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ECECUTIVE SUMMARY

This deliverable reports on the learning activities that have been developed by partner
institutions using the CARE Methodology for developing student-driven learning
activities. The CARE methodology has been developed by the Project Coordinator,
Prof. Vassilios Makrakis Frederick University and Prof. Nelly Kostoulas from the
University of Crete. In order to help the RefTeCp staff, a good example of a lesson
plan based on the CARE methodology was developed that was used in all teacher
educator training workshops.
Heliopolis University and SEKEM Foundation played a local coordinating role,
organising and leading local workshops for training partners/ staff in the use of the
CARE Methodology. This good example developed by Nelly Kostoulas (University of
Crete) and Vassilios Makrakis (Frederick University) entitled “Refugees Crossing the
Aegean: Learning from History” reflecting the well-know Moria refugee camp in the
Greek island of Lesvos was used for training how to apply the CARE learning design
methodology.
Based on this methodology which was used with a special template that listed the 17 SDGs
and in every SDG a world day was chosen, the RefTeCp teams developed more than more
than 20 lesson plans focusing on specific world days infused with refugee issues and
enabled with ICTs. These learning materials are being used for enhancing the pre-service
teacher course syllabi and course modules and will also be used as good examples for the
Diploma Refugee Teacher course curricula. It is expected that these examples will have a
multiplier effect.
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International Literacy Day
8 September
(SDG4)
To celebrate the International Literacy Day on 8 September, the team will
develop a topic adopting the CARE learning design methodology. The international
literacy day aims at ensuring inclusive and equitable quality education and promotes lifelong learning opportunities for all. Its aim is to highlight the importance of literacy to
individuals, communities and societies.
Sustainable Development Goal 4 has as one of its targets ensuring all young
people achieve literacy and numeracy, and that adults who lack these skills are given the
opportunity to acquire them. Despite progress made, literacy challenges persist, and at the
same time the demands for skills required for work, evolve rapidly.
Literacy is essential for eradicating poverty, reducing child mortality, curbing
population growth, achieving gender equality and ensuring sustainable development,
peace and democracy.” Not only that, but also literacy is “an every-century skill” that will
allow students to perform their jobs, run their households, act as citizens, and more. It’s
no wonder we have an entire day dedicated to literacy!
Learning Objectives: Learning objectives are expected to include the following:

1. Raise awareness of the importance of equal opportunities in education.

2. Discussing and brainstorming 100 reasons why learning to read, write, and speak
is important.

3. Exploring the importance of literacy for communities and societies.
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4. Realizing the need for intensified efforts towards more literate societies.

5. Develop students’ reading, speaking and writing skills

6. Develop transversal skills, issues of sustainability justice, and the six pillars of
21st century learning.
Suggested age range: 9-13 years old
Subjects: Mathematics,science and Languages
10Cs to be developed: (Communication, Collaboration, Creativity, Critical Thinking,
Critical Consciousness, Cross-cultural Understanding, Construction of knowledge,
Critical Reflection, Connectivity, Co-responsibility).
Sustainability Justice (Social justice and cultural justice)
Learning pillars to be developed: (Learning to be; learning to know; learning to
do; Learning to live together; Learning to transform oneself and society and Learning to
give/share)

Resources:
The content of this lesson celebrating the International Literacy Day is primarily
based on online accessible materials and resources related to the objectives and content of
the lesson.
Warming-up Before You Begin
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• International days are occasions to educate the public on issues of concern, to mobilize
political will and resources to address global problems, and to celebrate and reinforce
achievements of humanity
• Start from the global and then move to the local by telling learners that in recent years,
close to 775 million adults lack minimum literacy skills; one in five adults are still not
literate and two-thirds of them are women; 60.7 million children are out-of-school and
many more attend irregularly or drop out.
• Ask learners in your class to fill out the following K.W.H.L. chart (Know; Want; How;
Learned). Start with the “K”, “W” and “H” columns (save the “L” column for the end
of each of each activity).
• Ask Learners to look the following picture:

and then describe what they can see: what is this place? Do you think she is a teacher or a
student? If she is a student, why do you think is this? Is it good or bad if she learns at this
age? Is it fair if she is left uneducated? Will literacy help her in her life? Why do you think
she is learning at this age?
Reflections
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Based on the notes learners have written down, initiate a discussion with the Following
prompting questions:
• What do we mean by "Literacy"?
• What is the importance of literacy?
• Why is it important to celebrate literacy day?
• Is literacy important only for young ages?
At the end, ask learners to complete the “L” column of their K-W-H-L chart (“What
did you learn at this point?”). Finally, in pairs or groups, have students compare what they
wanted to learn and what they have learned, identifying if there are remaining things to
learn.

Activity Part 1:
In this activity, learners will start thinking about the problem of child laborers
in the world and those who are trapped in slavery and trafficking. They will start realizing
that education is the only key to solving these issues and restoring human rights for all
children. How to promote education for all and eliminating child labour, slavery and
trafficking from the world will be their essential questions

The overriding learning objectives of this activity are the following:
• Recognizing the importance of equal opportunities in education.
• Recognizing the importance of literacy for communities and societies.
• Recognizing the importance of literacy for individuals.
• Recognize the similarities and differences of empathy and sympathy
• Develop emotional intelligence and empathy
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Procedural steps:
Step 1
Ask learners in your class to fill out the following K.W.H.L.chart (Know; Want;
How; Learned). Start with the “K”, “W” and “H” columns (save the “L” column for the
end of each of each activity).
Step 2
Invite learners as a start in this part of activities to watch the following motivational
video on literacy and asking them to brainstorm as much ideas as possible on the power
of literacy.
https://www.youtube.com/watch?v=83DO0POacCE
Step 3
Show learners the following poster and ask them to describe what first came to their
minds. Write as much ideas as possible.
https://en.unesco.org/sites/default/files/ild-2017-poster-en.pdf
Reflection questions:
•

What comes to mind when you hear the words "literacy" and "illiteracy"?

•

Are there illiterates or illiterate individuals in your town?

• Do you know of any programs or organizations in your area that support literacy and
illiterates' education?
•

What do you think the type of problems the illiterates face?

•

How do you think your own country should respond to the refugee crisis?
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Activity Part 2:
This activity follows-up the previous one, aiming at activating what started at the
conceptualization level, and building on activating their prior knowledge.
The learning objectives for this activity are:
•

Understand that human rights belong to everybody

•

Understand what illiteracy means

•

Understand what illiteracy can result in

•

Advocate for equality and human rights

Procedural steps:
Step 1
Ask learners in your class to fill out the following K.W.H.L.chart (Know; Want; How;
Learned). Start with the “K”, “W” and “H” columns (save the “L” column for the end of
each of each activity).
Step 2
Ask learners in your class to read the following story of NASA Astronaut Kjell
Lindgren on how reading paved his path to space.
http://home.d47.org/jmbezik/files/2014/09/FeatureArticleExample.pdf

Discuss together the main ideas of the reading passage. summarize and paraphrase
the main points of the paragraph

Ask learners to use Google search and read more about NASA Astronaut Kjell
Lindgren on how reading paved his path to space.
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Step 3

Ask Learners to watch the following video of NASA Astronaut Kjell Lindgren on
how reading paved his path to space.
https://www.youtube.com/watch?v=ziYAzVSsdcM&feature=youtu.be
and ask them to take notes as they watch the video. Then discuss together the ideas
Step 4
•

warm up question on importance of Mathematics in daily life

•

watching a video on importance of mathematics and brainstorming other benefits

•

https://www.youtube.com/watch?v=igToBlpwzFM

Reflection questions
After the discussion, give learners the opportunity to reflect on the following
questions through a class discussion:
•

What did you learn from this activity?

•

How did your ideas about the topic change during this activity, if at all?

•

Explain what caused your ideas to change or why you think your ideas did not
change.

At the end, ask learners to complete the “L” column of their K-W-H-L chart (“What
did you Learn at this point?”). Finally, in pairs or groups, have students compare what
they wanted to learn and what they have learned, identifying if there are remaining things
to learn.
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Activity Part 3:
There are 168 million child laborers in the world and millions are trapped in slavery
and trafficking. Education is the only key to solving these issues and restoring human
rights for all children. world organizations works to promote education for all and
eliminating child labour, slavery and trafficking from the world.
The challenging and essential questions to be asked in this activity are:
• How has illiteracy affected the life of illiterate children, women, and individuals?
• Why might it be helpful to focus on the problems illiterates may face in life?
• Why Education and learning is a human right?
The overriding learning objectives for this activity are:
•

1. Recognizing that that illiteracy is a worldwide problem

•

2. Recognizing education as a human right and commonality.

Procedural steps:
Step 1
Ask learners in your class to fill out the following K.W.H.L.chart (Know; Want;
How; Learned). Start with the “K”, “W” and “H” columns (save the “L” column for the
end of each of each activity).
Step 2
Introduce learners to the idea that although education is a human right, still millions
of people around the world are illiterates. these people need the help of communities and
organizations for overcoming its effects on the whole society.
Ask learners to look at the following picture and describe what they can see
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then ask them to read the following paragraph on the story of John John.
https://www.abmission.org/pages/international-literacy-day.html
Discuss the ideas of the paragraph and the important messages that they convey
using the following prompts: what problems an individual can avoid when starting
to learn
Step 3
Divide learners in small groups the following pictures and ask them to:
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Describe what they can see and what is happening in the photos; what clothes are they
wearing; Do they look happy, sad, angry, bored, tired?; How does the photo make
you feel? Would you like to be there? Why/Why not?
Compare and contrast the two groups of the following photos by giving a brief
description of the two pairs of photos (action, location), writing what the pictures
have in common and different and justify their comments.
Speculate about the situation and the feelings, thoughts, fears, hopes of the main
individuals in the pictures.
React for what you are seeing, expressing your own feelings, thoughts, fears and hopes.
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Step 5
At the end, ask learners to complete the “L” column of their K-W-H-L chart (“What
did you Learn at this point?”). Finally, in pairs or groups, have students compare what
they wanted to learn and what they have learned, identifying if there are remaining things
to learn.
Consider incorporating the columns referring to Actions and Questions. A (List of
actions that could be taken for engaging learners). Q (Questions that still remain
unanswered or could be raised in other circumstances).
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Activity Part 4: Simple acts make a difference
This final activity, wraps- up all the previous ones in an attempt to merge
constructed knowledge, critical consciousness developed and active engagement towards
making a difference, that is change.
The overriding learning objectives for this activity are:
1. Reflect on what they have learned about literacy and its importance
2. Debate on rights and responsibilities.
3. Exhibit changes in feelings, attitudes, perceptions and behaviours
Procedural steps
Step 1
Ask learners in your class to fill out the following K.W.H.L.chart (Know; Want;
How; Learned). Start with the “K”, “W” and “H” columns (save the “L” column for the
end of each of each activity).
Step 2
Invite learners to watch this short video-clip on illiteracy
https://www.youtube.com/watch?v=K4Vj6X5u0G8
and discuss the world organizations initiatives for solving this problem. Ask learners to
write down their feeling about this initiative and decode the messages conveyed through
the video.
Step 3
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Invite learners to merge cognition (Head) that is what they have learned with what
they have felt (Heart) and translate both into action (Hand). This is the 3Hs strategy which
can be facilitated by the following graphic organizer. Ask learners to work in small groups
to prepare a short plan aiming to help illiterates in their societies and communities.
Final reflections
After the discussion, give learners the opportunity to reflect on the following questions
taking into consideration their journals and all previous activities:
•

What did you finally learn from all these activities?

•

Did anything change on your own personality and the way you see the world?

•

List the key changes you have experienced.

•

Explain what caused your ideas to change or why you think your ideas did not
change.

At the end, ask learners to complete the “L” column of their K-W-H-L chart (“What
did you Learn at this point?”). Finally, in pairs or groups, have students compare what
they wanted to learn and what they have learned, identifying if there are remaining things
to learn.
Consider incorporating the columns referring to Actions and Questions. A (List of actions
they could be taken). Q (Questions that still remain unanswered or could be raised).
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World Hunger Day
28 May
(SDG. 2)
To celebrate the World Hunger Day on 28 May, the team will develop a topic
adopting the CARE learning design methodology. The World Hunger Day aims at ending
hunger, achieving food security and improved nutrition, and promoting sustainable
agriculture.
Hunger is not just about food. Hunger and poverty are inextricably linked to a
nexus of issues including: decent work opportunities, health, education, social justice, the
rights of women and girls, the environment and climate change. The Hunger Project uses
an innovative, holistic approach that tackles all these issues, and empowers people living
in hunger to become the agents of their own development and lift their communities above
the poverty line for good – this is the sustainable end of poverty. However, more than 821
million people in the world do not have enough food.
Ending hunger is possible when we empower people to become agents of
change, lifting themselves--and their communities-- out of hunger and poverty for the long
term.

Learning Objectives: Learning objectives are expected to include the following:

1. Raising awareness of the world problem of hunger

2. Understanding how poverty affects people around the world.

3. Exploring the importance of food in a world.
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4. Understanding why so many people in the world are hungry and what can be done
about it.

5. Realizing the need for food and fair access to it.

6. Helping students engage with the collaborative world hunger initiative "Enough
Food for Everyone".

7. Develop transversal skills, issues of sustainability justice, and the six pillars of
21st century learning.

Suggested age range: 9-13 years old
Subjects: Social studies, Science, Mathematics and Languages
10 Cs. to be developed: (Communication, Collaboration, Creativity, Critical Thinking,
Critical Consciousness, Cross-cultural Understanding, Construction of knowledge,
Critical Reflection, Connectivity, Co-responsibility).
Sustainability Justice (Social justice and cultural justice)
Learning pillars to be developed: (Learning to be; learning to know; Learning to do;
Learning to live together; Learning to transform oneself and society and Learning to
give/share)

Resources
The content of this lesson celebrating the International Literacy Day is primarily
based on online accessible materials and resources related to the objectives and content of
the lesson.
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Warming-up Before You Begin
• International days are occasions to educate the public on issues of concern, to mobilize
political will and resources to address global problems, and to celebrate and reinforce
achievements of humanity.
• Ask learners in your class to fill out the following K.W.H.L. chart (Know; Want; How;
Learned). Start with the “K”, “W” and “H” columns (save the “L” column for the end
of each of each activity).
• Ask Learners to look the following pictures:
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Then describe what they can see: Who are these? What are they doing? What do
you think they are waiting for? Are they happy? Are they healthy? What is their problem?

It has been estimated that almost 800 million people in the world don’t have enough
food to eat. The Hunger Project started an initiative known as World Hunger Day.
Celebrating sustainable solutions to hunger and poverty is the aim of this day.
Reflections
Based on the notes learners have written down, initiate a discussion with the
Following prompting questions:
• What do we mean by "Hunger"?
• How do you think hunger is an international crisis?
• How does poverty affect world hunger?
At the end, ask learners to complete the “L” column of their K-W-H-L chart (“What
did you learn at this point?”). Finally, in pairs or groups, have students compare what they
wanted to learn and what they have learned, identifying if there are remaining things to
learn.
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Activity Part 1:
In this activity, learners will start thinking about the issue of food nutrition. They
will start realizing that God created an abundant world with enough food for everyone;
the effective management of food intake and nutrition are both key to good health. Smart
nutrition and food choices can help prevent disease. Eating the right foods can help your
body cope more successfully with an ongoing illness. Understanding good nutrition and
paying attention to what you eat can help you maintain or improve your health.
The overriding learning objectives of this activity are the following:
• Recognizing the importance of food.
• Feeling gratitude for their access to different types of food.
• understanding good nutrition habits
Procedural steps:
Step 1
Ask learners in your class to fill out the following K.W.H.L. chart (Know; Want;
How; Learned). Start with the “K”, “W” and “H” columns (save the “L” column for the
end of each of each activity).
Step 2
Invite learners as a start in this part of activities to look at the following picture
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Ask your learners to describe all what they can see in the picture. And try to prompt
them some questions like: is she feeling good or bad? Does she look healthy or unhealthy?
What is in front of her? What type of food is it? What type of food do we need to be
healthy?
Step 3
Focusing on the same previous picture, brainstorm the food and substances they
need for a healthy body. Ask them to write words of fruits and vegetables and other
substances that their body needs to grow.
Step 4
Ask learners to look at the following pictures and write a paragraph on nutrition
needs
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Step 5
Invite students to Google search the diseases that result from malnutrition and write
a report on it.
Reflection questions:
•

Why do you think food is a human right?

•

What do we mean by good and balanced nutrition?

•

What problems may happen when we have bad food habits?

•

Do you think poverty and other problems may affect equal access to food?

Activity Part 2:
This activity follows-up the previous one, aiming at activating what started at the
conceptualization level, and building on activating their prior knowledge.
The learning objectives for this activity are:
•

Understand that human rights belong to everybody.

•

Realize what we mean by the hunger problem.

•

Understand what hunger can result in

•

Advocate for equality and human rights

Procedural steps:
Step 1
Ask learners in your class to fill out the following K.W.H.L. chart (Know; Want;
How; Learned). Start with the “K”, “W” and “H” columns (save the “L” column for the
end of each of each activity).
Step 2
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After the students are finished eating, teacher should stand by the trash with one or
two helpers. Ask everyone to put any uneaten food into a bucket rather than throwing it
out. Then, weigh the bucket. After weighing it, do the math to figure out how many pounds
could be wasted each month, or over a whole school year.
Step 3
Asking students to brainstorm how they might cut down on food that gets thrown
out and how minimizing waste can help other people and the environment.
Reflection questions
After the discussion, give learners the opportunity to reflect on the following
questions through a class discussion:
•

What did you learn from this activity?

•

How did your ideas about the topic change during this activity, if at all?

•

Explain what caused your ideas to change or why you think your ideas did not
change.

At the end, ask learners to complete the “L” column of their K-W-H-L chart (“What
did you learn at this point?”). Finally, in pairs or groups, have students compare what they
wanted to learn and what they have learned, identifying if there are remaining things to
learn.
Activity Part 3:
World Hunger Day raises awareness of chronic hunger and celebrates the
achievements of millions of people who are already taking actions to end their own
hunger. Every 10 seconds, a child dies from hunger. Poor nutrition causes nearly half of
deaths in children under five – 3.1 million children each year. Sixty-six million primary
school-age children attend classes hungry across the developing world, with 23 million in
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Africa alone. Nearly 98% of worldwide hunger exists in underdeveloped countries, with
almost 1 in every 15 children in developing countries dying before the age of 5, most of
them from hunger-related causes.
The challenging and essential questions to be asked in this activity are:
• How has Hunger affected the life of children, women, and individuals in many places
all over the world?
• Why might it be helpful to focus on the problems of hunger and malnutrition?
• Why food is a human right?
The overriding learning objectives for this activity are:
•

1. Recognizing that hunger is a worldwide problem

•

2. Recognizing food and healthy nutrition as a human right and commonality.

Procedural steps:
Step 1
Ask learners in your class to fill out the following K.W.H.L. chart (Know; Want;
How; Learned). Start with the “K”, “W” and “H” columns (save the “L” column for the
end of each of each activity).
Step 2
Introduce learners to the idea that although food is a human right, still millions of
people around the world are facing the problem of hunger. These people need the help of
communities and organizations for overcoming its effects on the whole society.
Ask learners to look at the following picture and describe what they can see
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then ask them to describe clearly what they can see in the picture
Step 3
• using digital story telling: The story Hot, Hot Roti for Dada-ji by F. Zia illustrated by
Ken Min:
•

Hot, Hot Roti for Dada-ji is a whimsical story of a young Indian American boy’s
adventures with his grandfather. When Aneel’s grandparents come to stay with his
family it means good times and great stories are ahead. After his grandfather,
Dada-ji, tells a story about his childhood, Aneel is inspired to cook up some fun
of his own. Learning that hot roti, an Indian bread, used to make his grandfather
as strong as an ox, Aneel decides to see if the bread still has the same power. Under
the watch of the whole family, Aneel makes up a batch of hot, hot roti, and it seems
his grandfather couldn’t be more excited. But, when there are no water buffaloes
to wrestle or mango trees to shake, like Dada-ji does in his stories, the two set out
to find other adventures

Prereading Focus Questions
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•

Before introducing the book to students, you may wish to develop background,
tap prior knowledge, and promote anticipation with questions such as the
following:
1. Do you and your family have a food that you eat on certain occasions or that
you like to make together? Tell us about the food. Why is this food special to your
family?
2. Have any adults told you stories about when they were younger? What were
the stories about?
3. Let’s find India on a map. What do you know about India? Has anyone ever
eaten Indian food?
4. How was the food similar to or different from the food you usually eat?

Setting a Purpose for Reading
• Have students read to learn about Aneel’s relationship with his grandfather and
what motivates Aneel throughout the story.
VOCABULARY
•

Have students work in small groups to create a list of twenty words—ten words
that describe Aneel and ten that describe Dada-ji. Students may choose words from
the story or come up with their own words to describe the characters. Have
students use a dictionary and a thesaurus to find a synonym and an antonym for
each word on their lists. Then let students share their words for each character. If
you wish, you could create a master list on the chalkboard and have students use
their words in sentences.
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AFTER READING
Discussion Questions
•

After students have read the book, use these or similar questions to generate
discussion, enhance comprehension, and develop understanding of the content.
Encourage students to refer back to the text and illustrations in the book to support
their responses.
1. What are the things Aneel likes about having his grandparents live with his
family?
2. Do you think Aneel and Dada-ji are close? How can you tell?
3. Who is the lad in Dada-ji’s story? How do you know?
4. How does the lad astonish the villagers in the morning? In the afternoon? At
night?
5. How does the lad in the story get the power of a tiger? What gives him the
power?
6. What motivates Aneel to make roti?

Step 4
Brainstorming:
•

After finishing the story and discussion, ask the students to paraphrase the story.

•

Asking students to write the vocabulary they learned related to food
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Step 5
Other Writing Activities
You may wish to have students participate in one or more of the following writing
activities; Set aside time for students to share and discuss their work:
•

1. Have students write up a recipe for roti based on what happens in the story.
Have them list the ingredients first and then write out the steps as a numbered list.

•

2. Ask students to pretend they are reporters. They should write a short news
article reporting on what the lad in Dada-ji’s story did.

•

3. Have students go through the book and on a separate sheet of paper, write
captions for some of the illustrations.

•

4. There is a lot of exaggeration in both the text and the illustrations of the book.
Have students write our some additional exaggerated situations for the lad in the
story, or for Dada-ji and Aneel. Students may also wish to add pictures to illustrate
the situations.

Step 6
At the end, ask learners to complete the “L” column of their K-W-H-L chart (“What
did you learn at this point?”). Finally, in pairs or groups, have students compare what they
wanted to learn and what they have learned, identifying if there are remaining things to
learn.
Consider incorporating the columns referring to Actions and Questions. A (List of
actions that could be taken for engaging learners). Q (Questions that still remain
unanswered or could be raised in other circumstances).

30

Activity Part 4: Simple acts make a difference
This final activity, wraps- up all the previous ones in an attempt to merge
constructed knowledge, critical consciousness developed and active engagement towards
making a difference, that is change.

The overriding learning objectives for this activity are:
•

1. Reflect on what they have learned about food and importance of good nutrition.

•

2. Debate on rights and responsibilities.

•

3. Exhibit changes in feelings, attitudes, perceptions and behaviors

Procedural steps
Step 1
Ask learners in your class to fill out the following K.W.H.L. chart (Know; Want;
How; Learned). Start with the “K”, “W” and “H” columns (save the “L” column for the
end of each of each activity).
Step 2
• Invite learners to watch the following pictures and identify the difference between them
and express their feelings towards each one of them
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• Give learners in small groups the following pair of pictures and ask them to:
Describe what they can see and what is happening in the photos; What food are they
eating; Do they look happy, sad, angry, bored, tired?; How does the photo make you feel?
Would you like to be like them? Why/Why not?
Compare and contrast the photos by giving a brief description of the two pairs of photos
(action, location, type of food), writing what the pictures have in common and different
and justify their comments.
Speculate about the situation and the feelings, thoughts, fears, hopes of the main actors
in the pictures.
React for what they are seeing, expressing their own feelings, thoughts, fears and hopes.
Step 3
Tell your learners that one of the most obvious ways to help those who suffer food
and nutrition problems is to make a donation to the Hunger Project Trust. Money raised
will go to help both men and women in developing countries become agents of their own
development. There is a Social Media Toolkit that can be used for sharing posts on
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Facebook, Twitter and Instagram. You can tell your friends about World Hunger Day and
ask for their support. Write a letter to your friend inviting him to participate in this.
Step 4
Invite

learners

to

watch

a

short

film

about

the

hunger

crisis

https://www.youtube.com/watch?v=7SqLz4O32vc&feature=youtu.be
Ask learners to share how they felt about these films, using the following prompts: How
did watching these films make you feel? Do you think hunger is a real crisis? Is it
important for world nations to face this problem? How can you contribute to solving this
problem?
Final reflections
After the discussion, give learners the opportunity to reflect on the following questions
taking into consideration their journals and all previous activities:
•

What did you finally learn from all these activities?

•

Did anything change on your own personality and the way you see the world?

•

List the key changes you have experienced.

•

Explain what caused your ideas to change or why you think your ideas did not
change.

At the end, ask learners to complete the “L” column of their K-W-H-L chart (“What
did you learn at this point?”). Finally, in pairs or groups, have students compare what they
wanted to learn and what they have learned, identifying if there are remaining things to
learn.
Consider incorporating the columns referring to Actions and Questions. A (List of actions
they could be taken). Q (Questions that still remain unanswered or could be raised).
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World Water Day
22 March
(SDG6)

To celebrate the World Water Day on 22 March, a topic adopting the CARE
learning design methodology has been developed. The international day aims at providing
water for all by 2030. By definition, this means leaving no one behind. But today, billions
of people are still living without safe water – their households, schools, workplaces, farms
and factories struggling to survive and thrive.

The learning activities developed primarily function as teacher training materials
for designing student-driven learning activities applying the CARE methodology.
Learning Objectives: Learning objectives
It is worth pointing out that learning objectives will be emerging and refined
along with the development of the learning activities. Learning objectives are expected to
include the following:
8. Explore the importance of water
9. Raising awareness of how to save water.
10. Realizing the danger of water shortage.
11. Develop transversal skills, issues of sustainability justice, and the six pillars of
21st century learning.

Suggested age range: 9-15 years old
Subjects: Social Studies, Mathematics, science, and Languages
35

10Cs to be developed: (Communication, Collaboration, Creativity, Critical Thinking,
Critical Consciousness, Cross-cultural Understanding, Construction of knowledge,
Critical Reflection, Connectivity, Co-responsibility).
Sustainability Justice: (Social justice and cultural justice)
Learning pillars to be developed: (Learning to be; Learning to know; Learning to do;
Learning to live together; Learning to transform oneself and society and Learning to
give/share)
Resources:
The content of this lesson celebrating the World Water Day is based on online
accessible materials and resources related to the objectives and content of the lesson, and
field trips to the High Dam and the Nile Museum.
Warming-up Before You Begin
• International days are occasions to educate the public on issues of concern, to mobilize
political will and resources to address global problems, and to celebrate and reinforce
achievements of humanity
• Start from the global and then move to the local by telling learners that the World Water
Day is held annually on 22 March as a means of focusing attention on the importance
of freshwater and advocating for the sustainable management of freshwater resources.
• Ask learners in your class to fill out the following K.W.H.L. chart (Know; Want; How;
Learned). Start with the “K”, “W” and “H” columns (save the “L” column for the end
of each of each activity).
• start with the following picture starting students' thinking about the topic of water and
thinking about words related to water:
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• Ask students to divide into groups. Ask each group to design their water journal like
the one in the following picture
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Ask them to design their drops of water, filling each one with uses of fresh water. Assist
students when they need vocabulary.
Reflections
Based on the notes learners have written down, initiate a discussion with the Following
prompting questions:
• What are the uses of fresh water?
• What is the danger of absence of fresh water?
• Why is it important to celebrate world water day?
At the end, ask learners to complete the “L” column of their K-W-H-L chart (“What
did you learn at this point?”). Finally, in pairs or groups, have students compare what they
wanted to learn and what they have learned, identifying if there are remaining things to
learn.

Activity Part 1:
In this activity, learners will start thinking about different topics related to
water. They will start realizing the importance of water, earth's area with clean drinking
water, and water pollution. They will start realizing that a clean drinking water for all is a
human right.
In this stage, it's important that children understand and appreciate the
importance of clean water. You can help them about how to conserve water as an
introduction to starting their thinking about how to help other countries provide clean
water to their citizens.
The learning objectives of this activity are the following:
• Recognizing the importance of water.
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• Learning the water cycle.
• Identifying earth's areas of drinking water.
• Realizing danger of shortage of clean water.
Procedural steps:
Step 1
Ask learners in your class to fill out the following K.W.H.L. chart (Know; Want;
How; Learned). Start with the “K”, “W” and “H” columns (save the “L” column for the
end of each of each activity).
Step 2
Invite learners as a start in this part of activities to watch the following video which is a
song on water and ask them to brainstorm as much ideas as possible on what they heard.
https://www.youtube.com/watch?v=DMfdMEA8e10
Step 3
In this step, teacher will use outside classroom activities according to what is
suitable in his place. As an example in Aswan: Visiting High Dam and Lake Nasser, and
Visiting the Nile Museum. Learners will also have the opportunity to watch the cultural
videos in the museum about the River Nile. After this educational journey, you can ask
students to write a report summarizing the Nile Journey.
Step 4
In this step, teacher will guide learners to use digital websites to draw an
electronic map for the River Nile in Egypt.
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Step 5
In this step, teacher will guide learners to use calculators and other methods to
calculate areas of water in Egypt, and its percentage to the areas of clear drinking water.
Step 6
In this step, ask your learners to fill the following table by drawing some of the
ways you and your family use water.
Water is important
Draw some of the ways you and your family use water.

Reflection questions:
•

What comes to mind when you hear the words "water"?

• Do you know of any programs or organizations in your area that support fresh clean water?
•

How do you think your own country should respond to the water shortage crisis?

Activity Part 2:
This activity follows-up the previous one, aiming at activating what started at the
conceptualization level, and building on activating their prior knowledge.
The learning objectives for this activity are:
•

Understand that human rights belong to everybody
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•

Understand how overpopulation contributes to the crisis of shortage of drinking
water.

•

Realize that water is our most precious resource

•

Realizing that Supplying and allocating water of adequate quality and in sufficient
quantity is one of the major challenges facing society today.

Procedural steps:
Step 1
Ask learners in your class to fill out the following K.W.H.L. chart (Know; Want;
How; Learned). Start with the “K”, “W” and “H” columns (save the “L” column for the
end of each of each activity).
Step 2
In this step, ask your learners to do some research work on the water cycle and
write down notes of importance. Then ask them to fill the following table:
1. This is the name for rain or snow:

2. As the sun warms the earth, it turns
water on earth into water vapor that rises
into the air. This is called…

A. Precipitation

A. Evaporation

B. Condensation
B. Precipitation
C. Evaporation
C. Condensation
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3. As water vapor rises, it meets cooler air 4. The water that you had in your bath or
that changes it back to water droplets or shower you had last week…
ice which form clouds. This is called…
A. Has gone underground
A. Evaporation
B. Has evaporated
B. Precipitation
C. Condensation

C. Is still in the water cycle

5. The process that keeps water moving 6. After rain falls on earth, it may…
around the earth is called…
A. The water cycle
A. Evaporate
B. Precipitation
B. Travel downhill until it reaches the sea
C. Evaporation
C. Stay underground for years
D. Condensation
7. If we use too much water, we could use 8. Saving water is not important
up all of the water on earth.
A. True
A. True
B. False
B. False

Step 3
For primary school learners, invite them to watch the following water song, and
ask them to sing it together. Assist them finding out meaning of difficult words
https://www.youtube.com/watch?v=DMfdMEA8e10
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Step 4
In this step, teacher is required to bring into the classroom green plants in a
planting pot. Ask students to write down their description of the plants every day in their
observation sheet. they should be directed that these plants will not be watered for a
week, and students should describe what happens to these plants on a daily basis
Reflection questions
After the discussion, give learners the opportunity to reflect on the following
questions through a class discussion:
•

What did you learn from this activity?

•

How did your ideas about the topic change during this activity, if at all?

•

Explain what caused your ideas to change or why you think your ideas did not
change.

At the end, ask learners to complete the “L” column of their K-W-H-L chart (“What
did you learn at this point?”). Finally, in pairs or groups, have students compare what they
wanted to learn and what they have learned, identifying if there are remaining things to
learn.
Activity Part 3:
In 2010, the UN recognized “the right to safe and clean drinking water and sanitation
as a human right that is essential for the full enjoyment of life and all human rights.” The
human right to water entitles everyone, without discrimination, to sufficient, safe,
acceptable, physically accessible and affordable water for personal and domestic use;
which includes water for drinking, personal sanitation, washing of clothes, food
preparation, and personal and household hygiene.
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Sustainable Development Goal 6 (SDG 6) aims to ensure availability and sustainable
management of water for all by 2030. By definition, this means leaving no one behind.
Today, billions of people are still living without safe water – their households,
schools, workplaces, farms and factories struggling to survive and thrive.
Marginalized groups – women, children, refugees, indigenous peoples, disabled
people and many others – are often overlooked, and sometimes face discrimination, as
they try to access and manage the safe water they need.
The challenging and essential questions to be asked in this activity are:
1. How does the problem of clean water affects public health?
2. How does clean water supports sustainable development and a stable and prosperous
world?
3. Why are people left behind without safe water?
4. What are factors for discrimination’ that cause certain people to be particularly
disadvantaged when it comes to accessing water
Procedural steps:
Step 1
Ask learners in your class to fill out the following K.W.H.L. chart (Know; Want;
How; Learned). Start with the “K”, “W” and “H” columns (save the “L” column for the
end of each of each activity).
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Step 2
Introduce learners to the idea that today, billions of people are still living without
safe water – their households, schools, workplaces, farms and factories struggling to
survive and thrive.
Marginalized groups – women, children, refugees, indigenous peoples, disabled
people and many others – are often overlooked, and sometimes face discrimination, as
they try to access and manage the safe water they need. Ask learners to look at the

following picture and describe what they can see and describe their feelings towards it.
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Step 3
Divide learners in small groups, ask them to look at the following pictures and ask them
to:
Describe what they can see and what is happening in the photos; Do they look happy, sad,
tired?; How does the photo make you feel? Would you like to be there? Why/Why
not?
Compare and contrast the two groups of the following photos by giving a brief
description of the two pairs of photos (action, location), writing what the pictures
have in common and different and justify their comments.
Speculate about the situation and the feelings, thoughts, fears, hopes of the main
individuals in the pictures.
React for what you are seeing, expressing your own feelings, thoughts, fears and hopes.
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Step 4
Ask students to listen to the following listening comprehension passage and in groups try
to answer the following comprehension questions:

"script of the listening comprehension passage":
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(Water is one of the most precious resources we have, but how often do we take time
to value it? That's why the United Nations started International World Water Day
(IWWD). The 1992 United Nations Conference on Environment and Development
recommended an international day to celebrate freshwater. The United Nations General
Assembly decided this was important and made 22 March World Water Day. The UN
website says IWWD is "a means of focusing attention on the importance of freshwater and
advocating for the sustainable management of freshwater resources." On IWWD, people
should not use their taps for a whole day to make us understand how important water is.
The UN focuses on a different aspect of freshwater every year. The idea is to spread
different messages about all the complicated issues surrounding water. Past campaigns
included a focus on water and cities, water quality, sanitation, and water and disasters.
The water.org website has many sad and shocking statistics about water. Here are three:
First, around 780 million people have no access to clean water. Second, a child dies every
20 seconds because of drinking dirty water. Finally, women in poorer countries spend
200 million hours a day collecting water. Make sure you keep your taps turned off on
IWWD. Or get involved in the different global events organized by water.org. You can
make a difference.)
Phrase Matching
❖ Match the following phrases from the article
Paragraph 1

1. Water is one of the most precious

a. to value it

2. take time

b. freshwater resources
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3. an international day to

c. taps for a whole day

4. focusing attention on the

d. resources we have

5. the sustainable management of

e. celebrate freshwater

6. people should not use their

f. importance of freshwater

Paragraph 2

1. The UN focuses on a different aspect

a. no access to clean water

2 all the complicated issues

b. a difference

3. a focus

c. of freshwater every year

4. 780 million people have

d. involved

5. get

e. on water and cities

6. You can make

f. surrounding water

LISTENING GAP FILL
Water is one of the (1) ________________________ we have, but how often do we
(2) ________________________? That's why the United Nations started International
World Water Day (IWWD). The 1992 United Nations Conference on Environment and
Development recommended an international (3) ________________________. The
United Nations General Assembly decided this was important and made 22 March World
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Water Day. The UN website says IWWD is "a means (4) ________________________
the importance of freshwater and advocating for the (5) ________________________ of
freshwater resources." On IWWD, people should (6) _______________________ a
whole day to make us understand how important water is. The UN focuses (7)
________________________ of freshwater every year. The idea is to (8)
________________________ about all the complicated issues surrounding water. Past
campaigns included a focus on water and cities, (9) ________________________, and
water and disasters. The water.org website has many sad and shocking statistics about
water. Here are three: First, around 780 million people (10) ________________________
clean water. Second, a child dies every 20 seconds because of drinking dirty water.
Finally, women in poorer countries spend 200 million hours a day collecting water. Make
(11) ________________________ turned off on IWWD. Or get involved in the different
global events organised by water.org. (12) ________________________.
WHILE READING / LISTENING GAP FILL
❖

Put the words into the gaps in the text:
[precious- value -celebrate- decided -means -advocating- taps- understand]
Water is one of the most (1) ____________ resources we have, but how often do we
take time to (2) ____________ it? That's why the United Nations started International
World Water Day (IWWD). The 1992 United Nations Conference on Environment
and Development recommended an international day to (3) ____________
freshwater. The United Nations General Assembly (4) ____________ this was
important and made 22 March World Water Day. The UN website says IWWD is "a
(5) ____________ of focusing attention on the importance of freshwater and (6)
____________ for the sustainable management of freshwater resources." On IWWD,
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people should not use their (7) ____________ for a whole day to make us (8)
____________ how important water is.
CHOOSE THE CORRECT WORD
Delete the wrong word in each of the pairs of italics:
Water is one of the most precious / preciously resources we have, but how often do
we take time to worth / value it? That's why the United Nations started International
World Water Day (IWWD). The 1992 United Nations Conference on / in
Environment and Development recommended an international day to celebrate /
celebratory freshwater. The United Nations General Assembly decided this was
important and did / made 22 March World Water Day. The UN website says IWWD
is "a means / ways of focusing attention on the importance of freshwater and
advocating / advocates for the sustainable management of freshwater resources." On
IWWD, people should not use their taps for a whole / all day to make us understand
how important water is.
MULTIPLE CHOICE
Water is one of the most (1) ____ resources we have, but how often do we take time
to (2) ____ it? That's why the United Nations started International World Water Day
(IWWD). The 1992 United Nations Conference on Environment and Development
recommended an international day to (3) ____ freshwater. The United Nations
General Assembly decided this was important and (4) ____ 22 March World Water
Day. The UN website says IWWD is "a means of focusing attention (5) ____ the
importance of freshwater and advocating for the sustainable management of
freshwater resources." On IWWD, people should not use their taps for a (6) ____ day
to make us understand how important water is. The UN focuses on a different (7)
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____ of freshwater every year. The idea is to spread different messages about all the
complicated issues (8) ____ water. Past campaigns included a focus on water and
cities, water quality, sanitation, and water and disasters. The water.org website has
many sad and shocking (9) ____ about water. Here are three: First, around 780 million
people have no access (10) ____ clean water. Second, a child dies every 20 seconds
because of drinking dirty water. Finally, women in poorer countries spend 200 million
hours a day (11) ____ water. Make sure you keep your taps turned off on IWWD. Or
get involved in the different global events organised by water.org. You can make a
(12) ____.
Put the correct words from this table into the article
1. (a) precious (b) precocious (c) previous (d) pretentious
2. (a) worth (b) market (c) price (d) value
3. (a) drink (b) celebrate (c) make (d) store
4. (a) did (b) made (c) put (d) told
5. (a) in (b) of (c) on (d) at
6. (a) whole (b) entire (c) every (d) all
7. (a) prospect (b) circumspect (c) inspect (d) aspect
8. (a) surrounding (b) surrounds (c) surrounded (d) surround
9. (a) numerals (b) statisticians (c) statistics (d) numeracy
10. (a) of (b) to (c) at (d) to
11. (a) collection (b) collector (c) collecting (d) collects
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12. (a) contrast (b) gap (c) imbalance (d) difference
Step 5
At the end, ask learners to complete the “L” column of their K-W-H-L chart (“What
did you Learn at this point?”). Finally, in pairs or groups, have students compare what
they wanted to learn and what they have learned, identifying if there are remaining things
to learn.
Consider incorporating the columns referring to Actions and Questions. A (List of
actions that could be taken for engaging learners). Q (Questions that still remain
unanswered or could be raised in other circumstances).
Activity Part 4: Simple acts make a difference
This final activity, wraps- up all the previous ones in an attempt to merge
constructed knowledge, critical consciousness developed and active engagement towards
making a difference, that is change.
The overriding learning objectives for this activity are:
1. Reflect on what they have learned about water and clean water supply.
2. Debate on rights and responsibilities.
3. Exhibit changes in feelings, attitudes, perceptions and behaviors
Procedural steps
Step 1
Ask learners in your class to fill out the following K.W.H.L. chart (Know; Want;
How; Learned). Start with the “K”, “W” and “H” columns (save the “L” column for the
end of each of each activity).
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Step 2
Invite learners to watch this short video-clip on water crisis
https://www.youtube.com/watch?v=Fvkzjt3b-dU
and discuss the world organizations initiatives for solving this problem. Ask learners to
write down their feeling about this initiative and decode the messages conveyed through
the video.
Step 3
Invite learners to merge cognition (Head) that is what they have learned with what
they have felt (Heart) and translate both into action (Hand). This is the 3Hs strategy which
can be facilitated by the following graphic organizer. Ask learners to work in small groups
to prepare a short plan aiming to help illiterates in their societies and communities.
Final reflections
After the discussion, give learners the opportunity to reflect on the following questions
taking into consideration their journals and all previous activities:
•

What did you finally learn from all these activities?

•

Did anything change on your own personality and the way you see the world?

•

List the key changes you have experienced.

•

Explain what caused your ideas to change or why you think your ideas did not
change.

At the end, ask learners to complete the “L” column of their K-W-H-L chart (“What
did you learn at this point?”). Finally, in pairs or groups, have students compare what they
wanted to learn and what they have learned, identifying if there are remaining things to
learn.
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Consider incorporating the columns referring to Actions and Questions. A (List of actions
they could be taken). Q (Questions that still remain unanswered or could be raised).
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International Mother Earth Day
24th April
(SDG13)
To celebrate the International Mother Earth Day on 24th April, a topic adopting
the CARE learning design methodology will be developped. The international day aims
at taking urgent action to combat climate change and its impacts.
This international day recognizes that the Earth and its ecosystems are our home
and that it is necessary to promote harmony with nature and the Earth. The term Mother
Earth is used because it reflects the interdependence that exists among human beings,
other living species and the planet we all inhabit.

Learning Objectives:
It is worth pointing out that learning objectives will be emerging and refined
along with the development of the learning activities. Learning objectives are expected
to include the following:
12. Raising awareness to the challenges regarding the well-being of the planet and all
the life it supports.
13. Raising awareness of concepts of climate change and of its unprecedented threat
to our planet.
14. Empowering students with the knowledge to inspire action in defense of
environmental protection.
15. Providing students with environmental and climate literacy.
Suggested age range: 9-13 years old
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Subjects: Social Studies, Mathematics, science, and Languages
10Cs to be developed: (Communication, Collaboration, Creativity, Critical Thinking,
Critical Consciousness, Cross-cultural Understanding, Construction of knowledge,
Critical Reflection, Connectivity, Co-responsibility).
Sustainability Justice: (Social justice and cultural justice)
Learning pillars to be developed: (Learning to be; Learning to know; Learning to do;
Learning to live together; Learning to transform oneself and society and Learning to
give/share)
Resources:
The content of this lesson celebrating the World Mother Earth Day is based on
online accessible materials and resources related to the objectives and content of the
lesson.
Warming-up Before You Begin:
• International days are occasions to educate the public on issues of concern, to mobilize
political will and resources to address global problems, and to celebrate and reinforce
achievements of humanity
• Start from the global and then move to the local by telling learners that interdependence
that exists among human beings, other living species and the planet we all inhabit". It
is decided to designate April 22 as International Mother Earth Day. It is celebrated to
remind each of us that the Earth and its ecosystems provide us with life and sustenance.
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• Ask learners in your class to fill out the following K.W.H.L. chart (Know; Want; How;
Learned). Start with the “K”, “W” and “H” columns (save the “L” column for the end
of each of each activity).
Reflections
Based on the notes learners have written down, initiate a discussion with the following
prompting questions:
•

What is the purpose of the Mother Earth Day?

•

How can we protect different earth species?

•

How can we protect the whole planet and take action towards this?

•

How can pollution threaten the safety of our mother earth?

At the end, ask learners to complete the “L” column of their K-W-H-L chart (“What did
you learn at this point?”). Finally, in pairs or groups, have students compare what they
wanted to learn and what they have learned, identifying if there are remaining things to
learn.

Activity Part 1:
In this activity, learners will start thinking and raising their awareness about the
importance of protecting our planet and taking action.
They will start realizing that The causes of species loss are mostly manmade.
They range from climate change, to pollution, to deforestation and beyond.
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The learning objectives of this activity are the following:
• Recognizing the importance of clean, safe mother earth.
• Learning the importance of natural resources for all species.
• Identifying earth's main problems.
• Realizing importance of saving mother earth from environmental problems..
Procedural steps:
Step 1
Ask learners in your class to fill out the following K.W.H.L. chart (Know; Want;
How; Learned). Start with the “K”, “W” and “H” columns (save the “L” column for the
end of each of each activity).
Step 2
for primary students, invite learners as a start in this part of activities to use the
following sheet of Mother Earth and answer math questions of addition in order to color
the sheet as indicated
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Step 3
For students of primary stage, ask them to visit the following link for songs about
mother earth day. Ask them to listen, and look up difficult words
https://www.prekinders.com/earth-day-songs-for-kids/
Ask them to get divided into groups and each group selects one of the songs to introduce
it to the whole class.
Step 4
For students of primary stage, ask them to listen to the following song. Ask them to
listen, and take notes as they listen on how to stay green
https://www.youtube.com/watch?v=U3ZK5pntyNg&feature=youtu.be

Reflection questions:
• Why do you think we call our planet "Mother Earth"?
• Do you know of any programs or organizations in your area that support clean and safe
mother earth?
• How do you think your own country should respond to the problems of our mother earth?

Activity Part 2:
This activity follows-up the previous one, aiming at activating what started at the
conceptualization level, and building on activating their prior knowledge.
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The learning objectives for this activity are:
•

Understand that human rights of clean and safe planet belong to everybody

•

Realizing ways that you can save mother earth.

•

Recognizing man's behavior that destroys Mother Nature.

Procedural steps:
Step 1
Ask learners in your class to fill out the following K.W.H.L. chart (Know; Want;
How; Learned). Start with the “K”, “W” and “H” columns (save the “L” column for the
end of each of each activity).
Step 2
•

In this step, ask your learners to get divided into groups, and ask each group to
do some research work on the ways to save and help the earth. Each group
should design a poster as the following picture and show it to other groups and
discuss different ideas:
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Step 3
Ask students to look at the following picture, look up any difficult vocabulary,
and then write a letter to a friend inviting him to save the Mother Earth by different
means.
Reflection questions
After the discussion, give learners the opportunity to reflect on the following
questions through a class discussion:
•

What did you learn from this activity?

•

How did your ideas about the topic change during this activity, if at all?

•

Explain what caused your ideas to change or why you think your ideas did not
change.

At the end, ask learners to complete the “L” column of their K-W-H-L chart (“What
did you learn at this point?”). Finally, in pairs or groups, have students compare what they
wanted to learn and what they have learned, identifying if there are remaining things to
learn.
Activity Part 3:
Earth Day is about raising awareness about the importance of protecting our planet
and taking action. The first Earth Day came about after a U.S. Senator from Wisconsin,
Gaylord Nelson, saw the devastating impact of a massive oil spill in Santa Barbara,
California. Not willing to sit on the sidelines anymore, Senator Nelson organized a
national “teach in” to educate and inspire people to protect the environment.
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Since the first Earth Day was celebrated in 1970, it has generated public support for
the Environmental Protection Agency, as well as environmental laws such as the Clean
Air Act, the Water Quality Improvement Act, and the Endangered Species Act.
The challenging and essential questions to be asked in this activity are:
5. How does the problem of pollution affects public health and mother earth?
6. How does the problem of climate change affect mother earth?
7. What are other problems that threaten our earth planet?
Procedural steps:
Step 1
Ask learners in your class to fill out the following K.W.H.L. chart (Know; Want;
How; Learned). Start with the “K”, “W” and “H” columns (save the “L” column for the
end of each of each activity).
Step 2
• Introduce learners to the problem of pollution referring to it as the introduction of
contaminants into the natural environment that cause adverse change. Pollution can
take the form of chemical substances or energy, such as noise, heat or light. Pollutants,
the components of pollution, can be either foreign substances/energies or naturally
occurring contaminants.
• Ask learners to search different resources to prepare their album of different sources
and causes of pollution.
Step 3
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• Asking students to get divided into two groups. a group for discussing sources of
pollution, the other group for discussing causes of pollution.
• Ask the two groups to prepare different boxes. They have to name each box with a
different name of sources of pollution.
• Asking them to write each cause of pollution in a paper.
• Then they have to match putting each paper in its suitable box.
Step 4
Matching the questions to the answers about climate change

1. What is climate change?

2. What is the ‘greenhouse effect?’

A. Sea levels have risen by 10 – 20 cm. This is
due to the expansion of warming oceans.
Temperature records show that the average
temperature has increased by about 0.6ºC in the
20th century.
B. The Kyoto Protocol (1997) commits
industrialised countries to reduce their
greenhouse gas emissions. It suffered a huge set
back in 2001 when the USA, responsible for a
quarter of global emissions, pulled out.

C. The planet’s climate is constantly changing
3. What is the evidence of global but now scientists believe that the extreme
changes taking place today are a result of human
warming?
activity. The changes we see today may affect
the stability of the climate on which much life on
the planet depends.

4. How will the weather change?

D. The term refers to the role played by the layer
of gases, including carbon dioxide, methane and
nitrous oxide, which trap the heat from the sun in
the earth’s atmosphere. We need the layer to
keep in some of the heat but now the
concentration of gases, especially CO2 is
increasing and retaining more heat.
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5.

What

is

the

community doing?

E. It is difficult to predict, but we can expect
international more extreme weather conditions like floods,
storms and heat waves. Scientists believe there
will be more rain but also a higher risk of drought
in inland areas

Activity Part 4: Simple acts make a difference
This final activity, wraps- up all the previous ones in an attempt to merge
constructed knowledge, critical consciousness developed and active engagement towards
making a difference, that is change.
The overriding learning objectives for this activity are:
1. Reflect on what they have learned about Mother Earth and importance of keeping it
safe and green.
2. Debate on rights and responsibilities around Mother Earth.
3. Exhibit changes in feelings, attitudes, perceptions and behaviors
Step 1
Ask learners in your class to fill out the following K.W.H.L. chart (Know; Want;
How; Learned). Start with the “K”, “W” and “H” columns (save the “L” column for the
end of each of each activity).
Step 2
Using role play: one student acting as the mother earth, other students as pollution
resources, and the others as means to save planet earth.
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Step 3
How green are you quiz:
Ask students to do the following quiz to find out how ‘green’ they are. Check the
answers with them afterwards. before starting, find out if they have difficult words
1) You are busy in your house tidying up going from room to room spending 5 to 10
minutes in each. Which is the best way to save energy?

a) Switch the lights on and off every time you move from room to room
b) Keep the lights on as you move about the house

2) You are hungry and want to bake a potato. Which method is ‘greener’?

a) Put it in an electric oven for an hour
b) Quickly zap it in the microwave

3) You are thirsty so you go to a café to buy a drink. What do you choose?

a) A bottle of mineral water
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b) A cup of coffee in a polystyrene cup

4) You need a new shirt / blouse and there are two that you like in the shop. You look
at the label and see that one is made of 100% pure natural cotton and the other is 50%
polyester. You want to be as environmentally friendly as you can. Which one do you
choose?

a) The 100% cotton shirt
b) The 50% polyester shirt

5) Do you leave the tap on when you brush your teeth?

a) Yes
b) No

6) As well as putting their health and the health of those around them in danger, smokers
also put the environment in danger.
a) True
b) False
7) Which is the ‘greenest’ way to wash your clothes?
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a) Machine wash in cold water
b) Hand wash in hot water
8) Which form of transport is better for the environment?

a) Driving by car
b) Flying by plane
9) When you go to the supermarket how do you take your shopping home?

a) In plastic carrier bags from the supermarket
b) In your own bag or basket
10) If you have the choice, how do you prefer to buy a cold drink in a café?
a) In a can
b) In a glass bottle
How many did you get right?
1-3

4-6

7-10

You have a lot of changes Not bad! You know about Well done! You have a
to make if you want to be how you can help the very green head on your
greener.

planet. You are quite green. shoulders!
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Final reflections
After the discussion, give learners the opportunity to reflect on the following questions
taking into consideration their journals and all previous activities:
•

What did you finally learn from all these activities?

•

Did anything change on your own personality and the way you see the world?

•

List the key changes you have experienced.

•

Explain what caused your ideas to change or why you think your ideas did not
change.

At the end, ask learners to complete the “L” column of their K-W-H-L chart (“What
did you Learn at this point?”). Finally, in pairs or groups, have students compare what
they wanted to learn and what they have learned, identifying if there are remaining things
to learn.
Consider incorporating the columns referring to Actions and Questions. A (List of actions
they could be taken). Q (Questions that still remain unanswered or could be raised).
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International Mother Earth Day
April 22nd
(SDG13)
Developed by:
Dr. Hamdy A. T. Zayan, Al-Azhar University
Dr. Mohamed M. S. Farag, Al-Azhar University

For

celebratingtheInternational

Mother

Earth

Day

onApril

22nd,thethemeentitled“Wars and refugees: Earth destruction and fertility”hasbeen
developed adoptingtheCARE learningdesignmethodology.Thisevent highlights
the impacts of wars and people immigrants on earth, in terms of pollution,
population, deforestation, unchecked hunting, soil erosion, land contamination etc.
The main theme of the event was developed to reflect the consequences of was on
refugees and lands, especially the issue of pollution and population changes.
The developed learning activities are student-driven activities developed asteacher
training materials utilizing the care methodology, namely, Conceptualize,
Activate, Reflect and Engage. The scenario for this activity was developed around
an imaginary character named Sohail, a Syrian refugee who was a farmer. When
warfare in Syria caused the mass movement of people, the resulting impacts on the
environment were catastrophic. Widespread deforestation, unchecked hunting, soil
erosion, and contamination of land and water by human waste occur when
thousands of humans are forced to settle in a new area. When he came to Egypt,
he dedicated himself to inform people about the effects of war on the environment
especially the pollution issues.
The UN created International Mother Earth Day to celebrate and remind us how
the Earth and its ecosystems provide us with life and sustenance. Earth Day, also
celebrated on 22 April, started in America and is now a huge global movement.
Both highlight the importance of taking actions to ensure we protect planet Earth.
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Adopted in 2009, International Mother Earth Day recognizes a collective
responsibility to promote harmony with the Earth and with nature to achieve
balance between the environmental, economic and social needs of present and
future generations. The day acts to remind us that the Earth and its ecosystems
provide us with life and provides an opportunity to raise public awareness around
the world of the challenges that face the planet and all of the life that inhabits it.
Thelearning design scenarioconstitutesof thefollowing twoparts:
Part1:Environmental impact of war
Part2:Refugees and population change in Egypt.

Learning objectives
Theoverridinglearningobjectivesforthis themearethefollowing:
1. Identify the concept of pollution as a natural consequence of wars.
2. Exploretheresults of wars on the environment.
3. Discuss the population change in Egypt in relation to refugees.
4. Raise awarenessfor anti-pollution procedures and prevention.
5. Contrast the population ratio in war countries and others.
6. Developtransversalskills,issuesofsustainabilityjusticeandthesixpillarsof

the

21stcentury learning.
Suggestedage range:13-18yearsold
Subjects: Geography; Environmental Sciences;Mathematics and Languages Curriculum
Standards:(TBC)
10Cstobedeveloped:(Communication,Collaboration,Creativity, CriticalThinking,
Critical Consciousness, Cross-cultural Understanding,Construction of knowledge,
Critical Reflection, Connectivity, Co-responsibility)
SustainabilityJustice(Social justiceandcultural justice)
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Learning pillarsto bedeveloped:(Learningto be;Learningto know;Learningto
do;Learningto livetogether;Learningto transformoneselfand societyandLearning
to give/share)
Resources
The

content

of

thislesson

celebratingtheInternational

Mother

Earth

Dayisprimarilybasedon Open Education Resources, mostlyin digital form; online
videos, articles and websites.
Warming-upBefore YouBegin
-

Start from some facts about pollution and population change.

-

Ask students to brainstorm their ideas about wars and pollution.

-

Adopt the KWHL Charts (also called "What I Know" Charts, KWL charts, and
Know-Wonder-Learn charts). Start with the “K”, “W” and “H” columns (save the
“L” column for the end of each of each activity).

-

Ask students to fill in the chart columns “K”, “W” and “H” columns (save the “L”
column for the end of each of each activity).

-

To get informed answers on the chart, ask the students to watch the video clip “War
Pollution” (https://www.youtube.com/watch?v=osKTZrTsgdQ) and ask them to
take notes as they watch the video.

-

Share

with

your

students

some

of

the

following

facts

“https://www.lenntech.com/environmental-effects-war.htm”:
o Congo war (II) – Since August 1998 a civil war is fought in former Zaire,
now known as the Democratic Republic of the Congo (DRC). The war
eventually ended in 2003 when a Transitional Government took power.
Currently over 3 million people have died in the war, mostly from disease
and starvation. More than 2 million people have become refugees. Only
45% of the people had access to safe drinking water. The war has a
devastating effect on the environment. National parks housing endangered
species are often affected for exploitation of minerals and other resources.
Refugees hunt wildlife for bush meat, either to consume or sell it. Elephant
populations in Africa have seriously declined as a result of ivory poaching.
Farmers burn parts of the forest to apply as farmland, and corporate logging
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contributes to the access of poachers to bush meat. A survey by the WWF
showed that the hippopotamus population in one national park decreased
from 29,000 thirty years previously, to only 900 in 2005. The United
Nations Educational, Scientific and Cultural Organization (UNESCO)
listed all five parks as ‘world heritage in danger’.
o Ethiopia & Eritrea – Before 1952, Eritrea was a colony of Italy. When it
was liberated, Ethiopia annexed the country. Thirty years of war over the
liberation of Eritrea followed, starting in 1961 and eventually ending with
the independence of Eritrea in 1993. However, war commenced a year after
the country introduced its own currency in 1997. Over a minor border
dispute, differences in ethnicity and economic progress, Ethiopia again
attacked Eritrea. The war lasted until June 2000 and resulted in the death of
over 150,000 Eritrean, and of hundreds of thousands of Ethiopians. During
the war severe drought resulted in famine, particularly because most
government funds were spend on weapons and other war instrumentation.
The government estimated that after the war only 60% of the country
received adequate food supplies. The war resulted in over 750,000 refugees.
It basically destroyed the entire infrastructure. Efforts to disrupt agricultural
production in Eritrea resulted in changes in habitat. The placing of
landmines has caused farming or herding to be very dangerous in most parts
of the country. If floods occur landmines may be washed into cities. This
has occurred earlier in Mozambique.
o Rwanda civil war - Between April and July 1994 extremist military Hutu
groups murdered about 80,000-1,000,000 Tutsis and moderate Hutus in
Rwanda. Over 2,000,000 people lost their homes and became refugees.
Rwanda has a very rich environment, however, it has a particularly limited
resource base. About 95% of the population lives on the countryside and
relies on agriculture. Some scientists believe that competition for scarce
land and resources led to violence prior to and particularly after the 1994
genocide. It is however stated that resource scarcity only contributed
limitedly to the conflict under discussion. The main cause of the genocide
was the death of the president from a plane-crash caused by missiles fires
from a camp.
o The many refugees from the 1994 combat caused a biodiversity problem.
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When they returned to the already overpopulated country after the war, they
inhabited forest reserves in the mountains where endangered gorillas lived.
Conservation of gorilla populations was no longer effective, and refuges
destroyed part of the habitat. Despite the difficulties still present in Rwanda
particularly concerning security and resource provision, an international
gorilla protection group is now working on better conditions for the gorillas
in Rwanda.
o Somalia civil war – A civil war was fought in Somalia 1991. One of the
most striking effects of the war was over fishing. The International Red
Cross was encouraging the consumption of seawater fish to improve diets
of civilians. For self-sufficiency they provided training and fishing
equipment. However, as a consequence of war Somali people ignored
international fishing protocols, thereby seriously harming ecology in the
region. Fishing soon became an unsustainable practise, and fishermen are
hard to stop because they started carrying arms. They perceive over fishing
as a property right and can therefore hardly be stopped.
o Sudan (Darfur & Chad) – In Sudan civil war and extreme droughts caused
a widespread famine, beginning in 1983. Productive farmland in the
southern region was abandoned during the war. Thousands of people
became refugees that left behind their land, possibly never to return.
Attempts of remaining farmers to cultivate new land to grow crops despite
the drought led to desertification and soil erosion. The government failed to
act for fear of losing its administrative image abroad, causing the famine to
kill an estimated 95,000 of the total 3,1 million residents of the province
Darfur. As farmers started claiming more and more land, routes applied by
herders were closed off. This resulted in conflicts between farmers and
rebels groups. In 2003, a conflict was fought in Darfur between Arab
Sudanese farmers and non-Arab Muslims. The Muslim group is called
Janjaweed, a tribe mainly consisting of nomadic sheep and cattle herders.
Originally the Janjaweed were part of the Sudanese and Darfurian militia,
and were armed by the Sudanese government to counter rebellion. However,
they started utilizing the weapons against non-Muslim civilians. The tribe
became notorious for massacre in 2003-2004. In December 2005 the
conflict continued across the border, now involving governmental army
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troops from Chad, and the rebel groups Janjaweed and United Front for
Democratic Change from Sudan. In February 2006 the governments of
Chad and Sudan signed a peace treaty called the Tripoli Agreement.
Unfortunately a new rebel assault of the capital of Chad in April made Chad
break all ties with Sudan. The Darfur Conflict so far caused the death of
between 50,000 and 450,000 civilians. It caused over 45,000 people to flea
the countries of Sudan and Central Africa, into north and east Chad. Most
refugees claim they fled civilian attacks from rebel forces, looting food and
recruiting young men to join their troops.
Reflections
Based on thenotestaken by learners as they watch the video clip, discuss the
following questions:
-

What are the effects of wars on the environment?

-

How do wars affect the lands, air, water and population?

-

Do wars have an impact on the population change?

-

If you consider this as a problem, how could we sole it?
At the end, ask learnerstocompletethe “L” column of their K-W-H-Lchart(“What
didyou Learn at thispoint?”).Finally, in pairsor groups, havestudentscomparewhat
theywanted to learn and what theyhavelearned, identifyingif there areremaining
thingsto learn.

ActivityPart 1: Environmental impact of war
In thisactivity, learners will startthinkingabout the different impacts of wars on
the environment.Theessential questionsare:
-

What is pollution?

-

How do wars affect the environment?

-

What are the consequences of wars on land, air, water and population?
Theoverridinglearningobjectivesof thisactivityarethefollowing:
1. Identify the construct of pollution.
2. State the different effects of wars on the environment.
3. Link the phenomenon of pollution to the population change in refugee-hosting
75

countries, such as Egypt.
4. Contrast the environmental features of countries before and after wars.
5. Share his own experiences about environmental effects of wars among his/her
colleagues.
6. Understand theother’s situation fromtheir point of view
7. Criticallyreflect onown feelings, values, knowledge andactions
8. Develop emotional intelligenceandempathy
Procedural steps: Step1:
Learnersare asked to fill
out theKWHLchartas in
the following chart.

They start with the “K”,
“W” and “H” columns
(save the “L” column
for the end of each of
each activity).
Step2:
Asastart in thispartofactivities, invitestudents to watchsome video clips about the
different effects of wars on the environmentand other related videos that describe this
issue on YouTube. The following links might help at this stage:
-

https://www.youtube.com/watch?v=YI83U71HrPA

-

https://www.youtube.com/watch?v=qy0jyIACdzQ

-

https://www.youtube.com/watch?v=AHaEGSEsMJ0

-

https://www.youtube.com/watch?v=dQ0RbV5N1Os

-

https://www.youtube.com/watch?v=tjLp6qX2aKo

-

https://www.youtube.com/watch?v=TSD4tubnEpA

-

https://www.youtube.com/watch?v=V4hQpiFhltU
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Step3:
Showthevideo of entitled “Environmental Impact of the Refugee Crisis” that
describes the effects of wars on Syrian lands on the environment highlighting the
impact of such crisis on the environment.
https://www.youtube.com/watch?v=84pT1uc690U
Ask learnersto writewords, phrasesor questionsthatcometo mindwhilewatching
thevideoin their diaries/journals. Ask them also to highlight the environmental
impact of wars and the refugee crisis as they noted from the videos in steps 2 and
3.
Step4
-

Initiate a group work about the effects of wars and the resulting pollution on
the environment and the human population rates.

-

Ask students to read the introduction again and design a mindmap of the
main environmental effects of wars.

-

Ask them to summarize their ideas and present them to the classroom in
groups.

Step5
Lead agroup discussion,givinglearnerstimeto sharetheirideas and classify the effects
of wars and the resulting pollution on the environment and the human population
rates in a mind map on the board. As a result of the discussion, lead the students to
design another mind map for main effects of wars in Syria on the environment,
especially in land deforestation.
Reflection questions
-

What did you learn about environmental impacts of wars?

-

How could you classify the different impacts of wars on the environment?

-

What are changes in population rates as a result of wars and the resulting pollution?

-

How could you interpret the changes in geographical features and land
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contaminations at Syria and other countries with wars?
Attheend,asklearnerstocompletethe“L”columnoftheirK-W-H-Lchart(“What
didyou Learn at thispoint?”).Finally, inpairsor groups, havestudentscomparewhat
theywantedtolearnandwhattheyhavelearned,identifyingifthereareremaining
thingstolearn.
ActivityPart 2:Refugees and population change in Egypt
In thisactivity, learnersexplore the indirect impacts of war on the population rates
on the refugee-hosting countries, such as Egypt.The essential questionsare:
-

What is population change?

-

How do refugees impact the population rates the refugee-hosting countries?

-

What is the relationship between the relationship between population change and
war?

-

What is the impact of population change on types of wars?

Theoverridinglearningobjectivesof thisactivityarethefollowing:
1. Identify the concept of population change.
2. Discuss the impact of the refugees on the population rates in refugee-hosting
countries.
3. Search for the relationship between population change and war.
4. Identify the impact of population change on types of wars.
5. Understand theother’s situation fromtheir point of view.
6. Criticallyreflect onown feelings, values, knowledge andactions.
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Proceduralsteps:
Step1:
Learners are asked to fill out
theKWHL chart as in the
following chart about what
they know, want to know,
and how to find information
about the population change.

They start with the “K”, “W”
and “H” columns (save the “L” column for the end of each of each activity).
Step2:
Invite students to surf the internet for articles or websites that might help them identify
the impacts of wars on the population degradation or growth. The following links might
help at this stage:
-

https://www.ncbi.nlm.nih.gov/pmc/articles/PMC2781832/

-

https://www.youtube.com/watch?v=PFl4a17L5Ys

-

https://www.weforum.org/agenda/2019/03/mena-countries-in-the-middle-easthave-the-highest-proportion-of-refugees-in-the-world/

-

https://www.unhcr.org/5d08d7ee7.pdf

-

https://www.brookings.edu/blog/future-development/2016/10/04/who-are-the-5million-refugees-and-immigrants-in-egypt/

Step3:
Showthe video clip of entitled “Total War Warhamer Guide: Population Growth”
about the main features and limiting impacts of wars is population growth and
surplus. “https://www.youtube.com/watch?v=PFl4a17L5Ys”.
Ask learnersto writewords, phrasesor questionsthatcometo mindwhilewatching
thevideoin their diaries/journals. Ask them to collect ideas about impact of
population change on types of wars for later discussions.
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Step4
-

Initiate a group work about the impact of population change on types of
warsas they noted form the articles, websites, and the video clip in Step 3
especially this article entitled “Considering population and war: a critical and
neglected

aspect

of

conflict

studies”

,

“https://www.ncbi.nlm.nih.gov/pmc/articles/PMC2781832/”. Each group
should write down a report of what they have come up with after their work.
-

Ask students to work in groups and list the impact of population change on
types of wars as in the following table:

Step5
Ask students to adopt the strategy Think, Pair and Share on how refugees impact the
population rates in the refugee-hosting countries. More specifically, have learners reflect
on the given question or write a response in their journals (Think). Have learners think
about the different impacts of refugees on the population growth in Egypt as 5 million
refugees and immigrants have settled in Egypt, and share their responses (Pair). Then, ask
pairs to share their standpoints to the whole class (Share).
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Lead agroup discussion,givinglearnerstimeto sharetheirideas in a poster of a school
journal. As a result of the discussion, lead the students to design a mind map for
the main connections between refugees and the population change in Egypt in the
recent years.
Reflection questions
-

What did you learn aboutpopulation change?

-

What are the different impacts of wars on population growth?

-

How could you see the link between wars, pollution, refugees and population rates?

World Creativity and Innovation Day
April21st
(SDG9)
Developed by:
Dr. Hamdy A. T. Zayan, Al-Azhar University
Dr. Mohamed M. S. Farag, Al-Azhar University

For

celebratingtheWorld

Creativity

and

Innovation

Day

onApril

21st,thethemeentitled“Refugees and entrepreneurship: Brilliant Examples from the
world”hasbeen

developed

adoptingtheCARE

learningdesignmethodology.Thisevent pinpoints the how refugees can overcome
the difficult circumstances to be innovative and entrepreneurs. The main theme of
the event was developed to reflect good examples of innovative refugees across
the world who were able to become leaders of many corporates and present new
ideas and technologies to the world.
The developed learning activities are student-driven activities developed asteacher
training materials utilizing the care methodology, namely, Conceptualize,
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Activate, Reflect and Engage. The scenario of this theme was developed as
inspiratory activities that promotes entrepreneurship among students by reflecting on
refugee entrepreneurs around the world. Students are provided with many examples of
success stories that bring hope and success feelings to the real world. Many refugees
around the world were able to overcome the difficulties and obstacles to design their
own worlds of success. Egyptian entrepreneurs are specifically emphasized as living
examples that Egyptian students see every day.
Entrepreneurship is the act of creating a business or businesses while building and
scaling it to generate a profit. An entrepreneur is a person who sets up a business
with the aim to make a profit. Entrepreneurs see possibilities and solutions where
the average person only sees annoyances and problems. entrepreneurship involves
an entrepreneur who takes action to make a change in the world. Whether startup
entrepreneurs solve a problem that many struggle with each day, bring people
together in a way no one has before, or build something revolutionary that
advances society, they all have one thing in common: action.
Thelearning design scenarioconstitutesof thefollowing twoparts:
Part1 Entrepreneurship: the concept and examples for the world
Part2: Refugee Entrepreneurs: Syrian refugee entrepreneurs in Egypt as an
example.

Learning objectives
Theoverridinglearningobjectivesforthis themearethefollowing:
7. Identify the concept of entrepreneurship.
8. Reflect on refugee entrepreneurs all over the world.
9. Raise awarenessfor entrepreneurship and its significance for the country
development.
10. Discuss the causes of the success of refugee entrepreneurs in Egypt.
11. Developtransversalskills,issuesofsustainabilityjusticeandthesixpillarsof

the

21stcentury learning.
Suggestedage range:13-18yearsold
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Subjects: Economics, Mathematics and Language Arts
Standards:
10Cstobedeveloped:(Communication,Collaboration,Creativity, CriticalThinking,
Critical Consciousness, Cross-cultural Understanding,Construction of knowledge,
Critical Reflection, Connectivity, Co-responsibility)
SustainabilityJustice(Social justiceandcultural justice)
Learning pillarsto bedeveloped:(Learningto be;Learningto know;Learningto
do;Learningto livetogether;Learningto transformoneselfand societyandLearning
to give/share)
Resources
The content of thislesson celebratingtheWorld Creativity and Innovation Day
isprimarilybasedon Open Education Resources, mostlyin digital form; online
videos, articles and websites.
Warming-upBefore YouBegin
-

Start from some facts about entrepreneurship as in the introduction.

-

Ask students to brainstorm their experiences about successful businessmen in their
community and in the world.

-

Adopt the KWHL Charts (also called "What I Know" Charts, KWL charts, and
Know-Wonder-Learn charts). Start with the “K”, “W” and “H” columns (save the
“L” column for the end of each of each activity).

-

Ask students to fill in the chart columns “K”, “W” and “H” columns (save the “L”
column for the end of each of each activity).

-

To get informed answers on the chart, ask the students to watch the video clip “How
to be an Entrepreneur” (https://www.youtube.com/watch?v=lJjILQu2xM8) and ask
them to take notes as they watch the video.

-

Share with your students some of the following facts:
o There are nearly half a million Syrian refugees living in Egypt but they
aren't confined to camps. And thanks to the more flexible approach, many
are spotting opportunities and creating new businesses.
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o It’s not easy. Someone who is coming from a war-torn country is a
psychological wreck. Add to that the fact that you are new here – you get
cheated, you get swindled, and you’re traumatized and homesick.
o Visit the website https://www.inc.com/peter-economy/23-surprising-factsabout-being-an-entrepreneur.html for more 23 Surprising Facts About
Being an Entrepreneur.
Reflections
Based on thenotestaken by learners as they watch the video clip, discuss the
following questions:
-

How do you get to be an Entrepreneur?

-

What does it mean to be an Entrepreneur?

-

In your opinion, how Entrepreneurs overcome the frustrations in their way?

-

If you consider yourself an Entrepreneur, how could you start and what business
would you choos?
At the end, ask learnerstocompletethe “L” column of their K-W-H-Lchart(“What
didyou Learn at thispoint?”).Finally, in pairsor groups, havestudentscomparewhat
theywanted to learn and what theyhavelearned, identifyingif there areremaining
thingsto learn.

ActivityPart 1: World-wide refugee entrepreneurs
In thisactivity, learnersare asked to search for world-wide refugee entrepreneurs
and read their stories to find out the causes of their success and how could they
overcome the frustrations in their way. Theessential questionsare:
-

What does entrepreneurship mean?

-

What does it mean to be an entrepreneur?

-

If you are a refugee, how could you become an entrepreneur?

-

Who are the most prominent examples of refugee entrepreneurs?
Theoverridinglearningobjectivesof thisactivityarethefollowing:
9. Identify the construct of entrepreneurship.
10. State the components of being an entrepreneur.
11. Link the crisis of refugeesand entrepreneurship phenomenon.
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12. Reflect on world-wide examples of refugee entrepreneurs.
13. Identify the causes of success of the world-wide examples of refugee
entrepreneurs.
14. Share his own experiences with entrepreneurship among his/her colleagues.
15. Understand theother’s situation fromtheir point of view
16. Criticallyreflect onown feelings, values, knowledge andactions
17. Develop emotional intelligenceandempathy
Procedural steps: Step1:
Learnersare asked to fill out theKWHLchartas in the following chart.

They start with the “K”, “W” and “H” columns (save the “L” column for the end
of each of each activity).
Step2:
Asastart in thispartofactivities, invitestudents to watchsome video clips about
entrepreneurship and other related videos that describe this issue on YouTube. The
following links might help at this stage:
-

https://www.youtube.com/watch?v=vzP3BN9VfmU

-

https://www.youtube.com/watch?v=oeuapiZFUfM

-

https://www.youtube.com/watch?v=LlsAgB2h33Y

-

https://www.youtube.com/watch?v=iaNwKbR5av0

-

https://www.youtube.com/watch?v=CifZbScbF5A
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Step3:
Showthevideo of arefugee child “Refugees to Entrepreneurs | Sami Al-Ahmad |
TEDxAzharUniversity” that describes the local and global effect of refugees. He
make spotlight on how to help them and transform the concept of refugees to
active members on the society.
https://www.youtube.com/watch?v=LlsAgB2h33Y
Ask learnersto writewords, phrasesor questionsthatcometo mindwhilewatching
thevideoin their diaries/journals.
Step4
-

Initiate a group work about the meaning of entrepreneurship.

-

Give students the definition of “entrepreneurship” and ask them if the
definition applies to anyone they know. “Entrepreneurship is the act of
creating a business or businesses while building and scaling it to generate a
profit. An entrepreneur is a person who sets up a business with the aim to
make a profit.

-

Ask students to work in groups and identify the components of being an
entrepreneur.

Step5
Lead agroup discussion,givinglearnerstimeto sharetheirideas to identify the
components of being an entrepreneur in a mind map on the board. As a result of the
discussion, lead the students to design another mind map that links the reasons that
have led refugees in Egypt to become entrepreneurs.
Reflection questions
-

What did you learn about entrepreneurship?

-

How could you identify the components of being an entrepreneur?

-

To what extent does entrepreneurship could impact the local economics of the
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country?
-

• What personal experience do you have with entrepreneurship?

-

Have you met any refugee entrepreneur? In what industry? How could you evaluate
his/her success?

-

What surprised you about entrepreneurship facts you have learnt in this activity?

-

How did this compare with your previous knowledge about entrepreneurship?

-

If you want to become an entrepreneur, answer the following questions:
o What are your motives?
o How comfortable are you with failure?
o Which of your responsibilities will be disrupted by starting this?
o What is the problem you are looking to solve?
o Do you have the problem?
o Is it already in the market?
o What’s the opportunity?
o What is your risk to test?
o Who is going to buy and why?
o Can the concept be easily described and easily understood?
o How many gatekeepers are there to your success?
o Are you offering a vitamin or a painkiller?
o What’s your cash requirement?
o What’s your burn rate and runway?
o Where can you turn for mentorship and advice?
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o Do you have the two most important skills?
o Who is going to handle accounting, taxation, finance, and operations?
-

How did you find the reasons of success behind world-wide refugee entrepreneurs?
Attheend,asklearnerstocompletethe“L”columnoftheirK-W-H-Lchart(“What
didyou Learn at thispoint?”).Finally, inpairsor groups, havestudentscomparewhat
theywantedtolearnandwhattheyhavelearned,identifyingifthereareremaining
thingstolearn.

ActivityPart 2:Refugee Entrepreneurs: Syrian refugee entrepreneurs in Egypt as an
example
In thisactivity, learnersexplore some examples of Syrian refugees in Egypt who
have become entrepreneurs and has changed the form of the market in many cities.
They also explore the causes of their success compared with international
entrepreneurs explored in the previous activity. The essential questionsare:
-

How could refugee entrepreneurs change the economy of a country?

-

To what extent do Syrian refugee entrepreneurs change the market in Egypt?

-

What are the reasons behind the success of Syrian refugee entrepreneurs in
Egypt?
Theoverridinglearningobjectivesof thisactivityarethefollowing:
7. Identify some examples of Syrian refugee entrepreneurs.
8. Discuss the impact of Syrian refugee entrepreneurs in the Egyptian market.
9. Elaborate the reasons behind the success of Syrian refugee entrepreneurs in
Egypt.
10. Understand theother’s situation fromtheir point of view.
11. Criticallyreflect onown feelings, values, knowledge andactions.
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Proceduralsteps:
Step1:
Learners are asked to fill out
theKWHL chart as in the
following chart about what
they know, want to know,
and how to find information
about

Syrian

refugee

entrepreneurs in Egypt.

They start with the “K”, “W” and “H” columns (save the “L” column for the end
of each of each activity).

Step2:
Invite students to surf the internet for articles or websites that might help them explore
examples of Syrian refugee entrepreneurs in Egypt. The following links might help at
this stage:
-

https://stepfeed.com/syrian-businesses-contributed-usd800-million-to-egypt-seconomy-since-the-war-began-9828

-

https://kawa-news.com/en/sami-al-ahmad-a-syrian-entrepreneur-who-helpsegyptian-students-study-abroad/

-

https://www.bbc.com/news/business-34380016

-

http://clickfunding.org/en/get-inspired/15

Step3:
Showthevideo clip of entitled “Syrian Refugees in Egypt: Syrian community
benefits

Egypt's

economy”

“https://www.youtube.com/watch?v=LA8DEC6Bvo4”.
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Ask learnersto writewords, phrasesor questionsthatcometo mindwhilewatching
thevideoin their diaries/journals. Ask them to collect ideas about the impact of
Syrian refugee entrepreneurs in Egypt’s economy.
Step4
-

Initiate a group work about the impact of Syrian refugee entrepreneurs in
Egypt’s economyas they noted form the articles, websites, and the video clip
in Step 3. Each group should write down a report of what they have come up
with after their work.

-

Ask Students:
o What is the impact of Syrian refugee entrepreneurs in Egypt’s
economy?
o How

could

Syrian

refugee

entrepreneurs

have

brought

opportunities for themselves and others in the Egyptian market?
-

Ask students to work in groups anddiscuss their answers.

Step5
Ask students to adopt the strategy Think, Pair and Share to explore the reasons behind the
success of Syrian refugee entrepreneurs in Egypt. More specifically, have learners
reflect on the question of “What are the reasons …?” and ask them to write a response in
their journals (Think). Have learners pair up and share their responses (Pair). Then, ask
pairs to share their standpoints to the whole class (Share).
Lead agroup discussion,givinglearnerstimeto sharetheirideas and report the reasons
behind the success of Syrian refugee entrepreneurs in Egypt in a poster of a school
journal. As a result of the discussion, lead the students to design a mind map for
reasons behind the success of Syrian refugee entrepreneurs in Egypt.
Reflection questions
-

What did you learn about Syrian refugee entrepreneurs in Egypt?
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-

What are the fields Syrian refugee entrepreneurs have brought and develop in
Egypt?

-

How could you see the Syrian refugee entrepreneurs’ role in the Egyptian economy?

World Refugee Day
June20th
(SDG10)
Developed by:
Dr. Hamdy A. T. Zayan, Al-Azhar University
Dr. Said E. Desouky, Al-Azhar University

For celebratingtheWorld Refugee Day onJune20th,thethemeentitled“Syrian refugee
students in the Egyptian community: The spirit of hope and determination”hasbeen
developed adoptingtheCARE learningdesignmethodology.Thisevent pinpoints the
how refugee children and youth can adapt to the community and become an
integral part of it.The main theme was developed to show how could the Egyptian
government has succeeded in dealing with the educational requirements for
refugees in the last few years. In addition, it explores the how refugee students live
their age within the Egyptian community.
The developed learning activities are student-driven activities developed asteacher
training materials utilizing the care methodology, namely, Conceptualize,
Activate, Reflect and Engage. The scenario of this theme was developed around a
true story of a Somali refugee living in Egypt. Asma Mohamed Salbel, an 18-yearold refugee now living in Egypt, grew up in Somalia without parents. “I lived with
people who weren’t my parents, and I didn’t have money to go to school,” Asma
says. Through donations, she managed to complete 10 thgrade, but the challenges
she faced in Somalia were too great. At just 16 years old, she decided to travel to
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Egypt by herself.“I want to continue my education, enter university and medical
school,” Asma says. “This is my dream.” For the full story, visit
“https://www.crs.org/stories/education-refugees-egypt”.
Introduction
Egypt has increasingly become a country of transit and destination for refugees
and migrants from several neighboring countries due to regional social unrest and
political instability, as well as a deterioration in conditions along the usual
migratory route through Libya. While some refugees and migrants use Egypt as a
point of departure for irregular migration, many live in Egypt for years, including
large numbers of children.This, in turn, put a heavy burden on the Egyptian
government improve their access to education, mainstreaming protection services
for refugee and migrant children in Egypt.
In Egypt, free and equal access to education has been guaranteed to all Egyptian
citizens since President Nasser’s socialist reforms in the 1950s. However, due to
high population growth rates and lack of financial resources, the public education
system has been struggling to accommodate rapidly increasing numbers of
students. According to service providers, there are approximately 9,000 school age
refugee children in Cairo only. There are two main barriers to education: structural
and social. First, there are numerous bureaucratic obstacles. Refugees can only
enroll in public schools if they are legally recognized and can provide extensive
documentation, including birth certificates and letters from UNHCR-Egypt.
Despite the fact that the Minister of Education granted all refugees the right to
attend public primary schools in 2000, this right is not widely known or clearly
understood by many local teachers, school administrators and even stakeholders.
As a result, the decree has rarely been implemented in schools for any refugee
population. Language barriers, cultural differences, experiences of discrimination
or harassment, and differences in curricula from refugees’ schools in their
countries of origin also present formidable obstacles to mainstreaming refugee
children into Egyptian public schools. Furthermore, the government has still
maintained restrictions on the rights of refugees to attend public secondary schools
or universities. Cost is the second significant barrier to quality education both for
Egyptians and refugees. Public and private schools have fees for books, uniforms
and extra-curricular lessons. Private school tuition fees are often far beyond what
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refugees can afford. A refugee community advocate said that some families are
forced to enroll only one child in school while keeping the rest of their children at
home, because they cannot afford the cost of private education.
Many refugees do not want to register because refugee registration information is
shared with the Egyptian government, who refugees do not trust. Many African
refugees who arrived prior to 2004 were not recognized by UNHCR-Egypt but
have remained in Cairo. Others do not register because they want to migrate to
another country; many Iraqis do not register because they want to preserve the
ability to travel back and forth between Egypt and Iraq. Palestinian refugees are
not eligible to register with UNHCR-Egypt. Refugees not registered with or
recognized by UNHCR-Egypt face greater barriers to access to education than
those registered with UNHCR-Egypt.
Thelearning design scenarioconstitutesof thefollowing twoparts:
Part1:Refugees and Education in Egypt: Stories of Success
Part2: Refugees and the Egyptian educational system: Africans as an example

Learning objectives
Theoverridinglearningobjectivesforthis themearethefollowing:
12. Identify the Egyptian education system.
13. Identify the obstacles that encounter refugees in the Egyptian education system.
14. Reflect on successful experiences among refugee students in Egypt.
15. Raise awareness for the statistics of refugees in Egypt, especially for children at
the age of education (5 -21).
16. Develop transversal skills, issues of sustainability justice and the six pillars of
the 21stcentury learning.
Suggested age range:16-18yearsold
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Subjects: Geography, civics, Zoology, Mathematics and Language Arts
Standards:
10Cstobedeveloped:(Communication,

Collaboration,

Creativity,

Critical

Thinking, Critical Consciousness, Cross-cultural Understanding, Construction of
knowledge, Critical Reflection, Connectivity, Co-responsibility)
Sustainability Justice(Social justice and cultural justice)
Learning pillars to be developed: (Learningto be; Learning to know; Learning
to

do;

Learning

to

live

together

;Learning

to

transformoneselfand

societyandLearning to give/share)
Resources
The content of thislesson celebratingtheWorld Refugee Day isprimarilybasedon
Open Education Resources, mostlyin digital form; online videos, articles and
websites.
Warming-upBefore YouBegin
-

Start from some facts about the Egyptian education system and refugees as in the
introduction.

-

Ask students to brainstorm their ideas about the Egyptian education system and
how refugees join schools and universities.

-

Adopt the KWHL Charts (also called "What I Know" Charts, KWL charts, and
Know-Wonder-Learn charts). Start with the “K”, “W” and “H” columns (save the
“L” column for the end of each of each activity).

-

Ask students to fill in the chart columns “K”, “W” and “H” columns (save the “L”
column for the end of each of each activity).

-

To get informed answers on the chart, ask the students to watch the video clip
“Access

to

education

for

Syrian

refugees

in

Egypt

(Arabic)”

(https://www.youtube.com/watch?v=NOqFQ392smg) and ask them to take notes
as they watch the video.
-

Share with your students some of the following facts:
o Egypt hosts refugees and asylum-seekers from 57 different countries of
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origin. The majority of them live in urban areas alongside the host
communities.
o Currently, 249,709 refugees and asylum-seekers are registered with
UNHCREgypt (The United Nations High Commissioner for Refugees).
More than half of them (52 per cent) are from Syria.
o UNHCR registers and documents refugees and asylumseekers, and
facilitates their access to protection and basic services, such as health and
education.
o Read the following article for more data about refugees in the Egyptian
education

system

http://reporting.unhcr.org/sites/default/files/UNHCR%20Egypt%20Fact%
20Sheet%20-%20August%202019_0.pdf
Reflections
Based on thenotestaken by learners as they watch the video clip, discuss the
following questions:
-

What are the components of the Egyptian education system?

-

What are the obstacles that encounter refugees in the Egyptian education system?

-

In your opinion, how refugees and the Egyptian government were able to
overcome such obstacles?

-

What are the different percentages of refugees in Egypt from Syria, Sudan, South
Sudan, Eritrea, Ethiopia, Yemen, Iraq, Somalia, andothers?

-

Where do most refugee settle in Egypt and Why?
At the end, ask learnerstocompletethe “L” column of their K-W-H-Lchart(“What
didyou Learn at thispoint?”).Finally, in pairsor groups, havestudentscomparewhat
theywanted to learn and what theyhavelearned, identifyingif there areremaining
thingsto learn.

ActivityPart 1:Refugees and Education in Egypt: Stories of Success
In thisactivity, learnersare asked to search for stories about refugee students in
Egypt and read their stories to find out the causes of their success and how could
they overcome the frustrations in their way. Theessential questionsare:
-

How many are refugee students in Egypt?
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-

What are the obstacles they encounter to join and succeed in education?

-

If you are a refugee, how could youdeal with these obstacles?

-

What is the most interesting story you have read? Write a personal narrative about
that.
Theoverridinglearningobjectivesof thisactivityarethefollowing:
18. Identify the approximate number of refugee students in Egypt.
19. Recognize the obstacles they encounter to join and succeed in education.
20. Propose innovative solutions to the problems.
21. Link the crisis of refugeesto the education system in Egypt.
22. Reflect on good examples of refugee students in Egypt.
23. Share his own experiences with refugee studentsamong his/her colleagues.
24. Understand theother’s situation fromtheir point of view
25. Criticallyreflect onown feelings, values, knowledge andactions
26. Develop emotional intelligenceandempathy

Procedural steps: Step1:
Learnersare asked to fill out theKWHLchartas in the following chart.

They start with the “K”, “W” and “H” columns (save the “L” column for the end
of each of each activity).
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Step2:
Asastart in thispartofactivities, invitestudents to watchsome video clips about the
education system in Egypt and the struggles that refugee students can encounter on
YouTube. The following links might help at this stage:
-

https://www.youtube.com/watch?v=lT0rV9-jHCw

-

https://www.youtube.com/watch?v=NJWQrc2C6sQ

-

https://www.youtube.com/watch?v=oRvbBoubrW4

-

https://www.youtube.com/watch?v=wQfQJrAim2k

-

https://www.youtube.com/watch?v=DlgAFVTMv9w

-

https://www.youtube.com/watch?v=Gb6h5aFGhQ0

Step3:
Showthevideo

of

arefugee

child

“Mahmoud

in

Egypt”,

“https://www.youtube.com/watch?v=wQfQJrAim2k,

and

https://www.youtube.com/watch?v=xZPDNS9260Q. The story describes the
struggle of refugees in education. In a short quote of Mahmoud, he described the
great determination and hope that the Egyptian education would fix all his
problems
“I have a dream that one day we will have a new
house in a better place. I will go to school and
make new friends," the incredible young boy
declared.”
Ask learnersto writewords, phrasesor questionsthatcometo mindwhilewatching
thevideoin their diaries/journals.
Step4
-

Initiate a group work about the struggles of refugee students in Egypt.

-

Provide students with some facts as in the introduction about the education
system and the proceedings of joining the system for refugee students and
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the

data

on

this

article

might

help

you

“http://ijasos.ocerintjournals.org/download/article-file/159032.
-

Ask students to work in groups to categorize such struggles into three main
categories, namely, social, ethical, and academic constrains.

-

Discuss their solutions and propose procedural ways to administer them in real
life.

Step5
Lead agroup discussion,givinglearnerstimeto sharetheirideas to identify the
categorize refugee students’ struggles into three main categories, namely, social,
ethical, and academic constrains in a mind map on the board. As a result of the
discussion, lead the students to suggest solutions to such problems.
Reflection questions
-

What are the problems refugee students encounter in Egypt?

-

How could they overcome such obstacles?

-

To what extent can such problems affect their academic life?

-

What are the suggested solutions for refugee students’ struggles in the educational
system in Egypt?

-

What surprised you about refugee students’ stories of success you have read for this
activity?

-

How did this compare with your previous knowledge about refugee students?

-

Write a report that summarize some innovative solutions to the following issues
related to refugee education:
o Language issues (learning language, communication)
o Academic weakness
o Social and cultural integration
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o Peer communication
o Parents’ attitude towards education
o Parents’ integration problems
Attheend,asklearnerstocompletethe“L”columnoftheirK-W-H-Lchart(“What
didyou Learn at thispoint?”).Finally, inpairsor groups, havestudentscomparewhat
theywantedtolearnandwhattheyhavelearned,identifyingifthereareremaining
thingstolearn.
ActivityPart 2:Refugees and the Egyptian educational system: Africans as an example
In thisactivity, learnersread some stories about refugee students in Egypt and
explore their attitudes towards the education system. The scenario of this activity
is

based

on

some

stories

of

African refugee

students in Egypt

“https://www.crs.org/stories/education-refugees-egypt”.

The

essential

questionsare:
-

What are the nationalities of refugee students in Egypt?

-

Based on the past activity part 1, What are the characteristics of the Refugeefriendly Schools?

-

What should teachers do so as refugee students benefit from teaching and
learning activities?
Theoverridinglearningobjectivesof thisactivityarethefollowing:
12. Identify the nationalities of refugee students in Egypt.
13. Discuss the characteristics of the Refugee-friendly Schools.
14. Elaborate the activities and perspective teachers should do so as refugee students
benefit from teaching and learning activities.
15. Understand theother’s situation fromtheir point of view.
16. Criticallyreflect onown feelings, values, knowledge andactions.
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Proceduralsteps:
Step1:
Learners are asked to fill out
theKWHL chart as in the
following chart about what
they know, want to know,
and how to find information
about

the

nationalities

ofrefugee students in Egypt.

They start with the “K”, “W” and “H” columns (save the “L” column for the end
of each of each activity).
Step2:
Invite students to surf the internet for official statistics, articles or websites that might
help them identify the nationalities of refugee students in Egypt. The following links
might help at this stage:
-

http://english.ahram.org.eg/NewsContent/1/64/291710/Egypt/Politics-/,-refugeesregistered-in-Egypt-as-of-,-more-than-h.aspx

-

http://reporting.unhcr.org/egypt

-

https://www.brookings.edu/blog/future-development/2016/10/04/who-are-the-5million-refugees-and-immigrants-in-egypt/

-

http://www.refuge-egypt.org/

Step3:
Showthevideo clip of entitled “Sudanese refugee girl chases education dream in
Egypt” “https://www.youtube.com/watch?v=NJWQrc2C6sQ”.
Ask learnersto writewords, phrasesor questionsthatcometo mindwhilewatching
thevideoin their diaries/journals. Ask them to collect ideas about the African
refugee students in Egypt including their attitudes towards education.
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Step4
-

Initiate a group work about the African refugee students in Egypt and the
impact of their culture on their attitudes towards education as they noted form
the articles, websites, and the video clip in Step 3. Each group should write
down a report of what they have come up with after their work.

-

Ask Students:
o To what extent do African refugee students affect the refugee
community in Egypt?
o How could African refugee students have brought opportunities
for themselves for living and education in Egypt?
o What are the characteristics of the Refugee-friendly Schools that
might help African refugee students achieve their goals and meet
their expectations?
o What should teachers do so as refugee students benefit from
teaching and learning activities in terms of the following:
▪

Provide Induction

▪

Create a ‘climate’ in which refugee children feel welcome
and valued

-

To

▪

Make the curriculum accessible

▪

Classroom Organization

▪

Principles of Effective Practice

answer

this

question,

ask

students

to

visit

https://www.teachers.org.uk/equality/equality-matters/refugee and discuss
the information in the resource book suggesting a practical steps for helping
African refugee students accommodate in the educational system in Egypt.
-

Ask students to work in groups anddiscuss their answers.
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Step5
Ask students to adopt the strategy Think, Pair and Share to explore the experiences of
African refugee students in Egypt. More specifically, have learners reflect on the
questions aboveand ask them to write a response in their journals (Think). Have learners
pair up and share their responses (Pair). Then, ask pairs to share their standpoints to the
whole class (Share).
Lead agroup discussion,givinglearnerstimeto sharetheirideas in a report. As a result
of the discussion, lead the students to design aposter of the components of a good
classroom environment that help African refugee students adapt with the education
system in Egypt especially designed to deduce the cultural differences between
Egyptians and Africans.
Reflection questions
-

What did you learn about African refugee students in Egypt?

-

How could you see the African refugee students’ attitudes towards education in
Egypt?

-

How could you help provide an African refugee-friendly classroom environment?

-

What are the morals you get from the stories you have read about African refugee
students in Egypt?

-

What advice do you provide to your teacher when dealing with African refugee
students?

-

What has changed in your mind about refugee students in Egypt?
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International Day of Tolerance
JUNE 20th
(SDG10)
Developed by:
Dr. Hamdy A. T. Zayan, Al-Azhar University
Dr. Said E. Desouky, Al-Azhar University

For

celebratingtheInternational

Day

of

ToleranceonJune

20th,thethemeentitled“Refugees in the Arab world: we are different but
together”hasbeen

developed

adoptingtheCARE

learningdesignmethodology.Thisevent pinpoints the virtue of tolerance, especially
when dealing with refugees and immigrants. They learn about the history of the
international day of tolerance and read stories about tolerance in Islam. They are
further informed about the campaign of TOGETHER A global campaign to change
perceptions and attitudes towards refugees and migrants.
The developed learning activities are student-driven activities developed asteacher
training materials utilizing the care methodology, namely, Conceptualize,
Activate, Reflect and Engage. The scenario for this activity was developed around
an imaginary story about a situation happened in a classroom.At a secondary
school in Nasr City, Cairo, two students are fighting, one of them is a refugee from
Syria and the other is an Egyptian. They are fighting about who deserves to be the
class leader. The teacher enters the class and stops their fighting. He told them
about tolerance and the United Nations’ campaign “TOGETHER”.
The United Nations is committed to strengthening tolerance by fostering mutual
understanding among cultures and peoples. This imperative lies at the core of the
United Nations Charter, as well as the Universal Declaration of Human Rights, and
is more important than ever in this era of rising and violent extremism and
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widening conflicts that are characterized by a fundamental disregard for human
life.

Thelearning design scenarioconstitutesof thefollowing fourparts:
Part1:TOGETHER: A global campaign to change perceptions and attitudes towards
refugees and migrants
Part2:Tolerancein Islam.

Learning objectives
Theoverridinglearningobjectivesforthis themearethefollowing:
17. Identify the meaning of tolerance.
18. Recognize the meaning of tolerance at the state level.
19. Discuss the social dimensions of tolerance.
20. Identify the role of education in supporting tolerance.
21. Recognize the role of the United Nations in supporting tolerance via its
campaign “TIGETHER”.
22. Identify the Islamic vision towards tolerance.
23. Critically read some stories about tolerance in Islam.
24. Developtransversalskills,issuesofsustainabilityjusticeandthesixpillarsof

the

21stcentury learning.

Suggestedage range:18-21yearsold
Subjects: Business, Environmental Sciences and Languages Curriculum
Standards:(TBC)
10Cstobedeveloped:(Communication,Collaboration,Creativity, CriticalThinking,
Critical Consciousness, Cross-cultural Understanding,Construction of knowledge,
Critical Reflection, Connectivity, Co-responsibility)
SustainabilityJustice(Social justiceandcultural justice)
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Learning pillarsto bedeveloped:(Learningto be;Learningto know;Learningto
do;Learningto livetogether;Learningto transformoneselfand societyandLearning
to give/share)
Resources
The

content

of

thislesson

celebratingtheInternational

Day

of

Toleranceisprimarilybasedon Open Education Resources, mostlyin digital form;
online videos, articles and websites.
Warming-upBefore YouBegin
-

Start from some facts aboutthe International Day of Tolerance as in the introduction.

-

Ask students to brainstorm their experiences about tolerance in their community
and help them generate ideas.

-

Adopt the KWHL Charts (also called "What I Know" Charts, KWL charts, and
Know-Wonder-Learn charts). Start with the “K”, “W” and “H” columns (save the
“L” column for the end of each of each activity).

-

Ask students to fill in the chart columns “K”, “W” and “H” columns (save the “L”
column for the end of each of each activity).

-

To get informed answers on the chart, ask the students to watch the video clip
“What is tolerance?” (https://www.youtube.com/watch?v=qxtlCByJOZA) and ask
them to take notes as they watch the video.

-

Share with your students some of the following facts:
o Tolerance is respect, acceptance and appreciation of the rich diversity of our
world's cultures, our forms of expression and ways of being human. It is
fostered by knowledge, openness, communication, and freedom of thought,
conscience and belief. Tolerance is harmony in difference. It is not only a
moral duty, it is also a political and legal requirement. Tolerance, the virtue
that makes peace possible, contributes to the replacement of the culture of
war by a culture of peace.
o Tolerance is not concession, condescension or indulgence. Tolerance is,
above all, an active attitude prompted by recognition of the universal human
rights and fundamental freedoms of others. In no circumstance can it be
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used to justify infringements of these fundamental values. Tolerance is to
be exercised by individuals, groups and States.
o Tolerance is the responsibility that upholds human rights, pluralism
(including cultural pluralism), democracy and the rule of law. It involves
the rejection of dogmatism and absolutism and affirms the standards set out
in international human rights instruments.
o Consistent with respect for human rights, the practice of tolerance does not
mean toleration of social injustice or the abandonment or weakening of
one's convictions. It means that one is free to adhere to one's own
convictions and accepts that others adhere to theirs. It means accepting the
fact that human beings, naturally diverse in their appearance, situation,
speech, behaviour and values, have the right to live in peace and to be as
they are. It also means that one’s views are not to be imposed on others.
Source: Declaration of Principles on Tolerance
http://portal.unesco.org/en/ev.phpURL_ID=13175&URL_DO=DO_TOPIC&URL_SECTI
ON=201.html
Reflections
Based on thenotestaken by learners as they watch the video clip and the
Declaration of Principles on Tolerance, discuss the following questions:
-

What is tolerance?

-

How can intolerance be countered?

-

In your opinion, why do tolerance prevalent to the progress of the community?

-

If you consider intolerance as a problem, how could we sole it?
Some of the following facts might help you answer the questions
(https://www.un.org/en/events/toleranceday/background.shtml):
•

Fighting intolerance requires law:
Each Government is responsible for enforcing human rights laws, for
banning and punishing hate crimes and discrimination against
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minorities, whether these are committed by State officials, private
organizations or individuals. The State must also ensure equal access to
courts, human rights commissioners or ombudsmen, so that people do
not take justice into their own hands and resort to violence to settle their
disputes.
•

Fighting intolerance requires education:
Laws are necessary but not sufficient for countering intolerance in
individual attitudes. Intolerance is very often rooted in ignorance and
fear: fear of the unknown, of the other, other cultures, nations, religions.
Intolerance is also closely linked to an exaggerated sense of self-worth
and pride, whether personal, national or religious. These notions are
taught and learned at an early age. Therefore, greater emphasis needs to
be placed on educating more and better. Greater efforts need to be made
to teach children about tolerance and human rights, about other ways of
life. Children should be encouraged at home and in school to be openminded and curious. Education is a life-long experience and does not
begin or end in school. Endeavours to build tolerance through education
will not succeed unless they reach all age groups, and take place
everywhere: at home, in schools, in the workplace, in law-enforcement
and legal training, and not least in entertainment and on the information
highways.

•

Fighting intolerance requires access to information:
Intolerance is most dangerous when it is exploited to fulfil the political
and territorial ambitions of an individual or groups of individuals.
Hatemongers often begin by identifying the public's tolerance threshold.
They then develop fallacious arguments, lie with statistics and
manipulate public opinion with misinformation and prejudice. The most
efficient way to limit the influence of hatemongers is to develop policies
that generate and promote press freedom and press pluralism, in order to
allow the public to differentiate between facts and opinions.

•

Fighting intolerance requires individual awareness:
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Intolerance in a society is the sum-total of the intolerance of its
individual members. Bigotry, stereotyping, stigmatizing, insults and
racial jokes are examples of individual expressions of intolerance to
which some people are subjected daily. Intolerance breeds intolerance.
It leaves its victims in pursuit of revenge. In order to fight intolerance
individuals should become aware of the link between their behavior and
the vicious cycle of mistrust and violence in society. Each one of us
should begin by asking: am I a tolerant person? Do I stereotype people?
Do I reject those who are different from me? Do I blame my problems
on 'them'?
•

Fighting intolerance requires local solutions:
Many people know that tomorrow's problems will be increasingly global
but few realize that solutions to global problems are mainly local, even
individual. When confronted with an escalation of intolerance around us,
we must not wait for governments and institutions to act alone. We are
all part of the solution. We should not feel powerless for we actually
posses an enormous capacity to wield power. Nonviolent action is a way
of using that power-the power of people. The tools of nonviolent actionputting a group together to confront a problem, to organize a grassroots
network, to demonstrate solidarity with victims of intolerance, to
discredit hateful propaganda-are available to all those who want to put
an end to intolerance, violence and hatred.

At the end, ask learnerstocompletethe “L” column of their K-W-H-Lchart(“What
didyou Learn at thispoint?”).Finally, in pairsor groups, havestudentscomparewhat
theywanted to learn and what theyhavelearned, identifyingif there areremaining
thingsto learn.
ActivityPart 1: TOGETHER: A global campaign to change perceptions and attitudes
towards refugees and migrants
In thisactivity, learners will startthinkingabout the concept of tolerance and
identify its key principles and problems.They learn about the United Nations’
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efforts to change the people perceptions and attitudes of tolerance towards the
refugees and migrants. Theessential questionsare:
-

What is the campaign TOGETHER?

-

What are the main aims of the campaign?

-

How to get involved in the campaign?
Theoverridinglearningobjectivesof thisactivityarethefollowing:
27. Recognize the main aims of the campaign TOGETHER.
28. Discuss the process of getting involved in the campaign.
29. Identify the significance of tolerance when dealing with refugees.
30. Discuss some stories of tolerance.
31. Share their own experiences with tolerance among his/her colleagues.
32. Understand theother’s situation fromtheir point of view
33. Criticallyreflect onown feelings, values, knowledge andactions
34. Develop emotional intelligenceandempathy

Procedural steps: Step1:
Learnersare asked to fill out theKWHLchartas in the following chart.

They start with the “K”, “W” and “H” columns (save the “L” column for the end
of each of each activity).
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Step2:
Asastart in thispartofactivities, invitestudents to read an article published by the United
Nations

at

http://portal.unesco.org/en/ev.php-

URL_ID=13175&URL_DO=DO_TOPIC&URL_SECTION=201.html to identify the
following:
-

Meaning of tolerance

-

Social dimensions of tolerance

-

Education and tolerance

-

Commitment to action

Then, they are asked to watch videos on YouTube about the TOGETHER campaign and
identify its aims. The following links might help:
-

https://www.youtube.com/watch?v=u5x4XFMNBmk

-

https://www.youtube.com/watch?v=7gbAtVdwzK4

-

https://www.youtube.com/watch?v=hCcWopBd_IE

-

https://www.youtube.com/watch?v=9SaYSODaZgk

Step3:
Ask learnersto visit the TOGETHER campaign website and read some of the stories
about people who have changed their minds about refugees and immigrants
https://together.un.org/stories.

Ask

students

to

write

words,

phrasesor

questionsthatcometo mindwhilereading the storiesin their diaries/journals.
Step4
-

Initiate a group work about the value of tolerance and how it is important for
the community.

-

Ask students to work in groups and summarize the meaning of tolerance and
the main concerns they should take care of when they want to become tolerant.
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Step5
Lead agroup discussion,givinglearnerstimeto sharetheirideasabout tolerance and ask
them to write a group report on how to share the culture of tolerance among others.
As a result of the discussion, lead the students to design a mind map on how can
intolerance be countered? Information in the introduction might help them.

Reflection questions
-

What did you learn about tolerance?

-

What did you learn about the United Nations’ efforts in supporting tolerance and
positive attitudes towards refugees and immigrants?

-

What did you learn about TOGETHER campaign?

-

How can intolerance be countered
Attheend,asklearnerstocompletethe“L”columnoftheirK-W-H-Lchart(“What
didyou Learn at thispoint?”).Finally, inpairsor groups, havestudentscomparewhat
theywantedtolearnandwhattheyhavelearned,identifyingifthereareremaining
thingstolearn.

ActivityPart 2:Tolerance in Islam
In thisactivity, learnersexplore how Muslims treated others in the Islamic history.
They learn about the place of tolerance in Islam and read stories about tolerance
in Islam. The essential questionsare:
-

How could Islam address tolerance?

-

What are the commonest charges brought against Islam historically?

-

What is the Qur'anic point of view towards tolerance?
Theoverridinglearningobjectivesof thisactivityarethefollowing:
17. Identify meaning of tolerance in Islam.
18. Discuss intolerance as the commonest charges brought against Islam historically.
19. Recognize the Qur'anic point of view towards tolerance?
20. Search for stories in the Islamic history the highlighted the virtue of tolerance.
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21. Understand theother’s situation fromtheir point of view.
22. Criticallyreflect onown feelings, values, knowledge andactions.
Proceduralsteps:
Step1:
Learners are asked to fill out theKWHL chart as in the following chart about what
they know, want to know, and how to find information about the rights of children.

They start with the “K”, “W”
and “H” columns (save the
“L” column for the end of
each of each activity).
Step2:
Invite students to surf the
internet

for

articles

or

websites that might help them
identify the religious tolerance in Islam. The following links might help at this stage:
-

https://www.al-islam.org/articles/religious-tolerance-islam-sayyid-muhammadrizvi

-

https://www.truth-seeker.info/jewels-of-islam/tolerance-in-islam/

-

https://www.arabnews.com/islam-perspective/news/889871

-

http://www.milligazette.com/news/1761-the-concept-of-tolerance-in-islam

Step3:
Showthevideo clip of the Wasatia Movement: Moderation & Tolerance in
Islam“https://www.youtube.com/watch?v=xmp8VCeCE4s”.
Ask learnersto writewords, phrasesor questionsthatcometo mindwhilewatching
thevideoin their diaries/journals. Ask them to collect ideas about religious
tolerance in Islam for later discussions.
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Step4
-

Initiate a group work about the principles of tolerance as they noted form the
articles, websites, and the video clip in Step 3. Each group should write down
a report of what they have come up with after their work.

-

Ask students to answer the following question:
o How can we prove to non-Muslims that Islam is a tolerant and easy
religion?
The following might help them answer the question:
Islam is the religion of mercy and kindness, the religion of tolerance and
ease. Allaah has not burdened this ummah (community, nation) with more
than it can bear. Whatever good it does, it will be rewarded for it, and
whatever evil it does, it will have to bear the burden of that sin, as Allaah
says (interpretation of the meaning):
“Allaah burdens not a person beyond his scope. He gets reward for that
(good) which he has earned, and he is punished for that (evil) which he has
earned”
[al-Baqarah 2:286]
Allaah has spared the Muslims any difficulty or hardship in all that He has
enjoined upon them. Allaah says (interpretation of the meaning):
“He has chosen you (to convey His Message of Islamic Monotheism to
mankind by inviting them to His religion of Islam), and has not laid upon
you in religion any hardship”
[al-Hajj 22:78]
Every sin that a Muslim commit because he makes a mistake, or forgets, or
is forced to do it, is forgiven by Allaah, as Allaah says (interpretation of the
meaning):
“Our Lord! Punish us not if we forget or fall into error”
[al-Baqarah 2:286]
Source: https://islamqa.info/en/answers/10590/the-tolerance-of-islam
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-

Ask students to surf the internet about stories of tolerance in the Islamic
history and read some of them. Students work in groups and wrote a group
report on the virtue of tolerance in Islam and answer the main question of the
activity.

Step5
Ask students to adopt the strategy Think, Pair and Share to summarize the morals they
have learned from the stories of tolerance by asking learners to write and discuss their
thoughts with a partner before sharing them with the whole class. More specifically, have
learners reflect on a given question or write a response in their journals (Think). Have
learners pair up and share their responses (Pair). Then, ask pairs to share their standpoints
to the whole class (Share).
Lead agroup discussion,givinglearnerstimeto sharetheirideas and report how Islam
addressed the issue of tolerance in the Holy Qur’an and Hadith in a poster of a school
journal. As a result of the discussion, lead the students to design a mind map for
the main virtues of tolerance in Islam.
Reflection questions
-

What did you learn abouttolerance in Islam?

-

How could the Holy Qur’an address tolerance?

-

How was intolerance the commonest charges brought against Islam historically?

-

Has your mind changed about tolerating with refugees and immigrants? Why?

-

What do you suggest to share the culture of tolerance in the school community?
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World Refugee Day
June 20th
(SDG10)
Developed by:
Dr. Hamdy A. T. Zayan, Al-Azhar University

For celebrating the World Refugee Day on June 20th, the theme entitled “Syrian
refugee students in the Egyptian community: The spirit of hope and determination” has
been developed adopting the CARE learning design methodology. This event
pinpoints the how refugee children and youth can adapt to the community and
become an integral part of it. The main theme was developed to show how could
the Egyptian government has succeeded in dealing with the educational
requirements for refugees in the last few years. In addition, it explores the how
refugee students live their age within the Egyptian community.
The developed learning activities are student-driven activities developed as
teacher training materials utilizing the care methodology, namely, Conceptualize,
Activate, Reflect and Engage. The scenario of this theme was developed around a
true story of a Somali refugee living in Egypt. Asma Mohamed Salbel, an 18-yearold refugee now living in Egypt, grew up in Somalia without parents. “I lived with
people who weren’t my parents, and I didn’t have money to go to school,” Asma
says. Through donations, she managed to complete 10 th grade, but the challenges
she faced in Somalia were too great. At just 16 years old, she decided to travel to
Egypt by herself. “I want to continue my education, enter university and medical
school,” Asma says. “This is my dream.” For the full story, visit
“https://www.crs.org/stories/education-refugees-egypt”.
Introduction
Egypt has increasingly become a country of transit and destination for refugees
and migrants from several neighboring countries due to regional social unrest and
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political instability, as well as a deterioration in conditions along the usual
migratory route through Libya. While some refugees and migrants use Egypt as a
point of departure for irregular migration, many live in Egypt for years, including
large numbers of children. This, in turn, put a heavy burden on the Egyptian
government improve their access to education, mainstreaming protection services
for refugee and migrant children in Egypt.
In Egypt, free and equal access to education has been guaranteed to all Egyptian
citizens since President Nasser’s socialist reforms in the 1950s. However, due to
high population growth rates and lack of financial resources, the public education
system has been struggling to accommodate rapidly increasing numbers of
students. According to service providers, there are approximately 9,000 school age
refugee children in Cairo only. There are two main barriers to education: structural
and social. First, there are numerous bureaucratic obstacles. Refugees can only
enroll in public schools if they are legally recognized and can provide extensive
documentation, including birth certificates and letters from UNHCR-Egypt.
Despite the fact that the Minister of Education granted all refugees the right to
attend public primary schools in 2000, this right is not widely known or clearly
understood by many local teachers, school administrators and even stakeholders.
As a result, the decree has rarely been implemented in schools for any refugee
population. Language barriers, cultural differences, experiences of discrimination
or harassment, and differences in curricula from refugees’ schools in their
countries of origin also present formidable obstacles to mainstreaming refugee
children into Egyptian public schools. Furthermore, the government has still
maintained restrictions on the rights of refugees to attend public secondary schools
or universities. Cost is the second significant barrier to quality education both for
Egyptians and refugees. Public and private schools have fees for books, uniforms
and extra-curricular lessons. Private school tuition fees are often far beyond what
refugees can afford. A refugee community advocate said that some families are
forced to enroll only one child in school while keeping the rest of their children at
home, because they cannot afford the cost of private education.
Many refugees do not want to register because refugee registration information is
shared with the Egyptian government, who refugees do not trust. Many African
refugees who arrived prior to 2004 were not recognized by UNHCR-Egypt but
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have remained in Cairo. Others do not register because they want to migrate to
another country; many Iraqis do not register because they want to preserve the
ability to travel back and forth between Egypt and Iraq. Palestinian refugees are
not eligible to register with UNHCR-Egypt. Refugees not registered with or
recognized by UNHCR-Egypt face greater barriers to access to education than
those registered with UNHCR-Egypt.
The learning design scenario constitutes of the following two parts:
Part 1: Refugees and Education in Egypt: Stories of Success
Part 2: Refugees and the Egyptian educational system: Africans as an example

Learning objectives
The overriding learning objectives for this theme are the following:
25. Identify the Egyptian education system.
26. Identify the obstacles that encounter refugees in the Egyptian education system.
27. Reflect on successful experiences among refugee students in Egypt.
28. Raise awareness for the statistics of refugees in Egypt, especially for children at
the age of education (5 -21).
29. Develop transversal skills, issues of sustainability justice and the six pillars of
the 21st century learning.
Suggested age range: 16-18 years old
Subjects: Geography, civics, Zoology, Mathematics and Language Arts
Standards:
10Cs to be developed: (Communication, Collaboration, Creativity, Critical
Thinking, Critical Consciousness, Cross-cultural Understanding, Construction of
knowledge, Critical Reflection, Connectivity, Co-responsibility)
Sustainability Justice (Social justice and cultural justice)
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Learning pillars to be developed: (Learning to be; Learning to know; Learning
to do; Learning to live together; Learning to transform oneself and society and
Learning to give/share)
Resources
The content of this lesson celebrating the World Refugee Day is primarily based
on Open Education Resources, mostly in digital form; online videos, articles and
websites.
Warming-up Before You Begin
-

Start from some facts about the Egyptian education system and refugees as in the
introduction.

-

Ask students to brainstorm their ideas about the Egyptian education system and
how refugees join schools and universities.

-

Adopt the KWHL Charts (also called "What I Know" Charts, KWL charts, and
Know-Wonder-Learn charts). Start with the “K”, “W” and “H” columns (save the
“L” column for the end of each of each activity).

-

Ask students to fill in the chart columns “K”, “W” and “H” columns (save the “L”
column for the end of each of each activity).

-

To get informed answers on the chart, ask the students to watch the video clip
“Access

to

education

for

Syrian

refugees

in

Egypt

(Arabic)”

(https://www.youtube.com/watch?v=NOqFQ392smg ) and ask them to take notes
as they watch the video.
-

Share with your students some of the following facts:
o Egypt hosts refugees and asylum-seekers from 57 different countries of
origin. The majority of them live in urban areas alongside the host
communities.
o Currently, 249,709 refugees and asylum-seekers are registered with
UNHCR Egypt (The United Nations High Commissioner for Refugees).
More than half of them (52 per cent) are from Syria.
o UNHCR registers and documents refugees and asylum seekers, and
facilitates their access to protection and basic services, such as health and
education.
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o Read the following article for more data about refugees in the Egyptian
education

system

http://reporting.unhcr.org/sites/default/files/UNHCR%20Egypt%20Fact%
20Sheet%20-%20August%202019_0.pdf
Reflections
Based on the notes taken by learners as they watch the video clip, discuss the
following questions:
-

What are the components of the Egyptian education system?

-

What are the obstacles that encounter refugees in the Egyptian education system?

-

In your opinion, how refugees and the Egyptian government were able to
overcome such obstacles?

-

What are the different percentages of refugees in Egypt from Syria, Sudan, South
Sudan, Eritrea, Ethiopia, Yemen, Iraq, Somalia, and others?

-

Where do most refugee settle in Egypt and Why?
At the end, ask learners to complete the “L” column of their K-W-H-L chart (“What
did you Learn at this point?”). Finally, in pairs or groups, have students compare
what they wanted to learn and what they have learned, identifying if there are
remaining things to learn.

Activity Part 1: Refugees and Education in Egypt: Stories of Success
In this activity, learners are asked to search for stories about refugee students in
Egypt and read their stories to find out the causes of their success and how could
they overcome the frustrations in their way. The essential questions are:
-

How many are refugee students in Egypt?

-

What are the obstacles they encounter to join and succeed in education?

-

If you are a refugee, how could you deal with these obstacles?

-

What is the most interesting story you have read? Write a personal narrative about
that.
The overriding learning objectives of this activity are the following:
35. Identify the approximate number of refugee students in Egypt.
36. Recognize the obstacles they encounter to join and succeed in education.
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37. Propose innovative solutions to the problems.
38. Link the crisis of refugees to the education system in Egypt.
39. Reflect on good examples of refugee students in Egypt.
40. Share his own experiences with refugee students among his/her colleagues.
41. Understand the other’s situation from their point of view
42. Critically reflect on own feelings, values, knowledge and actions
43. Develop emotional intelligence and empathy
Procedural steps: Step 1:
Learners are asked to fill out the KWHL chart as in the following chart.

They start with the “K”, “W” and “H” columns (save the “L” column for the end
of each of each activity).
Step 2:
As a start in this part of activities, invite students to watch some video clips about the
education system in Egypt and the struggles that refugee students can encounter on
YouTube. The following links might help at this stage:
-

https://www.youtube.com/watch?v=lT0rV9-jHCw

-

https://www.youtube.com/watch?v=NJWQrc2C6sQ

-

https://www.youtube.com/watch?v=oRvbBoubrW4

-

https://www.youtube.com/watch?v=wQfQJrAim2k
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-

https://www.youtube.com/watch?v=DlgAFVTMv9w

-

https://www.youtube.com/watch?v=Gb6h5aFGhQ0

Step 3:
Show

the

video

of

a

refugee

child

“Mahmoud

in

Egypt”,

“https://www.youtube.com/watch?v=wQfQJrAim2k,

and

https://www.youtube.com/watch?v=xZPDNS9260Q. The story describes the
struggle of refugees in education. In a short quote of Mahmoud, he described the
great determination and hope that the Egyptian education would fix all his
problems
“I have a dream that one day we will have a new
house in a better place. I will go to school and
make new friends," the incredible young boy
declared.”
Ask learners to write words, phrases or questions that come to mind while
watching the video in their diaries/journals.
Step 4
-

Initiate a group work about the struggles of refugee students in Egypt.

-

Provide students with some facts as in the introduction about the education
system and the proceedings of joining the system for refugee students and
the

data

on

this

article

might

help

you

“http://ijasos.ocerintjournals.org/download/article-file/159032.
-

Ask students to work in groups to categorize such struggles into three main
categories, namely, social, ethical, and academic constrains.

-

Discuss their solutions and propose procedural ways to administer them in real
life.

Step 5
Lead a group discussion, giving learners time to share their ideas to identify the
categorize refugee students’ struggles into three main categories, namely, social,
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ethical, and academic constrains in a mind map on the board. As a result of the
discussion, lead the students to suggest solutions to such problems.
Reflection questions
-

What are the problems refugee students encounter in Egypt?

-

How could they overcome such obstacles?

-

To what extent can such problems affect their academic life?

-

What are the suggested solutions for refugee students’ struggles in the educational
system in Egypt?

-

What surprised you about refugee students’ stories of success you have read for this
activity?

-

How did this compare with your previous knowledge about refugee students?

-

Write a report that summarize some innovative solutions to the following issues
related to refugee education:
o Language issues (learning language, communication)
o Academic weakness
o Social and cultural integration
o Peer communication
o Parents’ attitude towards education
o Parents’ integration problems
At the end, ask learners to complete the “L” column of their K-W-H-L chart
(“What did you Learn at this point?”). Finally, in pairs or groups, have students
compare what they wanted to learn and what they have learned, identifying if
there are remaining things to learn.
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Activity Part 2: Refugees and the Egyptian educational system: Africans as an example
In this activity, learners read some stories about refugee students in Egypt and
explore their attitudes towards the education system. The scenario of this activity
is

based

on

some

stories

of

African refugee

students in Egypt

“https://www.crs.org/stories/education-refugees-egypt”. The essential questions
are:
-

What are the nationalities of refugee students in Egypt?

-

Based on the past activity part 1, What are the characteristics of the Refugeefriendly Schools?

-

What should teachers do so as refugee students benefit from teaching and
learning activities?
The overriding learning objectives of this activity are the following:
23. Identify the nationalities of refugee students in Egypt.
24. Discuss the characteristics of the Refugee-friendly Schools.
25. Elaborate the activities and perspective teachers should do so as refugee students
benefit from teaching and learning activities.
26. Understand the other’s situation from their point of view.
27. Critically reflect on own feelings, values, knowledge and actions.

Procedural steps:
Step 1:
Learners are asked to fill out
the KWHL chart as in the
following chart about what
they know, want to know,
and how to find information
about the nationalities of
refugee students in Egypt.
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They start with the “K”, “W” and “H” columns (save the “L” column for the end
of each of each activity).
Step 2:
Invite students to surf the internet for official statistics, articles or websites that might
help them identify the nationalities of refugee students in Egypt. The following links
might help at this stage:
-

http://english.ahram.org.eg/NewsContent/1/64/291710/Egypt/Politics-/,-refugeesregistered-in-Egypt-as-of-,-more-than-h.aspx

-

http://reporting.unhcr.org/egypt

-

https://www.brookings.edu/blog/future-development/2016/10/04/who-are-the-5million-refugees-and-immigrants-in-egypt/

-

http://www.refuge-egypt.org/

Step 3:
Show the video clip of entitled “Sudanese refugee girl chases education dream in
Egypt” “https://www.youtube.com/watch?v=NJWQrc2C6sQ”.
Ask learners to write words, phrases or questions that come to mind while
watching the video in their diaries/journals. Ask them to collect ideas about the
African refugee students in Egypt including their attitudes towards education.
Step 4
-

Initiate a group work about the African refugee students in Egypt and the
impact of their culture on their attitudes towards education as they noted form
the articles, websites, and the video clip in Step 3. Each group should write
down a report of what they have come up with after their work.

-

Ask Students:
o To what extent do African refugee students affect the refugee
community in Egypt?
o How could African refugee students have brought opportunities
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for themselves for living and education in Egypt?
o What are the characteristics of the Refugee-friendly Schools that
might help African refugee students achieve their goals and meet
their expectations?
o What should teachers do so as refugee students benefit from
teaching and learning activities in terms of the following:
▪

Provide Induction

▪

Create a ‘climate’ in which refugee children feel welcome
and valued

-

To

▪

Make the curriculum accessible

▪

Classroom Organization

▪

Principles of Effective Practice

answer

this

question,

ask

students

to

visit

https://www.teachers.org.uk/equality/equality-matters/refugee and discuss
the information in the resource book suggesting a practical steps for helping
African refugee students accommodate in the educational system in Egypt.
-

Ask students to work in groups and discuss their answers.

Step 5
Ask students to adopt the strategy Think, Pair and Share to explore the experiences of
African refugee students in Egypt. More specifically, have learners reflect on the
questions above and ask them to write a response in their journals (Think). Have learners
pair up and share their responses (Pair). Then, ask pairs to share their standpoints to the
whole class (Share).
Lead a group discussion, giving learners time to share their ideas in a report. As a
result of the discussion, lead the students to design a poster of the components of a
good classroom environment that help African refugee students adapt with the
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education system in Egypt especially designed to deduce the cultural differences
between Egyptians and Africans.
Reflection questions
-

What did you learn about African refugee students in Egypt?

-

How could you see the African refugee students’ attitudes towards education in
Egypt?

-

How could you help provide an African refugee-friendly classroom environment?

-

What are the morals you get from the stories you have read about African refugee
students in Egypt?

-

What advice do you provide to your teacher when dealing with African refugee
students?

-

What has changed in your mind about refugee students in Egypt?
- Al-Azhar University (P7)
- 5 Examples from Different SDGs Corresponding to International Days
- Developed by: Dr. Hamdy A. T. Zayan, Dr. Mohamed M. S. Farag and Dr. Said
E. Desouky
-
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CURRICULUM AREAS
Theme and
introduction

Theme: Child
Labor is a twosided weapon:
Refugees
children in Egypt
as an example.

Social
Studies

Sciences

Mathemati
cs

Language
Arts

Geography:
Statistics:
Compare the
climate of
Egypt and
Turkey with
reference to
their
geographical
sites. Use
Google
Earth
software to
navigate both
countries

Introduction:
Omar is a Syrian
child who moved
to Egypt with his
two sisters. He had
to work for living
at this early age
for his two sisters.
After working for
History:
a car company, he
moved to Turkey Through your
for the second
study of the
branch. Due to his
Islamic
hard work, he
history,
launched his own
illustrate the
company in
Islamic
Turkey and earned
vision
a lot of money. He towards child
launched a charity
labour. Use
for supporting
the internet
refugees’ children to search for
labor.
pictures that
supports your
ideas.

World Day Against Child Labour

12 June

SDG8: Promote sustained, inclusive and sustainable economic growth, full and productive employment
and decent work for all

An
nu
SDGs
al
short
wo
definiti
rld
on
day
s

Biology:
Watch
this
video:
https://w
ww.youtu
be.com/w
atch?v=5
YR8qz4a
B24 and
write a
report on
the health
effects of
child
labor in
the
Mechanic
al,
Chemical
, Furnace
and
Textile
industries

Suppose
that Oma’s
car
company is
manufactur
ing two
cars per
week, he
earns £200
per car, he
donates
20% of his
income to a
charity that
supports
refugees’
children
labour, he
pays 12%
as taxes,
and his
company
expenses
cost 23%.
Use Excel
to calculate
his annual
net income
and profit.

Write a brief
about
Omar’s
experience
as a child
and record
a video.
Use social
media
websites to
answer this
question:
What would
happen if
Omar did
not work as
a child?
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World Creativity and Innovation Day (A/RES/71/284)

21 April

Introduction:
Many refugees did
not give up and
stay in camps.
There are nearly
half a million
Syrian refugees
living in Egypt but
they aren't
confined to camps.
And thanks to the
more flexible
approach, many
are spotting
opportunities and
creating new
businesses.

Theme: Syrian
refugee students in
the Egyptian
community: the

SDG10:
Reduce
inequality
20 June
and
within
among countrie
World Refugee
s
Day (A/RES/55
/76)

SDG9: Build resilient infrastructure, promote inclusive and sustainable industrialization and foster innovation

Theme: Refugees
and
entrepreneurship:
Brilliant Examples
from the world

Mathemati
cs:
Use an
excel sheet
to calculate
the income
and profit
of a Syrian
refugee
entrepreneu
r who
Language
launched
Arts:
clothes
Write a story
shop in
of a true
Nasr City.
refugee
Each week,
he costs LE entrepreneur
200.000 in and record a
video to be
clothes
uploaded on
factories,
YouTube,
60.000 for
and discuss
rent,
25.000 for the idea with
your class.
workers,
7.000 for
expenses,
12% for
taxes, and
his total
income is
LE
450.000.
identify the
percentage
of. his
income

Economics:
With the help
of online
reports of the
Egyptian
exchange,
discuss how
the Syrian
businessmen
affected the
money world
in Egypt.

Geography:

Zoology:

Statistics:

Compare the
weather of
Egypt and
South Africa

Use
online
websites
to find

Use an
excel sheet
to extract
the

Language
Arts:
Write a
narrative
essay about
128

An
nu
SDGs
al
short
wo
definiti
rld
on
day
s

CURRICULUM AREAS
Theme and
introduction

spirit of hope and
determination.

Social
Studies

with
reference to
their
geographical
sites. Use
Introduction:
https://weath
Asma Mohamed
Salbel, an 18-year- er.com/ for a
comprehensi
old refugee now
ve analysis of
living in Egypt,
the weather
grew up in
in both
Somalia without
regions.
parents. “I lived
with people who
weren’t my
parents, and I
Civics:
didn’t have money
With the help
to go to school,”
of online
Asma says.
reports and
Through
statistics of
donations, she
refugees in
managed to
Egypt,
complete
discuss the
10thgrade, but the
legislations
challenges she
of refugee
faced in Somalia
were too great. At education in
just 16 years old, primary, high
school and
she decided to
higher
travel to Egypt by
education
herself.“I want to
universities
continue my
in Egypt.
education, enter
university and
medical school,”
Asma says. “This
is my dream.”

Sciences

Mathemati
cs

Language
Arts

the
percentages
a refugee
differenc of refugee
students in
es
students in
Egypt and
between
the
record a 3-5
the
Egyptian
minute video
members
education
to be shared
of the
system
with others.
animal
using
Videos in
kingdom
online
this website
and
resources
might help
animal
such as
you develop
life in
http://report some ideas.
general in ing.unhcr.o https://www.
Egypt
rg/egypt
wavo.com/c
and
ategory/iAnd
South
am-aAfrica.
https://ww refugee-andthis-is-myw.unhcr.or
story-1
g/eg/unhcregyptdocuments
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16 November
International Day for Tolerance (A/RES/51/95)

Environ
mental
Sciences

Introduction: At
a secondary school
in Nasr City,
Cairo, two
students are
fighting, one of
them is a refugee
Business
from Syria and the
Use the
other is an
google books
Egyptian. They
search
are fighting about
engineto find
who deserves to
a book that
be the class leader.
identify the
The teacher enters
the class and stops characteristic
their fighting. He s of the good
leader and
told them about
record a
tolerance and the
video about
United Nations’
what great
campaign
leaders do.
“TOGETHER”.

Theme: Wars and
refugees: Earth
destruction and
fertility

SDG13:
Take urgent
action to
22
April
combat
climate
International
change and
Mother
its impacts
Earth
Day (A/RE
S/63/278)

SDG11: Make cities and human settlements inclusive, safe, resilient and sustainable

Theme: Refugees
in the Arab world:
we are different
but together.

Geography:
Use google
earth
software and

Shelford'
s law of
tolerance
is a
principle
develope
d by
American
zoologist
Victor
Ernest
Shelford
in
1913.Use
the
internet
to study
the
applicatio
ns of this
law in the
environm
ental
sciences
and
design a
presentati
on using
PowerPo
int
software
to be
shown in
the
science
day.
Environ
mental
Sciences:

Language
Arts:
Write an
essay about
tolerance in
Islam
utilizing the
cohesive
devices and
complex
sentence
structures
while you
are writing.
Use an
online blog
to publish
this essay
and provide
a list of
available
online
resources to
stories of
tolerance in
Islam.

Mathemati
cs:

Language
Arts:

Use an
excel sheet

Use the
internet to
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Introduction:
Sohail is a Syrian
refugee who was a
farmer. When
warfare in Syria
caused the mass
movement of
people, the
resulting impacts
on the
environment were
catastrophic.
Widespread
deforestation,
unchecked
hunting, soil
erosion, and
contamination of
land and water by
human waste
occur when
thousands of
humans are forced
to settle in a new
area. When he
came to Egypt, he
dedicated himself
to inform people
about the effects
of war on the
environment
especially the
pollution issues.

Social
Studies

google maps
to identify
the
geographical
changes in
Syria before
and after war
specifying
the ecological
transfer into
deforestation.

Sciences

Use a
platform
of online
experime
nts to do
an
experime
nt on Oil
cleanup
using
absorbent
s.

Mathemati
cs

Language
Arts

to calculate
the
population
of the
Arabic
regions that
have been
affected by
wars before
and after
their wars
and design
a bar chart
to show the
flow of
data at each
country.

search for
data about
the impact
of water
pollution on
the
population
rate and
crops
production.
Discuss the
issue with
your
colleagues
and then
mingle in
classroom
dialogues
extracting
the common
language
structures
you have
used.
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ANTI-CANCER DAY
Dr Sayed Saad Sayed
Introduction
The Anti-Cancer Day, is a tool to help increase awareness of cancer as a
serious disease. The current module is intended for participants who are new to
discussions about cancer; a topic which can be incorporated into lesson plans for
Biology, Social Studies, Science, Health, and English. Cancer is also a topic that can be
tackled to engage, educate and empower students, youth groups, civic organizations
and corporations.
You will need to suit the activities for the age range of the audience whom you
are addressing. Each lesson below contains an explanation of the activities, a list of
objectives, necessary materials, and step-by-step procedures. The resource section
contains a glossary you may find helpful.
Raise awareness of cancer with the selection of resources. With ever-more
shocking statistics about cancer, it is increasingly important for the participants to
understand how cancer affects people around the world. The free activities and lesson
materials below contain a wide variety of interesting facts and information, as well as
personable, real-life stories.
In 2019, roughly 1.8 million people will be diagnosed with cancer in the United
States. An estimated 268,600 women and 2,670 men will be diagnosed with breast
cancer, which makes it the most common cancer diagnosis. Lung and bronchus cancer is
the second most common cancer diagnosis with an estimated 228,150 new cases.
Prostate cancer is the leading cancer diagnosis among men and the third most common
diagnosis overall with 174,650 expected cases.
As we know, cancer can actually affect any part or organ of the human body. We all
have come across various types of cancer – lung, blood, pancreas, stomach, skin, and so
many others. Biologically, however, cancer can be divided into five types specifically –
carcinoma, sarcoma, melanoma, lymphoma, leukemia.
Among these, carcinomas are the most diagnosed type. These cancers originate in
organs or glands such as lungs, stomach, pancreas, breast, etc. Leukemia is the cancer of
the blood, and this does not form any tumors. Sarcomas start in the muscles, bones, tissues
or other connective tissues of the body. Lymphomas are the cancer of the white blood
cells, i.e. the lymphocytes. And finally, melanoma is when cancer arises in the pigment of
the skin.
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Causes of Cancer
In most cases, we can never attribute the cause of any cancer to one single factor. The
main thing that causes cancer is a substance we know as carcinogens. But how these
develop or enters a person’s body will depend on many factors. We can divide the main
factors into the following types – biological factors, physical factors, and lifestyle-related
factors.
Biological factors involve internal factors such as age, gender, genes, hereditary factors,
blood type, skin type, etc. Physical factors refer to environmental exposure of any king to
say X-rays, gamma rays, etc. And finally lifestyle-related factors refer to substances that
introduced carcinogens into our body. These include tobacco, UV radiation, alcohol.
smoke, etc. Next, in this essay on cancer lets learn about how we can treat cancer.
Treatment of Cancer
Early diagnosis and immediate medical care in cancer are of utmost importance. When
diagnosed in the early stages, then the treatment becomes easier and has more chances of
success. The three most common treatment plans are either surgery, radiation therapy or
chemotherapy.
If there is a benign tumor, then surgery is performed to remove the mass from the body,
hence removing cancer from the body. In radiation therapy, we use radiation (rays) to
specially target and kill the cancer cells. Chemotherapy is similar, where we inject the
patient with drugs that target and kill the cancer cells. All treatment plans, however, have
various side-effects. And aftercare is one of the most important aspects of cancer
treatment.
Frame of work

Suggested age range:14 -18 years old

Subjects: Biology; Health, Psychology, Environmental Sciences; and Languages
Curriculum

Standards: (TBC)

10 Cs to be developed:
•
•
•
•
•
•
•

Communication,
Collaboration,
Creativity,
Critical Thinking,
Critical Consciousness,
Cross-cultural Understanding,
Construction of knowledge,
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•
•
•

Critical Reflection,
Connectivity,
Co-responsibility

•
•
•
•
•
•

Learning pillars to be developed
Learning to be
Learning to know
Learning to do
Learning to live together
Learning to transform oneself and society
Learning to give/share
Resources
The content of this module about cancer is primarily based on Open Education
Resources, mostly in digital form; online videos, articles and websites.

The learning design scenario consists of the following two parts; with two or
more lessons each
A) Educating the participants about cancer
1. What is cancer?
2. Causes of cancer
3. Types and symptoms of cancer
B) Empowering the participants concerning cancer
1. Treatment (What/How/Where?)
2. Prevention of cancer
3. Helping patients with cancer
▪
▪
▪

▪
▪

Educating: Activity 1 explores the definition of cancer, as well as the its nature,
development and seriousness.
Educating: Activity 2 focuses on factors that cause cancer, giving the
participants an experience about it.
Educating: Activity 3 helps students have an idea about the different types of
cancer
Empowering: Activity 1 encourages students to think critically about practical
and effective measures to deal with cancer and empowers them to take action in
the fight against it. This includes places in Egypt that treat cancer patients.
Empowering: Activity 2 is an opportunity for students to develop skills in how
to help cancer patients back to normal life.
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Procedural steps:
Step1:
Learners are asked to fill out the KWHL charts in the following chart. They start with the
“K”,“W” and “H” columns(save the “L” column for the end of each activity).
K
What I know

W

H

L

What I want to know How will I know it What I have learnt

Step2:
As a start in this part of activities, invite students to watch some video clips about the
different effects of wars on the environment and other related videos that describe this issue on
YouTube. The following links might help at this stage:
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Note to the teacher
Developing student-driven learning activities implies that learners’ voice matter.
Giving voice to learners can be activated through the K.W.H.L. chart and graphic
organizer. The responsibility for framing learning objectives should be, thus, in the
hands of both teachers and learners. First by K (learners brainstorm what they already
know about the topic). W (Learners brainstorm a list of what they want to learn for the
theme or topic they will work on). H (Learners identify strategies or tools they could
use to find out what they want to know). L (At the start and end of each key activity,
learners identify what they have learned).
The basic KWHL chart can be extended to incorporate two more columns referring to
Actions and Questions. A (Learners merge knowledge acquired with action by
brainstorming a list of actions they could take, that eventually contributes to developing
active citizenship). Q (Learners consider what questions they still have, which could be
taken at a later stage in the curriculum extension, turning learning into a holistic and
lifelong process).

PURPOSES, GOALS AND OBJECTIVES OF THE
CANCER MODULE
Goals:
a. To create awareness about cancer among refugees.
b. To address the causes and consequences of cancer among refugees.
c. To identify how refugees with cancer can be treated.
d. To empower students to plan and participate in fighting and reducing cancer among
refugees'.
e. To introduce students to the concept of healthy life for refugees.
Objectives:
It is worth pointing out that learning objectives will be emerging and refined along with
the development of the learning activities. The overriding learning objectives for this
theme are the following:
1. To recognise the nature of cancer:
a. Demonstrate an awareness of the nature of cancer.
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b. Describe the main types of cancer.
c. Identify the common type of cancer among refugees.
d. Identify the groups most affected by cancer among refugees.
2. To understand the causes and effects of cancer, students will be able to:
a. Explain the relationship between lifestyle and cancer.
b. List major causes of cancer.
c. Identify three health or social consequences of cancer.
d. Describe the role of the people around cancer patients.
e. Discuss the different types of problems of refugees with cancer.
3. To think critically about practical and effective treatment of cancer, and to empower
students to become proactive in the fight against cancer, students will be able to:
a.
b.
c.
d.
e.
f.

Brainstorm potential action steps to help prevent cancer.
Identify community places that provide treatment for cancer.
Prepare a plan to help refugees who have cancer.
Learn various strategies to help people who suffer from cancer.
Identify some ways to reduce the possibility of developing cancer.
Write to an official, asking for help for a patient who suffers from cancer.
Warming-up Before You Begin

1. Class organisation
- Prepare cards of 6 different colours (pink/green/blue/violet/yellow/orange).
- Divide the participants into groups as follows:
Ask each participant to choose a card. Then ask the participants who have
chosen the same colour to sit in one group.
2. Ice-breakers
- Show the participants four questions: (What's your name? How old are you?
do you do? What are your interests/hobbies?)

What

- The participants ask and answer the question in pairs; then each one introduces
himself/herself in public, using the answers they have just given to their peers.
Educational Activities
Lesson 1:WHAT IS CANCER?
Objectives: By the end of this activity, the participants are supposed to:
1. give a simple definition of cancer.
2. briefly explain how it develops.
3. list some of the undesirable economic, physical, psychological and social
consequences of a refugee having cancer.
4. write a reflective story of about eight lines about a cancer patient.
Timing: 20-25 Minutes
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Sources and materials
▪
▪
▪
▪
▪

Pictures showing cancer
Flip chart and markers, overhead projector and transparencies or data show.
A video explaining cancer.
Handouts in which students take notes from the video.
Handouts which include a passage on cancer and different types of questions
on the passage.
Task One:

▪

Show the participants a picture of a cancer patient. Ask what is wrong with
him/her.
▪ Introduce the topic and say why you want to discuss it.
▪ Let the participants fill in the KWHL chart, but ask them to leave the last
column to the end of the activity. Then discuss their answers.
Task Two:
▪

Let the participants watch a video. https://youtu.be/jPsty5LqaGw Then fill in
the handout. Help with new voc. when needed.
▪ Then discuss the participants' answers orally.
Task Three:
▪
▪
▪

Let the participants read a passage on the symptoms of cancer and answer the
questions in groups.
Check the answers in public.
Have a group discussion about the suffering of a cancer patient. Encourage
them to tell real stories among refugees if possible. Then, each group
cooperate to write a story of about 8 lines about that cancer patient and show
it to another group.
Lesson 2:WHAT CAUSES CANCER?
Objectives: By the end of this activity, the participants are supposed to:

1. list different causes of cancer.
2. briefly explain how each cause leads to the development of cancer.
3. Give a two-minute talk about a refugee who had developed cancer because of one of
the causes mentioned.
4. write a reflection on the healthy lifestyle that reduces the risk of having cancer.
Timing: About 15 Minutes
Sources and materials
▪
A video on the risk factors of cancer https://youtu.be/mufb0Hx2438
▪ Flip chart and markers, overhead projector and transparencies or data show.
▪ Handouts in which students take notes from the video.
Task One:
▪
▪

The participants work in groups to discuss the causes of cancer
Then they watch the video and take down notes
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▪
▪

Next they give answers in public
Finally they work in groups to write tips for a healthy lifestyle that reduces
the risk of developing cancer.
Lesson 3:TYPES OF CANCER
Objectives: By the end of this activity, the participants are supposed to:

1. list three different types of cancer.
2. identify the part.s of the body that can have cancer.
3. Match the type of cancer to the organ that can have it.
Timing: 10-15 Minutes
Sources and materials
▪
▪
▪
▪
▪
▪

A chart showing internal parts of the body
A video about types of cancer. https://youtu.be/2itWvb_0fU0
Handouts in which students take notes from the video.
Task One:
Show the participants the chart of the body parts that can have cancer. Let
them say the name each part.
Introduce the video and let each participant write the name of the type of
cancer next to its part of the body.
Let the participants check their answers in pairs then show the correct
answers.
Empowering Activities
Lesson 1: DEALING WITH CANCER
Objectives: By the end of this activity, the participants are supposed to:

1. Suggest some steps/measures to deal with cancer.
2. mention places in Egypt that provide treatment for a refugee who has cancer.
3. tell how one can have access to those places.
4. role-play a phone call to 57357 hospital to inquire about the treatment provided there.
Timing: 15-20 Minutes
Sources and materials
▪
▪
▪

A video about types of treatment for cancer
Handouts for a model phone call script.
Task One:
The participants work in groups to brainstorm ways of dealing with cancer.
They write down their suggestions. Next they give answers in public
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▪

They watch a video about ways of treating cancer https://youtu.be/3Iy13I3rs0?list=PLKscGuVrfI9L2qqYcKEAkdnzepm_jtBHt&t=38

▪

The participants read a passage about the UN 2019 guidebook about the
services provided for refugees in Egypt.
Then they answer the questions on the worksheet in pairs.

▪

Lesson 2: HELPING A CANCER PATIENT IN THE
FAMILY/COOMUNITY
Objectives: By the end of this activity, the participants are supposed to:
1. Suggest some tips on how to help a cancer patient in the family or the
community of refugees.
2. write a story of someone who recovered from cancer
Timing: 20-25 Minutes
Sources and materials
▪
▪
▪
▪
▪

A video about helping a cancer patient in the family
A video about some people who survived cancer
Task One:
Introduce the task. The participants watch the video and discuss ways of
helping a refugee with a cancer. https://youtu.be/u1erqxA_0uk
Also, they watch the second video about people who survived cancer. Then
collaboratively write a story about someone they really know - or someone
in the video- who recovered from cancer.
GLOSSARY

▪

Anal cancer: Cancer that begins in the anus, the opening at the end of the large
intestine where the waste from the body’s digestive system passes out of the
body.

▪

Asbestos: Hard, nonflammable fibers used for insulating buildings.

▪

Bacteria: Made of a single cell, bacteria are the simplest organisms found in
nature. Bacterial infections can often be treated with antibiotics.

▪

Benign tumor: Not cancerous; tumor does not invade nearby tissue or spread to
other parts of the body.

▪

Cancer: Diseases in which abnormal cells divide without control. Cancer cells
can invade nearby tissues and can spread through the bloodstream and
lymphatic system to other parts of the body.

▪

Carcinogen: A substance that causes cancer.

▪

Carcinoma: A cancerous growth made up of epithelial cells: cells from tissues
that form the covering around organs, such as lung, liver, or breast, or the lining
of blood vessels.

▪

Cell: The basic unit of all living things. Organs are made up of millions of cells.
Each cell contains several smaller components enclosed in a membrane.
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▪

Coke: Solid black material similar to charcoal that is left after burning coal.
Coke is used as fuel and in making steel.

▪

Colorectal cancer: Cancers that begin in either the colon or the rectum are
called colorectal cancer. Together, the colon and rectum make up the large
intestine, a long, muscular tube where the waste from the body’s digestive
system is stored until it passes out of the body through the anus. The colon
makes up the first four to five feet of the large intestine and the rectum is the
last four to five inches.

▪

DNA: Deoxyribonucleic acid is the molecule inside the cell that carries genetic
information and is passed on from one generation to the next.

▪

Endometrium: Tissue lining the wall of a woman’s uterus, the organ where a
baby grows.

▪

Epidemiology: The study of the patterns of diseases in human populations and
the factors that influence the patterns.

▪

Familial cancers: Cancers that occur frequently in certain cancer-prone families
in which a mutated gene that is associated with a high risk of developing cancer
is passed on from one generation to the next.

World Forest Day
(SDG15)
Developed by:
(Dr. Sayed Saad – October 6 University)
Introduction
Marking the International Day of Forests, the theme entitled, “World Forest
Day” is a means to assist in raising awareness of forests’ role in preserving our Mother
Nature. This event intends to pinpoint the impacts of misusing or undermining forests.
The main theme of the event is to reflect on the impacts of deforestation on ecosystem,
biodiversity and refugees. It has been developed by adopting the CARE learning design
methodology.
The learning activities developed for the sake of this event are student-driven
activities, developed as teacher training materials utilizing the CARE
methodology; namely, Conceptualize, Activate, Reflect and Engage. The
scenario of this theme was developed around the dramatized agony of a
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personalized lofty tree. This is presented through a display of a theatrical work
entitled “The Lofty Tree.” This theatrical work conveys the woes and moaning
of the trees that are harshly subjected to the greedy attitudes of woodcutters
and wood factory owners who are always seeking amassing money.
Metaphorically speaking, throughout this theatrical display, Mother Nature’s
Voice can be heard. For the full script of play, kindly visit
(http://americanenglish.state.gov)

The topic of forestry can be incorporated into existing lesson plans for
Geography, Social Studies, Science, Nutrition, Health and English. Forestry is also a
tool to build community and to engage, educate and empower students, youth groups,
civic organizations and corporations.
Necessary activities should be tailored to suit the age group and audience with
whom instructors are speaking. Each section contains an explanation of the activities,
a list of objectives, necessary materials, and a step-by-step procedure. The resource
section contains a glossary you may find helpful.
Awareness of world forestry is expected to be raised on 22 April when the UN
celebrates the International Mother Day which aims to strike balance between the
environmental, economic and social needs of present and future generations. The
tantamount significance of forests is highlighted through this selection of resources. With
ever-more shocking statistics about world forests, it is increasingly important for pupils
to understand how deforestation affects people around the world. The free activities and
lesson materials below contain a wide variety of interesting facts and information, as
well as personable, real-life stories.

In light of the UN’s Global Goals, it has become clear that much attention has
been paid to protect the planet and ensure prosperity for everyone by 2030. Nearly all
the countries in the world have promised to improve our planet and the lives of its
citizens. They have committed themselves to the 17-life changing goals, outlined by the
UN in 2015. These Global Goals, also known as the Sustainable Development Goals
(SDGs), accentuate the significance of preserving forest, desert and mountain
ecosystems. This is SDG 15: Life on Land. This goal draws the attention of the whole
world to the significance of “Mother Nature,” which must be protected; otherwise severe
natural repercussions could spark. This theme, entitled “International Day of Forests,”
embodied in this goal intends to raise awareness of citizens toward the significance of
forestry.
According to UN statistics, forests cover nearly one third of all land on Earth,
providing vital organic infrastructure for some of the planet’s densest, most diverse
collections of life. Millions of acres from natural forests are cleared every year,
especially in the tropics, letting deforestation threaten some of earth’s most valuable
ecosystems.
According
to
Mother
Nature
Network,
available
at
https:www.mnn.com/earth-matters/wilderness-resources/blogs/21-reasons-why-forestsare-important, forests have 21 roles:
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1- They help us breathe.
2- They’re more than just trees.
3- People live there, too.
4- They keep us cool.
5- They keep Earth cool.
6- They make it rain.
7- They fight flooding.
8- They pay it forward.
9- They refill aquifers.
10- They block wind.
11- They keep dirt in its place.
12- They clean up dirty soil.
13- They clean up dirty air.
14- They muffle noise pollution.
15- They feed us.
16- They heal us.
17- They help us make things.
18- They create jobs.
19- They create majesty.
20- They help us explore and relax.
21- They’re pillars of their communities.

Design
Suggested age range: 14-18 years old
Subjects: biology, health, social studies, environmental sciences,
geography and languages curriculum.
Standards: (TBS)
10 Cs to be developed:
•
•
•
•
•

Communication
Collaboration
Creativity
Critical thinking
Critical consciousness
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•
•
•
•
•

Cross-cultural understanding
Construction of knowledge
Critical reflection
Connectivity
Co-responsibility

Learning pillars to be developed:
•
•
•
•
•
•

Learning to be
Learning to know
Learning to do
Learning to live together
Learning to transform oneself and society
Learning to give/share

Resources
The content of this lesson celebrating the International Day of Forests is basically
based on Open Education Resources mostly in digital form; online videos, articles
and websites.
Materials
▪
▪
▪
▪

Vocabulary definitions/ mini glossary (available at
the end of lesson plan)
Background reading
Presentation slides
Student handouts

The learning design scenario consists of the following two parts, with two or more
lessons each
A) Educating the participants about deforestation
1- What is deforestation?
2- Causes of deforestation
B) Empowering the participants concerning antideforestation
1- Combating deforestation
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2- Roles of the concerned institutions
▪
▪
▪
▪

Educating: Activity 1 explores the definitions of deforestation.
Educating: Activity 2 focuses on factors that contribute to deforestation.
Educating: Activity 3 helps students understand the significance of forests
Educating: Activity 5 helps students understand the health and behavioral
consequences of deforestation.

▪

Empowering: Activity 1 encourages students to think critically about practical
and effective solutions to deforestation and empowers them to take action in the
fight against it.
Empowering: Activity 2 offers a template for students to practice writing to
concerned institutions.
Empowering: Activity 3 is an opportunity for students to develop skills in
assessing needs/assets within their own communities and to develop communitybuilding strategies.

▪
▪

PURPOSE, GOALS AND OBJECTIVES OF THE
ANTI-DEFORESTATION CURRICULUM
Purpose:
a. To create awareness about deforestation for refugees?
b. To address the causes and consequences of
deforestation for refugees?.
c. To identify public and private anti- deforestation
institutions that raise awareness of deforestation.
d. To empower students to plan and participate in
projects aiming at fighting deforestation.
e. To introduce students to the concept of community
building for a better environment and life on land for
refugees.

Goals and Objectives:
It is worth pointing out that learning objectives will be emerging and refined along with
the development of the learning activities. The overriding learning objectives for this
theme are the following:
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2. To address the factors that contribute to global deforestation, students will be able
to:
e. Demonstrate an awareness of the causes of deforestation.
f. Describe the relationship between deforestation and corruption.
g. Define deforestation and a better life for refugees.
h. Identify where deforestation appears.
i. Quantify the magnitude of deforestation in some African and South American
countries.
j. Identify the regional areas most affected by deforestation.
2. To understand the causes and effects of deforestation,
students will be able to:
f. Define deforestation
g. List major barriers to combating deforestation.
h. Identify three environmental consequences of deforestation.
i. Explain the relationship between deforestation and corruption.
3. To think critically about practical and effective solutions to
deforestation, and to empower students to become proactive in the fight
against deforestation, students will be able to:
g.
h.
i.
j.
k.
l.

Brainstorm potential action steps to help alleviate deforestation.
Identify community programs that raise awareness of deforestation.
Select one anti- deforestation project to plan and implement within 90 days.
Learn various strategies to increase greenery.
Identify at least 2 anti- deforestation advocacy activities.
Write a concerned institution, expressing concern about deforestation related
issues.
4. To introduce the concept of ‘Community Building’ students will:
a. Take a critical look at their own communities and do an assessment of needs
and assets.
b. Discuss ways they might be able to get other community members involved in
making change happen.
c. Select at least one ‘community building’ action to support a need in
community.
d. Implement this action within 3 months of beginning research.
e. Students will keep a journal of the experience. Students will be encouraged to
keep detailed notes of challenges faced, positive and negative aspects of the
experience, and research done.
f. Students will compile contact lists of active community members and a list of
resources that community members can refer to in the future.
g. Students will organize a final presentation with chosen community
leaders/participants.
h. All students will be encouraged to continue their involvement with community
building efforts and to educate others about the experience.

This curriculum has been designed so that it can be used chronologically or by using
specific activities and resources as needed.
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Warming-up Before You Begin
Start from some facts about deforestation and corruption.
Ask learners in your class to fill out the following K.W.H.L.chart (Know; Want;
How; Learned). Start with the “K”, “W” and “H” columns (save the “L” column
for the end of each of each activity).
Have students watch the video clip “How important is the forest for us
( http://youtu.be /o0mlqwp40-E) and ask them to take notes as they
watch the video.
▪ Share with your students some of the following facts:
❖ Forests covered approximately 30% of the world’s land area
❖ Deforestation is huge. For example, one and a half acres of forests is cut
down every second
❖ Afghanistan has lost over 70% of its forests throughout the country.

Reflections
Based on the notes learners have written down, initiate a discussion with the
following prompting questions:
▪
▪
▪
▪
▪

What is deforestation?
What are the reasons and consequences of deforestation?
What is the importance of forests?
How can we combat deforestation?
What are the roles of young people in fighting this global world problem?

Procedural steps:
Step 1:

At the end, ask learners to complete the “L” column of their K-W-H-L chart
(“What did you Learn at this point?”). Finally, in pairs or groups, have students
compare what they wanted to learn and what they have learned, identifying if there
are remaining things to learn.

K
What
do I
know?
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start with the “K”, “W” and “H” columns (save the “L” column for
end of each activity).

They
the

Step
As a
activities, invite
some video clips
effects on the
other videos that
on YoutTube. The
might be of help at

W
What
do I
want to
know?

H
How
will I
find
out?

L
What
have I
learnt?

2:
start in this part of
students to watch
about the different
deforestation and the
describe this issue
Following links
this stage:

- http://youtu.be/OstvvP8QuxQ

Activities
Activity 1: WHAT IS DEFORESTATION?
Students should always be provided with a brief overview of the
lesson/activity.
Description
This lesson is designed to discuss the definition of deforestation and
illustrate the experience through the reading and discussion of a passage on
deforestation.
Objectives: Students will:
1. Become aware of the problem of deforestation
2. Be able to define deforestation for refugees.
3. Be able to identify the causes of deforestation
and who should be blamed for it
Time: 15-20 Minutes
Materials
▪
▪
▪
▪

Flip chart and markers or overhead projector and smart board.
Definition of deforestation
Infograph about forests or deforestation
Quotations describing deforestation (QUOTES and STORIES section of this
148

guidebook).
(If you are using a flip chart, prepare the definition of deforestation and several
quotations or you wish to use.)
Activity
1- The instructor should introduce him/herself and tell why s/he is interested in
talking about this material.
Have the students introduce themselves.
2- Explain the mission of the UN (or your own deforestation fighting
organization or why, as a teacher, you have chosen to work with this
curriculum) and give a brief overview of the lesson.
a. As a group, brainstorm ideas about the definition of deforestation.
Write down all of the answers. Ask participants to read the following
reading passage on deforestation.

Deforestation
The world has been witnessing an alarming rate of deforestation. In 1950,
approximately 25 percent of the Earth’s land surface had been covered with
forests, and less than twenty-five years later the amount of forest land was reduced
to 20 percent. This decrease, from 25 percent to 20 percent from 1950 to 1973,
represents an astounding 20 million square kilometers of forests. Predictions are
that an additional 20 million square kilometers of forest land will be lost by 2020.
The majority of deforestation is occurring in tropical forests in developing
countries, fueled by the developing countries’ need for increased agricultural land
and the desire on the part of developed countries to import wood and wood
products. More than 90 percent of the plywood used in the United States, for
example, is imported from developing countries with tropical rain forests. By the
mid-1980’s, solutions to this expanding problem were being sought, in the form of
attempts to establish an international regulatory organization to oversee the use of
tropical forests.

Questions you might ask:
•

What are the consequences of deforestation?

•

How can we overcome this problem?

•

What is the main idea of attached reading comprehension of
deforestation?

•

What is the main theme of the play and how does the writer explain
it?
b. After a short discussion, ask students to imagine what the world
would be like if deforestation goes on?
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Activity 2: Dramatizing Deforestation
Description: Students will be presented the play “The Lofty Tree” by Leslie
Mills available at (http://americanenglish.state.gov)
Objectives:
1. Help students read and act the forest-related
play.
2. Allow students to read aloud the assigned
roles of some characters, like Factory owner,
Conservationist, Woodcutters.
Time: 20- 30 minutes
Activity:
1. Assign some roles to some participants.
2- Allow them to read from the text.
Discussion Questions:
1- What is the main idea of the whole play?
2- How does the writer convey his ideas?
3- Describe the main characters of the play and discuss how they convey the call
for fighting against deforestation.
Activity 3: Lyrics on Earth
Description: Students will listen to a song by Machael Jackson on nature. The
song is available at (http://youtu.be/OstvvP8QuxQ)
Objectives:
1. Help students listen to forest-related songs.
2. Allow students to listen to the song and write
the key words they hear.
Time: 10- 15 minutes
Activity:
1. Ask students to listen to this song and discuss its main
theme.
2- Ask students clarify what are the actions they are going to
take to help in protect forests/.
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Cconceptualization:

Practice:

1- Today we are going to study together one of the most important topics this term
which is The International Day of Education.

2- How do you feel about the following pictures and why?

Picture 1

Picture 2
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Picture 3

3- How is education quality in your home country? Learners’ knowledge and
participation should be written on the broad.

4- Remember that this lesson is related to the SDG (# 4), 6 Learning Pillars (Learning
to Know and Learning to Live Together), 10Cs (Constructing Knowledge, Cross
Intercultural Competence, and Critical Reflection), and Sustainability Justice (Social
justice and Cultural justice).

5/1- Targeted Learners: 15-18 years old.

5/2- State the time required for each activity (45 Minutes).

5/3- State the key concepts of the lesson: Education Day/ UNICCO/ Education
quality.

5/4- Instructional materials/resources of the lesson: Online material.
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•

https://en.unesco.org/commemorations/educationday

•

https://en.unesco.org/news/general-assembly-proclaims-24-january-internationalday-education

•

https://en.unesco.org/commemorations/international-days

•

https://www.campaignforeducation.org/en/2019/01/24/the-world-can-no-longerneglect-the-right-to-education/
6/5- Stating Learning Objectives. By the end of this lesson, learners will be able to:

Knowledge:
1. Define education day.
2. Identify some famous educational reforms.
3. Mention the benefits of celebrating the International Day of Education.
4. Name some poor countries in relation to education.
Intellectual:
1. Compare education quality in poor and rich country.
2. Explain education justices.
Practical:
1. Suggest some solutions to overcome education problems in poor countries.
2. Write an essay on education quality.
IT Based Learning Activity:
1. Run your Google Search Engine and search for Pictures and Videos on The
International Day of Education.
2. Share your search results with your group members using ITC tools (Mobile Phone
or Laptop).
3. Each group leader/spokesperson has to present the best picture or video on
education and refugees.
4. The rest of the students have to reflect/evaluate the presentations.
5. Having all the groups presented their pictures or videos, students vote to select the
best presentation.
6. Students’ reflections and comments should be stressed or documented in writing.

International Day of Education Asia-Pacifics challenges ahead of 2030.mp3
I- Paper Based Learning Activity:
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Read and attempt to find answers for the following questions:
The United Nations General Assembly designates a number of "International
Days" to mark important aspects of human life and history. Each international day offers
many actors the opportunity to organize activities related to the theme of the day.
Organizations and offices of the United Nations system, and most importantly,
governments, civil society, the public and private sectors, schools, universities and, more
generally, citizens, make an international day a springboard for awareness-raising actions.
United Nations Specialized Agencies, including UNESCO, can also proclaim World
Days. In this case, the proclamation of international days depends on their governing
bodies and internal regulations only. UNESCO thus celebrates UN International Days
related to its fields of competence, in addition to the other World Days, proclaimed by the
Organization's governing bodies or other institutions.
Pre-Reading:
1. Do you have any idea about International Days?
While-Reading:
1. Why does United Nations General Assembly designate a number of "International
Days?
2. Do you have any idea about International Days?
3. What is UNESCO?
4. What usually happens to celebrate International Day of Education?
5. Explain the meaning of the bolded words.
Post-Reading:
1. Summarize the above paragraph.
2. What is the best idea or concept you acquired today?
3. Would you tell your friends about this topic?
4. How can education improve refugee life?

II- Paper Based Learning Activity:
Read and attempt to find answers for the following questions:
Being announced in 2018, the International Day of Education was celebrated
globally on 24th January 2019, Thursday. The day was celebrated with a focus on
improving the universal quality of education. Various public and private sectors,
governmental and non-governmental organisations observed the day internationally by
promoting education as the fundamental right of a child. United Nations Secretary
General Antonio Guterres invited the support and cooperation from all the countries to
emphasize the importance of education. UNESCO also observed the day by organizing
an event named ‘Maiden Celebration of International Day of Education’ which was held
at the UN headquarters in New York.
Pre-Reading:
1. Do you have any idea about International Day of Education?
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While-Reading:
1. Where is the headquarter office of the UN?
2. Who does celebrate the "International Day of Education?
3. Explain the meaning of the bolded words.
Post-Reading:
1. Summarize the above paragraph.
2. Would you participate in celebrating International Day of Education next year?
How?
III- Paper Based Learning Activity:
Read and attempt to find answers for the following questions:
International Day of Education is a manifestation of world’s political power’s will
to improve the standards of education and their resolution towards eradicating illiteracy.
It also reiterates the importance of education for the world’s social and economical
development. The observance is expected to improve the quality of education and protects
the rights of the student community. The nations together, will reach out to the masses
stressing on the importance of education and also the role that it plays in achieving the
goal of sustainable development by 2030. Education plays very important role in
eradication of poverty, illiteracy and providing livelihood through employment,
developing skills, improving health and sanitation, economical and social development,
high living standards, better hygiene and reduced crime rates. Education is a one stop
remedy for many social issues. It is also the most important factor leading to the UN’s
sustainable development goals by 2030. The observance also stresses the fact that the
education is not only a fundamental right but also a necessity to achieve sustainable
development; not to mention the role that education plays in poverty eradication,
generating employment and leading to social and economical development.
Pre-Reading:
1. What is the benefit of celebrating the International Day of Education?
While-Reading:
1. How can you improve the quality of education?
2. Mention some roles of Education.
3. Explain the meaning of the bolded words.
Post-Reading:
1. Summarize the above paragraph.
2. Would you participate in celebrating International Day of Education next year?
How?
IV- Paper Based Learning Activity:
The widening gap between inequality and education is evident in the links
between social status and education. There are a handful of elite parents around the world
who chose to enroll their children into prestigious private schools and universities in order
to maintain their status and privileges. While those from disadvantaged backgrounds, due
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to socio-political interferences and circumstances, are left with no choice but to send their
children walking miles away from home to attend poorly funded public schools, their only
hope to provide them a better future. Inequality not only speaks to one’s capacity to
overcome imposed societal challenges and the inability to sufficiently provide financially
for one’s family and needs, but inequality includes broader systemic issues, such as
gender. As the famous saying goes, “you educate a girl you educate a nation” yet the
2018, World Bank report “The cost of not educating girls missed opportunities: The high
cost of not educating girls”, paints a grim picture. Globally girls are still on the lower end
of attaining education in comparison to boys. “Globally, nine in ten girls complete their
primary education, but only three in four complete their lower secondary education.” The
fact that today, research indicates these gender disparities in education still negatively
impact the trajectory of girls’ around the world, is yet another example of society failing
its girl children. Many young girls forced to drop out of school endure early child
marriage, lower expected income in adulthood, thus increasing poverty in households.
The world cannot afford a society that disempowers girls, marginalizes women, silences
their voices and deprives nations of equitable, sustainable and inclusive development.
Pre-Reading:
1. Do have any idea about inequality in education?
While-Reading:
1. How can you improve equality education?
2. Mention some roles of private Education.
Post-Reading:
1. Summarize the above paragraph.
Free Reading Texts
Inequality and gender inequality in education
The widening gap between inequality and education is evident in the links between social
status and education. There are a handful of elite parents around the world who chose to
enroll their children into prestigious private schools and universities in order to maintain
their status and privileges. While those from disadvantaged backgrounds, due to sociopolitical interferences and circumstances, are left with no choice but to send their children
walking miles away from home to attend poorly funded public schools, their only hope to
provide them a better future. Inequality not only speaks to one’s capacity to overcome
imposed societal challenges and the inability to sufficiently provide financially for one’s
family and needs, but inequality includes broader systemic issues, such as gender. As the
famous saying goes, “you educate a girl you educate a nation” yet the 2018, World
Bank report “The cost of not educating girls missed opportunities: The high cost of not
educating girls”, paints a grim picture. Globally girls are still on the lower end of attaining
education in comparison to boys. “Globally, nine in ten girls complete their primary
education, but only three in four complete their lower secondary education.” The fact that
today, research indicates these gender disparities in education still negatively impact the
trajectory of girls’ around the world, is yet another example of society failing its girl
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children. Many young girls forced to drop out of school endure early child marriage, lower
expected income in adulthood, thus increasing poverty in households. The world cannot
afford a society that disempowers girls, marginalizes women, silences their voices and
deprives nations of equitable, sustainable and inclusive development.

Education in Crisis countries – a case of Yemen
Yemen is riven by civil conflict. Lack of access to basic social services, induced poverty,
and starvation, displaces hundreds of thousands of people and inhibits millions of children
from entering classrooms. Education is the major casualty in this crisis, taking down with
it an entire future generation of children in Yemen. According to UN Reports, a total
number of 2 million children are out-of-school since 2015. Adding salt to injury, the
country faces a severe shortage of paid teachers and now over 2000 schools serve as
shelters for the displaced or the army. The unjustifiable repercussions of conflict in wartorn countries around the world can only result in heightened states of global existential
angst which world leaders must adequately address. As the world confronts consequences
of catastrophic climate change, it is anticipated that the number of conflicts in the most
affected countries will increase, and that millions more will migrate. The World leaders
have a duty to ensure the right to education is realised for internally displaced persons and
migrants. Ignoring the education crisis in conflict countries or emergency situations is a
human right atrocity.

Privatization in and of education
Education is and remains a public good and governments are the sole bearers accountable
to this duty and fundamental human right. The rise and growth of privatisation in and of
education should invigorate debates and tangible actions around domestic education
financing that lead to a truly transformative education system that benefits as well as
empowers all communities and individuals. As was recently outlined in the media, the
commodification of education exasperates societal disparities, increases social
exclusivity, especially in low-income countries where equitable public education should
be prioritised. In Uganda Kampala, for example, low cost private, profitable schools
increased by eight percent in 2015 and account for over eighty percent of children in
school. A recent report from Mauritania indicate an eleven percent increase in the number
of private schools to from 417 to 702 schools between 2016 and 2017. Investors of these
unregulated private mechanisms of education must realise the precarious danger of
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isolating the global education crisis, blaming it squarely on broken down political
systems. Worldwide, there is a thriving civil society, willing governments and NGO’s
truly committed to transforming education and leaving no one behind.

In conclusion
Civil society is the anchor that drives responsive and effective state action in the education
sector. A united global civil society has the capacity to interrogate deeper systematic
problems that permit poor quality systems to persist and in turn advocate for sustainable
change. Across countries, if girls attain six years of education, their average earnings
could increase by almost 9 percent and 12 years of education, girls could gain over 40
percent. Empowering girls in decision-making abilities and transforming their lives and
those around them for good.
World leaders must unite against attacks on schools and embolden efforts to protect
children’s education, especially in war zones. Schools must always remain safe zones for
learning. The next decade requires amplified actions, renewed commitments to the shared
universal and ambitious Global Agenda, which seeks to eradicate poverty through
sustainable development by 2030.
Let this first-ever International Day of Education serve as an important moment in the
education movement’s trajectory. The shared struggle across every continent to finally
ensure that all people, from all walks of life, access lifelong learning opportunities, are
equipped with the knowledge and skills required for this fast-paced globalised world, in
order to fully participate in society and contribute to sustainable development. Let this
battle be one the world cannot ignore. Let the next decade be a decisive period where
institutions, civil society, and governments catch up to the real demands and education
needs of today.
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https://en.unesco.org/commemorations/educationday
https://en.unesco.org/news/general-assembly-proclaims-24-january-international-dayeducation
https://en.unesco.org/commemorations/international-days
https://www.campaignforeducation.org/en/2019/01/24/the-world-can-no-longer-neglectthe-right-to-education/
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International Day of Education 2019.mp3

International Day of Education & other topics - Daily Briefing (24 January 2019).mp3

National Education Day at Vidhyalakshmi School.mp3

National Education Day.mp3

Education Day.mp3

Who is World Education (1).mp3

The ten targets of the Sustainable Development Goal 4with Elyx! ENGLISH.mp3

The ten targets of the Sustainable Development Goal 4with Elyx! ENGLISH (1).mp3

International Day of Education & other topics - Daily Briefing (24 January 2019) (1).mp3

International Day of Education & other topics - Daily Briefing (24 January 2019) (2).mp3

International Day of Education Asia-Pacifics challenges ahead of 2030.mp3
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Cconceptualization:

Practice:

1- Today we are going to study together one of the most important topics this term
which is The International Day of Education.

2- How do you feel about the following pictures and why?

Picture 1

Picture 2
166

Picture 3

3- How is education quality in your home country? Learners’ knowledge and
participation should be written on the broad.

4- Remember that this lesson is related to the SDG (# 4), 6 Learning Pillars (Learning
to Know and Learning to Live Together), 10Cs (Constructing Knowledge, Cross
Intercultural Competence, and Critical Reflection), and Sustainability Justice (Social
justice and Cultural justice).

5/1- Targeted Learners: 15-18 years old.

5/2- State the time required for each activity (45 Minutes).

5/3- State the key concepts of the lesson: Education Day/ UNICCO/ Education
quality.

5/4- Instructional materials/resources of the lesson: Online material.
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•

https://en.unesco.org/commemorations/educationday

•

https://en.unesco.org/news/general-assembly-proclaims-24-january-internationalday-education

•

https://en.unesco.org/commemorations/international-days

•

https://www.campaignforeducation.org/en/2019/01/24/the-world-can-no-longerneglect-the-right-to-education/
6/5- Stating Learning Objectives. By the end of this lesson, learners will be able to:

Knowledge:
5. Define education day.
6. Identify some famous educational reforms.
7. Mention the benefits of celebrating the International Day of Education.
8. Name some poor countries in relation to education.
Intellectual:
3. Compare education quality in poor and rich country.
4. Explain education justices.
Practical:
3. Suggest some solutions to overcome education problems in poor countries.
4. Write an essay on education quality.
IT Based Learning Activity:
7. Run your Google Search Engine and search for Pictures and Videos on The
International Day of Education.
8. Share your search results with your group members using ITC tools (Mobile Phone
or Laptop).
9. Each group leader/spokesperson has to present the best picture or video on
education and refugees.
10. The rest of the students have to reflect/evaluate the presentations.
11. Having all the groups presented their pictures or videos, students vote to select the
best presentation.
12. Students’ reflections and comments should be stressed or documented in writing.

International Day of Education Asia-Pacifics challenges ahead of 2030.mp3
V- Paper Based Learning Activity:
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Read and attempt to find answers for the following questions:
The United Nations General Assembly designates a number of "International
Days" to mark important aspects of human life and history. Each international day offers
many actors the opportunity to organize activities related to the theme of the day.
Organizations and offices of the United Nations system, and most importantly,
governments, civil society, the public and private sectors, schools, universities and, more
generally, citizens, make an international day a springboard for awareness-raising actions.
United Nations Specialized Agencies, including UNESCO, can also proclaim World
Days. In this case, the proclamation of international days depends on their governing
bodies and internal regulations only. UNESCO thus celebrates UN International Days
related to its fields of competence, in addition to the other World Days, proclaimed by the
Organization's governing bodies or other institutions.
Pre-Reading:
2. Do you have any idea about International Days?
While-Reading:
6. Why does United Nations General Assembly designate a number of "International
Days?
7. Do you have any idea about International Days?
8. What is UNESCO?
9. What usually happens to celebrate International Day of Education?
10. Explain the meaning of the bolded words.
Post-Reading:
5. Summarize the above paragraph.
6. What is the best idea or concept you acquired today?
7. Would you tell your friends about this topic?
8. How can education improve refugee life?

VI- Paper Based Learning Activity:
Read and attempt to find answers for the following questions:
Being announced in 2018, the International Day of Education was celebrated
globally on 24th January 2019, Thursday. The day was celebrated with a focus on
improving the universal quality of education. Various public and private sectors,
governmental and non-governmental organisations observed the day internationally by
promoting education as the fundamental right of a child. United Nations Secretary
General Antonio Guterres invited the support and cooperation from all the countries to
emphasize the importance of education. UNESCO also observed the day by organizing
an event named ‘Maiden Celebration of International Day of Education’ which was held
at the UN headquarters in New York.
Pre-Reading:
2. Do you have any idea about International Day of Education?
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While-Reading:
4. Where is the headquarter office of the UN?
5. Who does celebrate the "International Day of Education?
6. Explain the meaning of the bolded words.
Post-Reading:
3. Summarize the above paragraph.
4. Would you participate in celebrating International Day of Education next year?
How?
VII- Paper Based Learning Activity:
Read and attempt to find answers for the following questions:
International Day of Education is a manifestation of world’s political power’s will
to improve the standards of education and their resolution towards eradicating illiteracy.
It also reiterates the importance of education for the world’s social and economical
development. The observance is expected to improve the quality of education and protects
the rights of the student community. The nations together, will reach out to the masses
stressing on the importance of education and also the role that it plays in achieving the
goal of sustainable development by 2030. Education plays very important role in
eradication of poverty, illiteracy and providing livelihood through employment,
developing skills, improving health and sanitation, economical and social development,
high living standards, better hygiene and reduced crime rates. Education is a one stop
remedy for many social issues. It is also the most important factor leading to the UN’s
sustainable development goals by 2030. The observance also stresses the fact that the
education is not only a fundamental right but also a necessity to achieve sustainable
development; not to mention the role that education plays in poverty eradication,
generating employment and leading to social and economical development.
Pre-Reading:
2. What is the benefit of celebrating the International Day of Education?
While-Reading:
4. How can you improve the quality of education?
5. Mention some roles of Education.
6. Explain the meaning of the bolded words.
Post-Reading:
3. Summarize the above paragraph.
4. Would you participate in celebrating International Day of Education next year?
How?
VIII- Paper Based Learning Activity:
The widening gap between inequality and education is evident in the links
between social status and education. There are a handful of elite parents around the world
who chose to enroll their children into prestigious private schools and universities in order
to maintain their status and privileges. While those from disadvantaged backgrounds, due
170

to socio-political interferences and circumstances, are left with no choice but to send their
children walking miles away from home to attend poorly funded public schools, their only
hope to provide them a better future. Inequality not only speaks to one’s capacity to
overcome imposed societal challenges and the inability to sufficiently provide financially
for one’s family and needs, but inequality includes broader systemic issues, such as
gender. As the famous saying goes, “you educate a girl you educate a nation” yet the
2018, World Bank report “The cost of not educating girls missed opportunities: The high
cost of not educating girls”, paints a grim picture. Globally girls are still on the lower end
of attaining education in comparison to boys. “Globally, nine in ten girls complete their
primary education, but only three in four complete their lower secondary education.” The
fact that today, research indicates these gender disparities in education still negatively
impact the trajectory of girls’ around the world, is yet another example of society failing
its girl children. Many young girls forced to drop out of school endure early child
marriage, lower expected income in adulthood, thus increasing poverty in households.
The world cannot afford a society that disempowers girls, marginalizes women, silences
their voices and deprives nations of equitable, sustainable and inclusive development.
Pre-Reading:
2. Do have any idea about inequality in education?
While-Reading:
3. How can you improve equality education?
4. Mention some roles of private Education.
Post-Reading:
2. Summarize the above paragraph.
Free Reading Texts
Inequality and gender inequality in education
The widening gap between inequality and education is evident in the links between social
status and education. There are a handful of elite parents around the world who chose to
enroll their children into prestigious private schools and universities in order to maintain
their status and privileges. While those from disadvantaged backgrounds, due to sociopolitical interferences and circumstances, are left with no choice but to send their children
walking miles away from home to attend poorly funded public schools, their only hope to
provide them a better future. Inequality not only speaks to one’s capacity to overcome
imposed societal challenges and the inability to sufficiently provide financially for one’s
family and needs, but inequality includes broader systemic issues, such as gender. As the
famous saying goes, “you educate a girl you educate a nation” yet the 2018, World
Bank report “The cost of not educating girls missed opportunities: The high cost of not
educating girls”, paints a grim picture. Globally girls are still on the lower end of attaining
education in comparison to boys. “Globally, nine in ten girls complete their primary
education, but only three in four complete their lower secondary education.” The fact that
today, research indicates these gender disparities in education still negatively impact the
trajectory of girls’ around the world, is yet another example of society failing its girl
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children. Many young girls forced to drop out of school endure early child marriage, lower
expected income in adulthood, thus increasing poverty in households. The world cannot
afford a society that disempowers girls, marginalizes women, silences their voices and
deprives nations of equitable, sustainable and inclusive development.

Education in Crisis countries – a case of Yemen
Yemen is riven by civil conflict. Lack of access to basic social services, induced poverty,
and starvation, displaces hundreds of thousands of people and inhibits millions of children
from entering classrooms. Education is the major casualty in this crisis, taking down with
it an entire future generation of children in Yemen. According to UN Reports, a total
number of 2 million children are out-of-school since 2015. Adding salt to injury, the
country faces a severe shortage of paid teachers and now over 2000 schools serve as
shelters for the displaced or the army. The unjustifiable repercussions of conflict in wartorn countries around the world can only result in heightened states of global existential
angst which world leaders must adequately address. As the world confronts consequences
of catastrophic climate change, it is anticipated that the number of conflicts in the most
affected countries will increase, and that millions more will migrate. The World leaders
have a duty to ensure the right to education is realised for internally displaced persons and
migrants. Ignoring the education crisis in conflict countries or emergency situations is a
human right atrocity.

Privatization in and of education
Education is and remains a public good and governments are the sole bearers accountable
to this duty and fundamental human right. The rise and growth of privatisation in and of
education should invigorate debates and tangible actions around domestic education
financing that lead to a truly transformative education system that benefits as well as
empowers all communities and individuals. As was recently outlined in the media, the
commodification of education exasperates societal disparities, increases social
exclusivity, especially in low-income countries where equitable public education should
be prioritised. In Uganda Kampala, for example, low cost private, profitable schools
increased by eight percent in 2015 and account for over eighty percent of children in
school. A recent report from Mauritania indicate an eleven percent increase in the number
of private schools to from 417 to 702 schools between 2016 and 2017. Investors of these
unregulated private mechanisms of education must realise the precarious danger of
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isolating the global education crisis, blaming it squarely on broken down political
systems. Worldwide, there is a thriving civil society, willing governments and NGO’s
truly committed to transforming education and leaving no one behind.

In conclusion
Civil society is the anchor that drives responsive and effective state action in the education
sector. A united global civil society has the capacity to interrogate deeper systematic
problems that permit poor quality systems to persist and in turn advocate for sustainable
change. Across countries, if girls attain six years of education, their average earnings
could increase by almost 9 percent and 12 years of education, girls could gain over 40
percent. Empowering girls in decision-making abilities and transforming their lives and
those around them for good.
World leaders must unite against attacks on schools and embolden efforts to protect
children’s education, especially in war zones. Schools must always remain safe zones for
learning. The next decade requires amplified actions, renewed commitments to the shared
universal and ambitious Global Agenda, which seeks to eradicate poverty through
sustainable development by 2030.
Let this first-ever International Day of Education serve as an important moment in the
education movement’s trajectory. The shared struggle across every continent to finally
ensure that all people, from all walks of life, access lifelong learning opportunities, are
equipped with the knowledge and skills required for this fast-paced globalised world, in
order to fully participate in society and contribute to sustainable development. Let this
battle be one the world cannot ignore. Let the next decade be a decisive period where
institutions, civil society, and governments catch up to the real demands and education
needs of today.
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https://en.unesco.org/commemorations/educationday
https://en.unesco.org/news/general-assembly-proclaims-24-january-international-dayeducation
https://en.unesco.org/commemorations/international-days
https://www.campaignforeducation.org/en/2019/01/24/the-world-can-no-longer-neglectthe-right-to-education/
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National Education Day.mp3

Education Day.mp3
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The ten targets of the Sustainable Development Goal 4with Elyx! ENGLISH.mp3

The ten targets of the Sustainable Development Goal 4with Elyx! ENGLISH (1).mp3
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178

WORLD DAY OF Hunger May
28th
Developed by:
(Zagazig University)
To celebrate the World Hunger Day, the theme entitled World Hunger Day is
Sustainability. is a tool to help increase awareness of hunger and poverty. Although
certain aspects of the curriculum have been specifically designed for Montana, it can
be easily adapted for use in any location. The curriculum is intended for students who
are new to discussions about hunger and poverty. Hunger can be incorporated into
existing lesson plans for Geography, Social Studies, Science, Nutrition, Health, and
English. Hunger is a tool to build community and to engage, educate and empower
students, youth groups, civic organizations and corporations.
You will want to tailor the activities for the age group and audience with whom
you are speaking. Each section contains an explanation of the activities, a list of
objectives, necessary materials, and a step-by-step procedure. The resource section
contains a glossary you may find helpful.
Raise awareness of world hunger on 28 May with this selection of resources.
With ever-more shocking statistics about world hunger, it is increasingly important for
pupils to understand how poverty affects people around the world. The free activities and
lesson materials below contain a wide variety of interesting facts and information, as
well as personable, real-life stories.
More than 821 million people in the world do not have enough food. On May
28, 2019, join The Hunger Project in celebrating the Ninth Annual World Hunger Day!
Started in 2011, World Hunger Day is an initiative by The Hunger Project that aims to
raise awareness about the 821 million people living in chronic hunger worldwide. The
day seeks to celebrate sustainable solutions to hunger and poverty and to inspire
everyone to be a part of the solution!
Hunger is not just about food. Hunger and poverty are inextricably linked to a
nexus of issues including: decent work opportunities, health, education, social justice,
the rights of women and girls, the environment and climate change.
The Hunger Project uses an innovative, holistic approach that tackles all these
issues, and empowers people living in hunger to become the agents of their own
development and lift their communities above the poverty line for good – this is the
sustainable end of poverty.
That’s why this year’s theme for World Hunger Day is #Sustainability Is
Sustainability means different things to different communities. What does it mean to
you?
The World Hunger Day is Sustainability is always available as a community
resource. Please visit our website at www.worldhungerday.org and Join us this World
179

Hunger Day and take action to end hunger and call with any questions or comments
regarding the curriculum or the Hunger Project. Be aware that some of your students
may have experienced, or are experiencing, some of the hunger and food insecurity
issues explored in this curriculum. There should be no "victim blaming" and "finger
pointing" at any time. Students will bring their own experiences, as well as their parents’
experiences and attitudes to the table. It is important to hear and recognize the diversity
of perspectives, which will help your students form their own opinions. The activities of
Hunger will address the complex issues that contribute to the problem of hunger.
The learning activities developed primarily function as teacher training
materials for designing student-driven learning activities applying the CARE
methodology. The scenario for this lesson thirteen-year-old girl who lives in the Mathare
slum of Nairobi, Kenya, one of the poorest places on earth. She receives a daily meal
from WFP at school. Last year, WFP gave her a small video camera to film her life so
that students like her around the world could learn from her story. You’ll see in the World
Food Day lesson plan we designed around Molly that her videos illuminate the world
beyond her own.
In this light, we’ve designed activities to teach hunger across the curriculum through
Molly’s eyes. You’ll show your students how good nutrition unlocks the potential of
students like them across the world – and help them envision how they can be a part of
a world without hunger.
The learning design scenario constitutes of the following two parts
4.
5.
6.
7.
8.
▪
▪
▪
▪
▪
▪
▪
▪

HUNGER
CAUSES WORLD HUNGER
Stretching the Family Budget
Obesity and Malnutrition: Two sides of the same coin
Picturing Hunger
Educating: Activity 1 explores the definitions of hunger and food security, as
well as the myths surrounding hunger and poverty.
Educating: Activity 2 focuses on factors that contribute to global and domestic
hunger, giving the participants an experience with unequal distribution of
resources.
Educating: Activity 3 helps students understand who is at risk of suffering from
hunger and food insecurity.
Educating: Activity 4 students work out the relationship between housing costs,
food security and hunger.
Educating: Activity 5 helps students understand the health and behavioral
consequences of hunger.
Empowering: Activity 1 encourages students to think critically about practical
and effective solutions to hunger and empowers them to take action in the fight
against hunger.
Empowering: Activity 2 offers a template for students to practice writing to
elected officials.
Empowering: Activity 3 is an opportunity for students to develop skills in
assessing needs/assets within their own communities and to develop communitybuilding strategies.
PURPOSE, GOALS AND OBJECTIVES OF THE
HUNGER CURRICULUM
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Purpose:
a. To create awareness about hunger for refugees?
b. To address the causes and consequences of hunger for refugees?.
c. To identify public and private hunger relief programs that provide food to people
who suffer from hunger for refugees.
d. To empower students to plan and participate in projects aimed at reducing hunger for
refugees .
e. To introduce students to the concept of community building for refugees.
Goals and Objectives:
It is worth pointing out that learning objectives will be emerging and refined along with
the development of the learning activities. The overriding learning objectives for this
theme are the following:
3. To address the factors that contribute to global and domestic hunger, students will
be able to:
k. Demonstrate an awareness of the unequal global distribution of food for
refugees.
l. Describe the relationship between poverty and the unequal distribution of food
for refugees.
m. Define hunger and food security for refugees.
n. Identify the root causes of hunger for refugees.
o. Identify where our food comes from for refugees.
p. Identify two myths commonly associated with the problem of hunger for
refugees.
q. Quantify the magnitude of hunger in Montana and the United States for
refugees.
r. Identify the groups most affected by hunger for refugees.
2. To understand the causes and effects of hunger, students will be able to:
j. Explain the relationship between poverty and hunger.
k. List major barriers to obtaining food.
l. Identify three health or behavioral consequences of hunger.
m. Define nutrition.
n. Describe the relationship between hunger and nutrition.
o. Discuss and evaluate relevance of the Food Guide Pyramid.
3. To think critically about practical and effective solutions to hunger, and to empower
students to
become proactive in the fight against hunger, students will be able to:
m.
n.
o.
p.
q.
r.

Brainstorm potential action steps to help alleviate hunger .
Identify community programs that provide food.
Select one anti-hunger project to plan and implement within 90 days.
Learn various strategies to increase community food security.
Identify at least 2 anti-hunger advocacy activities.
Write an elected official, expressing concern about hunger/poverty related
issues.
4. To introduce the concept of ‘Community Building’ students will:
i. Take a critical look at their own communities and do an assessment of needs
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and assets.
j. Discuss ways they might be able to get other community members involved in
making change happen.
k. Select at least one ‘community building’ action to support a need in
community.
l. Implement this action within 3 months of beginning research.
m. Students will keep a journal of the experience. Students will be encouraged to
keep detailed notes of challenges faced, positive and negative aspects of the
experience, and research done.
n. Students will compile contact lists of active community members and a list of
resources that community members can refer to in the future.
o. Students will organize a final presentation with chosen community
leaders/participants.
p. All students will be encouraged to continue their involvement with community
building efforts and to educate others about the experience.
This curriculum has been designed so that it can be used chronologically or by using
specific activities and resources as needed. Please allow time for students to fill out
evaluations and complete the instructor’s evaluation (the rear of the guidebook).
Learning objectives
Students will be able to:
▪
▪
▪
▪
▪

List criteria that a household must meet in order to be considered food secure;
Explain differences between hunger and food insecurity;
Describe contributors to food insecurity;
Describe effects of food insecurity on health and well-being;
Compare emergency food programs, federal food and nutrition assistance and
the community food security movement, and assess strengths and limitations of
each;
▪ Design a project aimed at reducing hunger and food insecurity.
Materials
▪
Vocabulary definitions
▪
Background reading
▪
Presentation slides
▪ Student handouts
Suggested age range: 6–12 -years old
▪

Subjects: History; Geography; Civics; Languages , critical reading, economics,
health, social science, literature and creative writing

Curriculum Standards: (TBC)
10Cs to be developed: (Communication, Collaboration, Creativity, Critical Thinking,
Critical Consciousness, Cross-cultural Understanding, Construction of knowledge,
Critical Reflection, Connectivity, Co-responsibility)
Sustainability Justice (Social justice and cultural justice)
Learning pillars to be developed: (Learning to be; Learning to know; Learning to
do; Learning to live together; Learning to transform oneself and society and Learning
to give/share)
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Resources
The content of this lesson celebrating the World Day of Hunger is primarily baed on
Open Education Resources, mostly in digital form. A key resource also comes from the
socio-cultural capital of learners.
Warming-up Before You Begin
Start from the global and then move to the local by telling learners that in recent
years, close to 821 million people living in chronic hunger worldwide
Ask learners in your class to fill out the following K.W.H.L.chart (Know; Want;
How; Learned). Start with the “K”, “W” and “H” columns (save the “L” column
for the end of each of each activity).
Have students watch the video clip “Stories of Hunger”
(https://www.youtube.com/watch?v=NQuz1qkEF8k)(https://www.youtu
be.com/watch?v=OOTNW2-GPF8) and ask them to take notes as they
watch the video.
Ask learners to Access to statistics on world hunger and participation in World
Hunger Day Highlights Impoverishment Around The Globe
▪ Cut a small hole in the center of the lid of the container—wide enough for change
or dollar bills to go through. Wrap one piece of paper around the can, gluing it
down and covering the entire can. Then,on another piece of paper, use brightcolored crayons or markers to write or draw words related to hunger (plates of
food, empty plates, the Feeding America logo—get creative!). You can also write
out facts and statements, such as:
❖ 16 million children in the U.S. struggle with hunger
❖ 1 in 5 kids do not always have enough to eat
❖ Your change can help make a positive change in the lives of children in
need
❖ Together, we can solve hunger
❖ Fight hunger in World!
Reflections
Based on the notes learners have written down, initiate a discussion with the
following prompting questions:
▪
▪
▪
▪
▪
▪
▪
▪

What is hunger? How can we measure it for refugees?
How can we measure food security for refugees?
Why is there hunger and food insecurity in the World for refugees?
How should hunger and food insecurity be addressed for refugees?
Who should be responsible for addressing hunger and food insecurity for refugees?
Why do some children always feel hungry for refugees?
Why is it important to raise awareness about world hunger for refugees?
Why do you think most of the hungry people in the world are women for
refugees?
▪ What kinds of health problems can hunger cause for refugees?
▪ How can we help to raise awareness about world hunger for refugees?
At the end, ask learners to complete the “L” column of their K-W-H-L chart
(“What did you Learn at this point?”). Finally, in pairs or groups, have students
compare what they wanted to learn and what they have learned, identifying if there
are remaining things to learn.
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Note to the teacher:
Developing student-driven learning activities implies that learners’ voice matter.
Giving voice to learners can be activated through the K.W.H.L. chart and graphic
organizer. The responsibility for framing learning objectives should be, thus, in the
hands of both teachers and learners. First by K (learners brainstorm what they already
know about the topic). W (Learners brainstorm a list of what they want to learn for the
theme or topic they will work on). H (Learners identify strategies or tools they could
use to find out what they want to know). L (At the start and end of each key activity,
learners identify what they have learned).
The basic KWHL chart can be extended to incorporate two more columns referring to
Actions and Questions. A (Learners merge knowledge acquired with action by
brainstorm a list of actions they could take, that eventually contributes in developing
active citizenship). Q (Learners consider what questions they still have, which could be
taken at a later stage in the curriculum extension, turning learning a wholistic and
lifelong process).
Activities
Activity 1:WHAT IS HUNGER?
Students should always be provided with a brief overview of the
lesson/activity.
Description
This lesson is designed to discuss the definition of hunger and food security
and illustrate the experience through the reading and discussion of
quotations and stories about hunger.
Objectives: Students will:
1. Become aware of the problem and experience of hunger For refugees .
2. Be able to define hunger For refugees.
3. Be able to define food security For refugees.
4. Discuss and witness the experience of hunger through quotations and
stories For refugees.
Time: 15-20 Minutes
Materials
▪
▪
▪

Flip chart and markers or overhead projector and transparencies.
Definition of hunger and food security.
Quotations describing hunger (QUOTES and STORIES section of this
guidebook).
(If you are using a flip chart, prepare the definition of hunger, food security
and several quotations you wish to use.)
Activity

3- The instructor should introduce him/herself and tell why s/he is interested in
talking about this material.
Have the students introduce themselves.
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4- Explain the mission of the Food Bank (or your own hunger fighting
organization or why, as a teacher, you have chosen to work with this
curriculum) and give a brief overview of the lesson.
GVFB Mission: The mission of the Gallatin Valley Food Bank is to improve food
security throughout the Gallatin Valley.
5- As a group, brainstorm ideas about the definition of hunger. Write down all
of the answers. Ask participants to think about any time they have “hungered”
for anything.
c. Read one or two quotes and a story about the experience of hunger.
(See QUOTES and STORY section of workbook)
Questions you might ask:
•

What physical effects did the person experience?

•

What mental and emotional effects were experienced?

•

Have you ever experienced anything like that?

• Were you surprised by the descriptions of hunger that you heard?
d. After a short discussion, refer to the definition of hunger below.
Compare this definition to those of the group. Discuss all the
definitions of hunger. Can they imagine what it would be like to be
hungry consistently?
Hunger is a condition in which people do not get enough food to provide the
nutrients (carbohydrates, fats, proteins, vitamins, minerals and water) for fully
productive, active lives.
C. Introduce the definition of food security. Tell the students to reflect
on it and connect it to the definition of hunger.
Food security is access by all people at all times to enough food for an active,
healthy life. At a minimum, this includes the ready availability of nutritionally
adequate and safe foods and the assured ability to acquire personally
acceptable foods in a socially acceptable way.
NOTE: Keep these definitions available for the rest of the class. Refer back to
them whenever it is helpful for the discussion. Transparencies of the definitions
can be made from templates found in QUOTES section
Activity 2:WHAT CAUSES WORLD HUNGER?
Description
Students will participate in an activity to increase their awareness of and
sensitivity to the widespread existence of hunger in our world. Students will
learn about the root causes of hunger. Tailor the conversation and
information to the grade level.
Objectives:
Students will be able to:
1. Demonstrate an awareness of the unequal food distribution globally.
2. Describe the relationship between poverty and the unequal distribution
of food.
3. Define hunger and food security.
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4. Identify two myths commonly associated with hunger and poverty.
5. Identify the root causes of hunger.
Time: 20 minutes
Materials and Teacher Preparation: (For a group of 25)
Box of raisins (We have found that using food that kids really like will raise
the stakes in this activity.) 25 lunch-size paper bags
Distribution:
8 bags – none
8 bags - 5 raisins, carrot sticks, candy, etc.
8 bags - 10 raisins, carrot sticks, candy, etc.
1 bag - 50 raisins, carrot sticks, candy, etc. (full)
Chalkboard and chalk or a flip chart and markers
Optional: World map
Procedure:
NOTE: You may want to have a world map at the front of the classroom as
you talk about different countries, so students can see how far reaching hunger
is in our world. It is always a good idea to write ideas and discoveries down
so that you can refer to them throughout the workshop.
1. Give out snacks.
Explain to students that they are going to receive a snack. Pass out a stapled
closed bag to each student containing a snack. (Students should not open
bags until instructed by teacher) Divide proportions so that roughly an equal
number of students receive none, small, or moderate amounts of the snack,
and only one student receives a large amount.
When every student has received a bag, instruct students to open their
bags.
Ask: What has happened?
After the initial shock and laughter among students at seeing the unequal
portions, tell students that they have a few minutes to work out a fairer
distribution system. Students should be strongly encouraged to work out a
way to share their snack as a group, and they should be praised for their
efforts.
NOTE: Be prepared for difficulties. Some students may be unwilling to share,
which, you may explain, demonstrates the difficulty of getting people to work
together to share resources. This is a good place to discuss the value and
challenge of community building.
2. Explain the unequal distribution of food.
Discuss with students their feelings about receiving either a small or large
portion of snack. Explain that this was an activity to help them understand
that, in many countries in the world, including the United
States, there is an unequal distribution of food.
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3. Review the definitions of hunger and food security.
Hunger is a condition in which people do not get enough food to provide the
nutrients (carbohydrates, fat, protein, vitamins, minerals and water) for fully
productive, active lives.
Food Security is access by all people at all times to enough food for an
active healthy life. At a minimum this includes: 1) the availability of
nutritionally adequate and safe foods, and 2) the assured ability to acquire
personally acceptable foods in a socially acceptable way.
Ask: What did you feel as you realized that food had been distributed
unequally?
Some Supplemental Activities
Refer to ACTIVITIES AND GAMES section and have students do the
POPULATION and FOOD PRODUCTION
activity.
Refer to the following stories- (You can find them in our curriculum: “Looking
Through Stories’ Windows: Representations of Hunger and Poverty in
Literature)
Angela’s Ashes by Frank McCourt
Breath, Eyes and Memory by Edwidge Danticat
4. Discuss population and hunger
The world produces enough food to feed everyone. Many of the world's
hungriest countries are not as densely populated as well-fed ones.
Emphasize that hunger is not a symptom of overpopulation, but rather of the
unequal distribution of resources.
5. Discuss war and hunger
War can be another cause of hunger. Food problems arise predominantly in
countries where dislocation and destruction are direct results of fighting.
War has been the primary cause of widespread hunger in several countries
throughout the world. (The instructor may want to use an example from
recent events and bring in newspaper articles to familiarize the students with
these situations.)
Ask: Did anyone want to take someone else’s food during the snack
exercise?
What feelings came up for each of you? TALK ABOUT IT!
TALK ABOUT the connection between hunger and crime/war and
deprivation.
Ask: What areas of the world have the students read about where people
suffer from famine?
Areas of the world to mention and cause of famine:
North Korea – Political upheaval
Iraq- Political upheaval/war
Afghanistan- Political upheaval/damages of war.
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Ethiopia – Civil War
Eritrea – Civil War
Angola – Civil War
Bangladesh – Civil War
Bosnia – Civil War
Sudan – Civil War
Bhopal, India – Environmental Disaster
Forests in the Philippines – Environmental Disaster
Review hunger and poverty statistics (The world, United States,
Montana).
The following statistics on hunger and poverty in the world, the United
States and Montana will assist students’ understanding of the prevalence of
hunger at home and abroad.
Activity 3:Stretching the Family Budget For refugees
Description: Students will learn about, and create a family budget for a family
of three (two adults and one child).
Objectives:
1. Foster an understanding of what goes into planning a family budget.
2. Allow students to recognize that budgeting for food can be very difficult
for families, especially low income families.
Time: 20- 25 minutes
Activity:
1. Explain to the students that they will be working t o create a family
budget for a family of three (two adults and one child) that live on a very
tight income.
2. Hand out copies of the Family Budget Exercise sheet, group students into
pairs, and begin to go over the family’s budget in column 1. Explain to the
students that each pair will be role- playing the parents. Assign the pairs one
of three situations, and give the pairs time to develop a new budget.
3. When this activity is completed, have the students form groups of four
and share their family budget with the new groups.
Discussion Quest ions:
1- If you were in this situation, how would you cut costs to try and save
money?
2- What influenced your budget- making decisions? How did you feel
while making them?
3- What similarities and differences did you find when you shared
budgets with your group?
4- To what extent is minimum wage a livable wage? What
improvements do you think could be made to improve the system?
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Following one of the three situations below, redesign your family’s budget in
the second column, taking into consideration that you have no saving s
because each month you must spend all of your income on necessities for you
and your family.

Situation 1 : Your child is sick, and the doctor’s visit and medication cost an
extra $300 this month, in addition to what you pay for your insurance. What
will you cut back on to pay for the medical bills.
Situation 2 : Having lost your job, the unemployment checks that you now
receive are only equal to about half of your regular pay. Your total month
income decreased by $580; what will you do to balance your budget?
Situation 3 : Your childcare provider has raised the daily watching rate for
your child. It will now cost $800 a month for child care; what will you choose
to spend less money on so that you can afford childcare?
Activity 4: Picturing Hunger
Description: Students will learn about the individual choices and external
situations that might lead to hunger, and about the stereotypes surrounding
hunger.
Objectives:
1. Help students separate the individual choices from the external factors
that contribute to hunger .
2. Allow students to understand the stereotypes surrounding hunger, and
help students dissect “ food stamp culture” .
Time: 20- 25 minutes
Activity:
1. Draw an outline of a person on the board, and have students share
examples of individual choices and
external situations that might lead to hunger. Writ e the individual choices
inside the outline and the external situations outside the outline.
2. Read the included blog post “ Food Stamp Etiquette: Human Kindness”
and discuss it with the class.
3. With the students, brainstorm various ideas on how they can address
some of the causes of hunger. Suggest having a fund raiser for a local food
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bank,donating clothing to a family shelter, working at a soup kitchen, or
helping at a community garden.
Discussion Questions:
4- What are some examples of individual choices that might lead to hunger?
(High school dropout, drug addictions, relocating to a new area, fleeing
domestic violence). What are some of the external situations? (severe illness,
lost job, on the job injury, no affordable housing, low wages).
5- What do you think the person represented by this outline probably looks like?
What do you think are some of the stereotypes surrounding hunger? Did the
author of “ Food Stamp Etiquette” make any points that you’d never thought
of before?
Excerpts from Blog Post : “Food Stamp Etiquette”
This is now officially the first month in two years that my family has not been
depending on food stamps to feed ourselves. The moment that I realized that I
no longer qualified for these benefits was incredibly triumphant for me. Within
the same moment of celebrating I also felt so incredibly thankful. I have no
idea how my family would have existed without this kind of supplemental
assistance to purchase food. Currently over 45 million families use food
stamps – that is roughly 15% of the population of the United States.
Chances are you know someone beyond me that was on (or is currently on)
food stamps.
With that in mind I wanted to put together a small list of lessons learned while
I was on food stamps:
1- Not all grocery stores accept food stamps ( also called EBT cards) . I always
found it embarrassing/ stressful to find a cashier or customer service person
before shopping to ask them. Many times I have had to pull W out of the
buggy and leave a store because I could not get groceries there.97% of the
time the response was given in kindness,3% of the time my answer was
given gift wrapped in judgement.
2- Judgment. I t’s everywhere. This was always a shock to me. There is a
moment after you ring up your groceries when the cashier sees that you have
a plastic card. They ask, “ debit or credit?” You have to reply, “ EBT”
(electronic benefit transaction) – it’s a change in the atmosphere –it’s subtle
– but I felt it often enough to recognize it. Judgement. Not every cashier,
not every store. But often enough that I knew which stores and which
checkout lines to avoid.
3- Parallel to judgment, there are people that will attempt to shame you for
being on food stamps. Heard the phrase “ entitlement mentality” ? Yup, that
’s shaming.
4- Making food stamps “chic” is offensive. I can’t tell you how awful it is to
see someone writing about their creative menu planning for the month and
saying it is an homage to the sort of budgeting that one has to/ should do
while on food stamps. There are tons of sites that dedicate posts to “ food
stamp challenges” or “ snap challenges” and while I get the desire to create
a challenge for yourself or your own family, at the end of the day if you
need to buy one more carton of milk beyond your budget chances are that
you can. One day I’ll ask a friend if I can tell you the story about the “ Hobo
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themed” wedding as it illustrates why this sort of “ shabby chic” aspect of
poverty is hurtful.
5- Blanket assumptions about why a family is on food stamps don’t help
anyone . The truth is if you qualify for the benefits then you need them. It is
an incredibly tedious process to apply for state benefits – I know because I
have lived in three states while my family recovered from our own personal
economic/situational knock- out.
Many months ago a friend on twitter tweeted that she was behind a woman at
a checkout line and the woman was paying with food stamps and she had a
DESIGNER PURSE!!!! OMG!! Because, you know, the nerve of that lady!
This is such a common knee jerk reaction that so many people have. Having
been on food stamps I see the world differently. If I saw a woman with a
designer purse paying with her groceries with food stamps my thought would
probably be, “ nice bag!”
Because, guess what, we don’t know what is up in this woman’s life. We don’t
know her beginning, middle, where she is now. We don’t know if the purse is
real, we don’t know if the purse was one of the last things she purchased for
herself before her life took a turn, we don’t know if the purse was a gift, we
don’t know if the purse was something that she set aside $10 every week f or
a year in order to buy.
So because we know none of these things – why is the first thought something
akin to, “ shame on her for daring to have a nice purse when she is on food
stamps.” Because the thought that isn’t far from that one is, “ she doesn’t
deserve it, she isn’t worthy.”
There is a spotlight on you when you shop with food stamps – it is undeniable.
You are very much aware that at some point the person behind you is probably
judging the name brand of milk on the conveyor belt, making note that you
didn’t buy any meat…
One of the most powerful moments I ever had in a grocery store happened
recently. The checkout clerk had finished ringing up my groceries and when
he saw my plastic card he mistook it for a credit card. When I corrected him to
let him know that I needed to use EBT to purchase my groceries I flushed – it
was always embarrassing to talk about it, always- he simply shrugged and said
quietly, “ my family and I are on them too. No Big deal.
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