academic Advising 

 Teachers with disabilities should have a confidential appointment to 

discuss their need for accommodations. Establishing reasonable 

accommodations should be considered on a case-by case basis. 

- Inclusion     

Students with disabilities will be included in non-homogenous groups with 

multi abilities students. 

- Special Sessions  



Explain some difficult points or issues Using some activities to make it 

more clear. 

 
Important Dates to Remember 

Course Schedule(16 weeks) 
Week Date units 

1 

 

● Global Education's Definition, Roots and History 

● Philosophy for Global Education 

● Global Education's Importance 

● Global Education's Aim. 

● Global Education's Principles  

2 

 

● A Global Education Framework 

● Strands of Global Education 

● Building global learning communities  

● Global School Characteristics  

● Elements of Globally Competent Education  

● Global Education: Teaching Tools & Strategies 

● Global Education Experiences for Students & Educators 

3 

 

● Global Citizenship Definition 

● Importance of global citizenship 

● Characteristics of  a Global Citizen 

● The 21st Century Skills of Global Citizenship 

● global citizenship education  

● The Philosophical and Historical foundations of global 

citizenship education  

4 

 

● Importance of global citizenship education 

● Aim of global citizenship education. 

● The Core Ideas of global citizenship education. 

● The relationship between Digital Citizenship  and Global 

Education. 

5 

 

● Two Modules review 

● Main topics Discussion  

● Quiz 

https://study.com/academy/lesson/elements-of-globally-competent-education.html
https://study.com/academy/lesson/global-education-teaching-tools-strategies.html
https://study.com/academy/lesson/global-education-teaching-tools-strategies.html
https://study.com/academy/lesson/global-education-experiences-for-students-educators.html


● Assignments(work papers, essays writing, Reflective journals)  

● Teaching, and learning assessment 

6 

 

● human right definition.  

● The Philosophical and Historical foundations of human rights. 

● Human Rights Classifications. 

● Context and definition of human rights education. 

● Aims of human rights education. 

● Importance of human rights education. 

● Dimensions of human rights education. 

7 

 

● Characteristics of human rights education. 

● Approaches of  human rights education. 

● Models of human rights education. 

● Some local, regional, and international efforts of human rights 

education. 

● The relationship between human rights education and 

Citizenship ,multicultural, and peace education. 

● Principles for human rights education activities. 

8 

 

● Culture of Peace Concept. 

● Concept of Peace Education. 

● The Philosophical and Historical foundations  of  Peace 

Education.  

● Conceptual Foundations of Education for Peace. 

● The Guiding Principles of Peace Education. 

● Transformative Model of Peace Education. 

9 

 

● Scope of Peace Education. 

● pedagogical principles of peace education.  

● Creating peaceable classroom. 

● The attributes of an effective peace educator. 

● Teaching- Learning Approaches and strategies in peace 

education. 

● Education for tolerance and Peaceful coexistence 

● The Importance of Teaching Tolerance. 

10 

 

● Two Modules review 

● Main topics Discussion  

● Quiz 



● Assignments(work papers, essays writing, Reflective journals)  

● Teaching, and learning assessment 

11 

 

● Sustainable Development Nature.  

● Sustainable Development's Roots and History. 

● Sustainable Development's Fundamentals and Standards. 

● Sustainable Development Goals(SDG). 

● Sustainable Development Characteristics. 

● Importance of Sustainable Development. 

● Principles of Sustainable Development. 

12 

 

● Dimensions of Sustainable Development. 

● Strategies of Sustainable Development. 

● Sustainable Development Education. 

● Challenges that face the Sustainable Development. 

● Learning  pillars in 21st  century. 

● The 21st Century Skills. 

● Components of  Supportive Learning Environment for 

Developing 21st Century Skills. 

13 

 

● Important of cultural Diversity.  

● Characteristics of multicultural Society. 

● Principles and Goals of Multicultural Education. 

● Multicultural education aims. 

14 

 

● Multicultural Education Philosophy. 

● Challenges of Multicultural Education. 

● Learning Through inter-cross Cultural Dialogue. 

● Characteristics of Multicultural Educator. 

● educational practices in multicultural Learning Environment 

15 

 

● Two Modules review 

● Main topics Discussion  

● Quiz 

● Assignments(work papers, essays writing, Reflective journals)  

● Teaching, and learning assessment 

16 

 

● All modules review 

● Course Discussion 



● All course Quiz 

● Assignments(work papers, essays writing, Reflective journals)  

● Teaching, and learning assessment 

 

 

 

 

 
 

 

Course 

Title 
Modules 

Module 

(1) 
Global Education: Definition, Purpose & History 

Key 

Concepts 

Education, Globalization, Global Education. 

Overview 

The overriding aim of this module is to increase pre service teachers 

knowledge and awareness of issues and institutions in global 

education policy. . In addition to, increase their awareness of 

educational practices that support global learning.   

Aim 

The aim of the module is to 

● Acquire knowledge that related to concept, history of Global 

Education. 

● Help pre service teacher to understand the nature of Global 

Education. 

● Promote the awareness of pre service teacher by the important 

of Global Education .  

Learning 

Outcomes 

At the end of this module learners will be able to: 

● Identify the concepts of  Education, Globalization, and Global 

Education. 

● Identify Roots and History  of Global Education.  

● Identify Global Education's Importance, Aims, and Principles 

https://study.com/academy/lesson/global-education-definition-purpose-history.html


● Understand the fundamentals of globalization and global 

competence. 

● Recognize the foundations, domains and outcomes of global 

competence. 

● Outline each dimension of global cultural flow. 

● Explain the function of global education. 

● Identify Strands of Global Education 

● Recognize the fundamentals of  Building global learning 

communities  

Units 

U1.1:Global Education's Definition, Roots and History. 

U1.2:Philosophy for Global Education. 

U1.3:Global Education's Importance. 

U1.4: Global Education's Aim. 

U1.5: Global Education's Principles. 

U1.6: A Global Education Framework. 

U1.7: Strands of Global Education. 

U1.8: Building global learning communities. 

U1.9: Global School Characteristics.  

U1.10: Elements of Globally Competent Education. 

U1.11: Global Education: Teaching Tools & Strategies. 

U1.12: Global Education Experiences for Students & Educators. 

Readings  ( العطاس  حسن  بن  التعليم  2016طالب  في  دراسات  مجلة  إسلامي.  منظور  من  الدولية  التربية  (.مبادئ 

 .297-213(، ص ص 33الجامعي،العدد)

Cabezudo, A., Christidis, C., Carvalho da Silva, M., Demetriadou-Saltet, V., 

Halbartschlager, F., Mihai, G. (2019). Global Education Guidelines: Concepts and 

Methodologies on Global Education for Educators and Policy Makers. the North-

South Centre of the Council of Europe. 

 Mathur, S.R. and S. DiGangi (2016). Professional Learning Communities: A 

Vehicle for Global Learning. The Delhi University Journal of the Humanities and 

the Social Sciences, 3:, 27-42. 

Commonwealth of Australia :Education Services Australia (2011)Global 

perspectives :A framework for global education in Australian schools. 

Commonwealth of Australia :Education Services Australia. 

UESCO(2016). Schools in Action Global Citizens for Sustainable Development: 
A guide for Students. Paris:UNESCO. 

UESCO(2016). Schools in Action Global Citizens for Sustainable Development: 
A guide for Teachers. Paris:UNESCO. 

Devlin-Foltz, B. (2008).Teacher Preparation for the Global Age:The Imperative 

for Change. LONGVIEW FOUNDATION for Education in World Affairs and 

International Understanding, Inc.https://www.acenet.edu/Documents/Teacher-

Prep-for-Global-Age.pdf 

Reynolds, R. &et al.(eds.)(2015).Contesting and Constructing International 

Perspectives in Global Education. The Netherlands: Sense Publishers. 

https://study.com/academy/lesson/elements-of-globally-competent-education.html
https://study.com/academy/lesson/global-education-teaching-tools-strategies.html
https://study.com/academy/lesson/global-education-teaching-tools-strategies.html
https://study.com/academy/lesson/global-education-teaching-tools-strategies.html
https://study.com/academy/lesson/global-education-teaching-tools-strategies.html
https://study.com/academy/lesson/global-education-experiences-for-students-educators.html
https://www.acenet.edu/Documents/Teacher-Prep-for-Global-Age.pdf
https://www.acenet.edu/Documents/Teacher-Prep-for-Global-Age.pdf


Altun, M. (September 2017). What Global Education Should Focus on. 

International Journal of Social Sciences & Educational Studies.4(1), 82-86.  
file:///C:/Users/Lenovo/Downloads/What_Global_Education_Should_Focus_on.p

df 

Balistreri, S., Di Giacomo F.T., Noisette I., & Ptak, T.(2012). Global Education: 

Connections, Concepts, and Careers. The College Board. College Board, Advanced 

Placement Program. 

Bourn, D. (2016). Global learning and the school curriculum. Management in 

Education,30(3),121–125. 

Antinluoma, M., Ilomäk, L., Lahti-Nuuttila, P. & Toom, A.(2018). Schools as 

Professional Learning Communities. Journal of Education and Learning;7(5),76-

90. 

Schwille, J., Dembéléin, M. &Schubert, J., (2007). Global perspectives on teacher 

learning:  improving policy and practice. Paris: UNESCO- International Institute 

for Educational Planning. 

https://unesdoc.unesco.org/ark:/48223/pf0000150261/PDF/150261eng.pdf.multi 

Poole,C.,& Russell, W.(2015). Educating for Global Perspectives: A Study of 

Teacher Preparation Programs. Journal of Education,195 (3),41-52.   
Kopish, M., Shahri, B.,& Amira, M.(2019).Developing Globally Competent 

Teacher Candidates Through Cross-Cultural Experiential Learning. Journal of 

International Social Studies, 9(2), 3-34. 

Cochrane T., Buchem I., Camacho, M., Cronin C., Gordon, A. & Keegan, 

H.(2013)Building global learning communities, Research in Learning Technology, 

21, 1-13. 

Activity 

 (1نشاط)
 : تنمية الوعي بأهمية التعليم العالمي لدى معلم الطلاب اللاجئين. الهدف

 استراتيجية التدريس التبادلي. الاستراتيجية:
 شبكة المعلومات الدولية)الانترنت(.  الوسيلة:

حيث يركز النشاط الرئيس لهذه الوحدة بشكل أساسي على إشراك الطلاب وتعاونهم في  
 استخدام شبكة المعلومات الدولية للبحث عن:

 طبيعة وتاريخ التعليم العالمي. ●

 جئين. أهمية التعليم العالمي للا ●

 :خطوات النشاط
 باستخدام استراتيجية التدريس التبادلي 

إلى مجموعتين   • الطلاب  المجموعة الأولي تتناول طبيعة وتاريخ    -غير متجانستين-قسم 
 .أهمية التعليم العالمي للاجئينالتعليم العالمي، والمجموعة الثانية تتناول 

اطلب من كل مجموعة الاستعانة بشبكة المعلومات الدولية للبحث عن الموضوع الخاص   •
 نقاط محددة في بطاقات خاصة بكل مجموعة. بهم، وتسجيل ما توصلوا إليه في 

 اطلب من مقرر كل مجموعة قراءة الأفكار التي توصلوا إليها وناقشها معهم.  •

about:blank
about:blank
https://unesdoc.unesco.org/ark:/48223/pf0000150261/PDF/150261eng.pdf.multi


 :التقييم
 • اطلب من كل مجموعة تقييم المجموعة الأخرى.

 • قدّم التغذية الراجعة والتعزيز المناسب لكل مجموعة من المجموعتين.
 بعد استبعاد الأفكار غير المنطقية.• لخص ما تم التوصل إليه 

Module 

(2) 
Global Citizenship education 

Key 

Concepts 
Citizenship, Global Citizenship, Digital Citizenship   

Overview 

This Module explain the knowledge of Global Citizenship and 

educational practices that develop and promote values of Global 

Citizenship .  

Aim 

The aim of the module is to: 

● Acquire knowledge that related to concept, history of Global 

citizenship. 

● Reflect on your own personal beliefs and experiences relative 

to global issues and problems. 

● Help pre service teacher to understand the nature of teaching 

and learning  from different educational overview.  

●  develop pre service teacher's awareness  and understanding  of 

the nature of teaching strategies and learning that can 

advocate values of Global Citizenship for students. 

Learning 

Outcomes 

At the end of this module learners will be able to: 

● Identify the concepts of citizenship, and global citizenship. 

● Explain diverse understandings of the concept of Global 

Citizenship 

● Examine the different goals within GCE. 

● Compare the GCE practices in some countries 

● Analyse current global issues within the framework of the major 

GCE goals 

● Explore the potential of DS as a method to cope with GCE 

● Apply the Story Circle Methodology in formal and non-formal 

education 

● Use specific digital tools to introduce the GCE topics 

● Empower the development of 21st skills among the students 



● Create a storyboard of your story on a GCE topic 

● Create relevant materials for your digital story (images, voice, 

music, sounds, texts, titles) 

● Collect relevant materials for your digital story (images, voice, 

music, sounds, texts, titles) on different media 

● discuss the importance and relevance of global citizenship 

education 

● describe the knowledge, values, and skills needed for global 

citizenship. 

● Understand how to practically implement global citizenship 

education in the classroom. 

Units 

U2.1:Global Citizenship Definition. 

U2.2:Importance of global citizenship. 

U2.3:Characteristics of  a Global Citizen. 

U2.4:The 21st Century Skills of Global Citizenship. 

U2.5:global citizenship education. 

U2.6:The Philosophical and Historical foundations of global 

citizenship education.  

U2.7:Importance of global citizenship education. 

U2.8:Aim of global citizenship education. 

U2.9:The Core Ideas of global citizenship education. 

U2.10:The relationship between Digital Citizenship  and Global 

Education. 

Readings 

بيروت:  -. لبنانالتربيـة على المواطنـة العالميـة مواضيـع وأهـداف تعلميـة(.2015اليونسكو)

 اليونسكو. 

كريستسديسو، ميغيل كرفاليو دا سيلفاو، فالنتينا ديـمتريادو سلتا،  أليسيا كابيزودو ، كريستوس  

( بوال  ميهاي  وجورجيتا  هالبرتشالجر،  أجل (.2008فرانز  من  للتربية  التطبيقي  الدليل 

المربين   العالمية لاستعمال  المواطنة  أجل  من  التربية  ومنهجيات  مفاهيم  العالـمية  الـمواطنة 

السياسيين لشبونة:  والمسؤولين  الشمال.  الرابط  -مركز  عل  متاح  أوروبا.  لمجلس  الجنوب 

 https://rm.coe.int/168070eb83التالي: 

مصطفى) بني  محمود  وفضية  العدوان،  سليمان  تنمية  2006أزيد  في  تدريبيّ  برنامج  (.أثر 

دراسات العلوم التربوية،عمادة البحث  طنة العالميةّ لدى معلمي التاريخ في الأردن.مبادئ الموا

 . 138-127ص ص  (، 1(، عدد)42العلمي، الجامعة الأردنية  مجلد)

مجلة  (.نحو فلسفة تربوية ديمقراطية تعزيز بناء المواطن العالمي.  2019أماني غازي جرار )

  .670 -645 (،129الآداب، العدد )

( المسلماني  إبراهيم  طلاب 2019لمياء  لدى  العالمية  المواطنة  أجل  من  التربية  تعزيز   .)

مقترح(.   )تصور  مصر  في  الثانوية  سوهاج  المرحلة  جامعة  التربية  التربوية،كلية  المجلة 

 .812-736 (،59العدد)
UNESCO (2016).The ABCs global citizenship education. paris: UNESCO 

Publications.  

https://rm.coe.int/168070eb83


Center for Universal Education (2017).Measuring Global Citizenship Education :A 

Collection of Practices and Tools. Washington, D.C.: The Brookings Institution. 

Kopish, M. (2017).Global Citizenship Education and the Development of Globally 

Competent Teacher Candidates. Journal of International Social Studies, 7(2), 20-

59.  

Oxfam(2015).Global citizenship in the Classroom A guide for teachers. Oxford: 

Oxfam Education and Youth. 

the Austrian Commission for UNESCO(2015).Global Citizenship Education: 

Citizenship Education for Globalizing Societies. Vienna. 

Katzarska-Miller,  I.& Reysen, S.,( 2018). Inclusive Global Citizenship Education: 

Measuring Types of Global Citizens.  Journal of Global Citizenship and Equity 

Education,6 (1), 1-23. 

Buchanan, J., Burridge, N., & Chodkiewicz, A. (2018). Maintaining Global 

Citizenship Education in Schools: A Challenge for Australian Educators and 

Schools. Australian Journal of Teacher Education, 43(4), 51-76. 

UNESCO (2014). Global Citizenship Education: Preparing  learners  for  the  

challenges  of  the  21st  century. http://base.alliance-

respons.net/docs/unesco_global_citizenship_education_preparing_learne

rs_for_the_21st_century.pdf 

Oxfam(2015). Education for Global Citizenship: A guide for schools. Oxford: 

Oxfam Education and Youth. 

file:///C:/Users/Lenovo/Downloads/Global_Citizenship_Schools_WEB.pdf 

Guo, L.(2014). Preparing Teachers to Educate for 21st Century Global 

Citizenship: Envisioning and Enacting. Journal of Global Citizenship 

& Equity Education,4 (1),1-23. 
https://journals.sfu.ca/jgcee/index.php/jgcee/article/viewFile/121/154 

Activity 

 (1نشاط)
 : تنمية بعض قيم المواطنة العالمية لدى معلم الطلاب اللاجئين. الهدف

 المهام المتقطعة.التعلم التعاوني باستخدام  الاستراتيجية:
 شبكة المعلومات الدولية)الانترنت(.  :الوسيلة

 يقوم النشاط على تعاون الطلاب في استخدام شبكة المعلومات الدولية للبحث عن:
 طبيعة التدريس والتعلم في ضوء مفهوم وتاريخ المواطنة العالمية. ●

 أهم القضايا والمشكلات العالمية المرتبطة بالطلاب اللاجئين. ●

 تساعد في تنمية قيم المواطنة العالمية للطلاب اللاجئين.استراتيجيات التدريس التي  ●

 :خطوات النشاط
 باستخدام استراتيجية المهام المتقطعة.

http://base.alliance-respons.net/docs/unesco_global_citizenship_education_preparing_learners_for_the_21st_century.pdf
http://base.alliance-respons.net/docs/unesco_global_citizenship_education_preparing_learners_for_the_21st_century.pdf
http://base.alliance-respons.net/docs/unesco_global_citizenship_education_preparing_learners_for_the_21st_century.pdf
about:blank
https://journals.sfu.ca/jgcee/index.php/jgcee/article/viewFile/121/154


طلاب في المجموعة   6- 4تتكون من    -غير متجانسة-قسم الطلاب إلى مجموعات تعاونية   •
 الواحدة.

، واعتبار كل  • قسم المشكلات التي يتعرض لها الطلاب اللاجئين على أعضاء كل مجموعة
 عضو خبير في المشكلة الخاصة به.

• يلتقي خبراء المجموعات المختلفة الذين لهم نفس المشكلة لدراسة ومناقشة المشكلة )لقاء  
 الخبراء(، وكيفية دمجها في خططهم للدروس اليومية. 

مشكلة  • يعود الخبراء إلى مجموعاتهم الأصلية ويقوم كل خبير بتدريس المعلومات المتعلقة بال
 الخاصة به لبقية أعضاء مجموعته.

  :التقييم
 • تعقد اختبارات فردية تغطي كل أجزاء المادة العلمية وعلى جميع الطلاب الإجابة عنها. 

 • يتم حساب درجات كل مجموعة في الاختبارات، ويعلن المعلم عن المجموعة الفائزة.
الأفكار غير   استبعاد  بعد  إليه  التوصل  تم  ما  المنطقية، وذلك من خلال تخطيط • لخص 

خِلَالِهَا   مِنْ  الَّتِي  دَةِ  الْمُحَدَّ جْرَاءَاتِ  وَالْإِ الْأَفْكَارِ  بَعْضَ  اليومية متضمنًا  الدروس  نموذج لأحد 
سْهَامُ فِي حَلِّ بعض هَذِهِ الْمُشْكِلَات.   يُمْكِنُ الْإِ

Module 

(3) 
Human rights education 

Key 

Concepts 
Human ights , Human Rights Education 

Overview 

This Module introduces students to the field of human rights, and the 

role of education in the human rights framework. In addition to, study 

human rights education as a field of scholarship and educational 

practice. This Module also explores the notion of human rights and the 

educational practices of human rights, including legal instruments, the 

educational work of human rights organizations and activists and the 

ways of advocating for human rights. We will begin with an overview 

of the methodologies of human right education, while covering a wide 

range of civil and political rights, economic and social rights and their 

expression in educational (formal and informal) curriculums. 

Aim 

The aim of the module is to: 

● Provide a general understanding of human rights and human 

rights education's framework. 

● Acquire knowledge that related to concept, The Philosophical 

and Historical foundations of human rights. 

● Promote pre service teacher awareness of  Human rights. 



● Deep pre service teacher conciseness by the important human 

rights education. 

● Encourage students to take part  in promoting and defending 

human rights.  

● Examine the relationship between human rights education and 

peace education. 

● Explore multiculturalism, Critical Pedagogy and diversity in 

relation to Human Right Education. 

● Enable students to produce their own human rights educational 

materials based on their own context.      

Learning 

Outcomes 

At the end of this module learners will be able to: 

● define Human Rights 

● explain the Philosophical and Historical foundations of human 

rights. 

● Differentiate between Human Rights types 

● define Human Rights Education (HRE( 

● Describe the key principles of human rights education 

● Identify the main Characteristics of human rights education 

● Analyse the key documents related to human right education 

● Explain the relationship between human rights education and 

peace education. 

● Explain the relationship between human rights education and 

multicultural education  

● Understand ways to integrate human rights education in the 

classroom. 

Units 

U3.1:human right definition.  

U3.2:The Philosophical and Historical foundations of human 

rights. 

U3.3:Human Rights Classifications. 

U3.4:Context and definition of human rights education. 

U3.5:Aims of human rights education 

U3.6:Importance of human rights education 

U3.7:Dimensions of human rights education 

U3.8:Characteristics of human rights education 

U3.9:Approaches of  human rights education 

U3.10:Models of human rights education 



U3.11:Some local, regional, and international efforts of human 

rights education 

U3.12:The relationship between human rights education and 

Citizenship ,multicultural, and peace education. 

U3.13:Principles for human rights education activities. 

 

Readings 

نازيل غانيا روي غومس إللي كين اناستازيا نيكيتينا جوستينا باتريسيا براندر لور دي ويته  

 (. اتجاهات دليل التربية على حقوق الإنسان مع الشباب، مجلس أوروبا. 2014پينكيفيسيوت)

https://rm.coe.int/1680488f2a 

مدخل إلى التربية عل حقوق الإنسان في التعليم الجامعي. (.2020لح محمد صبحي )ندا صا

 . 326-305ص ص  (،20المجلة العربية للنشر العلمي، العدد)

المتحدة الإنسان)  -الأمم  لحقوق  السامية  حقوق  2004المفوضية  مجال  في  التثقيف  (.مبادئ 

الأساسي التعليم  مرحلتي  لتلاميذ  عملية  أنشطة  المتحدة.   الإنسان:  الأمم  والثانوي.منشورات 

 نيويورك وجنيف.  

(. ألعاب من أجل حقوق الإنسان رزمة 2008المركز الدولي لتعليم حقوق الإنسان)  -اكويتاس  

 مونتريال. -التربية على حقوق الإنسان. كندا 

قافة (. تعليم حقوق الإنسان:وسيلة لبناء ث2007المركز الدولي لتعليم حقوق الإنسان)   -اكويتاس  

حقوق الإنسان في العراق، والشرق الأوسط، وشمال أفريقيا. ورشة العمل الإقليمية الأولى  

 مونتريال. - لتدريب المدربين.كندا 

(. ألعاب من أجل حقوق الإنسان ورشة 2013المركز الدولي لتعليم حقوق الإنسان)  -اكويتاس  

 مونتريال. - تدريب المدربين المتقدمة: دليل الورشة. كندا 

(. تقييم أنشطة التدريب في مجال حقوق  2011المركز الدولي لتعليم حقوق الإنسان)   -اكويتاس  

-(. كندا  18الإنسان :دليل للمعلمين في مجال حقوق الإنسان. سلسلة التدريب المهني رقم )

 ونتريال. م

 مجموعة صكوك دولية وإقليمية مرتبطة بتعليم حقوق الإنسان:

https://www.ohchr.org/EN/Issues/Education/Training/Compilation/Pa

ges/Listofcontents.aspx 

McLeod, J. (2014).A peaceful pedagogy: Teaching human rights across 

the curriculum. Procedia - Social and Behavioral Sciences, 152, 1225-

1232. 

 Assignment (3a) videos, images,  analysis 

https://rm.coe.int/1680488f2a
https://www.ohchr.org/EN/Issues/Education/Training/Compilation/Pages/Listofcontents.aspx
https://www.ohchr.org/EN/Issues/Education/Training/Compilation/Pages/Listofcontents.aspx


انتهاكات    التي توضح بعضا من  الفيديو  الصور ومقاطع  للبحث عن بعض  الطلاب  توجيه 

حقوق الإنسان التي يتعرض لها أبناء اللاجئين في الدول المضيفة ويقوم الطلاب بتحديد بعضا  

يقسم  حيث  المعروضة؛  والفيديوهات  الصور  من خلال  اللاجئين  من  المسلوبة  الحقوق  من 

عاونية غير متجانسة تتضمن أبناء اللاجئين وبعد انتهاء المجموعات الطلاب إلى مجموعات ت

من عرض تلك الفيديوهات وتحديد ما بها من مشاهد وارتباطها بحقوق الإنسان يقوم المعلم 

بسؤال المجموعات عن شعور كل فرد داخل المجموعة عن إحساسه لو كان في نفس الموقف  

 أو المشهد المعروض علية.

a) role playingAssignment (3 

محاكمة  الإنسان:  حقوق  محكمة  بعنوان:  مسرحية  المسرحي  العمل  باستخدام  الأدوار  لعب 

 التنمر ضد أحد اطفال اللاجئين داخل المدرسة

 : تنمية الوعي بحقوق الإنسان.الهدف
 : لعب الأدوار.الاستراتيجية

 أثاث وأدوات قاعة محكمة.  :الوسيلة
حيث يركز النشاط على تعاون الطلاب في لعب الأدوار لتجسيد ظاهرة التنمر التي يعاني  
منها الطلاب اللاجئين أثناء تعليمهم، بهدف تنمية قدرة المعلم على حل المشكلات والخلافات  
الثقافي   وتنوعهم  اللاجئين  الطلاب  خصائص  يراعي  الذي  بالشكل  الطلاب  بين  الشخصية 

 والاجتماعي.  
 :ت النشاطخطوا

 باستخدام استراتيجية لعب الأدوار يتم تمثيل محكمة حقوق الإنسان.
• قسم الأدوار على الطلاب وأعط كل منهم سيناريو للتعرف على كيفية أداء دوره، حيث تتكون 

 المحكمة من قاضي واثنين من المستشارين، وطالب متنمر يؤذي زميله اللاجىء.
 بتقديم شكوى إلى المدعي العام ضد الطالب المتنمر. • يقوم الطالب اللاجىء 

 • يقوم الطالب اللاجئ بتوكيل محام، ويقوم الطالب المتنمر بتوكيل محام آخر. 
• يقوم المدعي العام بعرض القضية أمام القاضي والمستشارين مع إيضاح أن الطالب المتنمر  

 عي ضد الطالب اللاجئ. قام بالإساءة اللفظية والجسدية إضافة إلى النبذ الاجتما
• يقوم المحامي الموكل عن الطالب المتنمر بالدفاع عنه بقوله أن موكله لم يقصد الإساءه  

 إلى زميله وإنما كان يقصد المداعبة. 
• يقوم المحامي الموكل عن الطالب اللاجئ بإثبات الجريمة على الطالب المتنمر من خلال  

 شهود الإثبات. 



د الإدلاء بشهادتهم فيقوم طالبين بتأكيد إساءات الطالب المتنمر • يطلب القاضي من الشهو 
تتضمن مشاهد فيديو    CDضد الطالب اللاجئ، ثم يقوم محامي الطالب اللاجئ بعرض  

 توثق مظاهر التنمر ضد الطالب اللاجئ. 
• يحجز القاضي القضية للحكم.... ثم يقوم القاضي بالنطق بالحكم وهو كالتالي: "............ 
بالنبذ من الجماعة واعتباره  المتنمر  قررت المحكمة بإجماع الآراء بالحكم على الطالب 

 عضوًا غير مرغوب فيه".
• يحاول الطالب المتنمر الانتماء إلى جماعة أخرى بعد ما وجد نفسه وحيدًا إلا أن الجماعة  

ا بالظلم والندم  التي حاول الانتماء إليها قامت بنبذه وأساءت معاملته، ما ولد لديه شعورً 
 على ما فعله مع زميله اللاجئ.

  :التقييم
 •  يتم تقييم الأدوار من خلال الأقران، ثم تقدم التغذية الراجعة من خلال المعلم. 
 •  تتم  عملية التصحيح ومعالجة القصور، ثم إعادة لعب الأدوار بعد التعديل.

 جعة من خلال المعلم.•  يتم تقييم الأدوار مرة أخرى، ثم تقدم التغذية الرا
• لخص ما تم التوصل إليه بعد استبعاد الأداءات غير المناسبة، وذلك من خلال تخطيط  
دَةِ الَّتِي مِنْ   جْرَاءَاتِ الْمُحَدَّ نموذج لأحد الدروس اليومية متضمنًا سيناريو بَعْضَ الْأَفْكَارِ وَالْإِ

سْهَامُ فِي حَلِّ بعض هَذِ   هِ الْمُشْكِلَات.خِلَالِهَا يُمْكِنُ الْإِ
Assignment (3b) Reading Declarations 

  :من خلال تحليل كل من وثيقتي 

 الإعلان العالمي لحقوق الإنسان في الإسلام.  -

 الإعلان العالمي لحقوق الطفل في الإسلام.  -

 م. 1951اتفاقية أوضاع اللاجئين عام  -

 حدد أهم المواد التي تشير إلى احترام الإسلام للاخّر ونبذ العنصرية والتمييز.  

 وضح بعض الممارسات التي تعبر عن احترام الآخر  ذو الخلفية الثقافية المختلفة. 

Module  

(4) 
Education for Peace 

Key 

Concepts 

Peace ,Tolerance, intolerance, Peaceful 

coexistence, Racism 

Discrimination.  

Overview 

This module highlight on the important of promoting peace and 

tolerance cultures between students . in addition to content and 

processes will explore a range of conceptual, analytical, and praxis-

oriented perspectives and encourage students to reflect on the 

possibilities and challenges of educating for peace in a world of 

complex and escalating conflicts and violence. It provides an 



overview of the history, central concepts, scholarship, and practices 

within the field, with a particular focus on case-studies of peace 

education in practice worldwide. Additional focal points include the 

role of culture, ethnicity, gender, intergenerational 

relations and religious affiliation on peace education dynamics and 

non-violent conflict resolution processes. 

Aim 

The aim of the module is to help per service teacher to: 

● develop positive attitudes toward different racial, ethnic, and 

cultural groups. 

● Acquire knowledge that related to the meaning of peace 

education 

● Acquire knowledge that related to The Philosophical and 

Historical foundations of peace education. 

● acquire a holistic and critical understanding of the theory and 

practice of peace education. 

● search for and identify the best ways to teach peace. 

● become critical learners and reflective peace practitioners. 

● enhance their intellectual flexibility, creativity & problem-

solving capacities. 

Learning 

Outcomes 

At the end of this module learners will be able to: 

● Identify key concepts such as, Peace ,Tolerance, intolerance, 

Peaceful coexistence, Racism, and Discrimination. 

● Understand the roots of peace education and its modern 

development 

● Identify key thinkers and theorists in peace education 

● Discuss key trends in peace education 

● Understand different definitions of peace education Understand 

the breadth and scope of peace education. 

● Understand the wide range of fields that peace education 

encompasses 

● Understand the knowledge, values and skills that each field seeks 

to promote 

● Understand concrete classroom applications for each field 

● define a culture of war and a culture of peace 

● Understand different conceptual frameworks of a culture of 

peace 



● discuss peace at different levels in society, from the personal to 

the global 

● Understand the wide range of fields that peace education 

encompasses  

● Understand the knowledge, values and skills that each field seeks 

to promote.  

● Understand concrete classroom applications for each field 

● Discuss the key pedagogical principles of peace education 

 

Units 

U4.1:Culture of Peace Concept. 

U4.2:Concept of Peace Education. 

U4.3:The Philosophical and Historical foundations of Peace 

Education.  

U4.4:Conceptual Foundations of Education for Peace 

U4.5:The Guiding Principles of Peace Education 

U4.6:Transformative Model of Peace Education. 

U4.7:Scope of Peace Education 

U4.8:pedagogical principles of peace education  

U4.9:Creating peaceable classroom. 

U4.10:The attributes of an effective peace educator 

U4.11:Teaching- Learning Approaches  and strategies in peace 

education. 

U4.12:Education for tolerance and Peaceful coexistence 

U4.13:The Importance of Teaching Tolerance. 

. 

Readings 

 (. دليل المعلم حول منع التطرف والعنف. فرنسا:مطبوعات اليونسكو. 2016اليونسكو)

 المرحلة  طلاب  لدى  السلام   أجل  من   التربية  تعزيز (2016).المنعم  عبد  محمد   فاتن،  عزازي

، (45اج:، عدد)المجلة التربوية لكلية التربية بسوه .مقترح  تصور:    مصر  في  العامة  الثانوية

 . 435-349ص 

(.برامج التربية من أجل السلام بالتعليم قبل الجامعي في بعض الول  2014أمل أحمد حسن)

مجلد) النفس،  وعلم  التربية  في  عربية  دراسات  مصر.  في  منها  الاستفادة  (،  56وإمكانية 

 . 224-161(، 3عدد)

ة السلام ومواجهة الإرهاب. (. المناهج الدراسية وأثرها في نشر ثقاف 2017ناهد الخراشي )
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 . 28-1، ص ص 2017مارس  13-11المنعقد في الفترة من 
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Activity 

 ( حل مشكلات1نشاط)
 : تنمية مهارة حل المشكلات والنزاعات.الهدف

 حل المشكلات والتعلم التعاوني. الاستراتيجية: 
 كروت، وأوراق عمل.الوسيلة: 

حيث يقوم النشاط على إشراك الطلاب وتعاونهم في استخدام طريقة حل المشكلات للبحث  
 الطلاب اللاجئين أثناء عملية التقويم، بهدفعن حلول لبعض المشكلات التي يعاني منها  

 تنمية قدرة المعلم على تقويم الطلاب بالشكل الذي يراعي تلك المشكلات، ومحاولة حلها.
 :خطوات النشاط

 باستخدام طريقة حل المشكلات والتعلم التعاوني.
عة طلاب في المجمو   6- 4تتكون من    -غير متجانسة-قسم الطلاب إلى مجموعات تعاونية   •

 الواحدة.

https://unesdoc.unesco.org/ark:/48223/pf0000150262
https://democracyeducationjournal.org/home/vol23/iss1/16
https://ifm-sei.org/files/up/ifm-sei-peace-education-handbook_v11_web.pdf
https://ifm-sei.org/files/up/ifm-sei-peace-education-handbook_v11_web.pdf


• قسم المشكلات التي يتعرض لها الطلاب اللاجئين على أعضاء كل مجموعة، واعتبار كل  
 عضو خبير في المشكلة الخاصة به، ومن أمثلة هذه المشكلات ما يلي:

 وجدت خلافًا قد نشب بين الطلاب بسبب رغبة كل منهم الجلوس على مقعد معيىن. -
 سرقة أدواته. اشتكى أحد الطلاب اللاجئين من  -
 وجدت طالبًا من الطلاب اللاجئين لا يهتم بحضور الحصة. -
 وجدت طالبًا من الطلاب اللاجئين لا يهتم بحل الواجبات أو تنفيذ المهام والتكليفات. -
 قدم لك أحد الطلاب اللاجئين التكليف مجابًا بطريقة غير صحيحة وغير مرتبة. -
 يعمل إلا عندما تشجعه وتقدم له التعزيز. شعرت بأن أحد الطلاب اللاجئين لا  -

 • أكتب خطوات حل المشكلة بحيث تتاح لجميع الطلاب أو المجموعات وهي كالتالي: 
 الشعور بالمشكلة: ويعني إحساس الفرد بالمشكلة عندما يصطدم بها. -1
قرارًا  تحديد المشكلة: ويتم من خلال التعرف على جميع جوانب المشكلة التي سيتخذ    -2

  -وتصنيف المعلومات -فيها، ولهذه الخطوة ثلاث مراحل، هي)جمع البيانات والمعلومات
  والتشخيص(.

فرض الفروض: ويعني وضع أكثر من حل لم تثبت صحته بعد)توليد الأفكار؛ لحل    -3
 المشكلة(. 

الحل    -4 لاختيار  والتطبيق؛  للتجربة  الحلول  إخضاع  أي  الفروض:  صحة  من  التحقق 
 ب.المناس

 اختيار الحل الأنسب، والذي يطرح أكثر الإيجابيات ويقلِّل من السلبيات. -5
 تطبيق الاستنتاجات في مواقف جديدة. -6

• يلتقي خبراء المجموعات المختلفة الذين لهم نفس المشكلة لدراسة ومناقشة المشكلة )لقاء  
 الخبراء(، وكيفية دمجها في خططهم للدروس اليومية. 

ء إلى مجموعاتهم الأصلية ويقوم كل خبير بتدريس المعلومات المتعلقة بالمشكلة  • يعود الخبرا
 الخاصة به لبقية أعضاء مجموعته.

  :التقييم
 • تعقد اختبارات فردية تغطي كل أجزاء المادة العلمية وعلى جميع الطلاب الإجابة عنها. 

 مجموعة الفائزة.• يتم حساب درجات كل مجموعة في الاختبارات، ويعلن المعلم عن ال 
• لخص ما تم التوصل إليه بعد استبعاد الأفكار غير المنطقية، وذلك من خلال تقديم  

دَةِ الَّتِي مِنْ   جْرَاءَاتِ الْمُحَدَّ نموذج لتقويم أحد الدروس اليومية متضمنًا بَعْضَ الْأَفْكَارِ وَالْإِ
سْهَامُ فِي حَلِّ بعض هَذِهِ الْ   مُشْكِلَات.خِلَالِهَا يُمْكِنُ الْإِ



Module 

(5) 

Sustainable Development Education (ESD ),  

and The 21st Century Skills 
Key 

Concepts 

Development, Sustainable Development, Sustainable Development 

education. 

Overview 

This module emphasize on Education for Sustainable Development, 

ESD, and the UN Sustainable Development Goals, SDG. The module 

literature and learning activities are aiming for developing students’ 

ability to learn and teach for sustainability. This module  also 

introduces sustainable development from economic, social an 

environmental perspectives. 

Aim 

The aim of the module is to: 

● Develop teacher students’ competence and knowledge in 

environmental and sustainability education  

● Discuss how educators can prepare themselves for the future in 

a changing world. 

● Develop teacher students’ awareness and knowledge of the 

global and local challenges regarding the UN Sustainable 

Development Goals as well as their teaching skills in relation to 

students´ learning process. 

● Help pre service teacher to formulate his own educational greed 

that promote the achievement of sustainable Development Goals 

and Learning  pillars and develop human capacities and skills in 

21s century. 

Learning 

Outcomes 

At the end of this module learners will be able to: 

● Identify the concepts of Development, Sustainable Development. 

● Understand the challenges of sustainable development 

● Identify key elements in ESD. 

● critically discuss didactic opportunities and challenges in 

relation to Education for 

● Sustainable Development, 

● compare and discuss practices in Education for Sustainable 

Development in different contexts 

● Identify and conceptualise teaching approaches to ESD teaching 

and learning. 

● Understand the principles and objectives of education for 

sustainable development 



● discuss and problematize key concepts and perspectives within 

Education for Sustainable Development, 

● account for historical change in discourses and policies 

regarding Education for Sustainable Development, 

● critically discuss didactic opportunities and challenges in 

relation to Education for Sustainable Development, 

● set objectives and design educational programmes for 

sustainable development 

● Explore how to teach ESD through the curriculum. 

● Examine examples of successful ESD practice from around the 

world.  

● compare and discuss practices in Education for Sustainable 

Development in different contexts. 

● cultivate values, critical thinking and cooperation, through 

training programmes 

● use different learning techniques. 

● Understand the principles of the sustainable school 

● implement the principles of the sustainable school 

Units 

U5.1:Sustainable Development Nature  

U5.2:Sustainable Development's Roots and History 

U5.3:Sustainable Development's Fundamentals and Standards  

U5.4:Sustainable Development Goals(SDG) 

U5.5:Sustainable Development Characteristics 

U5.6:Importance of Sustainable Development 

U5.7:Principles of Sustainable Development 

U5.8:Dimensions of Sustainable Development 

U5.9:Strategies of Sustainable Development 

U5.10:Sustainable Development Education 

U5.11:Challenges that face the Sustainable Development. 

U5.12:Learning  pillars in 21st  century. 

U5.13:The 21st Century Skills 

U5.14:Components of  Supportive Learning Environment for 

Developing 21st Century Skills.  

Readings 

التعلم(.  2017اليونسكو) أهداف  المستدامة:  التنمية  أهداف  تحقيق  أجل  من  . التعليم 

 باريس:اليونسكو. 

 . باريس:اليونسكو. التربية من أجل التنمية المستدامة كتاب مرجعي(. 2013اليونسكو)
http://watfa.net/wp-content/plugins/pdf-viewer-for-wordpress/web/viewer.php?file=http://watfa.net/wp-

content/uploads/2018/01/%D8%A7%D9%84%D8%AA%D8%B1%D8%A8%D9%8A%D9%80%D8%A9-%D9%85%D9%86-

%D8%A3%D8%AC%D9%80%D9%84-%D8%A7%D9%84%D8%AA%D9%86%D9%85%D9%8A%D9%80%D8%A9-

%D8%A7%D9%84%D9%85%D8%B3%D8%AA%D9%80%D8%AF%D8%A7%D9%85%D9%80%D8%A9-

http://watfa.net/wp-content/plugins/pdf-viewer-for-wordpress/web/viewer.php?file=http://watfa.net/wp-content/uploads/2018/01/%D8%A7%D9%84%D8%AA%D8%B1%D8%A8%D9%8A%D9%80%D8%A9-%D9%85%D9%86-%D8%A3%D8%AC%D9%80%D9%84-%D8%A7%D9%84%D8%AA%D9%86%D9%85%D9%8A%D9%80%D8%A9-%D8%A7%D9%84%D9%85%D8%B3%D8%AA%D9%80%D8%AF%D8%A7%D9%85%D9%80%D8%A9-%D9%83%D8%AA%D8%A7%D8%A8-%D9%85%D8%B1%D8%AC%D8%B9%D9%8A-%D9%8A%D9%88%D9%86%D9%8A%D8%B3%D9%83%D9%88-1.pdf
http://watfa.net/wp-content/plugins/pdf-viewer-for-wordpress/web/viewer.php?file=http://watfa.net/wp-content/uploads/2018/01/%D8%A7%D9%84%D8%AA%D8%B1%D8%A8%D9%8A%D9%80%D8%A9-%D9%85%D9%86-%D8%A3%D8%AC%D9%80%D9%84-%D8%A7%D9%84%D8%AA%D9%86%D9%85%D9%8A%D9%80%D8%A9-%D8%A7%D9%84%D9%85%D8%B3%D8%AA%D9%80%D8%AF%D8%A7%D9%85%D9%80%D8%A9-%D9%83%D8%AA%D8%A7%D8%A8-%D9%85%D8%B1%D8%AC%D8%B9%D9%8A-%D9%8A%D9%88%D9%86%D9%8A%D8%B3%D9%83%D9%88-1.pdf
http://watfa.net/wp-content/plugins/pdf-viewer-for-wordpress/web/viewer.php?file=http://watfa.net/wp-content/uploads/2018/01/%D8%A7%D9%84%D8%AA%D8%B1%D8%A8%D9%8A%D9%80%D8%A9-%D9%85%D9%86-%D8%A3%D8%AC%D9%80%D9%84-%D8%A7%D9%84%D8%AA%D9%86%D9%85%D9%8A%D9%80%D8%A9-%D8%A7%D9%84%D9%85%D8%B3%D8%AA%D9%80%D8%AF%D8%A7%D9%85%D9%80%D8%A9-%D9%83%D8%AA%D8%A7%D8%A8-%D9%85%D8%B1%D8%AC%D8%B9%D9%8A-%D9%8A%D9%88%D9%86%D9%8A%D8%B3%D9%83%D9%88-1.pdf
http://watfa.net/wp-content/plugins/pdf-viewer-for-wordpress/web/viewer.php?file=http://watfa.net/wp-content/uploads/2018/01/%D8%A7%D9%84%D8%AA%D8%B1%D8%A8%D9%8A%D9%80%D8%A9-%D9%85%D9%86-%D8%A3%D8%AC%D9%80%D9%84-%D8%A7%D9%84%D8%AA%D9%86%D9%85%D9%8A%D9%80%D8%A9-%D8%A7%D9%84%D9%85%D8%B3%D8%AA%D9%80%D8%AF%D8%A7%D9%85%D9%80%D8%A9-%D9%83%D8%AA%D8%A7%D8%A8-%D9%85%D8%B1%D8%AC%D8%B9%D9%8A-%D9%8A%D9%88%D9%86%D9%8A%D8%B3%D9%83%D9%88-1.pdf


%D9%83%D8%AA%D8%A7%D8%A8-%D9%85%D8%B1%D8%AC%D8%B9%D9%8A-

%D9%8A%D9%88%D9%86%D9%8A%D8%B3%D9%83%D9%88-1.pdf 

Oxfam(2019). The Sustainable Development Goals: A guide for teachers. Oxford: 

Oxfam Education and Youth. 

https://oxfamilibrary.openrepository.com/bitstream/handle/10546/620842/edu-

sustainable-development-guide-15072019-en.pdf?sequence=4 

Woo, Y., Mokhtar, M., Komoo, I., Azman, N.,(2012).Education for Sustainable 

Development: A Review of Characteristics of Sustainability Curriculum, OIDA 

International Journal of Sustainable Development, 3(8),33-44. 

https://papers.ssrn.com/sol3/papers.cfm?abstract_id=2031102  

Scheunpflug, A.& Asbrand, B.(2006). Global education and education for 

sustainability. Environmental Education Research,12(1), 33–46. 

https://www.researchgate.net/publication/248965438_Global_educati

on_and_education_for_sustainability 

Activity 

 (1نشاط)
 : تنمية الوعي البيئي المستدام، والمهارات الحياتية.الهدف

 باستخدام طريقة المشروعات، والتعلم التعاوني. الاستراتيجية: 
 حوض زرع، وأشجار صغيرة.الوسيلة: 

الطلاب في تنفيذ مشروع )ازرع شجرة( كطريقة لحل بعض المشكلات البيئية من حيث يتعاون  
ناحية، وحل لبعض المشكلات التي يعاني منها الطلاب اللاجئين أثناء عملية التعليم ومنها  
اللاجئين مع زملائهم   الطلاب  المعلم على دمج  قدرة  تنمية  والغربة، بهدف  بالعزلة  الشعور 

 تهم وميولهم واهتماماتهم.بالشكل الذي يراعي حاجا
  :خطوات النشاط

 باستخدام طريقة المشروعات، والتعلم التعاوني. 
• بالتنسيق مع إدارة المدرسة خصص قطعة من الأرض في الفناء أو في حديقة المدرسة 

 لتنفيذ مشروع )ازرع شجرة( داخل أحواض في فناء المدرسة.
طلاب في   6-4تتكون من  -نسةغير متجا-• قسّم الطلاب إلى مجموعات تعاونية 

 المجموعة الواحدة.
 • إعرض على الطلاب بعض الفقرات التي تحفزهم على تنفيذ المشروع ومنها:

"ولأن الجمال البيئي يبدو للعيان شمسًا منيرة حينما يتعانق مع الصحة السليمة؛ ليُخرِجا لوحة  
م بزراعة أشجار داخل أحواض  فنية تجذب إليها عيون المشاهدين؛ ومن ثم أفئدتهم؛ فسوف نقو 

في فناء المدرسة، وسنقوم بتصوير ذلك؛ اعتزازًا بما نقوم به، ولنكتب أسماءنا بحروف من نور 
في سجل محبي البيئة، الراغبين في البهاء والجمال، ولنقول بهذا الصنيع لكل زائر: حرصًا  

ا على صدق محبتنا  منا على أن ترى أعينكم كل جميل قمنا بزراعة هذه الأشجار شيةً من
 لوطننا، وعظيم فخرنا بالانتماء لهذه المؤسسة التعليمية.

http://watfa.net/wp-content/plugins/pdf-viewer-for-wordpress/web/viewer.php?file=http://watfa.net/wp-content/uploads/2018/01/%D8%A7%D9%84%D8%AA%D8%B1%D8%A8%D9%8A%D9%80%D8%A9-%D9%85%D9%86-%D8%A3%D8%AC%D9%80%D9%84-%D8%A7%D9%84%D8%AA%D9%86%D9%85%D9%8A%D9%80%D8%A9-%D8%A7%D9%84%D9%85%D8%B3%D8%AA%D9%80%D8%AF%D8%A7%D9%85%D9%80%D8%A9-%D9%83%D8%AA%D8%A7%D8%A8-%D9%85%D8%B1%D8%AC%D8%B9%D9%8A-%D9%8A%D9%88%D9%86%D9%8A%D8%B3%D9%83%D9%88-1.pdf
http://watfa.net/wp-content/plugins/pdf-viewer-for-wordpress/web/viewer.php?file=http://watfa.net/wp-content/uploads/2018/01/%D8%A7%D9%84%D8%AA%D8%B1%D8%A8%D9%8A%D9%80%D8%A9-%D9%85%D9%86-%D8%A3%D8%AC%D9%80%D9%84-%D8%A7%D9%84%D8%AA%D9%86%D9%85%D9%8A%D9%80%D8%A9-%D8%A7%D9%84%D9%85%D8%B3%D8%AA%D9%80%D8%AF%D8%A7%D9%85%D9%80%D8%A9-%D9%83%D8%AA%D8%A7%D8%A8-%D9%85%D8%B1%D8%AC%D8%B9%D9%8A-%D9%8A%D9%88%D9%86%D9%8A%D8%B3%D9%83%D9%88-1.pdf
https://oxfamilibrary.openrepository.com/bitstream/handle/10546/620842/edu-sustainable-development-guide-15072019-en.pdf?sequence=4
https://oxfamilibrary.openrepository.com/bitstream/handle/10546/620842/edu-sustainable-development-guide-15072019-en.pdf?sequence=4
https://papers.ssrn.com/sol3/papers.cfm?abstract_id=2031102
https://papers.ssrn.com/sol3/papers.cfm?abstract_id=2031102
https://papers.ssrn.com/sol3/papers.cfm?abstract_id=2031102
https://papers.ssrn.com/sol3/papers.cfm?abstract_id=2031102
https://www.researchgate.net/publication/248965438_Global_education_and_education_for_sustainability
https://www.researchgate.net/publication/248965438_Global_education_and_education_for_sustainability


  :التقييم
 •  تعرض صور المشروع على جميع المجموعات.

 • اطلب من كل مجموعة تقييم المجموعات الأخرى.
 • قدّم التغذية الراجعة والتعزيز المناسب لكل مجموعة. 

 فكار غير المنطقية.• لخص ما تم التوصل إليه بعد استبعاد الأ 
 • يتم حساب درجات كل مجموعة في الاختبارات، ويعلن المعلم عن المجموعة الفائزة.

Module 

(6) 
multicultural education 

Key 

Concepts 

cultural diversity, Mono-cultural , Poly-pluri or multi-culturel, 

multicultural education 

Overview 

This module emphasize on developing pre service teachers  respect of 

humanity and diversity. In addition to, create a sense of understanding 

and respect among people of all cultures and to improve social 

situations in the process. This module also  focus on examine the multi-

faceted ways in which multicultural education can be enacted in 

pedagogy, curriculum, and educational organizations.  

Aim 

The aim of the module is to: 

● Acquire knowledge that related to multicultural education. 

● Examines multicultural education through a focus on the 

historical, sociological, and philosophical foundations of 

education. 

● Develop the skills, knowledge, competence and attitudes of pre 

service teacher to function effectively in a diverse society. 

● Develop Deeper knowledge and understanding of what 

multicultural education 

●  Discuss how educators can prepare themselves for the future in 

a changing world. 

● Understand the nature of  students according to their different 

cultures. 

● Demonstrate understanding of  the social and cultural needs of 

refugees while teaching. 

● help per service teacher to develop positive attitudes toward 

different racial, ethnic, and cultural groups. 

● Help pre service teacher to understand the nature of teaching 

and learning from multicultural learning environment.   



Learning 

Outcomes 

At the end of this module learners will be able to: 

● define key terms relating to multicultural education such as, 

cultural diversity, Multiculturalism, Inter-cross cultural 

dialogue,. 

● Understand the key principles of multicultural education 

● Understand ways to integrate multicultural education into 

classroom practice by developing lesson plans for their 

multicultural classrooms. 

● Identify Characteristics of multicultural Society. 

● Recognise Multicultural education aims. 

● Use educational practices that meet the social and cultural need 

for students from different cultures. 

Units 

U6.1:Important of cultural Diversity  

U6.2:Characteristics of multicultural Society. 

U6.3:Principles and Goals of Multicultural Education. 

U6.4:Multicultural education aims 

U6.5:Multicultural Education Philosophy. 

U6.6:Challenges of Multicultural Education 

U6.7:Learning Through inter-cross Cultural Dialogue. 

U6.8:Characteristics of Multicultural Educator. 

U6.9:educational practices in multicultural Learning 

Environment 

Readings 

Scheunpflug, A.(2011). Global education and cross-cultural learning: A challenge 

for a research based approach to international teacher educationl. International 

Journal of Development Education and Global Learning, 3(3), 29-44. 

Gorski P.C. (2010).The Challenge of Defining "Multicultural 

Education”http://www.edchange.org/multicultural/initial.html 

( الثقافي(.  2001اليونسكو  التنوع  بشأن  العالمي  اليونسكو  الحادية إعلان  الدورة  لليونسكوـ  العام  المؤتمر   .

 والثلاثين. باريس:اليونسكو. 

https://www.un.org/ar/events/iyl/resources/127160m.pdf 

  .تقرير اليونسكو العالمي الاستثمار في التنوع الثقافي والحوار بين الثقافات(. 2009اليونسكو)

 https://www.un.org/ar/events/culturaldiversityday/assets/pdf/unescoreport.pdf   

Scheunpflug, A.(2011).Global education and cross-cultural learning: A challenge 

for a research based approach to international teacher education. 
International Journal of Development Education and Global 

Learning 3(3), 29-44. 

Alismail H.(2016).Multicultural Education: Teachers’ Perceptions and 

Preparation, Journal of Education and Practice,7(11),129-146. 

http://www.edchange.org/multicultural/initial.html
https://www.un.org/ar/events/iyl/resources/127160m.pdf
https://www.un.org/ar/events/culturaldiversityday/assets/pdf/unescoreport.pdf


Bai, H., Eppert, C., Scott, C., Tait, S. & Nguyen, T. (2015). Towards Intercultural 

Philosophy of Education. Stud Philos Educ, 34,635–649. DOI 

10.1007/s11217-014-9444-1 

https://link.springer.com/content/pdf/10.1007%2Fs11217-014-9444-1.pdf 

Park,  E. (2017).Teaching across cultures: Being mindful of cultural differences in 

the international classroom: 
https://www.teachaway.com/blog/teaching-across-cultures-being-mindful-

cultural-differences-international-classroom 

YAYLACI, Y. & ISLAM, A. (2013). Teaching Across Cultures:                                                 

Considerations for International Language Teachers in Kazakhstan. 

Procedia - Social and Behavioral Sciences,103, 900-911. 

https://reader.elsevier.com/reader/sd/pii/S1877042813038573?token=28F

C0ED18122A0BF69E03407B05EF2313C307739E133D1BEAECFD083

8633B5C8791670B19B4411E7C763F7B541E33656 

Sengupta, E., & Blessinger, P. (Eds.). (2018). Refugee Education: Integration and 

Acceptance of Refugees in Mainstream Society. Emerald Publishing 

Limited. 

Alismail, H. (2016). Multicultural Education: Teachers’ Perceptions and 

Preparation. Journal of Education and Practice, 7(11),139-146. 

Venter, E.( 1998). Philosophy of Education as a Means to Educate Humanity in a 

Diverse South Africa. The Twentieth World Congress of 

Philosophy, Boston, Massachusetts from August 10-15, 1998. 

https://www.bu.edu/wcp/Papers/Educ/EducVent.htm 

Multicultural Education Philosophy Statement: 

https://sites.google.com/site/pamalarseportfolio/home/multicultura

l-education-philosophy-statement 

McIntyre, H. (2012, 09 11). Creating a multicultural environment in the classroom. 

Retrieved from http://www.brighthubeducation.com/teaching-

methods-tips/75909-creating-a-multicultural-environment-in-the-

classroom/ 

ADL’s Education Department, A WORLD OF DIFFERENCE Institute(2012). 

Creating an anti-bias learning environment Anti-Defamation 

League. https://www.adl.org/media/2182/download 

Heidi McIntyre. Strategies to Promote a Multicultural Environment in the 

Classroom. https://www.brighthubeducation.com/teaching-

methods-tips/75909-creating-a-multicultural-environment-in-the-

classroom/ 

Building cultural competence in early childhood education: 

https://studyonline.ecu.edu.au/blog/building-cultural-competence-

in-early-childhood-education 

Barnes, S.(2013). Philosophy of Multicultural Education. 

https://prezi.com/vawdjvc7juym/philosophy-of-multicultural-education/ 

Activity 
 

Assignment (5a) Videos Analysis  

 (: 1مهمة )

لطلاب   التدريس  أثناء  المعلم  تواجه  التي  المشكلات  بعض  تظهر  التي  الفيديوهات  بعض  عرض 

 متعددي الثقافات. 

 (: 2مهمة)

 يقسم الطلاب إلى مجموعات متنوعة وغير متجانسة تشتمل على طلاب لاجئين.

 (: 3مهمة)

https://link.springer.com/content/pdf/10.1007%2Fs11217-014-9444-1.pdf
https://www.teachaway.com/blog/teaching-across-cultures-being-mindful-cultural-differences-international-classroom
https://www.teachaway.com/blog/teaching-across-cultures-being-mindful-cultural-differences-international-classroom
https://www.researchgate.net/journal/1877-0428_Procedia-Social_and_Behavioral_Sciences
https://reader.elsevier.com/reader/sd/pii/S1877042813038573?token=28FC0ED18122A0BF69E03407B05EF2313C307739E133D1BEAECFD0838633B5C8791670B19B4411E7C763F7B541E33656
https://reader.elsevier.com/reader/sd/pii/S1877042813038573?token=28FC0ED18122A0BF69E03407B05EF2313C307739E133D1BEAECFD0838633B5C8791670B19B4411E7C763F7B541E33656
https://reader.elsevier.com/reader/sd/pii/S1877042813038573?token=28FC0ED18122A0BF69E03407B05EF2313C307739E133D1BEAECFD0838633B5C8791670B19B4411E7C763F7B541E33656
https://www.bu.edu/wcp/Papers/Educ/EducVent.htm
https://sites.google.com/site/pamalarseportfolio/home/multicultural-education-philosophy-statement
https://sites.google.com/site/pamalarseportfolio/home/multicultural-education-philosophy-statement
http://www.brighthubeducation.com/teaching-methods-tips/75909-creating-a-multicultural-environment-in-the-classroom/
http://www.brighthubeducation.com/teaching-methods-tips/75909-creating-a-multicultural-environment-in-the-classroom/
http://www.brighthubeducation.com/teaching-methods-tips/75909-creating-a-multicultural-environment-in-the-classroom/
https://www.adl.org/media/2182/download
https://www.brighthubeducation.com/author/beachmom/
https://www.brighthubeducation.com/teaching-methods-tips/75909-creating-a-multicultural-environment-in-the-classroom/
https://www.brighthubeducation.com/teaching-methods-tips/75909-creating-a-multicultural-environment-in-the-classroom/
https://www.brighthubeducation.com/teaching-methods-tips/75909-creating-a-multicultural-environment-in-the-classroom/
https://studyonline.ecu.edu.au/blog/building-cultural-competence-in-early-childhood-education
https://studyonline.ecu.edu.au/blog/building-cultural-competence-in-early-childhood-education
https://prezi.com/vawdjvc7juym/philosophy-of-multicultural-education/


 على حدة المشكلة التي تواجه المعلم في كل فيديوا. يحدد كل طالب 

 (: 4مهمة )

طرق   الثقافات،  متعدد  الصف  إدارة  وثقافاتهم،  المتعلمين  )طبيعة  المشكلة  بتصيف  الطلاب  يقوم 

 التدريس المستخدمة وأساليب التعلم،...إلخ(. 

 (: 5مهمة)

يفها، وتحديد أسبابها والعوامل  يشارك الطالب قرينه المجاور فيما توصل له من تحديد المشكلة، وتصن

 المؤثرة فيها. 

 (: 6مهمة)

 يقوم الطلاب في المجموعات باقتراح بعض الحلول.   

 (: 7مهمة )

 يتم عرض ما توصلت إليه المجموعات من حلول وفتح باب المناقشة حولها.

Diversity in the classroom: Conflict sparks ange 
https://www.youtube.com/watch?v=ZJdUqVbCltg 
Diversity in the Classroom - Teaching Tolerance at Tierlantuin 
Nursery (Learning World S6E6, 2/2) 
https://www.youtube.com/watch?v=gHzi_gpsgf8 
Competencies for Teaching in Multicultural Classrooms 
https://www.youtube.com/watch?v=MwM7kYUGUzA 

Anti-bias lessons help preschoolers hold up a mirror to diversity 
Teaching and learning Methods 

(Think-Pair-Share) Co-Operative learning strategy. 

Assessment Method 

- individual Assessment. 

- group Assessment. 

- participation Assessment in discussion. 

 

 

 

Assignment (5b) Reading essay  

Read the following essay: 

Essay title(1) : Power to My Students: My Philosophy of Multicultural 

Education 

http://kirstycullumber.weebly.com/uploads/3/7/2/4/3724090/edu230_-

_philosophy_essay.pdf 

● Identify the main idea of an essay. 

● analysis the content and explain your benefited from it. 

● Exchange your points with your peer. 

● In your group discuss and decide the main point of  an essay content. 

● Share your points with other groups.  

● take notes and decide the mutual points between all groups. 

● Decide what did you learn from this essay. 

 

Teaching and learning Methods 

https://www.youtube.com/watch?v=ZJdUqVbCltg
https://www.youtube.com/watch?v=gHzi_gpsgf8
https://www.youtube.com/watch?v=MwM7kYUGUzA
http://kirstycullumber.weebly.com/uploads/3/7/2/4/3724090/edu230_-_philosophy_essay.pdf
http://kirstycullumber.weebly.com/uploads/3/7/2/4/3724090/edu230_-_philosophy_essay.pdf


(Think-Pair-Share) Co-Operative learning strategy. 

Assessment Method 

- Assess individual reports. 

- Assess group reports. 

- Assess participation in discussion. 

 

 

Assignment (5C) Writing Report 

Task(1):using world wide web(internet) to search about some declarations 

and conventions that related to human rights, culture diversity, 

Antidiscrimination. 

Task(2): after collecting some this papers, Divide students as non 

homogeneous groups include refugees students and ask them to chose one 

declaration and read it. 

Task(3): each group write a report about the declaration and identify the 

articles that related to human dignity, Antidiscrimination in education and 

other cultural, social,  and economic situations. 

Task(4): each group chose a student among them to share and demonstrate 

the main ideas, points of declaration for other groups. 

Teaching and learning Methods 

Self-learning strategy- (Think-Pair-Share) Co-Operative learning strategy. 

Assessment Method 

- Assess individual reports. 

- Assess group reports. 

- Assess participation in discussion. 

 

Assignment (5d) Watching videos  

Teacher in multicultural classroom 

https://www.youtube.com/watch?time_continue=127&v=mxrjxXO0fp0&fe

ature=emb_title 

https://www.youtube.com/watch?v=AKfdzMoyf8Q 

https://www.youtube.com/watch?v=tPutaPc9gB8 

https://www.youtube.com/watch?time_continue=127&v=mxrjxXO0fp0&feature=emb_title
https://www.youtube.com/watch?time_continue=127&v=mxrjxXO0fp0&feature=emb_title
https://www.youtube.com/watch?v=AKfdzMoyf8Q
https://www.youtube.com/watch?v=tPutaPc9gB8


https://www.youtube.com/watch?v=OE-0ghCcdBw 

https://www.youtube.com/watch?v=RY4eR2Ntxtc 

https://www.youtube.com/watch?v=sIOLxU0tzA4   

After watching some videos that include some educational practices in  

multicultural classroom: 

- Identify the main practices of teacher that meet social, 

psychological, and educational needs of students from different 

cultures.  

 

 

 

  

 

 

 

 

 

https://www.youtube.com/watch?v=OE-0ghCcdBw
https://www.youtube.com/watch?v=RY4eR2Ntxtc
https://www.youtube.com/watch?v=sIOLxU0tzA4


  
Practicum Education in refugee school 

Course Code: RDIP5204 

  (Practicum) 
Course General Description 

 

1 - Course Learning Aims: 

Practicum course Provides refugee teachers with teaching practices and saves real 

field expertise. It is providing a range of ways in which to engage teachers from all 

number of backgrounds and majors to gain knowledge, perfect skills and apply that 

knowledge and skills to successfully undertake employment within teaching for 

refugee. Practice-Teaching is a pedagogical course designed to provide teachers 

with the theoretical background and practical skills required for teaching refugees. 

The course tends to:  

1. Provide teachers with the basic knowledge of refugees teaching. 

2. Help teachers differentiate between traditional and innovative teaching 

approaches practically.  

3. Help teachers use effective strategies and advanced techniques of teaching   

4. Familiarize teachers with electronic data bases to substantiate 

teaching/learning for refugees. 

2 - Intended Learning Outcomes (ILOs): 

a - Knowledge and understanding: 

On successful completion of the course, the teachers should be able to: 

 a/1 - list the steps of refugee lesson planning principles.  



a/2 - define the steps of implementing lessons. 

a/3- identify the types of evaluating refugees learning outcomes. 

b. Intellectual skills: 

On successful completion of the course, the student should be able to: 

b. 1- Differentiate between planning, implementing, and evaluating 

refugees’ lessons. 

b. 2- Classify learning objectives of refugees learning. 

b.  3 – Analyze refugees’ educational environment needs.  

c. Professional and practical skills: 

On successful completion of the course, the student should be able to: 

c. 1- prepare a good lesson plan for refugees. 

c. 2- Implement a good lesson for refugees.  

c. 3- Evaluate learning objectives of refugees teaching plans. 

d. General and transferable skills: 

On successful completion of the course, the student should be able to: 

d. 1- Use the Internet /electronic data bases and online workshops to 

substantiate refugees teaching. 

d. 2- Participate, as a team member, in refugees’ learning project. 

d. 3- Practice self- learning and assessment. 
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Name of course:  

Evaluation of Learning Outcomes (Assessment) Aswan 

University and Bath Spa University 

Supporting universities: Aswan University 

Pre-requisites: N/A 

Credits: 5 ECTS 

Course description/overview 

This course introduces teachers, who are working with refugee/migrant children, to topics 

related to the effective evaluation of learning outputs/outcomes in the classroom.  

This course presents to teachers the three types of assessment, all of which have different 

purposes in the classroom and in the learning process, and engages them in developing 

appropriate types of assessment to support the learning of refugee/migrant children. The 

course focuses on the concept of constructive alignment, in relation to assessment 

practices and discusses the importance of appropriate and relevant methods in evaluating 

learning outcomes and issues of fairness, in terms of equality and equitability. Additionally, 

this course will explore the provision of effective feedback and will explore the ideas 

surrounding culturally responsive assessment and engage teachers in thinking about how 

they might adapt their practices when evaluating learning outcomes.  

Finally, this course will consider the merits of computer-aided e-assessment for 

assessment purpose, as well as the challenges posed by the digital divide when teaching in 

developing/challenging contexts. 

 

Course Learning Objectives:  

The course wishes to introduce assessment-related concepts and promote understanding of 

appropriate and relevant assessment methods, through engagement with literature and 

meaningful activities/assignments. This course will explore how the evaluation of learning 

outcomes can be carried out through culturally responsive assessments, especially for 

refugee/immigrant learners.  

 

Course Learning Outcomes: 

Having studied this course, in-service teachers will have: 

1. Developed an understanding of key concepts in relation to the evaluation of learning 

outcomes and how these might apply to refugee/migrant children; 
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2. Developed an understanding and be able to specify the types of assessment that can 

be used to support the teaching and learning process; 

3. Gained confidence in designing and implementing appropriate assessments and 

rubrics to evaluate learning outcomes; 

4. Developed an appreciation of how technology can enhance the evaluation of learning 

outcomes; 

5. Develop an appreciation of the risks associated with digital inequalities. 

 

Course resources 

Required course texts and materials 

• Biggs, J. B., & Collis, K.F. (1982). Evaluating the quality of learning. The SOLO 

taxonomy (Structure of the Observed Learning Outcome). New York: Academic 

Press. 

• Biggs, J. and Tang, K. 2011. Teaching for quality learning at University. 4th ed. 

Maidenhead: Oxford University Press  

• Brosinsky, L, Georgis, R, Gokiert, R, Mejia, T and Kirova, A (2018). RAISED between 

cultures: new resources for working with children of immigrant or refugee 

background. Childhood Education, 94 (2). pp. 18-27 

• Brosinsky, L., Georgis, R., Gokiert, R, Kirova, A. and Mejia, T. (2018). RAISED 

Between Cultures: A Knowledge Reflection Guidebook for intercultural practice in the 

early years. Available online at: https://www.ualberta.ca/community-university-

partnership/media-library/community-university-

partnership/resources/publications/finalraised-guidebook-08single-pages-2.pdf 

[accessed 14/06/2020] 

• Cambridge Assessment International Education (no date) Getting started with 

Assessment for Learning. Available online at:  https://cambridge-

community.org.uk/professional-development/gswafl/index.html [accessed 

14/06/2020] 

• Delios, R. (2015) Kahoot! A digital game resource for learning. International Journal 

of Instructional Technology and Distance Learning. Vol 12, 4, pp. 49-52. Available 

online at: 

http://citeseerx.ist.psu.edu/viewdoc/download?doi=10.1.1.694.5955&rep=rep1&type=

pdf#page=53 [accessed 14/06/2020] 

• Dept for Education and Skills (2004) Excellence and Enjoyment: learning and 

teaching in the primary years Assessment for learning. Planning and assessment for 

learning: Assessment for learning. Available online at: 

https://www.lancsngfl.ac.uk/curriculum/assessment/download/file/04%20Day%20to%

20Day%20Ass%20Strategies.pdf [accessed 14/06/2020] 

• Ferlazzo, L. (2009). The Best Resources for Helping Teachers Use Bloom’s 

Taxonomy in the Classroom. Available online at: 

https://larryferlazzo.edublogs.org/2009/05/25/the-best-resources-for-helping-

teachers-use-blooms-taxonomy-in-the-classroom/ [accessed 14/06/2020] 

• Goodrich Andrade, H. (2000). Using Rubrics to Promote Thinking and Learning in 

Educational Leadership, vol 57, 5, p13-18. Available online at: 

http://www.ascd.org/publications/educational-leadership/feb00/vol57/num05/Using-

Rubrics-to-Promote-Thinking-and-Learning.aspx [accessed 14/06/2020] 

https://www.ualberta.ca/community-university-partnership/media-library/community-university-partnership/resources/publications/finalraised-guidebook-08single-pages-2.pdf
https://www.ualberta.ca/community-university-partnership/media-library/community-university-partnership/resources/publications/finalraised-guidebook-08single-pages-2.pdf
https://www.ualberta.ca/community-university-partnership/media-library/community-university-partnership/resources/publications/finalraised-guidebook-08single-pages-2.pdf
https://cambridge-community.org.uk/professional-development/gswafl/index.html
https://cambridge-community.org.uk/professional-development/gswafl/index.html
http://citeseerx.ist.psu.edu/viewdoc/download?doi=10.1.1.694.5955&rep=rep1&type=pdf#page=53
http://citeseerx.ist.psu.edu/viewdoc/download?doi=10.1.1.694.5955&rep=rep1&type=pdf#page=53
https://www.lancsngfl.ac.uk/curriculum/assessment/download/file/04%20Day%20to%20Day%20Ass%20Strategies.pdf
https://www.lancsngfl.ac.uk/curriculum/assessment/download/file/04%20Day%20to%20Day%20Ass%20Strategies.pdf
https://larryferlazzo.edublogs.org/2009/05/25/the-best-resources-for-helping-teachers-use-blooms-taxonomy-in-the-classroom/
https://larryferlazzo.edublogs.org/2009/05/25/the-best-resources-for-helping-teachers-use-blooms-taxonomy-in-the-classroom/
http://www.ascd.org/publications/educational-leadership/feb00/vol57/num05/Using-Rubrics-to-Promote-Thinking-and-Learning.aspx
http://www.ascd.org/publications/educational-leadership/feb00/vol57/num05/Using-Rubrics-to-Promote-Thinking-and-Learning.aspx
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• Caroline Gipps (1995) What Do We Mean by Equity in Relation to Assessment?, 

Assessment in Education, 2:3, 271-281. Available online at: 

https://www.tandfonline.com/doi/pdf/10.1080/0969595950020303?needAccess=true 

[accessed 14/06/2020] 

• Hargreaves E. (2011) Teachers’ Feedback to Pupils: “Like So Many Bottles Thrown 

Out to Sea”?. In: Berry R., Adamson B. (eds) Assessment Reform in Education. 

Education in the Asia-Pacific Region: Issues, Concerns and Prospects, vol 14. 

Springer, Dordrecht 

• Higgins, S., Miller, J., Wall, K., and Packard, N. (2004). Learning about learning: 

Developing digital portfolios in primary schools. Newcastle University. Available 

online at: 

https://www.academia.edu/20492657/Learning_about_learning_developing_digital_p

ortfolios_in_primary_schools [accessed 14/06/2020] 

• Jönsson, Anders & Panadero, Ernesto. (2016). The Use and Design of Rubrics to 

Support Assessment for Learning. Available online at: 

https://www.researchgate.net/publication/311979731_The_Use_and_Design_of_Rub

rics_to_Support_Assessment_for_Learning [accessed 14/06/2020] 

• McLeod, S. (2018). Lev Vygotsky's Sociocultural Theory. Simplypsychology.org. 

Available online at: https://www.simplypsychology.org/vygotsky.html [accessed 

14/06/2020] 

• National Foundation for Educational Research (2007). NFER position paper on 

assessment. Available online at: https://www.nfer.ac.uk/nfer-position-paper-on-

assessment-2007 [accessed 14/06/2020] 

• Oldfield, A., Broadfoot, P. Sutherland , R. and Timmis, S. (2015) Assessment in a 

Digital Age: A research review. University of Bristol. Available online at: 

http://www.bristol.ac.uk/media-

library/sites/education/migrated/documents/researchreview.pdf [accessed 

14/06/2020] 

• Pozzi F. (2007). The Impact of m-Learning in School Contexts: An “Inclusive” 

Perspective. In: Stephanidis C. (eds) Universal Access in Human-Computer 

Interaction. Applications and Services. UAHCI 2007. Lecture Notes in Computer 

Science, Vol 4556. Springer, Berlin, Heidelberg. Available online at: 

https://link.springer.com/content/pdf/10.1007%2F978-3-540-73283-9_81.pdf 

[accessed 14/06/2020] 

• Roland, J. (2006) Measuring Up: Online Technology Assessment Tools Ease the 

Teacher's Burden and Help Students Learn. Learning & Leading with Technology, 

v34 n2 p12-17. Available online at: https://files.eric.ed.gov/fulltext/EJ779813.pdf 

• Stiggins, R. (2005). From Formative Assessment to Assessment FOR Learning: A 

Path to Success in Standards-Based Schools. Available online at: 

https://journals.sagepub.com/doi/pdf/10.1177/003172170508700414?casa_token=l1

m0uu8b1n8AAAAA:VF0Ik5AnF2PXGW8m5-

YgRHXb9JDFIQAAM_gTMFdSSfFNCLvFj69XHZ0a2Tcrz5dY6tWkSuHlj4nZ 

[accessed 14/06/2020] 

• Vygotsky, L. S. (1978). Mind in society: The development of higher psychological 

processes. Cambridge, MA: Harvard University Press 

• William, D. (2014) Formative assessment and contingency in the regulation of 

learning processes. Paper presented at the Annual Meeting of American Educational 

https://www.tandfonline.com/doi/pdf/10.1080/0969595950020303?needAccess=true
https://www.academia.edu/20492657/Learning_about_learning_developing_digital_portfolios_in_primary_schools
https://www.academia.edu/20492657/Learning_about_learning_developing_digital_portfolios_in_primary_schools
https://www.researchgate.net/publication/311979731_The_Use_and_Design_of_Rubrics_to_Support_Assessment_for_Learning
https://www.researchgate.net/publication/311979731_The_Use_and_Design_of_Rubrics_to_Support_Assessment_for_Learning
https://www.simplypsychology.org/vygotsky.html
https://www.nfer.ac.uk/nfer-position-paper-on-assessment-2007
https://www.nfer.ac.uk/nfer-position-paper-on-assessment-2007
http://www.bristol.ac.uk/media-library/sites/education/migrated/documents/researchreview.pdf
http://www.bristol.ac.uk/media-library/sites/education/migrated/documents/researchreview.pdf
https://link.springer.com/content/pdf/10.1007%2F978-3-540-73283-9_81.pdf
https://files.eric.ed.gov/fulltext/EJ779813.pdf
https://journals.sagepub.com/doi/pdf/10.1177/003172170508700414?casa_token=l1m0uu8b1n8AAAAA:VF0Ik5AnF2PXGW8m5-YgRHXb9JDFIQAAM_gTMFdSSfFNCLvFj69XHZ0a2Tcrz5dY6tWkSuHlj4nZ
https://journals.sagepub.com/doi/pdf/10.1177/003172170508700414?casa_token=l1m0uu8b1n8AAAAA:VF0Ik5AnF2PXGW8m5-YgRHXb9JDFIQAAM_gTMFdSSfFNCLvFj69XHZ0a2Tcrz5dY6tWkSuHlj4nZ
https://journals.sagepub.com/doi/pdf/10.1177/003172170508700414?casa_token=l1m0uu8b1n8AAAAA:VF0Ik5AnF2PXGW8m5-YgRHXb9JDFIQAAM_gTMFdSSfFNCLvFj69XHZ0a2Tcrz5dY6tWkSuHlj4nZ
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Research Association. Philadelphia, PA, April 2014 

http://www.dylanwiliam.org/Dylan_Wiliams_website/Papers_files/Formative%20asse

ssment%20and%20contingency%20in%20the%20regulation%20of%20learning%20p

rocesses%20%28AERA%202014%29.docx 

• Yelland, N. (2013) Technology and Social Inclusion: Rethinking the Digital Divide. In 

McKenna, T., Cacciattolo, M. and Vicars, M. (Eds) Engaging the Disengaged: 

Inclusive Approaches to Teaching the Least Advantaged. Cambridge University 

Press.  

 

Assignments and Grading Scheme 

Grading scheme 

0 to 10 (where 5 is the pass mark)1  

Grading policy
2 

Assignments 40% (10% for each of the four assignments) 

Exams 50% 

Participation 10% 

Total 100% 

 

Course policies 

• Late assignments: <this information needs to be completed by the delivering 

institution> 

• Classroom protocols: <this information needs to be completed by the delivering 

institution> 

• Disability/accessibility: <this information needs to be completed by the delivering 

institution> 

 

 

Course modules 

There are four course that comprise the ‘Evaluation of Learning Outcomes (Assessment)’ 

module. These are: 

• Module 1: Types and purpose of assessment 

• Module 2: Appropriate and relevant assessments 

• Module 3: Standards for evaluation of learning outcomes and effective feedback 

• Module 4: e-Assessment  

 
1 This information may need to be changed depending on the delivering institutions grading scheme. 
2 These percentages may need to be adjusted depending on the grading policies of each institution. For 

example, some institutions may require 100% exams to demonstrate achievement of a module/course. 

 

http://www.dylanwiliam.org/Dylan_Wiliams_website/Papers_files/Formative%20assessment%20and%20contingency%20in%20the%20regulation%20of%20learning%20processes%20%28AERA%202014%29.docx
http://www.dylanwiliam.org/Dylan_Wiliams_website/Papers_files/Formative%20assessment%20and%20contingency%20in%20the%20regulation%20of%20learning%20processes%20%28AERA%202014%29.docx
http://www.dylanwiliam.org/Dylan_Wiliams_website/Papers_files/Formative%20assessment%20and%20contingency%20in%20the%20regulation%20of%20learning%20processes%20%28AERA%202014%29.docx
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The following tables outline key concepts, aims, outcomes and key readings associated with 

module. Each module is assessed via an assignment and details of each assignment is 

available below. 

 

 

Course Evaluation of Learning Outcomes (Assessment) 
 

Module 1 Types and Purpose of Assessment 
 

Key concepts • Assessment of learning (summative assessment) 

• Assessment for learning (formative assessment) 

• Assessment as learning (including self and peer 
assessment) 
 

Overview Why do we evaluate learning outcomes and why do we assess 
children’s learning? Is it to objectively measure students’ learning, is 
to help them learn further or is it to give the teacher feedback on 
where/what their students are finding challenging? Depending on 
teachers’ reasons and what they are trying to achieve, different 
methods of evaluating learning outcomes/outputs may be employed. 
This module introduces the concepts associated with three types of 
assessment – assessment of, assessment for and assessment as 
learning, and explores the educational benefits, limitations and 
challenges of each type.  
 

Aims • To identify the pedagogic reasons for undertaking evaluation of 
learning outcomes; 

• To identify the most appropriate type of assessment at each 
stage of the teaching and learning process to achieve 
continuous learning. 
 

Learning 
outcomes 

At the end of this module, teachers will 

• Have an appreciation of the variety of reasons why they 
should evaluate learners’ outcomes/outputs; 

• Be able to establish the educational value of each type of 
assessment and identify when it is most appropriate to use it. 
 

Units Unit 1.1: Assessment of learning (summative assessment) 
Unit 1.2: Assessment for learning (formative assessment) 
Unit 1.3: Assessment as learning (including self and peer 
assessment) 
 

Readings  

• Dept for Education and Skills (2004) Excellence and 
Enjoyment: learning and teaching in the primary years 
Assessment for learning. Planning and assessment for 
learning: Assessment for learning. Available online at: 
https://www.lancsngfl.ac.uk/curriculum/assessment/downloa
d/file/04%20Day%20to%20Day%20Ass%20Strategies.pdf 
[accessed 14/06/2020] 

https://www.lancsngfl.ac.uk/curriculum/assessment/download/file/04%20Day%20to%20Day%20Ass%20Strategies.pdf
https://www.lancsngfl.ac.uk/curriculum/assessment/download/file/04%20Day%20to%20Day%20Ass%20Strategies.pdf
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• National Foundation for Educational Research (2007). NFER 
position paper on assessment. Available online at: 
https://www.nfer.ac.uk/nfer-position-paper-on-assessment-
2007 [accessed 14/06/2020] 

• Stiggins, R. (2005). From Formative Assessment to 
Assessment FOR Learning: A Path to Success in Standards-
Based Schools. Available online at: 
https://journals.sagepub.com/doi/pdf/10.1177/003172170508
700414?casa_token=l1m0uu8b1n8AAAAA:VF0Ik5AnF2PXG
W8m5-
YgRHXb9JDFIQAAM_gTMFdSSfFNCLvFj69XHZ0a2Tcrz5d
Y6tWkSuHlj4nZ [accessed 14/06/2020] 

• William, D. (2014) Formative assessment and contingency in 
the regulation of learning processes. Paper presented at the 
Annual Meeting of American Educational Research 
Association. Philadelphia, PA, April 2014 
http://www.dylanwiliam.org/Dylan_Wiliams_website/Papers_f
iles/Formative%20assessment%20and%20contingency%20i
n%20the%20regulation%20of%20learning%20processes%2
0%28AERA%202014%29.docx 

• Cambridge Assessment International Education (no date) 
Getting started with Assessment for Learning. Available 
online at:  https://cambridge-community.org.uk/professional-
development/gswafl/index.html [accessed 14/06/2020] 
 

Activities/ 
Assignments 

As an in-service teacher, you are already assessing children’s 
learning. In this assignment, choose one of the assessments you 
already use with children and: 
 

1. Critically evaluate the assessment based on your 
learnings from this module. What type of assessment is it? 
What is it trying to achieve and what is its educational value? 
What level of Bloom’s taxonomy is it trying to measure? 
What is positive/negative about it? How can it be improved?  

2. Re-design it as a different type of assessment. For 
example, if this you have chosen a traditional summative 
written test (assessment of learning), you should redesign as 
one of the following: (i) a formative assessment, (ii) as a self-
assessment and (iii) as a peer assessment. Would it still be a 
traditional test paper or might it be a group presentation, a 
poster or another format?  

3. Critically reflect on the original and re-designed 
assessments. How would these assessments differ from 
each other and how would they be the same? In each case, 
what are the educational benefits and what are the 
limitations? 

4. Share your reflections on the online discussion board. 
How do your experiences of re-design compare with those of 
your peers? Are some redesigns more successful than 
others? If so, why? 

 
If you are not an in-service teacher or do not currently evaluate 
learning outcomes, you may base your assignment on this sample 
summative assessment. This summative assessment was taken by 

https://www.nfer.ac.uk/nfer-position-paper-on-assessment-2007
https://www.nfer.ac.uk/nfer-position-paper-on-assessment-2007
https://journals.sagepub.com/doi/pdf/10.1177/003172170508700414?casa_token=l1m0uu8b1n8AAAAA:VF0Ik5AnF2PXGW8m5-YgRHXb9JDFIQAAM_gTMFdSSfFNCLvFj69XHZ0a2Tcrz5dY6tWkSuHlj4nZ
https://journals.sagepub.com/doi/pdf/10.1177/003172170508700414?casa_token=l1m0uu8b1n8AAAAA:VF0Ik5AnF2PXGW8m5-YgRHXb9JDFIQAAM_gTMFdSSfFNCLvFj69XHZ0a2Tcrz5dY6tWkSuHlj4nZ
https://journals.sagepub.com/doi/pdf/10.1177/003172170508700414?casa_token=l1m0uu8b1n8AAAAA:VF0Ik5AnF2PXGW8m5-YgRHXb9JDFIQAAM_gTMFdSSfFNCLvFj69XHZ0a2Tcrz5dY6tWkSuHlj4nZ
https://journals.sagepub.com/doi/pdf/10.1177/003172170508700414?casa_token=l1m0uu8b1n8AAAAA:VF0Ik5AnF2PXGW8m5-YgRHXb9JDFIQAAM_gTMFdSSfFNCLvFj69XHZ0a2Tcrz5dY6tWkSuHlj4nZ
https://journals.sagepub.com/doi/pdf/10.1177/003172170508700414?casa_token=l1m0uu8b1n8AAAAA:VF0Ik5AnF2PXGW8m5-YgRHXb9JDFIQAAM_gTMFdSSfFNCLvFj69XHZ0a2Tcrz5dY6tWkSuHlj4nZ
http://www.dylanwiliam.org/Dylan_Wiliams_website/Papers_files/Formative%20assessment%20and%20contingency%20in%20the%20regulation%20of%20learning%20processes%20%28AERA%202014%29.docx
http://www.dylanwiliam.org/Dylan_Wiliams_website/Papers_files/Formative%20assessment%20and%20contingency%20in%20the%20regulation%20of%20learning%20processes%20%28AERA%202014%29.docx
http://www.dylanwiliam.org/Dylan_Wiliams_website/Papers_files/Formative%20assessment%20and%20contingency%20in%20the%20regulation%20of%20learning%20processes%20%28AERA%202014%29.docx
http://www.dylanwiliam.org/Dylan_Wiliams_website/Papers_files/Formative%20assessment%20and%20contingency%20in%20the%20regulation%20of%20learning%20processes%20%28AERA%202014%29.docx
https://cambridge-community.org.uk/professional-development/gswafl/index.html
https://cambridge-community.org.uk/professional-development/gswafl/index.html
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all children in the UK in their final year of primary school (year 6) and 
was used to evaluate reading comprehension.  
 
https://assets.publishing.service.gov.uk/government/uploads/system
/uploads/attachment_data/file/803853/STA198211e_2019_ks2_Engl
ish_reading_Reading_booklet.pdf 
 
Your completed assignment should be ???? words in length. < The 
word length will need to be defined by the delivering institution to fit 
in with their existing assessment scheme> 
 

10Cs 1 2 3 4 5 6 7 8 9 10     

x x x x x x x x x x 

SDGs 1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 

      x           x               

Learning 
Goals 

Learning to 
know 

Learning to 
be 

Learning to 
do 

Learning to 
live together 

Learning to 
transform 

Learning to 
give and 

share 

x x x   x   

ECTS 
Workload 

Lecture Online Lab Reading Course 
activity 

Project Prepare 
exam 

Writing 
exam 

Total 

6hrs 2hrs   10hrs 7hrs       25hrs 

 

 

Course Evaluation of Learning Outcomes (Assessment) 
 

Module 2 Appropriate and Relevant Assessments 
 

Key concepts • Constructive alignment of intended learning outcomes 

• Appropriate and relevant assessment methods 

• Fairness in assessment – equality and equitability 
 

Overview All assessments must evaluate the intended learning 
outcomes/outputs, but how do we ensure this? Just because we use 
the same method to assess all learners does this mean that the 
assessment is fair? Can assessment be inclusive and culturally 
responsive to refugee/immigrant learners? This module will help 
teachers answer these questions by introducing them to the concept 
of constructive alignment and equitable, inclusive assessment 
practices.  
 

Aims • To highlight the importance of designing assessments that are 
relevant to the learning outcomes that are being evaluated 

• To support teachers in designing effective assessments that 
enable all learners to demonstrate their achievement and the 
progress they have made; 

• To raise awareness of the importance of inclusive assessment 
practices in relation to refugee and immigrant communities. 
 

https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/803853/STA198211e_2019_ks2_English_reading_Reading_booklet.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/803853/STA198211e_2019_ks2_English_reading_Reading_booklet.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/803853/STA198211e_2019_ks2_English_reading_Reading_booklet.pdf
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Learning 
outcomes 

At the end of this module, teachers will be able to: 

• Demonstrate an understanding of how assessments relate to 
intended learning outcomes 

• Identify aspects of assessments that may create inequalities 
evaluating learning outcomes  

• Work with a framework to help address inequalities in 
educational practices, including assessment, especially for 
refugee and immigrant learners. 

 

Units Unit 2.1: Constructive alignment  
Unit 2.2: Fair and equitable assessments 
Unit 2.3: Culturally Responsive Assessments/Evaluations: Using the 
RAISED model to consider assessment 
 

Readings • Biggs, J. and Tang, K. 2011. Teaching for quality learning at 
University. 4th ed. Maidenhead: Oxford University Press  

• Caroline Gipps (1995) What Do We Mean by Equity in Relation 
to Assessment?, Assessment in Education, 2:3, 271-281. 
Available online at: 
https://www.tandfonline.com/doi/pdf/10.1080/096959595002030
3?needAccess=true [accessed 14/06/2020] 

• Brosinsky, L., Georgis, R., Gokiert, R, Kirova, A. and Mejia, T. 
(2018). RAISED Between Cultures: A Knowledge Reflection 
Guidebook for intercultural practice in the early years. Available 
online at: https://www.ualberta.ca/community-university-
partnership/media-library/community-university-
partnership/resources/publications/finalraised-guidebook-
08single-pages-2.pdf [accessed 14/06/2020] 

• Brosinsky, L, Georgis, R, Gokiert, R, Mejia, T and Kirova, A 
(2018). RAISED between cultures: new resources for working 
with children of immigrant or refugee background. Childhood 
Education, 94 (2). pp. 18-27 
 

Activities/Assign
ments 

Consider the following learning outcome for a geography lesson: 
 

“By the end of this lesson, students will have a deeper 
appreciation of the diverse physical geographical landscape 
of Egypt and how it influences everyday life.” 

 
For this assignment you need to: 
1. Design an assessment activity/method that evaluates the 

learning outcome in a culturally responsive way 
(appropriate to refugee/immigrant learners). How can you 
assess that this learning outcome has been achieved? What 
does it mean to have a ‘deeper appreciation’ and how will you 
measure it through evaluation? How will this assessment change 
if you design it from a science perspective or from a humanities 
perspective or even an economic perspective? 

2. Discuss and critically evaluate the assessment activity you 
designed based on your learnings from this module and 
relevant literature. Why your activity appropriate? How well 
does in measure learning? Is it fair – i.e. can all children 
demonstrate their learning in relation to the learning outcome? 
What are its limitations? 

https://www.tandfonline.com/doi/pdf/10.1080/0969595950020303?needAccess=true
https://www.tandfonline.com/doi/pdf/10.1080/0969595950020303?needAccess=true
https://www.ualberta.ca/community-university-partnership/media-library/community-university-partnership/resources/publications/finalraised-guidebook-08single-pages-2.pdf
https://www.ualberta.ca/community-university-partnership/media-library/community-university-partnership/resources/publications/finalraised-guidebook-08single-pages-2.pdf
https://www.ualberta.ca/community-university-partnership/media-library/community-university-partnership/resources/publications/finalraised-guidebook-08single-pages-2.pdf
https://www.ualberta.ca/community-university-partnership/media-library/community-university-partnership/resources/publications/finalraised-guidebook-08single-pages-2.pdf
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3. Share your assessment activity on the online discussion 
board. How does your design compare with the assessment 
activities designed by your peers? Are some designs more 
successful than others? If so, why? 

 
Your completed assignment should be ???? words in length. < The 
word length will need to be defined by the delivering institution to fit 
in with their existing assessment scheme> 
 

10Cs 1 2 3 4 5 6 7 8 9 10     

x x x x x x x x x x 

SDGs 1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 

      x           x               

Learning 
Goals 

Learning to 
know 

Learning to 
be 

Learning to 
do 

Learning to 
live together 

Learning to 
transform 

Learning to 
give and 

share 

x x x   x   

ECTS 
Workload 

Lecture Online Lab Reading Course 
activity 

Project Prepare 
exam 

Writing 
exam 

Total 

6hrs 2hrs   10hrs 7hrs       25hrs 

 

 

Course Evaluation of Learning Outcomes (Assessment) 
 

Module 3 Standards for evaluation of learning outcomes and effective 
feedback 
 

Key 
concepts 

• Structure of the Observed Learning Outcome (SOLO) taxonomy 

• Assessment rubrics 

• Effective feedback techniques 
 

Overview When assessing students, are you marking the right things in their outputs 
(essay, test, etc)?  Do your students know what you are marking them 
on? How do they know if they have done well and can they use your 
feedback to improve? This module introduces teachers to the concept of 
the SOLO taxonomy – a model that describes the levels of increasing 
complexity in students' understanding of a subject/topic. It also presents 
marking/instructional rubrics as tools that help teachers evaluate students’ 
work/outputs against criteria and standards, and also help them teach. 
Furthermore, this module engages teachers in exploring how assessment 
rubrics can be used as teaching tools, especially as they can help make 
expectations explicit, especially to learners from diverse backgrounds and 
experiences of different educational systems. Finally, this module 
discusses the importance of feedback in supporting the development of 
learners’ reflection/thinking skills, and promote a culture of continuous 
learning.  
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Aims The aims of this module are to: 

• Develop a deep appreciation for fair and transparent marking 
practices when evaluating the achievement of learning outcomes;  

• Support teachers in establishing a common vocabulary between 
teachers and children, with regard to evaluating/assessing their 
learning. 

 

Learning 
outcomes 

At the end of this module, teachers will be able to: 

• Outline the levels of increasing complexity in students' 
understanding of a subject/topic and identify how these relate to 
well-designed assessments, and marking schemes; 

• Design appropriate rubrics for evaluating learning 
outcomes/marking and for use in teaching/learning;  

• Discuss the importance of effective feedback in the learning, 
teaching and assessment process. 

 

Units Unit 3.1: Introduction to Structure of the Observed Learning Outcome 
(SOLO) taxonomy and its role in assessment 
Unit 3.2: Rubrics - their role in assessment and their use as teaching tools 
Unit 3.3: Effective feedback techniques 
 

Readings • Biggs, J. B., & Collis, K.F. (1982). Evaluating the quality of learning. 
The SOLO taxonomy (Structure of the Observed Learning Outcome). 
New York: Academic Press. 

• Jönsson, Anders & Panadero, Ernesto. (2016). The Use and Design 
of Rubrics to Support Assessment for Learning. Available online at: 
https://www.researchgate.net/publication/311979731_The_Use_and_
Design_of_Rubrics_to_Support_Assessment_for_Learning [accessed 
14/06/2020] 

• Goodrich Andrade, H. (2000). Using Rubrics to Promote Thinking and 
Learning in Educational Leadership, vol 57, 5, p13-18. Available 
online at: http://www.ascd.org/publications/educational-
leadership/feb00/vol57/num05/Using-Rubrics-to-Promote-Thinking-
and-Learning.aspx [accessed 14/06/2020] 

• Vygotsky, L. S. (1978). Mind in society: The development of higher 
psychological processes. Cambridge, MA: Harvard University Press 

• McLeod, S. (2018). Lev Vygotsky's Sociocultural Theory. 
Simplypsychology.org. Available online at: 
https://www.simplypsychology.org/vygotsky.html [accessed 
14/06/2020] 

• Hargreaves E. (2011) Teachers’ Feedback to Pupils: “Like So Many 
Bottles Thrown Out to Sea”?. In: Berry R., Adamson B. (eds) 
Assessment Reform in Education. Education in the Asia-Pacific 
Region: Issues, Concerns and Prospects, vol 14. Springer, Dordrecht 

• Ferlazzo, L. (2009). The Best Resources for Helping Teachers Use 
Bloom’s Taxonomy in the Classroom. Available online at: 
https://larryferlazzo.edublogs.org/2009/05/25/the-best-resources-for-
helping-teachers-use-blooms-taxonomy-in-the-classroom/ [accessed 
14/06/2020] 
 

https://www.researchgate.net/publication/311979731_The_Use_and_Design_of_Rubrics_to_Support_Assessment_for_Learning
https://www.researchgate.net/publication/311979731_The_Use_and_Design_of_Rubrics_to_Support_Assessment_for_Learning
http://www.ascd.org/publications/educational-leadership/feb00/vol57/num05/Using-Rubrics-to-Promote-Thinking-and-Learning.aspx
http://www.ascd.org/publications/educational-leadership/feb00/vol57/num05/Using-Rubrics-to-Promote-Thinking-and-Learning.aspx
http://www.ascd.org/publications/educational-leadership/feb00/vol57/num05/Using-Rubrics-to-Promote-Thinking-and-Learning.aspx
https://www.simplypsychology.org/vygotsky.html
https://larryferlazzo.edublogs.org/2009/05/25/the-best-resources-for-helping-teachers-use-blooms-taxonomy-in-the-classroom/
https://larryferlazzo.edublogs.org/2009/05/25/the-best-resources-for-helping-teachers-use-blooms-taxonomy-in-the-classroom/
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Activities/As
signments 

Consider the assessment you designed for Module 2. This related to 
evaluating the learning outcomes of a specific geography lesson (see 
previous module).  
 
For this assignment in Module 3, you need to: 

1. Design the assessment rubric, which will be used by the: 
a. teacher(s) to mark the assessment, and will also by 
b. students to promote learning, by making assessment 

expectations explicit and aiding the feedback process. 
2. Describe and critically discuss your assessment rubric in 

relation to your learning on this module and the literature with 
which you engaged. 

3. Share your experiences of designing a rubric with your peers. 
What was the most challenging aspect of designing your rubric? 
Did you have the same challenges are your peers? How do you 
think your rubric enhance the learning process? 

 
Your completed assignment should be ???? words in length. < The word 
length will need to be defined by the delivering institution to fit in with their 
existing assessment scheme> 
 

10Cs 1 2 3 4 5 6 7 8 9 10     

x x x x x x x x x x 

SDGs 1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 

      x           x               

Learning 
Goals 

Learning to 
know 

Learning to 
be 

Learning to 
do 

Learning to 
live together 

Learning to 
transform 

Learning to 
give and 

share 

x x x   x   

ECTS 
Workload 

Lecture Online Lab Reading Course 
activity 

Project Prepare 
exam 

Writing 
exam 

Total 

6hrs 2hrs   10hrs 7hrs       25hrs 

 

 

Course Evaluation of Learning Outcomes (Assessment) 
 

Module 4 e-Assessment  
 

Key 
concepts 

e-Assessment, self-assessment, formative learning, personalisation, 
data/learning analytics, digital divide 
 

Overview 
How we can use technology to evaluate learners’ progress? When so many 

aspects of students’ personal lives are digital, why limit them to pen-and-

paper assessments? Can students take part in classroom assessments 

using their personal mobile phones?  

This module will explore how the use of technology can support the 

evaluation of learning outcomes. It discusses the benefits that can be 

realised, especially for refugee/immigrant learners, in relation to online self-
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assessment, question banks, immediate automated feedback, and the 

personalisation of learning based on assessment data/learning analytics. 

Issues of access and digital equity amongst refugee and immigrant 
communities is also discussed. 
 

Aims The aims of this module are to: 

• Introduce teachers to the benefits of using technology in the assessment 
process, in order to maximise learning and teacher efficiency; 

• Highlight concerns with regard to inequality posed by the digital divide, 
especially in developing/challenging contexts. 

 

Learning 
outcomes 

At the end of this module, teachers will be able to: 

• Articulate the benefits of e-assessment in relation to learners;  

• Articulate the benefits of e-assessment in relation to teachers;  

• Effectively consider how to enhance their assessment practices through 
the use of technology; 

• Mitigate against risks posed by inequalities in digital access. 
 

Units Unit 4.1: The use of technology to assess/evaluate learning outcomes 
Unit 4.2: Benefits of e-assessment to students and to teachers 
Unit 4.3: The digital divide and risks of inequality in assessment 
 

Readings • Oldfield, A., Broadfoot, P. Sutherland , R. and Timmis, S. (2015) 
Assessment in a Digital Age: A research review. University of Bristol. 
Available online at: http://www.bristol.ac.uk/media-
library/sites/education/migrated/documents/researchreview.pdf 
[accessed 14/06/2020] 

• Higgins, S., Miller, J., Wall, K., and Packard, N. (2004). Learning 
about learning: Developing digital portfolios in primary schools. 
Newcastle University. Available online at: 
https://www.academia.edu/20492657/Learning_about_learning_devel
oping_digital_portfolios_in_primary_schools [accessed 14/06/2020] 

• Roland, J. (2006) Measuring Up: Online Technology Assessment 
Tools Ease the Teacher's Burden and Help Students Learn. Learning 
& Leading with Technology, v34 n2 p12-17. Available online at: 
https://files.eric.ed.gov/fulltext/EJ779813.pdf 

• Delios, R. (2015) Kahoot! A digital game resource for learning. 
International Journal of Instructional Technology and Distance 
Learning. Vol 12, 4, pp. 49-52. Available online at: 
http://citeseerx.ist.psu.edu/viewdoc/download?doi=10.1.1.694.5955&r
ep=rep1&type=pdf#page=53 [accessed 14/06/2020] 

• Pozzi F. (2007). The Impact of m-Learning in School Contexts: An 
“Inclusive” Perspective. In: Stephanidis C. (eds) Universal Access in 
Human-Computer Interaction. Applications and Services. UAHCI 
2007. Lecture Notes in Computer Science, Vol 4556. Springer, Berlin, 
Heidelberg. Available online at: 

https://link.springer.com/content/pdf/10.1007%2F978-3-540-73283-
9_81.pdf [accessed 14/06/2020] 

• Yelland, N. (2013) Technology and Social Inclusion: Rethinking the 
Digital Divide. In McKenna, T., Cacciattolo, M. and Vicars, M. (Eds) 
Engaging the Disengaged: Inclusive Approaches to Teaching the 
Least Advantaged. Cambridge University Press.  

Preview is available online at: 

http://www.bristol.ac.uk/media-library/sites/education/migrated/documents/researchreview.pdf
http://www.bristol.ac.uk/media-library/sites/education/migrated/documents/researchreview.pdf
https://www.academia.edu/20492657/Learning_about_learning_developing_digital_portfolios_in_primary_schools
https://www.academia.edu/20492657/Learning_about_learning_developing_digital_portfolios_in_primary_schools
https://files.eric.ed.gov/fulltext/EJ779813.pdf
http://citeseerx.ist.psu.edu/viewdoc/download?doi=10.1.1.694.5955&rep=rep1&type=pdf#page=53
http://citeseerx.ist.psu.edu/viewdoc/download?doi=10.1.1.694.5955&rep=rep1&type=pdf#page=53
https://link.springer.com/content/pdf/10.1007%2F978-3-540-73283-9_81.pdf
https://link.springer.com/content/pdf/10.1007%2F978-3-540-73283-9_81.pdf
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https://books.google.co.uk/books?hl=en&lr=&id=df6N_MFB0C
UC&oi=fnd&pg=PA37&dq=digital+divide+in+refugee+schoolin
g&ots=1cJBNfdESc&sig=Hp1F1IffevN-
rt5avz6eSqbTwP8&redir_esc=y#v=onepage&q&f=false 

 
 

Activities/
Assignme
nts 

For this assignment you need to: 
1. Think back and consider the assessment that you developed in 

Module 2. What would that assessment look like if you were to use 
technology to evaluate the learning outcomes?  

2. Rethink and redesign the assessment to take advantage of the 
benefits offered by using online technologies for assessment and 
feedback purposes. How can you enhance the assessment 
experience and maximise learning by integrating technology into the 
assessment process? What risks does your new design pose in terms 
of digital inequality and how will you mitigate against these? 

3. Critically reflect and evaluate your re-design, based on your 
learning from this module and the literature with which you engaged 
during your studies. 

4. Share your technology-enhanced re-design with others. Are you 
proposing to use the same or different technologies as your peers? 
What are the advantages of each one? What have you learned from 
this exercise that you can build on in the future?  
 

 
Your completed assignment should be ???? words in length. < The word 
length will need to be defined by the delivering institution to fit in with their 
existing assessment scheme> 
 

10Cs 1 2 3 4 5 6 7 8 9 10     

x x x x x x x x x x 

SDGs 1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 

      x           x               

Learning 
Goals 

Learning to 
know 

Learning to 
be 

Learning to 
do 

Learning to 
live together 

Learning to 
transform 

Learning to 
give and 

share 

x x x   x   

ECTS 
Workload 

Lecture Online Lab Reading Course 
activity 

Project Prepare 
exam 

Writing 
exam 

Total 

6hrs 2hrs   10hrs 7hrs       25hrs 

 

https://books.google.co.uk/books?hl=en&lr=&id=df6N_MFB0CUC&oi=fnd&pg=PA37&dq=digital+divide+in+refugee+schooling&ots=1cJBNfdESc&sig=Hp1F1IffevN-rt5avz6eSqbTwP8&redir_esc=y#v=onepage&q&f=false
https://books.google.co.uk/books?hl=en&lr=&id=df6N_MFB0CUC&oi=fnd&pg=PA37&dq=digital+divide+in+refugee+schooling&ots=1cJBNfdESc&sig=Hp1F1IffevN-rt5avz6eSqbTwP8&redir_esc=y#v=onepage&q&f=false
https://books.google.co.uk/books?hl=en&lr=&id=df6N_MFB0CUC&oi=fnd&pg=PA37&dq=digital+divide+in+refugee+schooling&ots=1cJBNfdESc&sig=Hp1F1IffevN-rt5avz6eSqbTwP8&redir_esc=y#v=onepage&q&f=false
https://books.google.co.uk/books?hl=en&lr=&id=df6N_MFB0CUC&oi=fnd&pg=PA37&dq=digital+divide+in+refugee+schooling&ots=1cJBNfdESc&sig=Hp1F1IffevN-rt5avz6eSqbTwP8&redir_esc=y#v=onepage&q&f=false
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Name of course:  
Inclusion-Learning Difficulties and Refugee Children 
Course Code:  

RDIP5206 

Lead university: Bath Spa University 
● Course outline and assignments developed by Prof. Kyriaki Anagnostopoulou 
● Learning materials developed by Vandana Singh, supported by Yesid Raul Cubides 

Supporting university: Al-Azhar University 

Pre-requisites: N/A 

Credits: 5 ECTS 

 

*** Course syllabus *** 
 

Course description/overview 

The right of every child to an education is proclaimed in the Universal Declaration of Human 

Rights. This course introduces teachers, who are working with refugee/migrant children, to 

topics related to ‘inclusion’ in education settings and how teachers can become an agent of 

change to support learners with special education needs to achieve and succeed. By 

acquiring a deeper understanding of the barriers to inclusion, and specifically those related 

to special education needs (SEN), teachers will consider how SEN impact on classroom 

learning and the culture of an educational setting. This modules will introduce you to the 

local policy context in Egypt in relation to SEN (new development as of March 2020 – input 

from Al-Azhar University will be needed here as we have no access to this – see link), 

introduce you to the concept of neurodiversity and discuss learning and teaching strategies 

that support inclusion and learner achievement. This course will provide you with the 

opportunity to explore how theoretical models (medical and social) and/or policy prepares 

you to support refugee/migrant children with learning difficulties in practice.  

 

Course Learning Objectives:  

The course introduces concepts of educational inclusion and neurodiversity and promotes 

an understanding of special education needs and areas of focus for learner support through 

the development of multisensory teaching strategies. This is done through engagement with 

literature and meaningful activities/assignments. This course explore inclusion and learning 

difficulties especially in relation to refugee/immigrant learners.  

https://dailynewsegypt.com/2020/03/10/egypt-launches-2-0-curriculum-for-special-needs-children/
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Course Learning Outcomes: 

Having studied this course, in-service teachers will have: 

1. Developed an understanding of policy and practice within the field of inclusive 

education and how it relates to identifying and supporting learning difficulties/needs 

of refugee/immigrant children.  

2. Reflected on and evaluated their own practice and that of others in relation to 

supporting learners with learning difficulties 

 

Course resources 

Required course texts and materials 

● All readings are noted in the modules outlines below, and are specific to each 

module.   

 

Assignments and Grading Scheme 

Grading scheme 

0 to 10 (where 5 is the pass mark)1  

Grading policy
2
 

<this information needs to be completed by the delivering institution – the text below is 

advisory> 

Assignments 80% (20% for each of the four assignments) 

Exams There are no exams for this course.  

Participation 20% 

Total 100% 

 

Course policies 

● Late assignments: <this information needs to be completed by the delivering 

institution> 

● Classroom protocols: <this information needs to be completed by the delivering 

institution> 

● Disability/accessibility: <this information needs to be completed by the delivering 

institution> 

 

 
1 This information may need to be changed depending on the delivering institutions grading scheme. 
2 These percentages may need to be adjusted depending on the grading policies of each institution. For 

example, some institutions may require 100% exams to demonstrate achievement of a module/course. 
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Course modules 

There are four courses that comprise the ‘Learning Difficulties and refugee/immigrant 

children’ module. These are: 

● Module 1: Inclusion: Definitions and the policy context 

● Module 2: SEN, learning difficulties and areas of need 

● Module 3: Practical strategies for children with learning difficulties 

● Module 4: Developing inclusive cultures 

The following tables outline key concepts, aims, outcomes and key readings associated with 

module. Each module is assessed via an assignment and details of each assignment is 

available below. 

Course Inclusion: Learning Difficulties and Refugee/Immigrant children 
 

Module 1 Inclusion: Definitions and the policy context  

Key concepts What is ‘inclusion’ and why is it important?  
Medical and social models of disability  
Perspectives, policies and debates about inclusion – social justice 
The Egyptian context 
 

Overview This module introduces the concepts of ‘Inclusion’ and ‘Inclusive 
education’, presents the varying perspective and current debates 
related to these. 
 

Aims The aim of this module is to provide the context in which teachers 
are asked to support students with learning difficulties. As well as 
introducing teachers to current debates, this module aims to support 
teachers’ exploration of recent policy developments in Egypt and 
how teachers might be called to respond to these. 
 

Learning 
outcomes 

At the end of this module, teachers will: 
● Develop an understanding of Inclusion and inclusive 

education 

● Understand how models of disability can shape a learner’s 

identity and educational experience 

● Be aware of current developments in this field 

● Have explored how this relates to their specific context(s). 

 

Units Unit 1.1: Inclusion and inclusive education 
Unit 1.2: Perspectives, policies and debates about inclusion 
Unit 1.3: The Egyptian context - input from Al-Azhar University will 
be needed 
 

Readings ● New guidance on SEN has been issued in Egypt in March 

2020. BSU do not have access to this and input from Al-

Azhar University will be needed – are there any links to this 

guidance we can provide here? 

● UNESCO (1994) The Salamanca statement and framework 

for action on special needs education. Paris: UNESCO. 
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Available at: 

https://unesdoc.unesco.org/ark:/48223/pf0000098427 

[accessed 20/06/2020]. 

● Ministry of Education (2014), “Strategic plan for pre-

university education - Egypt national project  - Together we 

can provide quality education for every child”, pp. 1-

103, available 

at: www.unesco.org/education/edurights/media/docs/c33b72f

4c03c58424c5ff258cc6aeaee0eb58de4.pdf  

● Department for Education and Department of Health and 

Social Care (2014) SEND code of practice: 0 to 25 years 

https://assets.publishing.service.gov.uk/government/uploads/

system/uploads/attachment_data/file/398815/SEND_Code_o

f_Practice_January_2015.pdf 

● Johnston, C. J. (2004) Disability and Identity: Personal 

Constructions and Formalized Supports in Disability Studies 

Quarterly, Fall 2004, Volume 24, No. 4. Available online at: 

https://dsq-sds.org/article/view/880/1055/ 

● Parliamentary and Health Service Ombudsman (no date). 

Introduction to the Social and Medical Models of Disability. 

Available online at: 

http://www.ombudsman.org.uk/sites/default/files/FDN-

218144_Introduction_to_the_Social_and_Medical_Models_o

f_Disability.pdf  

● “Special education revisited” video (2013) - An animated 

story of how schooling for disabled children, or those 

identified as having "special educational needs", has evolved 

over time. 

● Ismail A. (2018) Teachers’ Attitudes toward Including 

Children with Special Educational Needs in Private Schools 

in Egypt. The European Conference on Education 2018 

Official Conference Proceedings. Available online at: 

http://enterprise.press/wp-

content/uploads/2020/01/Teachers%E2%80%99-Attitudes-

Toward-Including-Children-With-Special-Educational-Needs-

in-Private-Schools-in-Egypt.pdf 

● Benjamin, S., Nind, M., Hall, K. and Collins, J., Sheehy, 
Kieran (ed.) (2003) Moments of inclusion and exclusion: pupils 
negotiating classroom contexts. British Journal of Sociology of 
Education, 24 (5), 547-558 
https://eprints.soton.ac.uk/54603/1/Benjamin_Moments.pdf 

● Cigman, R. (2007) A Question of Universality: Inclusive 

Education and the Principle of Respect, in the Journal of 

Philosophy of Education 41(4):775 - 793 

https://www.researchgate.net/publication/227734296_A_Que

stion_of_Universality_Inclusive_Education_and_the_Principl

e_of_Respect 

https://unesdoc.unesco.org/ark:/48223/pf0000098427
http://www.unesco.org/education/edurights/media/docs/c33b72f4c03c58424c5ff258cc6aeaee0eb58de4.pdf
http://www.unesco.org/education/edurights/media/docs/c33b72f4c03c58424c5ff258cc6aeaee0eb58de4.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/398815/SEND_Code_of_Practice_January_2015.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/398815/SEND_Code_of_Practice_January_2015.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/398815/SEND_Code_of_Practice_January_2015.pdf
https://dsq-sds.org/article/view/880/1055/
http://www.ombudsman.org.uk/sites/default/files/FDN-218144_Introduction_to_the_Social_and_Medical_Models_of_Disability.pdf
http://www.ombudsman.org.uk/sites/default/files/FDN-218144_Introduction_to_the_Social_and_Medical_Models_of_Disability.pdf
http://www.ombudsman.org.uk/sites/default/files/FDN-218144_Introduction_to_the_Social_and_Medical_Models_of_Disability.pdf
http://www.csie.org.uk/resources/free.shtml
http://enterprise.press/wp-content/uploads/2020/01/Teachers%E2%80%99-Attitudes-Toward-Including-Children-With-Special-Educational-Needs-in-Private-Schools-in-Egypt.pdf
http://enterprise.press/wp-content/uploads/2020/01/Teachers%E2%80%99-Attitudes-Toward-Including-Children-With-Special-Educational-Needs-in-Private-Schools-in-Egypt.pdf
http://enterprise.press/wp-content/uploads/2020/01/Teachers%E2%80%99-Attitudes-Toward-Including-Children-With-Special-Educational-Needs-in-Private-Schools-in-Egypt.pdf
http://enterprise.press/wp-content/uploads/2020/01/Teachers%E2%80%99-Attitudes-Toward-Including-Children-With-Special-Educational-Needs-in-Private-Schools-in-Egypt.pdf
https://eprints.soton.ac.uk/54603/1/Benjamin_Moments.pdf
https://www.researchgate.net/publication/227734296_A_Question_of_Universality_Inclusive_Education_and_the_Principle_of_Respect
https://www.researchgate.net/publication/227734296_A_Question_of_Universality_Inclusive_Education_and_the_Principle_of_Respect
https://www.researchgate.net/publication/227734296_A_Question_of_Universality_Inclusive_Education_and_the_Principle_of_Respect
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Activities/ 
Assignments 

Task1: Consider the various definition of inclusive education.  
Having considered the literature - what does ‘inclusive education’ 
mean in your context?  

● Discuss this online with our peers and develop an agreed 

definition which will guide you through this course.  

● How does your definition align with Egypt’s Ministry of 

Education’s Strategic Plan for Pre-university Education 2014-

2030? From a teacher’s perspective, what actions in relation 

to ‘inclusion’ might be needed to support the implementation 

of the strategic plan? Share your thoughts with your peers. 

 
Task 2: Observe a classroom/education setting and identify points of 
inclusion/exclusion. You may wish to re-read Bejamin et al (2003) to 
to remind yourself about what you are looking for. 

● From all the observations you have made about 

inclusion/exclusion, which of these points of 

inclusion/exclusion specifically relate to special education 

needs (SEN) and learning difficulties? How do practices in 

the classroom demonstrate commitment to the principles of 

inclusion? 

● Reflect on how new policy developments in Egypt on SEN 

education apply in your context. How does the new 

government guidance (March 2020) help you understand 

these points of inclusion/exclusion and what might be 

needed to support the implementation of this new policy 

guidance in your context? 

 
Your completed assignment should be ???? words in length. < The 
word length will need to be defined by the delivering institution to fit 
in with their existing assessment scheme> 
 

 

10Cs 1 2 3 4 5 6 7 8 9 1
0 

    

x x x x x x x x x x 

SDGs 1 2 3 4 5 6 7 8 9 1
0 

11 12 1
3 

14 15 16 17 

      x           x            x   

Learning 
Goals 

Learning to 
know 

Learning 
to be 

Learning to 
do 

Learning to 
live together 

Learning to 
transform 

Learning to 
give and 

share 

x x x x  x   

ECTS 
Workload 

Lecture 
/semina

r 

Online Lab Reading Course 
activity 

Project Prepare 
exam 

Writing 
exam 

Total 

6hrs 2hrs   10hrs 7hrs       25hrs 

 

http://www.unesco.org/education/edurights/media/docs/c33b72f4c03c58424c5ff258cc6aeaee0eb58de4.pdf
http://www.unesco.org/education/edurights/media/docs/c33b72f4c03c58424c5ff258cc6aeaee0eb58de4.pdf
https://eprints.soton.ac.uk/54603/1/Benjamin_Moments.pdf
https://eprints.soton.ac.uk/54603/1/Benjamin_Moments.pdf
https://eprints.soton.ac.uk/54603/1/Benjamin_Moments.pdf
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Course Inclusion: Learning Difficulties and Refugee/Immigrant children 
 

Module 2 SEN, learning difficulties and areas of need 
 

Key concepts ● Definitions of SEN and contextual variability of terminology 

● Range of SEN, neurodiversity and the four broad areas of 

need: 

o Communication and interaction 

o Cognition and learning 

o Social, emotional and mental health difficulties 

o Sensory of physical needs 

● Bioecological Theory of Human Development  - Urie 

Bronfenbrenner 

 

Overview This module provide an in-depth look at the definitions and the 
contextual variability of the terminology used in identifying, 
articulating and supporting special education needs. It outlines the 
broad spectrum of learning difficulties, the concept of ‘neurodiversity’ 
and the fact that educational support is focused on four broad ‘areas 
of need’. Finally, it presents the Bioecological Theory of Human 
Development as a useful framework for thinking about educating 
pupils with special educational needs in mainstream schools. 
 

Aims This module aims to introduce teachers to specific terminology in 
relation to Special Education Needs (SEN) and support them in 
exploring the usage and the meaning of these in their local context. 
By introducing the concept of ‘neurodiversity’ and explicitly 
discussing ‘areas of need’, this module aims to support teachers in 
developing teaching interventions for a spectrum of learning 
difficulties and does not seek to narrow support to specific 
disabilities/difficulties.  
 

Learning 
outcomes 

At the end of this module, teachers will have: 
● Greater knowledge of the terminology associated with 

learning difficulties experienced by children and the broad 

areas in which support may be needed.  

● Gained an appreciation of the concept of neurodiversity. 

● An appreciation that of how context influences learner 

development.  

 

Units Unit 2.1: Defining Special Education Needs and associated 
terminology 
Unit 2.2: Introducing the concept of neurodiversity of learners and 
‘Areas of need’  
Unit 2.3: Bioecological Theory of Human Development as a 
framework for thinking about support in context 
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Readings ● Cullen, M.A., Lindsay, G., Hastings, R., Denne, L., Stanford, 

C., Beqiraq, L., Elahi, F., Gemegah, E., Hayden, N., Kander, 

I., Lykomitrou F., Zander, J. (2020). Special Educational 

Needs in Mainstream Schools: Evidence Review. London: 

Education Endowment Foundation. The report is available 

from: 

https://educationendowmentfoundation.org.uk/public/files/Pu

blications/Send/EEF_SE ND_Evidence_Review.pdf  

● British Dyslexia Association (2018) Understanding 

Neurodiversity A Guide to Specific Learning Differences (2nd 

Edition). Available online at: 

https://cdn.bdadyslexia.org.uk/documents/Dyslexia/A_Guide

_to_SpLD_2nd_ed.pdf?mtime=20190410221939&focal=non

e 

● Gaad, E. and Khan, L. (2007) Primary Mainstream Teachers' 

Attitudes towards Inclusion of Students with Special 

Educational Needs in the Private Sector: A Perspective from 

Dubai in International Journal of Special Education, v22 n2 

p95-109 https://files.eric.ed.gov/fulltext/EJ814493.pdf 

● Mamas, C. and Avramidis, E. (2013) Promoting social 

interaction in the inclusive classroom: Lessons from inclusive 

schools in England and Cyprus in Learning, Culture and 

Social Interaction. Volume 2, Issue 4, December 2013, 

Pages 217-226. Available online at: 

https://www.sciencedirect.com/science/article/pii/S22106561

13000469?casa_token=3CS3X5rgjcMAAAAA:5zIlRRcUynvp

29VlQNqOd3NbDbo3qpiI54qXLkU01uU5HAl-

Jen3g12a81_nGnjwwwgZ2oFViw 

● Pinnell, Hannah (2017) Inclusion Practices: The Mainstream 

Classroom and Support Groups. University of Portsmouth. 

(Unpublished) Available online at: https://e-

space.mmu.ac.uk/621935/1/Pinnell%20%28Hannah%29.pdf 

● Rosa, E. M. and Tudge, J. (2013) Urie Bronfenbrenner’s 

Theory of Human Development: Its Evolution From Ecology 

to Bioecology in the Journal of Family Theory & Review 

(December 2013): 243–258. Available online at: 

https://edisciplinas.usp.br/pluginfile.php/3476636/mod_resou

rce/content/0/Rosa_et_al-2013-

Journal_of_Family_Theory__Review.pdf 

 

Activities/ 
Assignments 

Task: 1 
Consider how ‘Special Education Needs’ are defined in your context 
– what are the contextual variables? In the resource Cullen et al 
(2020) available at: 
https://educationendowmentfoundation.org.uk/public/files/Publication
s/Send/EEF_SE ND_Evidence_Review.pdf  consider pages 11-13 

https://educationendowmentfoundation.org.uk/public/files/Publications/Send/EEF_SE%20ND_Evidence_Review.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/Send/EEF_SE%20ND_Evidence_Review.pdf
https://cdn.bdadyslexia.org.uk/documents/Dyslexia/A_Guide_to_SpLD_2nd_ed.pdf?mtime=20190410221939&focal=none
https://cdn.bdadyslexia.org.uk/documents/Dyslexia/A_Guide_to_SpLD_2nd_ed.pdf?mtime=20190410221939&focal=none
https://cdn.bdadyslexia.org.uk/documents/Dyslexia/A_Guide_to_SpLD_2nd_ed.pdf?mtime=20190410221939&focal=none
https://files.eric.ed.gov/fulltext/EJ814493.pdf
https://www.sciencedirect.com/science/article/pii/S2210656113000469?casa_token=3CS3X5rgjcMAAAAA:5zIlRRcUynvp29VlQNqOd3NbDbo3qpiI54qXLkU01uU5HAl-Jen3g12a81_nGnjwwwgZ2oFViw
https://www.sciencedirect.com/science/article/pii/S2210656113000469?casa_token=3CS3X5rgjcMAAAAA:5zIlRRcUynvp29VlQNqOd3NbDbo3qpiI54qXLkU01uU5HAl-Jen3g12a81_nGnjwwwgZ2oFViw
https://www.sciencedirect.com/science/article/pii/S2210656113000469?casa_token=3CS3X5rgjcMAAAAA:5zIlRRcUynvp29VlQNqOd3NbDbo3qpiI54qXLkU01uU5HAl-Jen3g12a81_nGnjwwwgZ2oFViw
https://www.sciencedirect.com/science/article/pii/S2210656113000469?casa_token=3CS3X5rgjcMAAAAA:5zIlRRcUynvp29VlQNqOd3NbDbo3qpiI54qXLkU01uU5HAl-Jen3g12a81_nGnjwwwgZ2oFViw
https://e-space.mmu.ac.uk/621935/1/Pinnell%20%28Hannah%29.pdf
https://e-space.mmu.ac.uk/621935/1/Pinnell%20%28Hannah%29.pdf
https://edisciplinas.usp.br/pluginfile.php/3476636/mod_resource/content/0/Rosa_et_al-2013-Journal_of_Family_Theory__Review.pdf
https://edisciplinas.usp.br/pluginfile.php/3476636/mod_resource/content/0/Rosa_et_al-2013-Journal_of_Family_Theory__Review.pdf
https://edisciplinas.usp.br/pluginfile.php/3476636/mod_resource/content/0/Rosa_et_al-2013-Journal_of_Family_Theory__Review.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/Send/EEF_SE%20ND_Evidence_Review.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/Send/EEF_SE%20ND_Evidence_Review.pdf
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which outline the contextual difference in definitions between US 
and UK uses of the terminology associated with SEN. For this task: 

● Identify and present the Egyptian version of this terminology 

and how it appears in official guidance for teachers.  

● Reflect on the differences in definition and language use 

between the three countries. Outline how these definitions 

might differ in refugees’ countries of origin. What difficulties 

might difference in definitions pose for you as a teacher? 

What can you do to address these difficulties? 

 

Task 2: Consider the range of SEN and specifically the identified 
four broad ‘areas of need’. Some of the areas of need are based on 
clinical diagnoses and there is specific guidance on how to support 
these children. However,  

● How do these four areas apply to refugee/immigrant children 

who may not have (or need) a clinical diagnosis? Do they 

have additional educational needs due to the virtue of being 

refugees/immigrants? Discuss online with your peers and 

reflect on what you have learned.  

● Do your thoughts complement or contradict the outcomes of 

Task 1?  Write a 500 words statement on why this might be 

the case. 

 
In total, your completed assignments should be ???? words in 
length. < The word length will need to be defined by the delivering 
institution to fit in with their existing assessment scheme> 
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Learning 
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Learning to 
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do 
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Online Lab Reading Course 
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Writing 
exam 

Total 

6hrs 2hrs   10hrs 7hrs       25hrs 

 

Course Inclusion: Learning Difficulties and Refugee/Immigrant children 
 

Module 3 Practical strategies for children with learning difficulties 
 

Key concepts ● Neurodiversity  

● Teaching strategies for specific learning difficulties 
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● Inclusive multisensory teaching techniques 

 

Overview This module focuses on the practicalities of supporting learners with 
learning difficulties and provides teachers with a set of tools 
(questionnaires, checklists and guidance) that will enable them to 
develop inclusive teaching practices.  
 

Aims The aim of this module is to support teachers in clearly defining and 
articulating the learning difficulties and needs of children (but not 
diagnosing, which is done by a specialist). This modules will guide 
teachers in in developing ‘whole child’ teaching approaches, in order 
to support learners as individuals. 

 

Learning 
outcomes 

At the end of this module, teachers will: 
● Understand that learning difficulties are not necessarily about 

a diagnosis and ascribing a label (i.e. dyslexia, dyspraxia, 

dyscalculia, etc) before support can be embedded into 

learning and teaching strategies 

● Be introduced to the concept of neurodiversity  

● Explore a range of practical techniques to supporting 

individual needs 

● Devise creative multisensory teaching strategies that meet 

the individual needs of learners in innovative ways. 

 

Units Unit 3.1: Seeing the whole picture (video) - teaching for 
neurodiversity(ppt) 
Unit 3.2: Understanding for neurodiversity (video) 
Unit 3.3: Classroom support strategies (Primary (video), Secondary 
(video), Post16 (video)) 
 
NOTE: All lectures/teaching resources for this module are available 
as webinars from PATOSS  – links provided above – and support 
strategies are presented in a number of miniguides for teachers 
developed by the National Association for Special Education Needs 
(NASEN). The most relevant miniguides are listed in the ‘Readings’ 
below. However, one more resource is required – a ppt – that will 
sent the context of this module and how all the external resources 
come together to support the achievement of the learning outcomes 
and the assessment task.  
 

Readings ● British Dyslexia Association (2018) Understanding 

Neurodiversity A Guide to Specific Learning Differences (2nd 

Edition). Available online at: 

https://cdn.bdadyslexia.org.uk/documents/Dyslexia/A_Guide

_to_SpLD_2nd_ed.pdf?mtime=20190410221939&focal=non

e 

● PATOSS Neurodiversity videos available at: 

https://www.patoss-dyslexia.org/Neurodiversity-videos 

https://www.youtube.com/watch?v=6p5RjqMJJwo&feature=youtu.be
about:blank
about:blank
https://www.youtube.com/watch?v=faV-Z85zjJU&feature=youtu.be
https://www.youtube.com/watch?v=amCQd0XtM7w&feature=youtu.be
https://www.youtube.com/watch?v=YNTUQa-fHIU&feature=youtu.be
https://www.youtube.com/watch?v=Vq55oZPp_QE&feature=youtu.be
https://nasen.org.uk/resource-listing/miniguides.html
https://cdn.bdadyslexia.org.uk/documents/Dyslexia/A_Guide_to_SpLD_2nd_ed.pdf?mtime=20190410221939&focal=none
https://cdn.bdadyslexia.org.uk/documents/Dyslexia/A_Guide_to_SpLD_2nd_ed.pdf?mtime=20190410221939&focal=none
https://cdn.bdadyslexia.org.uk/documents/Dyslexia/A_Guide_to_SpLD_2nd_ed.pdf?mtime=20190410221939&focal=none
https://www.patoss-dyslexia.org/Neurodiversity-videos
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● National Association for SEN (NASEN) miniguides  - these 

guides contain practical tips and techniques to support a 

range of learning difficulties and are essential reading for this 

module.   

● NASEN (2014) SEN Support and the Graduated Approach. 

Avaialable online at: 

https://nasen.org.uk/uploads/assets/7f6a967f-adc3-4ea9-

8668320016bc5595/SENsupportpress.pdf 

 

Activities/ 
Assignments 

Task:  
Develop a set of teaching strategies appropriate to a child, who may 
be experiencing difficulties in their learning, and discuss these in 
relation to the literature on human development. This does not 
necessarily need to be a child with a refugee/immigrant background.  
 
This task has four parts: 
 

● Part 1: 

o Identify a student in your classroom/education 

setting.  

o As a teacher, download and complete the Strengths 

and Difficulties Questionnaire (SDQ) (ages 4-7). This 

is available in several languages at: 

https://sdqinfo.org/ 

o If the child is between 11-17 years, you could 

download and ask them to complete a self-

assessment as well.  

o Score the questionnaires using the instructions 

provided on the site.  

 

● Part 2: For the same student use the appropriate SpLD 

checklist available from the British Dyslexia Association to 

draft a profile about the issues they are experiencing in their 

learning. Links to the checklists are available here:  

o Early Years 

o Primary 

o Secondary 

o Post 16 

 

● Part 3: Using the information provide by each tool, develop a 

series of teaching strategies to support this learner. Your 

case study should look something like this: example A, 

example B  

 
● Part 4: Share your learner’s profile and the teaching 

strategies you plan to employ in supporting your learner. 

https://nasen.org.uk/resource-listing/miniguides.html
https://nasen.org.uk/uploads/assets/7f6a967f-adc3-4ea9-8668320016bc5595/SENsupportpress.pdf
https://nasen.org.uk/uploads/assets/7f6a967f-adc3-4ea9-8668320016bc5595/SENsupportpress.pdf
https://sdqinfo.org/
https://www.bdadyslexia.org.uk/dyslexia/how-is-dyslexia-diagnosed/dyslexia-checklists
https://cdn.bdadyslexia.org.uk/documents/Dyslexia/neurodiversity_profiler_EYFS_FINAL-2.xlsx?mtime=20190410221714&focal=none
https://cdn.bdadyslexia.org.uk/documents/Dyslexia/neurodiversity_profiler_primary_FINAL-1.xlsx?mtime=20190410221731&focal=none
https://cdn.bdadyslexia.org.uk/documents/Dyslexia/neurodiversity_profiler_secondary_FINAL-1.xlsx?mtime=20190410221808&focal=none
https://cdn.bdadyslexia.org.uk/documents/Dyslexia/neurodiversity_profiler_post16_FINAL-1.xlsx?mtime=20190410221845&focal=none
https://www.patoss-dyslexia.org/write/MediaUploads/Resources/Hannah_from_SpLD_checklist_to_draft_profile_and_strategies.docx
https://www.patoss-dyslexia.org/write/MediaUploads/Resources/NDTPupilProfileprimary.pdf
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Discuss with your peers the effectiveness of your proposed 

strategies, in relation to the other profiles posted by your 

peers. Listen to suggestions and update your plan, as 

appropriate, before submitting it for marking.  

 
Your completed assignment should be ???? words in length. < The 
word length will need to be defined by the delivering institution to fit 
in with their existing assessment scheme> 
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Course Learning Difficulties and Refugee/Immigrant children 
 

Module 4 Developing inclusive cultures  

Key concepts ● The importance of context, values and culture with regard to 

inclusion. 

● Whole school’ approach to inclusion  

● RAISED model  

Overview This module will briefly present issues related to value culture and 
how this might affect how teachers in the classroom support 
learners with learning difficulties.  

Aims Teachers work within educational settings that have established 
values and cultures. This module aims to promote understanding 
and critical reflection of teachers’ workplace cultural context, as well 
as how this may differ from the previous educational cultures which 
refugee/immigrant children are familiar.  
 
Culture is a wide academic topic, however this module will 
specifically focus on: 

● the culture of a school and what it means to have a ‘whole 

school’ approach to inclusion 

● Cultural brokering as part of teaching/learning activities.  
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Both of these topics are pertinent to the support of 
refugee/immigrant children, especially if they are experiencing 
learning difficulties. 

 

Learning 
outcomes 

At the end of this module, teachers will: 
● Have a greater awareness of the cultural context in which 

they are operating and how this might facilitate or hinder 

support for supporting children with learning difficulties 

● Have considered their inclusive teaching approaches in 

relation to supporting refugee/immigrant children with 

learning difficulties.  

 

Units Unit 4.1: The importance of values and culture in educational 
contexts in relation to educational achievement 
Unit 4.2: Enacting values and brokering culture as a teacher 
 

Readings ● Mary A. Falvey, M. A. and Givner, C. C. (2005) Chapter 1. 

What Is an Inclusive School? In Richard A. Villa, R. A. and 

Thousand, J. S. (Eds) Creating an Inclusive School, 2nd 

Edition. ASCD. Available online at: 

http://www.ascd.org/publications/books/105019/chapters/Wh

at-Is-an-Inclusive-School%C2%A2.aspx 

● Inclusive Education - the right to belong to the mainstream 

(2002) leaflet - Information leaflet on previous work of the 

Centre and the philosophy behind including children in 

mainstream schools. 

● Peaston, H. (2011) Mainstream inclusion, special challenges: 

strategies for children with BESD. National College for 

Leadership of Schools and Children’s Services. Available 

online at: 

https://dera.ioe.ac.uk/3760/1/download%3Fid%3D149406%2

6filename%3Dmainstream-inclusion-special-challenges-

strategies-for-children-with-besd-full-report.pdf 

● Georgis, R., Brosinsky, L., Mejia, T., Kirova, A., Gokiert, R., 

and Knowledge Exchange Advisory (2017). RAISED 

between Cultures: A Knowledge and Reflection Guidebook 

for Intercultural Practice in the Early Years. Edmonton, AB: 

CommunityUniversity Partnership, University of 

AlbertaAvailable online at: 

https://www.ualberta.ca/community-university-

partnership/media-library/community-university-

partnership/resources/publications/finalraised-guidebook-

08single-pages-2.pdf 

● The RAISED model (video) available at: 

https://www.youtube.com/watch?v=pilIYlj3-

iE&feature=youtu.be 

http://www.ascd.org/publications/books/105019/chapters/What-Is-an-Inclusive-School%C2%A2.aspx
http://www.ascd.org/publications/books/105019/chapters/What-Is-an-Inclusive-School%C2%A2.aspx
http://www.csie.org.uk/resources/inc-ed-02.pdf
http://www.csie.org.uk/resources/inc-ed-02.pdf
https://dera.ioe.ac.uk/3760/1/download%3Fid%3D149406%26filename%3Dmainstream-inclusion-special-challenges-strategies-for-children-with-besd-full-report.pdf
https://dera.ioe.ac.uk/3760/1/download%3Fid%3D149406%26filename%3Dmainstream-inclusion-special-challenges-strategies-for-children-with-besd-full-report.pdf
https://dera.ioe.ac.uk/3760/1/download%3Fid%3D149406%26filename%3Dmainstream-inclusion-special-challenges-strategies-for-children-with-besd-full-report.pdf
https://www.ualberta.ca/community-university-partnership/media-library/community-university-partnership/resources/publications/finalraised-guidebook-08single-pages-2.pdf
https://www.ualberta.ca/community-university-partnership/media-library/community-university-partnership/resources/publications/finalraised-guidebook-08single-pages-2.pdf
https://www.ualberta.ca/community-university-partnership/media-library/community-university-partnership/resources/publications/finalraised-guidebook-08single-pages-2.pdf
https://www.ualberta.ca/community-university-partnership/media-library/community-university-partnership/resources/publications/finalraised-guidebook-08single-pages-2.pdf
https://www.youtube.com/watch?v=pilIYlj3-iE&feature=youtu.be
https://www.youtube.com/watch?v=pilIYlj3-iE&feature=youtu.be
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Activities/ 
Assignments 

Task 1: Consider your assignment from the previous module 
(module 3) in relation to the RAISED model presented in this module 
(module 4). More specifically, consider the teaching strategies you 
developed in Part 3 of your assignment.  

● Part 1: Evaluate your inclusive teaching strategies in relation 

to RAISED. Have you appropriately taken account of the six 

aspects of the RAISED model in a way that makes sense to 

your leaner? 

● Part 2: If necessary, amend and update your teaching 

strategies with further in light of RAISED, in order to increase 

its relevance to refugee/immigrant children.  

 
Task: 2 
Consider your classroom or your whole school environment. Use the 
checklist at the bottom of this page to evaluate how inclusive your 
schools is.  

● Part 1: What inclusive practices are done well in your 

classroom/school that enable children with learning 

disabilities and/or refugee/immigrant children to succeed? 

Reflect on these practices and discuss online with your peers 

why you think they are successful.  

 

● Part 2: What practices have you identified that are not 

inclusive. Choose one or two of these, identify the reasons 

that these are taking place and plan how you might change 

these. Design a roadmap on how change can be 

implemented in relation to supporting more inclusive 

practices in your classroom/school.  

 

Your completed assignment should be ???? words in length. 

< The word length will need to be defined by the delivering 

institution to fit in with their existing assessment scheme> 
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RefTeCp Course Syllabus Template 

Name of the Course: Multicultural School  

Leading University: O6U (Dr. MOHAMED BADAWI) 

Supporting Universities: Bath Spa -England 

Prerequisites: None 

 

Course Description/Overview (5 Lines) 

Multicultural School (MCS), was designed to prepare in-service teachers to work effectively 

with multicultural school students. It focuses on cultural diversity education to support 

refugee, immigrant and minority students and parents. Accordingly, Multicultural School have 

to adopt appropriate cultural competencies that are critical in refugees’ classrooms. The main 

aim of the course is how to adjust the mono-culture national schools to be Multicultural 

School that welcome refugee learners. To achieve the objectives of the course the teachers 

will acquire the basic knowledge and skills related Multicultural School characteristics, 

Multicultural School and community, Multicultural School and Refugee Parents, Multicultural 

School and GOs/NGO, Running Multicultural School and finally Quality Multicultural School. 

 

Course Learning Objectives: 

The course was designed to help refugee teachers to:  

1- Define the basic concepts of Multicultural School. 

2- Explain Multicultural School characteristics. 

3- Identify the relations between Multicultural School and community. 

4- Utilize the activities of Multicultural School that attract Refugee Parents. 

5- Describe the cooperative activities of the Multicultural School and GOs/NGO. 

6- Applying effective ‘welcome all’ management in Multicultural School. 

7- Applying quality standards in Multicultural School. 
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Course Content Learning Outcomes 

 

By the end of the course, refugee teachers will be able to:  

1- Define the recent concepts of Multicultural School, Respect, Empathy, Kindness, 
Open-mindedness and Collaboration 

2- Explain Multicultural School characteristics. 

3- Identify the relations between Multicultural School and community.  

4- Apply partnership tactics of Multicultural School and community. 

5- Communicate with refugee parents face to face. 

6- Communicate with refugee parents online. 

7- Describe the cooperative activities of the Multicultural School and governmental 

organizations. 

8- Describe the cooperative activities of the Multicultural School NGO. 

9- Applying effective ‘welcome all’ management in Multicultural School in curriculum 

content.  

10- Applying effective ‘welcome all’ management in Multicultural School in teaching 

strategies.  

11- Applying effective ‘welcome all’ management in Multicultural School management. 

12- Applying quality standards in Multicultural School. 

 Course Resources  

Required Course Texts and Materials  

1. Adams, J.Q., J.F. Niss, and C. Suarez, eds. Multicultural Education: Strategies for 
Implementation in Colleges and Universities. Vol. 1. Macomb, IL: Western Illinois 
University, 1991. 

2. Banks, J. A. Multiethnic education: Theory and practice, 2nd edition. Boston: Allyn and 
Bacon, Inc., 1988. 

3. Banks, J.A. An Introduction to Multicultural Education. Boston: Allyn and Bacon, 1994. 
4. Banks, James A. (ed.). Multicultural Education, Transformative Knowledge, and Action: 

Historical and Contemporary Perspectives. NY: Teachers College Press, 1996. 
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5. Davidman, Leonard and Davidman, Patricia T. (eds.). Teaching with a Multicultural 
Perspective (2nd ed.). NY: Longman, 1997. 

6. Delpit, Lisa. Other People's Children: Cultural Conflict in the Classroom. NY: The New 
Press, 1995. 

7. Farwa Batool, Hafsah Musamod and Hadjer Taibi.  “Living in Multicultural Schools: 
Handbook for Teachers”.  2020. 

8. Friere, Paulo. Pedagogy of the Oppressed. NY: Seabury Press, 1970. 
9. Gold, Milton J. and Grant, Carl A., "In Praise of Diversity: A Resource Book for 

Multicultural Education" (1977). Publications Archives, 1963-2000. 66. 
https://digitalcommons.unomaha.edu/cparpubarchives/66 

10. Gollnick, D.M.I., and P.C. Chinn. Multicultural Education in a Pluralistic Society. 3rd ed. 
Columbus, Ohio: Merrill, 1990. 

11. Hernandez, H. Multicultural education: A teacher's guide to content and process. 
Columbus, OH: Merrill Publishing Company, 1989. 

12. Sleeter, C.E., and Grant C.A. Making Choices for Multicultural Education: Five 
Approaches to Race, Class and Gender 2nd ed. New York: Merrill, 1993. 

13. Sleeter, Christine E. Multicultural Education as Social Activism. Albany, NY: State 
University of New York Press, 1996. 

14. Sparks, Louise Derman. (1995). Anti-Bias Curriculum: Tools for Empowering Young 
Children. Washington, DC: NAYEC. 

Assignments and Grading Scheme  

Grading System  

0 to 10 (where 5 is the least pass mark)  

Grading Policy  

Grades can be based on the following: (Example)  

Assignments  30%  

Exams    50% 

Class attendance/participation  20%  

Total Points 100  

https://digitalcommons.unomaha.edu/cparpubarchives/66
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Course Policies  

Late Assignments  

It is essential that papers and other assignments be completed and submitted on 

time via Moodle or any LMS portal. Once the due date is past, without notice and 

justification, the submission is not accepted. 

Classroom Protocol  

This is a seminar type of course, which means that students are expected to come 

to ALL classes.  You cannot pass the class under any circumstances. If you miss more 

than three classes, you are not allowed to enter the exam and it will be force 

withdraw. Students are expected to arrive on time and stay until the class period 

ends. If you know that you have to leave early, you should notify the instructor 

before class starts. You are expected to treat faculty and other students with 

respect. During class students are obliged to not disrupt class by making noise 

and/or leaving and re-entering during class. Students who violate these minimal 

expectations will be asked to leave and counted as absent. You are expected to have 

read and thought about the assigned material before you come to class. I expect 

active class participation, which counts for 20% of the grade. The blended learning 

format is the approach of this course which means the online sessions are counted 

in the attendance ratio.  

Disability   

Students who have disabilities should have a confidential appointment to discuss 

their need for accommodations. Establishing reasonable accommodations should 

be considered on a case-by case basis.  
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Course Schedule 

Week Date 
Topics, Reading, Assignments and Deadlines (Details on assignments 

and more bibliography are available in the course modules) 

1 
 Unit 1.1: Key concepts of Multicultural School, Respect, Empathy, Kindness, 

Open-mindedness and Collaboration 

2  Unit 1.2: Multicultural School characteristics. 

3  Unit 1.3: Relationships between Multicultural School and community. 

4  Unit 2.1: Partnership tactics of Multicultural School and community. 

5  Unit 2.2: Face to face communicating with refugee parents. 

6  Unit 2.3: Online communicating with refugee parents face to face. 

7 
 Unit 3.1: Cooperative activities of the Multicultural School and governmental 

organizations. 

8  Unit3.2: Cooperative activities of the Multicultural School and NGOs 

9  Unit 3.3: Cooperative activities of the Multicultural School and refugees’ families. 

10  Unit 4.1: Effective ‘welcome all’ management in Multicultural School in curriculum 

content.  

11  Unit 4.2: Effective ‘welcome all’ management in Multicultural School in curriculum 

content.  

12  Unit 4.3: Effective ‘welcome all’ management in Multicultural School in teaching 

strategies. 

13  Unit 4.4: General Revision  
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Course Modules (4ECTS) 

 

Course  Multicultural School 

Module 1  Principles of Multicultural School 

Key 

Concepts  

curriculum development - multicultural competence - global education - multicultural 

education – refugee curriculum- online curriculum 

Aim  Define the key concepts of Multicultural School. 

Learning 

Outcomes  

● Define the recent concepts of Multicultural School, Respect, Empathy, Kindness, 
Open-mindedness and Collaboration 

● Explain Multicultural School characteristics. 
● Identify the relations between Multicultural School and community.  
● Apply partnership tactics of Multicultural School and community. 

Units   Unit 1.1: Key concepts of Multicultural School, Respect, Empathy, Kindness, Open-mindedness and 

Collaboration 

Unit 1.2: Multicultural School characteristics. 

Unit 1.3: Relationships between Multicultural School and community. 

 

Readings 1. Adams, J.Q., J.F. Niss, and C. Suarez, eds. Multicultural Education: Strategies for 
Implementation in Colleges and Universities. Vol. 1. Macomb, IL: Western 
Illinois University, 1991. 

2. Banks, J.A. An Introduction to Multicultural Education. Boston: Allyn and 
Bacon, 1994. 

3. Banks, James A. (ed.). Multicultural Education, Transformative Knowledge, and 
Action: Historical and Contemporary Perspectives. NY: Teachers College Press, 
1996. 

4. Banks, J. A. Multiethnic education: Theory and practice, 2nd edition. Boston: 
Allyn and Bacon, Inc., 1988. 

Activity 

 

 

Activity:1 

Students have to summarize the Key Concepts of Refugee Multicultural School 

using PCs and Lab Top sets. 

Assignment:1 

Students have to present some definitions from the Internet covering the basic 

concepts of Multicultural School 
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Activity:2 

Students work in groups in the classroom trying to define the conceptualization of 

Multicultural School 

Assignment:2 

Students navigate the Internet to find more material on  Multicultural School  

Activity:3 

In groups students write a short piece of writing on Multicultural School and 

Refugee schooling. 

Assignment:3 

Prepare PP on Multicultural School at home. 
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Course  Multicultural School 

Module 2 Multicultural School and Community 

Key 

Concepts  

Concepts of multicultural school and community 

Aim  1- Utilize communication strategies in Multicultural School. 

Learning 

Outcomes  

● Apply partnership tactics of Multicultural School and community. 

● Communicate with refugee parents face to face. 

● Communicate with refugee parents online. 
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Units   Unit 2.1: Partnership tactics of Multicultural School and community. 

Unit 2.2: Face to face communicating with refugee parents. 

Unit 2.3: Online communicating with refugee parents face to face. 

 

Readings 1. Gold, Milton J. and Grant, Carl A., "In Praise of Diversity: A Resource Book for 

Multicultural Education" (1977). Publications Archives, 1963-2000. 66. 

https://digitalcommons.unomaha.edu/cparpubarchives/66 

2. Farwa Batool, Hafsah Musamod and Hadjer Taibi.  “Living in Multicultural 

Schools: Handbook for Teachers”.  2020. 

Activity 

 

 

A. Students have to find ways to relate their Home Cultural Competence to 

World Culture to form what is called Cross-Cultural Education. They have to 

make good use of available Web applications. 

B. Students have to reproduce using their words and conceptualisation to re-

explain multicultural schools objectives. 

C. Students have to reflect on Infusing multicultural schools into the national 

school trying to provide a written report on how to multicultural schools. 

Assignment Students are asked to select the best refugee learning items to be infused in 

multicultural schools. 
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https://digitalcommons.unomaha.edu/cparpubarchives/66
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Course  Multicultural School 

Module 3 Cooperatives of Multicultural School 

Key 

Concepts  

Cooperation, NGOs, GOs. 

Aim  1- Include refugee culture into national education system via Internet material 

2- Apply the basic principles of  diversity education 

Learning 

Outcomes  

1- Describe the cooperative activities of the Multicultural School and 

governmental organizations. 

2- Describe the cooperative activities of the Multicultural School NGO. 

Units   Unit: 3-1 Cooperative activities of the Multicultural School and governmental 
organizations. 
Unit: 3-2 Cooperative activities of the Multicultural School NGO. 

 

Readings 1. Sleeter, C.E., and Grant C.A. Making Choices for Multicultural Education: Five Approaches to 

Race, Class and Gender 2nd Ed. New York: Merrill, 1993. 

2. Sleeter, Christine E. Multicultural Education as Social Activism. Albany, NY: State University of 

New York Press, 1996. 

3. Sparks, Louise Derman. (1995). Anti-Bias Curriculum: Tools for Empowering Young Children. 

Washington, DC: NAYEC. 

Activity 

 

 

A. Students will write some topics to be added to the course fit Multicultural 

School.  

B. Asking students to summarize the principles of  cooperative activities of the 

Multicultural School 

C. Reading and deciding the best Model of Multicultural School. 

assignment Students have to evaluate the best practices of Multicultural School 
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Course  Multicultural School 

Module 4 Welcome to All in Multicultural School 

Key 

Concepts  

‘Welcome all’ multicultural school, curriculum content, teaching methods, Management 

of multicultural school. 

Aim  1- Apply the innovative concept ‘welcome all’ multicultural school. 

Learning 

Outcomes  

1- Applying effective ‘welcome all’ management in Multicultural School in 

curriculum content.  

2- Applying effective ‘welcome all’ management in Multicultural School in 

teaching strategies.  

3- Applying effective ‘welcome all’ management in Multicultural School 

management. 

Units   Unit 4.1: Effective ‘welcome all’ management in Multicultural School in curriculum 

content.  

Unit 4.2: Effective ‘welcome all’ management in Multicultural School in teaching 

strategies.  
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Unit 4.3: Effective ‘welcome all’ management in Multicultural School management. 

 

Readings 1. Davidman, Leonard and Davidman, Patricia T. (eds.). Teaching with a 

Multicultural Perspective (2nd ed.). NY: Longman, 1997. 

2. Delpit, Lisa. Other People's Children: Cultural Conflict in the Classroom. NY: The 

New Press, 1995. 

3. Friere, Paulo. Pedagogy of the Oppressed. NY: Seabury Press, 1970. 

4. Hernandez, H. Multicultural education: A teacher's guide to content and process. 

Columbus, OH: Merrill Publishing Company, 1989. 

5. Gollnick, D.M.I., and P.C. Chinn. Multicultural Education in a Pluralistic Society. 

3rd ed. Columbus, Ohio: Merrill, 1990. 

6. Sleeter, C., & Grant, C. (1987). An analysis of multicultural education in the United 

States. Harvard Educational Review, 7, 421-444. 

7. Sperandio, J., Grudzinski-Hall, M., & Stewart-Gambino. H. (2010). Developing an 

undergraduate global citizenship program: Challenges of definition and 

assessment. International Journal of Teaching and Learning in Higher Education, 

22(1), 12-22.  

8.  

Activity 

 

 

A. Explaining ‘welcome all’ multicultural school. 

B. Modeling some practices of  ‘welcome all’ multicultural school 

Assignment 

 

Preparing a poster at home on the curriculum of ‘welcome all’ multicultural school. 
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